SUNY

Charter Schools Institute
The State University of New York

Albany Leadership Charter High School for

Girls

School Evaluation Report

2011-2012

Visit Date: November 9-10, 2011
Final Report issued: April 11, 2012

Charter Schools Institute

State University of New York

41 State Street, Suite 700

Albany, New York 12207
518/433-8277, 518/427-6510 (fax)
hitp//www.newvyorkcharters.org




INTRODUCTION

This School Evaluation Report includes three components, The first section, titled School
Overview, provides descriptive information about the school, including enrollment and
demographic data, as weil as historical information regarding the life of the school. The second
section provides background information on the conduct of the evaluation visit, including the
date of the visit and information about the evaluation team, and puts the visit in the context of
the school’s current charter cycie. Finally, in a third section entitied School Evaluation Visit, the
report presents overall benchmark conclusions (in italics} and an analysis of evidence collected
for each of the respective benchmarks.

The Qualitative Educational Benchmarks (a component of the Renewal Benchmarks) address the
academic success of the school, focusing on teaching and learning {i.e., curriculum, instruction,
and assessment), and the effectiveness and viability of the school organization, including beard
oversight and organizational capacity. The Institute uses the established criteria on a regular and
ongoing basis to provide schools with a consistent set of expectations leading up to renewal.

The report below provides more detailed conclusions, and evidence to support these
conclusions, for some benchmarks than others to highlight areas of concern and provide
additional feedback. In contrast to the format of reports issued in previous years and in an
effort to issue reports in a timelier manner, the Institute now approaches the presentation as
an exception report and deliberately emphasizes areas of concern. As such, limited detail and
evidence about positive aspects of the program are not an indication that the Institute does
not fully recognize evidence of program effectiveness,

Because of the inherent complexity of an organization such as a school, this School Evaluation
Report does not contain a single rating or comprehensive indicator that would specify at a glance
the school’s prospects for renewal. It does, however, summarize the various strengths of the
school and note areas in need of improvement in terms of the Qualitative Educational
Benchmarks. To the extent appropriate and useful, we encourage school boards to use this
evatuation report for ongoing planning and school improvement efforts.
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SCHOOL OVERVIEW

Opening Information

Date Initial Charter Approved by SUNY Trustees May 21, 2009
Date initial Charter Approved by Operation of Law lune 23, 200¢
School Opening Date August 2010
Location
School Year(s) Location{s} Grades District
2010-Present 19 Hackett Blvd, Albany NY Al§ Albany City Schools

Current Mission Statement

and the career of their choosing.

The mission of Albany Leadership Charter High Schoot! for Girls is to prepare young women to
graduate from high school with the academic and leadership skills necessary to succeed in college

Current Key Design Elements

Single-sex education;

College preparatory curriculum;

. |»

Safe and disciplined environment;

Small school size; and

s  Dedicated teachers.

School Characteristics

School Year Original Revised Actuat Original Actual Days of
Chartered Chartered Enroliment’ Chartered Grades instruction
Enroliment Enroliment Grades
2010-11 125 NSA 150 9-10 9-10 204
2011-12 225 N/A - g8-11 9-11 204

* Source: SUNY Charter School Institute's Official Enroliment Binder. {Figures may differ slightly from New York State Report

Cards, depending on date of data collection.)
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Current Board of Trustees’

Board Member Name Position/Committees

Margarita Mayo Chair
Thomas Carroli Treasurer
Margaret Maree Secratary
Alexander Ma Member
Elizabeth Robertson Member
James Vallee Member

School Leader{s}
School Year School Leader{s} Name and Title

2010-Present

Melissa Jarvis-Cedano

School Visit History

School Year Visit Type Evaluator Date
{Institute/External)
2010-11 First Year Institute February 17, 2011
2011-12 Second Year Institute November 9-10, 2011

? source: institute board information.
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CONDUCT OF VISIT

Specifications

Date{s) of Visit Evaluation Team Members Title
Sean Fitzsimons _ Program Analyst
November 9-10, 2011
Danielle Keen Analyst for School Evaluation
Context of the Visit
Charter Cycle®
Charter Period 2™ Year of 1 Charter Term
Accountability Period 2™ Year of 4 Year Accountability Period
Impending Renewal Visit Fall 2014

3 Because a renewal deciston is made in the last year of a Charter Period, the Accountability Period ends in the next to last year
of the Charter Period. For initial renewals, the Accountability Period is the first four years of the Charter Period. For
subsequent renewais, the Accountability Period inciudes the last year of the previous Charter Period through the next to last
year of the current Charter Period.
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SCHOOL EVALUATION VISIT

Benchmark Conclusions and Evidence

1. B Use of Assessment
Albany Leadership has a system to gather assessment and evaluat:on data, though it has
not yet been determined whether this system results in student achievement.

The school uses diagnostic assessments, such as the Terra Nova, Student Reading Inventory
(SRI} and a school-developed writing diagnostic, as well as formative school-developed
interval assessments and summative assessments, including re-administration of Terra Nova
and Regents exams. The school’s academic dean provides results of interval assessments
and Regents examinations to teachers; however, not all teachers are aware of Terra Nova
and the SRi results. The school uses protocols and procedures to ensure that school-created -
assessments are valid and reliable. Specifically, the school uses multiple graders on writing
assessments, and the academic dean develops all interval exams for the school ensuring
alignment with previous Regents exams and standardization among muitiple sections of the
same class. Administrators use assessment results to target teachers whose students score
continually low for increased instructional support, modify guiding curriculum documents
and target students for academic interventions. In response to lower than expected
Regents scores last year, the school has introduced interval assessments and diagnostic
tests that aim to both inform and improve instruction and predict performance on high
stakes exams. While these structures are promising, their effectiveness remains to be seen.

1. CCurriculum
Albany Leadership has a well-defined curriculum that supports teachers in their
instructional planning.

Teachers, under the guidance of the school's academic dean, develop curriculum maps that
align to state standards and provide an overarching structure to guide more detailed unit
and lesson planning. The school verticaily aligned its curriculum map during summer
professional development. Teachers know what to teach and when to teach it on a daily
basis. Relying on the curricuium map as a guide, teachers create unit plans using the
Understanding by Design model and further derive lessons from these units. School ieaders
provide oversight of the development of unit and lesson plans, as well as of the selection of
materials to support the curriculum; however, they give teachers a great deal of flexibility in
developing the plans. Teachers have opportunities throughout the year to modify the
curriculum in response to assessment results and as otherwise needed with guidance from
the academic dean and literacy coordinator.

1. D Pedagogy
With a few exceptions, at the time of the visit, instruction was not yet sufficiently
effective.

instruction at Albany Leadership ranges from quality in a limited number of classes, to
lacking purpose and any meaningful learning activities in an equally limited number of
classes. Most classes fall between these extremes and include purposeful instruction
focused on clear learning objectives. Well.designed lesson plans aligned to state standards
guide instruction. Teachers use multiple modes of instruction to engage students, such as
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direct teaching, group and independent activities.

Despite these strong foundations, however, significant problems with lesson
implementation were observed in many classes, where a sizable minority of students are
off-task, working on assignments from other classes, attending to personal hygiene and
engaging in side conversations. While teachers may deliver a strong and rigorous lesson,
they frequently make no modifications for low-level students, allowing these students to
opt out of learning rather than participate at their own level. Teachers do not pian and
implement their lessons strategically. For example, they base small group instruction on
student choice instead of need and allow students to choose their own partners for group
work in many classes, creating further opportunities for distraction.

Some teachers hold students accountable for their learning by following up on students’
incorrect answers and effectively checking for understanding through questioning
technigues and informal assessments, such as do-nows; nevertheless, others were observed
calling only on students who raised their hands to answer.

1. E Instructional Leadership
Albany Leadership has recently created a weli functioning instructional leadership
structure.

The school recently created full-time positions for an academic dean and literacy
coordinator, strengthening instructional leadership at the school. The school's leadership
establishes high expectations for student achievement and teacher performance. For
example, teachers have the ability to earn merit pay as a result of excellent performance.
The leadership is well-coordinated, with weekly leadership meetings, as well as nightly
written check-ins. The school's principal, academic dean, literacy coordinator and assistant
principal conduct on-going monitoring of teacher performance through frequent classroom
observations. They provide feedback following these observations, which gives teachers
actionable objectives and strategies for improvement. There is a clear intervention process
to address the needs of teachers who are struggling, including lesson modeling, increased
observation and feedback and the use of videotaped lessons to enable teachers to reflect on
their own practice. Teachers in most subject areas participate in department planning
meetings twice a week, which school leaders monitor. Due to different instructional
requirements, the English language arts department meets less frequently with fewer
formal opportunities for co-planning, limiting its leadership and collegial support. Leaders
evaluate teachers using a well-defined rubric; however, not all teachers understand who is
ultimately responsibie for their formal evaluations. The school's instructional leaders
monitor and evaluate the implementation of the school’s academic program and make
changes when necessary, such as creating a tutoring program to support struggling
students.

1. F At-risk students
Albany Leadership has sufficient resources to serve at-risk students and is beginning to

develop systems and structures to support students at risk of academic failure. -

The school’s student support team discusses students identified by assessments and teacher
observations as potentially at-risk of academic falure and provides teachers with
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intervention suggestions. This team is in the process of refining a Response to Intervention
{RTI) program, which school leaders report implementing, though teachers have difficulty
articulating the process. The school has a comprehensive tutoring system and has
developed a schedule that provides teachers with time to support struggling students. -
However, tutoring is optional, and students must take the initiative to receive extra heip.

The school meets the needs of special education students through one full-time special
education teacher who also coordinates the overall special education program. The school
also contracts with outside providers to serve a limited number of students. The school:
sufficiently addresses the needs of English language learners through an English-as-a-
second-language {ESL) program, as well as through specialized daily scheduling that
accommodates the needs of these students. Both the special education and ESL teachers
formally meet with general education teachers at least once every two weeks to prowde
them with instructional strategies and to monitor student progress

1. G Student Order and Discipline
Albany Leadership strives to promote a culture of learning and scholarship, though
misbehavior detracts from the classroom environment throughout the school.

The school has a documented discipline policy that requires teachers to respond to student
misbehavior with a warning and then to send students to the “meditation room” after a
second offense, where the school requires students to reflect on their actions. While the
discipline system is well developed, it is inconsistently applied; some teachers do not give
warnings, others do not follow through with disciplinary action in response to misbehavior.
Additionally, some teachers believe that administrators discourage sending students out of
the classroom, and thus, are reluctant to enforce the policy. Nevertheless, the discipline
policy, when implemented, encourages students to reflect on their actions and to discuss
the incident with the referring teacher, as well as the dean of discipline. Teachers and
students report that this structure instills a culture of caring and support and strengthens
teacher-to-student relationships through a focus on building communication and
collaboration skills rather than through punishment. Transitions between classes are
generally orderly with limited evidence of student mishehavior in the halls. Staff and
students report that the school is safe.

1. H Professional Development
Albany Leadership’s professional development program generally assists teachers in
meeting student academic needs and school goals.

The school has a comprehensive two-week summer professional development program that
addresses school priorities and provides time for leadership-supported curriculum planning.
Professional development continues throughout the year and addresses leader and staff-
identified school priorities. Staff may seek to attend external professional development to
improve pedagogical skills and content area expertise; however, teachers are largely
responsible for seeking out these opportunities. School leaders provide on-going
instructional support through individuatized professional development activities for
teachers. Despite the varicus interventions in place, school leaders recognize that, given the
number of new and inexperienced teachers, these interventions will need to be sustained
for a significant period before many staff have fully developed their pedagogical skills.
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2. C Organizational Capacity

In its second year, Albany Leadership has established an organizational structure with
staff, systems and procedures that, given time, will likely allow the school to carry out its
academic program and lead to student achievement; though, at the time of the visit, the
success of recent changes had yet to be verified by student performance results.

The school’s business manager demonstrates effective management of the school’s day-to-
day operations, freeing up the principal to focus on instructional leadership and building
school culture. The school has sufficient resources to support teaching and learning and is
committing more resources to enriching the academic environment, with initiatives such as
the creation of a book room and fully functioning chemistry lab. School leaders are
reflective and make frequent changes to the academic program and organizational
structure, based on observations and Regent’s scores, which were lower than expected last
year. For example, the addition of a full-time literacy coordinator and a reinvigoration of
the dean’s role, are two changes to the organizational structure that provide teachers with
systernatic support for improving classroom instruction and culture. There are clear lines of
reporting and accountability, and teachers know who to turn to for their various needs.
School leaders continue to adjust the schedule in order to allow both adequate time for
academic intervention, as well as common planning time among departments. They have
not yet found a balance that allows them to realize the academic program they envision and
that gives all teachers ample time for collaborative planning and support. The school
maintains adequate enroliment,

While overall systems and structures continue to develop and support teachers already on
staff, the school has limited effectiveness in recruiting and retaining quality teachers. The
principal has created an environment of extremely high expectations, and consequently is
still working to build a team invested in the mission of the school and ready to perform ina
high stakes environment. The school continues to develop rigorous hiring practices in order
to build an effective teaching staff.

2. D Board Oversight _
Albany Leadership’s board works effectively to achieve the school’s mission and provide
oversight to the total educational program.

The board possesses significant school oversight experience and participates in regular,
monthly meetings allowing for rigorous oversight of the school. Though they had recruited
an individual with high school experience to join the board, he was not yet onboard at the
time of the visit. it receives regular reports from the school's principal, including
information about assessment results, attendance, schoot culture and leadership-to-staff
interactions, as well as other data, and uses them to drive decision-making and set goals.
Based on this information, the board evaluates the principal, holding her accountabie for
results, including effective teacher interaction and recruitment strategies. The board is
aware that the school’s prospects for renewal ultimately depend on its record of academic
success but is realistic in understanding the school’s challenges and is working to support
the principal in tackling these challenges. The board conducts regular self-evaluations and
reflects on ways to improve its performance, including recognizing the need for, and
recruiting members with, high school and financial expertise.
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APPENDIX A: RENEWAL BENCHMARKS USED DURING THE VISIT

An excerpt of the State University Charter Renewal Benchmarks follows.
Visit the Institute’s website at: http.//www.newyorkcharters.orq/

documents/renewalBenchmarks. doc to see the complete fisting of Benchmarks.

Benchmarks 1B - iH, and Benchmarks 2A — 2E were using in conducting this evaluation visit.

: Evidenée Céfégog_v__ [

State Umverssty o

Benchmark 1B o

Use of

__lmpmve mstructlonal effectweness and student iearmng

Assessment Data s '

EEements that are generalty present mclude

el ; the school reguler[y uses standardlzed and other essessments that are a!:gned to

';the school's: curncuium framework and state performance standarr.fs

. the school systemat;caily cnléects and analyzes data from élagnostlc, formatwe _
and summat;ve ‘assessments, and makes it. accessnbfe to teachers schooi ieaders '.:
and the schoo! board Sl : : s

: the schnol uses: protocols, procedures and rubrscs that ensure that the scormg of' 5
Ty assessments :mci eveiuatmn of student work is reiiabEe and: trustworthy,
the school uses assessment data to predfct whether the school’s Accountabahty

- /Plan goals are. being achieved; . S s :

" the school’s feaders yse assessment datato momtor chenge and tmprove the

: schooE's academic program, ancﬁudmg currlcuium and mstructlon, professnonai

: deveiopment staffing and intervention services; . SR
‘the schaol’s teachers use assessment data to adjust and mprove mstructmn to

o meet the xdent;fseci neects of students, : : g
a common understanémg exists between and among teachers and admm:strators
of the meanmg and consequences of assessment results, e.g., changes tothe =
mstructronai program, access.to remedzat;on  promotion to the next grade,

“the school regulariy commumcates each studeat’ s prcgress and growth to has or ';

“her parents/gt:ardlans and. '- S S
the school regulerly communlcates to the schooE commumty overaii academsc

. performance as well as the school’s progress toward meetmg its academzc

o Accountahnhty Plan.goals. : : :

i State University

.| The school has a cleer'ly defined curriculum and uses it to pre;')af'e'student‘s to
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_ Renewai
Benchmark 1C

Curnculum

: :Ele_rnentf;that ar'e'ge_n:erai_iypr_eeeot':intlud_e:' SR

SR . _'the cumcutum supports the schooi’s stateci mtss:one ERR

' 'rneet'sta't:e_peiffo'rman"c_e standards.

. the school has a well—deﬁned curriculum framework for each grade and core
T acadernic sobject whlch includes the knowfedge and skills that alf students are -
3expected to acheeve as specsf“ ed by New York State standerds and pe;formance v
= mdicators Gl : : :

i__'.'_-:_the school hes -carefui!y anaiyzed aEE cumculum resources (mcludmg commermal
o E'meteﬂais} currentky iri use in relation to the school’s curriculum framework

_ identified areas of defi cxency and/or masaEtgoment end addressed them in. the B

i :nstruct;onal program, SN S

Coiwothe cumcu!um os fmpiemented is orgamzed coheswe and ai:gned from grade to

gfade, G : i

o . ;'o'_" g teachers are fully aware of ’che curncufa that tney are fesponsmle to teach and

have ateess to cumcuiar documents such as:scope and- sequence. documents, :

. pacing charts and[or curricuium maps that gu:de the cievelopment of thelr !esson_"

'”.-pians . ORI Lin

e .teachers deweioo and use iesson plans weth ob;ectlves that arei
. the school's curriculum; .

e the school has defined a procedure allocated time and resources and :nciuded

" teachers i in‘ongoing review and revision of the curncuium ancl :

Zafignment_with- o

State Umversnty.: .

Renewai

Benchmark 1%3 S

o Feéag_og_yé ks

_ H:gh qualtty snstmctzor; is ewdent m aII classes throughout the school

Elements that are generally present mciude

. teachers demonstrate subject‘matter and grade—ievei competency sn tne subjects :
. and grades: they teach;. - - i
e instructxon is ragorous and focused on Iearmng object:ves that soemfy c}ear o
S expectat:ons for what students must know and be able to doin each Iesson .
e - lesson pians and mstruction are ahgned tothe schoot’s cumculum framework and'.'
1. New York State standards and- performance mdlcatcrs, i S
. mstructaon is differentiated to meet the range of ieamsng needs represeated in. _
. ¢ the schooi‘s student population, e g fiexlble student group:ng, d:fferentlated
_ " . materials, pedagoglcal techmques, and/or assessments, > : L
e all students are cogmtwely engaged in focused purposeful Eearmng actavatnes
L during. mstructsonai time; - SRR [T
.. learmng tlme is max;mrzed (g, appropr:ate pacang, hsgh on-task stuéent
- _' behavior, ctear lesson focus and clear dsrectlons to students), traosrttons a;e SR
- efficient; and there is ciay—to—day :nstructsonai continuity; and D
Cel teachers chatienge students w:th qoestions and assignments that promote
: '_ academ;c rigor, depth of understandmg, and deveiopment of h;gher—order S
~ thmk;ng and probiem»solvmg skills. : RN

State Umverszty 3 f -

Renewal

 The sthool has strong instfuotion'al' -I_e’ade_fsh.ip.' .
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. Benchmark 1E 5 E!ements that are generaily present include:

o :the schooi’s Eeadersh;p estabtrshes an enwronment of h:gh expectatsons for S
.'_"_'studentach;evement T L e L
Sl s e therschool's leadership: estabEzshes an envrronment of hlgh expectat:ons for
;'-'.'Ff'f_t’_“_"‘i.‘?'_‘.?'-_Le?def?*’i? S teacher performance (in cuntent knowiedge pedagogrcaE sk;ils aﬂd student
R S : .+ achievement};- ROEER Ny e S :
-':the school’s. mstmc’aonal Eeaders have in. piace a comprehensrve and on—gomg
system for evetuatmg teacher quatrty end eﬁectweness ' S

L _:'moeieimg, to teachers in therr ciassrooms, S S :
'.is'; - the schooi's leadershlp prowdes structured opportumues resources and gu:dance‘-
i :-for teachers to p!an the delrven; of the rnstructronai program wathm and across.:

o éevelopment program that meets the needs of both the schoof and mdivrdua!
._'_teachers i : LR RPRTR P s
“s . ‘the'school's Eeadership ensures that the s'ch'ooi is respondmg 0 the needs of at
- risk students and maximizing their achievement to the greatest extent posssbie In
the reguiar educatrorr program usmg zn-class resoufces and/or pull out serwces :5_
and programs where necessary ‘and: e S : R
“‘the school’s ieadership conducts reg'tjiar reviews ancE valuatrons of the school’
s facademlc program and makes necessary changes to ensure that the schookis
effectively workmg to achreve academic: standards d__e_f_" ined:by the State Unwerszty

Con ;Renewa[ Benchmarks in. the' areas of assessment cumcuium pedagogy, student
R order and discapime, and professsonal deveiopment.. L :

 Renewal |
‘Benchmark 1F -

. :. TR -the schoo! depEoys sufﬁcnent resources to prowde academlc mtervent:ons that
©: 7 address the range of students needs; : : ' 8 - o
R | regutar eciucatron teachers, as well.as spemal;sts ut: rze effectwe strategles to
R 5 _support students within the. regular educatron program S
EREE S ' “the school prov;des sufficient trammg, resources and support to aII teachers and .'
L Vspecrahsts with regard to meetmg the needs of at-risk students, o ERCTRT
Cpel the school has ciearty defined:screening procedures for: sdentlfymg at~risk T
T students and prowdmg them wrth the appropriate mterventions, and a common

B _At-'Ris_k;:S':ti_a_dents :

PR understandtng among all teachers of these procedures S
©1''e. . all regular education teachers demonstrate a working knowiedge of students
o indwzduahzed Educatton ?rogram goais and mstructaonai strategles for meetmg
v .~ those goals; e i ok :
..+ the school provades su!’ﬁment tame and support for on-gomg coordmatton _
" -_between reguEar and speczal education teachers as weil as other program { P
S specnairsts and service providers; and ot SR Er
e ‘the school momtors the performance of student partlc;pat;on in support serwces
"usmg well-defined schooi—wsde criteris, and reguiariy evaiuates the effectweness .
oof its mterventnon programs ' S : : '

 State University - | The school promotes a culture of learning and scholarship.
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Renewal s
Benchmark lG

Student (}rder &

Elements that are generaily present snclude

e the school has a documented dlscapllne pollcy that is conSistently appiled

. o _-cEassroom ma nagement technaques and daily routmes have estabhshed a cuiture
- in'which. fearning is valued and cieariy e\nc{ent R

LA 30w Ievel mlsbehawor Is nct bemg to&erated g-x students are: not bemg aliowed
- to d;srupt or opt-out of: Eearmﬂg durmg class time; and :

Ve ' _throughout the schooi a safe and orderiy envsronment has been estabtsshed

State U'mversnty '
Renewal

Professmnai
Developmenf

: E"!'he school’s professnonai development program assmts teachers in meetmg
2 student academlc needs anr.i school goals by addressmg ldentifled shoftccmmgs 5
P ;in teachers pedagoglcal skllis aﬂé content knowledge. :

' *'EEernents that are genera!ly prasent mciude

3_ + 7 the school prowdes sufficient time; personnei materlals and fundtng to support a:
: e comprehenssve and sustamed professaonat deveinpment program; .. .
e the content of the professmnal deveiopment program doveta;is wath the schooi' B
: 1_'m=ssmn curr;cuiam and mstmct;enat programs, =N

' ';'j"the school prowdes tram;ng to: asast a!E teachers to meet the needs of students B
' :_:wcth disabaimes Enghsh language Iearners and other students at—r:sk of academac-_-
5 faliure and. N

i its effectweraess at meettng stated goals_. s

- Evidence Category -

~ State University Renewal Benchmarks -

: - “Renewal
i B__er'l_c_:hmark Z_A'-'

MISSIOH & Kev Des;gn
E§ements '

State University

! E'lénﬁeht_s' that é;'re_ gén'e{i‘élly; b.:r'e'sei_i't in'éitidé:: .

The schaal is fa:thful ta sts mission ami has smplemented the key des:gn
elements mduded inits charter. ' 53

s« stakeholders are aware of the mission;
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the schoo! has :mp!emented lts key des;gn eiements in pursu&t of its mission; and L

. the school meets or comes close to meetmg any non~acadermc goals contamed in
its Accountab:i:ty Plan. S - : S

State Umversst i
' Renewai """

: Parents &”St'ud'enfs SR

Parents/guardzans and students are sat;sf;ed wuth the school

Elements that are generatfy present enclude

- : '-'-' :- '_.the schoe! has 2 process and pracedures fer evaiuataon of parent sat:sfaction thh':
. the school; - S '

el the great majority of parents wn:h students enmEEecf at the s _'ooE have strong
. positive attitudes about it; : '

e - few parents pursue gnevances at the school board ieve! or outs&de the school

o ceia large. number of parents seek entrance to the schoot R .
S . parents wn:h students enrei%ed keep thezr chlldren enroiled year to-«year, and
e ._the schooi maantams a hlgh rate cf daziy stm:ient attendance

' "; State Umversity B

e Renewa! ;.
Benchmark ZC

Orgamzatlonal
Capac:ty B

:- £Eements that are generaliy present mclude' L

: ‘Fhe school has estabizshed a weil-funct:on;ng orgamzatlonai structure wath
g staff systems, and procedures that allow 2§1e schooi to carry out ItS academlcﬁ_'

: -“a_ the schoei demonstrates effec:twe management of day«to day operatlons, o
e staff schedutmg is: mternaiiy cons;stent and support;ve of the schooE’s m;ssson, _

el ‘the school has estabilshed clear priorities, objectives and benchmarks for: :
'acmevmg its mission and Accountablllw Pian goais and 3 p;’ocess for thEH reguiari
“.review and revision; . : : _ :

e "_the schﬂoi has altocated suffi ment resources in support of achlevmg its goals
i theroles and responsnblhties of the schoot $ Ieadershlp and staff members are :
e ,ciearlydef"ned b AP SR
e o ‘the school has an organ:zatmnai structure that prov;des ctear Emes for :
.. accountability; :

.+ e the school's management has: successfuiiy recruzted hired and retaaned key o

RN personnei and made appropnate decasnons about remewng tneffectlve staff
G members when warranted 2 . : . o
: e the school maintains an adequate student enroilment and has eﬁecttve
i procedures for recruiting new students to the school; and '
e the school’s management and board have demonstrated effectwe commumcatton'
o . practices withthe schaoi commun:ty sndudxng school staff parents/guardsans and
o students .

© State umvers;ty
' Renewai

The school boai’d has worked effectlvely to ach|eve the schoo%’s m;ssmn and
prov:de oversught to the total educationai prografn. N
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~ Benchmark2D

£|ements that are generaiiy present tnclude

Sl jthe school boarcf has adequate skilfs and expertrse, as wei! as adequate meetmg =

I time-to provide: r:gorous oversrght ofthe school R S R R BT

: . _:the schoot board (or a committee thefeof) understands the core: busmess of the )
N schooi-—-student achaevemen’c—m sufﬁcsent depth to permtt the board to pmvrde :

s -ffor meetmg those goais, and commumcates ’them 1o the_schoot’s management

":f""andieaders, SRR e CoE e

. vthe school: board has recewed regular written reports from the schooi {eaclershrp

o academic performance and progress, fmancrai stabrluty and orgamzatronal
- capacity; : R R b Rt

- the schook board has conducted reguiar evaluatrons of the scheol’s management i

S ;(mdudmg schooE leadérswho repert to the board; supemsors from menagement“_ﬁ
Y organizataon(s) and/or partner ergamzatrons that prowde servrces to ithe schoci),

3 : the schooi board conducts on~gomg assessment and evatuation of its own’’
S effectweness in provrdmg adequate schcol oversught and pursues opportumttes %
o far further govemance trammg and development Sl :

State Unwersrty

The hoard has unplemented and Imamtamed appropriate pahqes, systems e
and pfocesses, and has ablded by g;—,em_ o .

£lements that are generally present' aciude

'_ ‘ -.the schooi board has estabhsbed e set of pr:orlttes that are in ime with: the _ y
SR 'school’s goais and mtssmn and has effectweiy worked to desagn and rmplement al’

ciwin _the schooE board has in piace a process for recrurtmg and selectmg new members ;
' in order to maintain adequate skIH sets and expemse for effectsve govemance and-
- structural contmmty, G L R e S :
‘o0 the school board has 1mpiemented a comprehenswe and strrct confi;ct of ;nterest
L poiacy (and/or code of ethrcs)wconsrstent wath those set. forth. m the chartermand

5 : conszstentty abrded by them through the termof the charter;”

e :; : “the schooi beard has generally avorded creating conﬁ;cts of ;nterest where A
B 'possnble' where not possrble the school has managed those conﬂrcts cf mterest in Q

‘a clear and transparent. manner;

. ' the' schoot board has mstatuted a process for dealmg wzth complamts (and such

policy is consistent with that set forth in the- charter), has made that policy ciear B
“to all stakeholders and has followed that pohcv mciudmg actlng m 3 tzmeiy :;' :
7% fashion on any such complairits; AR i ol
e the school board has abided by its by—laws mciudmg, but not iamrted to, provasaons
~‘regarding trustee electaons, removais and filling of vacanc;es
. r:-ﬂthe school board and its comm:ttees hold meetmgs in accordance wrth the Open
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. Meetmgs Law, and mmutes are recorded for alf meetmgs mciudmg executwe v
©sessions and, as appropriate, comm;ttee meetmgs and [ - :
e .":fthe school boarci has in ptace aset of board and schooE poizc:es that are rewewed :
FaTen regularty and updated as needed : :

5 Siate"Urji\f,é:_r’_s'i_'ty'- o The schocl has substant;ally comphed wath apphcahle iaws, rules and
““Renewal - regulatmns and the prowsnons of fts charter. : ' SHE

: Benchmar k 2F B Elements that are generaliy present mclude' :

R dursng its charter perlod the school has compated a record of substantsal
i comphance with the terms.of. its charter and appiicabEe state and federai 1aws
rules and reguEatmns ;ncludmg, but not limited to, submitting itemstothe
B Institute ina tlmely manwer;and meetang teackier certaflcatacn (mdud:ng NCE.B
hlghly quainﬁed status} and background check requarements FOIL and Open
1 Meetings Law; i R i :
celat the t‘ame of renewal the schooi isin substanttai comp!aance thh the terms of
Ui charter and appllcabie Iaws ‘rules and. regu!atsons, S
. fover the' ch&rter pertod the school has abided by the terms of its momtormg pian
T :"_the school has des:gned and putin place effectlve systams and contrcis to ensure
s that Eegal and charter requ:rements were and are met; and SR
el the schocl has an active and ongomg reEationship W|th an‘house or mdependent
"' legal counsel that reviews relevant policies, documents, transactions and -
v lincidents’ and makes recommendataons and handfes other Iegal matters as '_ i
-;.;needed R : - : ; :

' Legal Requirements |
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