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PROPOSAL SUMMARY AND TRANSMITTAL FORM 
Proposed School Information 

Charter School Name: Brilla Pax and Caritas 
Education Corp. Name: Brilla Public Charter Schools 
Education Corp. Status: Existing Proposal Type: Replication 

School District (or NYC CSD): 7 Opening Date: 8/1/2020 
 

Proposed Grades and Enrollment  Proposed Affiliations (if any) 
Charter 

Year Grades Enrollment  Charter Management 
Company (“CMO”): Seton Education Partners 

Year 1 K 90  CMO Public Contact Info 
(Name, Phone): 917-525-2162 

Year 2 K-1 180  
Year 3 K-2 270  Partner Organization: N/a 
Year 4 K-3 360  Partner Public Contact Info  

(Name, Phone): N/a 
Year 5 K-4 450  

 
Lead Applicant Contact Information 

First Lead Applicant Name:  Eric Eckholdt 

Applicant is a: ☐ Parent ☐ Teacher ☐ School Administrator ☐ District Resident ☒ Education Corp./Charter School 

Organization Name:  Brilla Public Charter Schools 

Applicant Mailing Address:    
Primary 
Phone #:   Secondary 

Phone #:   Email:   

Second Lead Applicant Name:  Luanne Zurlo 

Applicant is a: ☐ Parent ☐ Teacher ☐ School Administrator ☐ District Resident ☒ Education Corp./Charter School 

Organization Name:  Brilla Public Charter Schools 

Applicant Mailing Address:   
Primary 
Phone #:   Secondary 

Phone #:   Email:   

 
List additional lead applicants in the “Other” section. ☒ Not Applicable ☐ Additional Applicants Listed in “Other” 
 

Media/Public Contact Information (required) 

Name:  Stephanie Saroki de Garcia Phone #: 202-641-3202 Email: stephanie@setonpartners.org 

 
Lead Applicant Signature 

Signature: 
 

Date: June 19, 2018      

By signing this Proposal Transmittal Form, the Lead Applicant certifies that the information contained in this proposal to establish a charter 
school pursuant to the New York Charter Schools Act with the State University of New York Board of Trustees is true and accurate to the best of 
his or her knowledge. 
 Program Design 
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 MISSION STATEMENT 
 

Brilla College Preparatory Charter Schools, K-8 schools in the classical tradition, help students to grow intellectually, 
socially, and physically into young men and women of good character and spirit, and to be prepared for excellence 
in high school, college and beyond. 

 
 KEY DESIGN ELEMENTS 
 

Brilla schools incorporate the following key design elements:  

 

Smart Start. We start with kindergarten then grow a grade level each year until we serve students in a K-8 school.  

Blended-learning. Accessible computer hardware and advanced learning software help teachers individualize 
instruction. Drawing from the successful experiences of a handful of urban charter and Catholic elementary schools 
that have been achieving outstanding academic growth results, our students spend 25% or more of their 
instructional time on computers, allowing teachers to spend commensurate time providing targeted small group 
instruction. Computer literacy is also an essential 21st century skill.  

Paideia. Based on the Paideia approach, our pedagogy integrates didactic instruction, coaching and student-
centered discussion.  

Literacy x2. The education program provides a double block of literacy instruction daily, which is integrated with 
history and other content and balanced with strong mathematics and science instruction.  

Core Knowledge. Brilla shares the belief with The Core Knowledge Foundation that every child deserves equal 
access to common knowledge. We believe in the simple but powerful premise behind Core Knowledge that 
knowledge builds on knowledge and we reject the false choice that schools must choose between knowledge and 
thinking skills. Brilla utilizes the Core Knowledge Sequence, a detailed outline of recommended curricular content 
to be taught in language arts, history and geography, mathematics, science, music, and the visual arts from grades 
K-8.  

Power to Lead. The Brilla Network selects entrepreneurial school leaders who have demonstrated teaching success 
with underserved students and provides them with the authority and resources to implement our vision, build a 
team of mission-driven professionals, and manage school operations. School leaders are then held accountable for 
results.  

Parent Involvement. Brilla provides parents/guardians with frequent communication about student and school 
performance, quarterly parenting workshops, and many in- and out-of-school opportunities to be involved in their 
child’s education.  

  
 BRIEF OVERVIEW OF ACADEMIC PROGRAM 
 

Our plan is to replicate the existing schools in our network based on a relatively centralized, uniform approach and 
school design.  

APPROACH  

High Expectations. Because we believe in the inherent dignity and potential of every child, we have high 
expectations for our students’ academic achievement and conduct that make no excuses based on their 
background or socio-economic status.  
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Lead with Character. Good character makes for a meaningful life, produces lasting personal and social happiness 
and contributes to academic success. The development of the virtues of Courage, Justice, Wisdom, and Self-control 
in students is central to our educational mission.  

Results Matter. Brilla relentlessly focuses on high student performance on standardized tests and other objective 
measures because we hold ourselves accountable for preparing students personally and academically in ways that 
will enable them to succeed in high school and beyond.  

Choice & Commitment. Students, their parents, faculty and staff of Brilla make a choice to participate in our unique 
and innovative program. Everyone must make and uphold a commitment to the school and to each other to put in 
the time and effort required to achieve success.  

More Time. There are no shortcuts. Only with an extended school day and year will students have the time to 
acquire the academic knowledge, skills and habits that will prepare them for success in college and in life.  

Teach the Best Content. Brilla students learn math, science and the language arts.  They are also exposed to the 
classics of Western Civilization which convey truth, beauty, and goodness.  We think every student deserves the 
opportunity to learn the best that humankind has produced for the sake of personal flourishing and as a tool of 
true equity.   

 
School Management 

MANAGEMENT STRUCTURE 

The founding team of our two new K-4th grade schools will be led by key members of our existing Brilla Schools 
Network team including:  Luanne Zurlo, Executive Director, Brilla Schools Network; Kelsey LaVigne, 
Superintendent; and Matt Salvatierra, COO/CFO.  The network team is accountable to Brilla's board of directors.  
Each school will have a designated school leader, operations team, teachers and support staff.  School leaders are 
accountable to the Superintendent.  The network team provides uniform, centralized support across all Brilla 
Schools. 

 
ROLE OF CMO OR PARTNER(S) 

The Brilla board hired Seton Education Partners, a 501(c)3-registered corporation to be its CMO in 2017.   It 
provides the following services: 

•  Start-up of new schools 

•   Operations and back-office management 

•   Recruitment of students and talent with help from school leader and team 

•   Data, assessment, and evaluation 

•   Special education administration 

•   Fundraising support 

Seton is held accountable by the Brilla Board for the success of the schools. 
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School Facility Plans 

Our initial facility plans for both Brilla Pax and Caritas consist of an application to New York City’s Department of 
Education for public space for the schools.  In the event that public space is unavailable, we currently are vetting 
contingent locations.  Possible locations include 452 College Avenue and 222 Alexander Avenue.  We have formed 
a real estate search committee comprised of Brilla board members and Brilla staff in order to manage the planning 
process of securing a facility.  
 

Board Member Names and Biographical Summaries 

Eric Eckholdt, Executive Director, Credit Suisse Americas Foundation  Contact – e.com  

Charles Bozian, Chief Administrative Officer, Big Brothers Big Sisters of New York City  Contact – 

 Brian Carty, Founder, De La Salle Academy  Contact 

Richard Ramirez, Producer, National Geographic Television International Contact –    

Stephanie Saroki de Garcia, Managing Director, Seton Education Partners  Contact –

James Jones, VP, Business Management, Chief Compliance Officer Division, Credit Suisse   Contact - 
    

-Pending approval from SUNY   

Elena Sada, Doctorate of Philosophy (2019),  Bilingual & Multicultural Education, University of Connecticut       
Contact -
 

Other 
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PROPOSED SCHOOL NAME:
C D E

Yes No All Schools
Proposed 

School
N/A Yes No N/A

Provide the name, title, filename, etc. of materials that you are incorporating. If you 
are referencing a subsection of a document please identify the section as specifically

List the most 
recent year

Sample Response x x x Renewal Application, Response D, Benchmark 1B, Assessment Data 2013

1(a)  Community Description and Need All applicants must provide a Response to this Request.

1(b) Programmatic Impact All applicants must provide a Response to this Request.

1(c) Fiscal Impact All applicants must provide a Response to this Request.

2(a) Mission  x x x BCP2 Charter Application, Response 2a 2016

2(b) Key Design Elements x x x BCP2 Charter Application, Response 2b 2016

2(c) Draft Accountability Plan  All applicants must provide a Response to this Request.

3(a) Applicant Information All applicants must provide a Response to this Request.

3(b) Proposal History All applicants must provide a Response to this Request.

3(c) List of Founding Team Members  All applicants must provide a Response to this Request.

3(d) Founding Board Members All applicants must provide a Response to this Request.

3(e) Description of Outreach All applicants must provide a Response to this Request.

3(f)
Withdrawn, Rejected and Concurrent 
Proposals (SUNY and/or other authorizers) All applicants must provide a Response to this Request.

3(g)
Letter of Justification for Previously 

Denied Applications
All applicants must provide a Response to this Request.

3(h) Founding Team Resumes x x x N/a N/a

3(i) Board Member Resumes and RFIs x x x N/a N/a

3(j) Outreach Evidence All applicants must provide a Response to this Request.

4(a) School Enrollment Plan All applicants must provide a Response to this Request.

4(b) Student Enrollment Chart All applicants must provide a Response to this Request.

4(c) Statistical Overview ‐ Existing Schools All applicants must provide a Response to this Request.

5(a) Curriculum Selection and Processes x x x BCP2 Charter Application, Response 5a 2016

5(b) Assessment System x x x BCP2 Charter Application, Response 5b 2016

5(c) Instructional Methods x x x BCP2 Charter Application, Response 5c 2016

5(d) Course or Subject Overview x x x BCP2 Charter Application, Response 5d 2016

5(e) Promotion and Graduation Policy x x x BCP2 Charter Application, Response 5e 2016

5(f) Programmatic Audits x x x N/a N/a

6(a) School Calendar x x x N/a N/a

6(b) Sample Student Schedule x x x N/a N/a

6(c) Sample Teacher Schedule x x x N/a N/a

7(a) Struggling Students x x x N/a N/a

7(b) Students with Disabilities x x x N/a N/a

7(c) English Language Learners x x x N/a N/a

7(d) Gifted and Advanced Students x x x N/a N/a

8(a) Instructional Leadership Roles x x x N/a N/a

8(b) Teacher Support and Supervision x x x N/a N/a

8(c) Professional Development x x x N/a N/a

8(d) Teacher Evaluation and Accountability x x x N/a N/a

9(a) Culture and Discipline x x x N/a N/a

9(b) Discipline Policy x x x N/a N/a

9(c) Special Education Policy x x x N/a N/a

9(d) Dress Code  x x x N/a N/a

10(a) Organizational Chart All applicants must provide a Response to this Request.

10(b)
School Leadership and Management 

Structure
All applicants must provide a Response to this Request.

11(a) Staffing Chart and Rationale All applicants must provide a Response to this Request.

11(b) Qualifications and Responsibilities x x x N/a N/a

11(c) Staff Recruitment and Retention  x x x N/a N/a

11(d) Personnel Policies x x x BCP2 Charter Application, Response 11d, RFA 2016

12(a)  Partner Information x x x BCP2 Charter Application, Response 12a 2016

12(b)  Partner Commitment All applicants must provide a Response to this Request.

13(a) EdCorp Board Roles & Responsibilities x x x N/a N/a
13(b) Education Corporation Board Design x x x N/a N/a

13(c) Stakeholder Participation x x x N/a N/a

13(d) By‐laws x x x BCP2 Charter Application, Response 13d 2016

13(e) Code of Ethics x x x N/a N/a

13(f) Complaint Policy x x x N/a N/a

14(a) District Relations All applicants must provide a Response to this Request.

14(b) Community Relations All applicants must provide a Response to this Request.

15(a) General Student Population  All applicants must provide a Response to this Request.

15(b) Target Population Enrollment All applicants must provide a Response to this Request.

15(c) Evidence of Demand All applicants must provide a Response to this Request.

15(d) Community Support All applicants must provide a Response to this Request.

15(e) Evidence of Community Support All applicants must provide a Response to this Request.

15(f) Admissions Policy x x x N/a N/a

16(a) Facility Needs All applicants must provide a Response to this Request.

16(b) Facility Selection All applicants must provide a Response to this Request.

16(c) Facility Related Conflicts of Interest All applicants must provide a Response to this Request.

16(d) Additional Facility Information All applicants must provide a Response to this Request.

17 Food Services x x x BCP2 Charter Application, Response 17 2016

18 Health Services x x x BCP2 Charter Application, Reponse 18, RFA 2016

19 Transportation x x x BCP2 Charter Application, Response 19 2016

20 Insurance x x x BCP2 Charter Application, Response 20 2016

21(a) Budget Narrative All applicants must provide a Response to this Request.

21(b) Financial Planning x x x N/a 2016

21 (c) Fiscal Audits x x x N/a 2016

21(d) Dissolution Procedures x x x N/a 2016

21(e)  Budget Template All applicants must provide a Response to this Request.

21(f)  Letters of Commitment All applicants must provide a Response to this Request.

BA

Specific exhibit or document being incorporated by reference
Year of Source 

File

This response applies to:
Does the incorporated material 

require any revisions?

Place an "X" in the 
appropriate column to

Proposal Request 

Are you incoporating by 

reference?

Place an "X" in the appropriate column 
to indicate whether this response

Place an "X" in the appropriate column 
to indicate whether the incorporated
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21(g) Non‐SUNY Financials All applicants must provide a Response to this Request.

22 Action Plan Have you included an action plan? x
23(a) Supplemental Narrative Have you included a supplemental narrative? x
23(b) Supplemental Attachments Have you included supplemental information? x

Business Plan All replicating applicants must provide a Business Plan.
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Response 01 Community Need and Proposed School Impact
 
Our proposed schools, Brilla Pax and Brilla Caritas are located in CSD 7.  It is a community where we 
launched our flagship Brilla College Prep Charter School in 2013 and where we successfully 
replicated Brilla Veritas in 2017.  We understand the high-density, predominantly Latino 
neighborhood along with its educational and economic challenges.  Additionally, we are aware from 
our 1,571 student-long wait list as well as our community outreach efforts related to this 
application that the desire for the high-engagement, character education that Brilla offers is bigger 
than CSD 7 alone and corresponds to adjacent need in CSD’s 8 and 9. 
 
I. Discovering the Need for High-Engagement, Character Education in the South Bronx 
 
In the late fall of 2017 and early spring of 2018, both the Charter Management Organization (CMO), 
Seton Education Partners, and the Brilla board of directors and senior leadership team convened 
strategic planning sessions to discuss Brilla’s impact on the community over the past five years and 
develop a strategy for growth over the next five years.  We concluded that our model is delivering 
impact superior to other schools, not only in CSD7, but in the Bronx at-large (See Exhibit I).  We also 
found that the students applying to Brilla schools come from geographies beyond CSD7 (See 
Exhibits II and III).  Considering these two findings, we assessed community need in the entire South 
Bronx (See Exhibit IV).  We resolved that there is a need in the South Bronx for high-engagement, 
character education (See Exhibit V) and that Brilla is likely to have success replicating in CSD7. 
 

Exhibit I.  See Business Plan, Section III, Prior Academic Performance 
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Exhibit II.  Map of Students Applying to Brilla Schools 
 

Brilla Applicants 2018 

 
 
Exhibit III.  Number of Students by NYC District Applying to Brilla Schools 
 

 
Source:  Brilla Waitlist Data 
 
 



Brilla Pax and Caritas 06_18 Charter Proposal 

  Response 1ac - 3 

 
Exhibit IV.  Demand Analysis for Bronx Charters Schools and Number of Applicants per 
Available Seat 

 

 
Note:  Overall, demand for charter schools is expected to outstrip supply by a ratio of 3 applicants 
per seat from 2018 – 2023.  The number of applicants to Bronx charter schools is expected to 
remain flat around 21,000 applicants over the next 5 years.  The number of available seats is 
expected to increase from 5,700 to 8,500 by 2023.  Underperforming District schools continue to 
drive demand for increased charter seats.  Source:  Analysis of New York City Charter Center Lottery 
Estimates, 2014 – 2018.  
 

 
 
Note:  The number of available 
applicants per seat is likely to halve 
from 6.0 in 2014 to 2.4 in 2023.  There 
are currently 31 charters in the South 
Bronx and 65 in the Bronx.  Of the 
remaining 38 charters to be issued in 
NYC, at least 5 of them are expected 
to open seats in the Bronx.  Expansion 
of existing charters to higher grades 
and the entry of new charters are 
driving the competition. 

Source:  Analysis of New York City Charter Center Lottery Estimates 
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Exhibit V.  The Need for High-Engagement, Character Education in the South Bronx 

 
Our analysis indicated that families are coming to Brilla from all over the South Bronx because there 
is a shortage of existing options (although the supply of quality seats is likely to increase over time).  
Accordingly, we performed an analysis of all the existing educational options and grades served 
available to the target population. This analysis included all district, charter, and private schools in 
the same geographic area (message i); a description of enrollment plan’s impact on enrollment and 
viability of public and non-public schools in South Bronx (message ii); an analysis of the public 
educational offerings in the South Bronx (message iii);  differentiation of schools by race / ethnicity 
(message iv); differentiation of schools by strength of character education (message v); and the 
uniqueness of Brilla’s approach for community in the South Bronx (message vi). 
 
 message i – the total number of public school students in the South Bronx exceeds 50,000  
 
There are currently 243 district schools (including high school) educating 55,436 children grades K-
12, 53 charters serving 14,590 students, and 79 private schools enrolling 11,180 youths in the South 
Bronx across Districts 7, 8, and 9. 
 
Summary of Enrollment Levels at District Schools1 
 
CSD* Number of K-8 

Students 

7 11.090 

8 19,215 

9 25,131 

Total 55,436 

 
Note*:  We have defined the South Bronx as CSD 7, 8 and 9 based upon their closeness to Mott 
Haven.  We have excluded CSD 10 and 12 from the analysis. 
  

                                                         
1 https://data.nysed.gov/lists.php?start=78&type=district  

https://data.nysed.gov/lists.php?start=78&type=district
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District 7 Public School Options*2 NYC GEOG DIST # 7 - BRO 
ACADEMY OF APPLIED MATH AND TECH 
ACADEMY OF PUBLIC RELATIONS 
ALFRED E SMITH CAREER-TECH HIGH SCH 
BRONX DESIGN-CONSTRUCTION ACADEMY 
BRONX HAVEN HIGH SCHOOL 
BRONX LEADERSHIP ACAD II HIGH SCHOOL 
CAREERS IN SPORTS HS 
COMMUNITY SCHOOL-SOCIAL JUSTICE 
CONCOURSE VILLAGE ELEMENTARY SCHOOL 
CROTONA ACADEMY HIGH SCHOOL 
FOREIGN LANG ACAD OF GLOBAL STUDIES 
HEALTH OPPORTUNITIES HIGH SCHOOL 
HERO HIGH SCHOOL 
HOSTOS-LINCOLN ACADEMY OF SCIENCE 
INTERNATIONAL COMMUNITY HIGH SCHOOL 
JHS 151 LOU GEHRIG 
JHS 162 LOLA RODRIGUEZ DE TIO 
JILL CHAIFETZ TRANSFER HIGH SCHOOL 
KAPPA VII 
LAB SCHOOL OF FIN & TECH: X223 
MOTT HAVEN COMMUNITY HIGH SCHOOL 
MOTT HAVEN VILLAGE PREP HIGH SCHOOL 
MS 203 
NEW EXPLORERS HIGH SCHOOL 
PERFORMANCE SCHOOL 
PS 1 COURTLANDT SCHOOL 
PS 154 JONATHAN D HYATT 
PS 157 GROVE HILL 
PS 161 PONCE DE LEON SCHOOL 
PS 179 
PS 18 JOHN PETER ZENGER 
PS 25 BILINGUAL SCHOOL 
PS 277 
PS 30 WILTON 
PS 43 JONAS BRONCK 
PS 49 WILLIS AVENUE 
PS 5 PORT MORRIS 
PS 65 MOTHER HALE ACADEMY 
PS/IS 224 
PS/MS 29 MELROSE SCHOOL 
PS/MS 31 WILLIAM LLOYD GARRISON 
SAMUEL GOMPERS CAREER/TECH ED HS 
SO BRONX ACADEMY-APPLIED MEDIA 
SOUTH BRONX PREPARATORY 
UNIVERSITY HEIGHTS SECONDARY SCHOOL 
URBAN ASSEMBLY BRONX OF LETTERS 
YOUNG LEADERS ELEMENTARY SCHOOL 

 
Note*:  This is a complete listing of public schools in District 7.  We have not listed the grade level 
served and enrollment per school because we are weighing Brilla’s proposed impact against global 
student enrollment at public schools in the South Bronx rather than against a specific school.  We 
do this to demonstrate and to emphasize our focus and foothold in the South Bronx. 
 
 

                                                         
2 https://data.nysed.gov/profile.php?instid=800000046647  

https://data.nysed.gov/profile.php?instid=800000059605
https://data.nysed.gov/profile.php?instid=800000059070
https://data.nysed.gov/profile.php?instid=800000045600
https://data.nysed.gov/profile.php?instid=800000070866
https://data.nysed.gov/profile.php?instid=800000062370
https://data.nysed.gov/profile.php?instid=800000056066
https://data.nysed.gov/profile.php?instid=800000057145
https://data.nysed.gov/profile.php?instid=800000056061
https://data.nysed.gov/profile.php?instid=800000077813
https://data.nysed.gov/profile.php?instid=800000058106
https://data.nysed.gov/profile.php?instid=800000045612
https://data.nysed.gov/profile.php?instid=800000045613
https://data.nysed.gov/profile.php?instid=800000077812
https://data.nysed.gov/profile.php?instid=800000045662
https://data.nysed.gov/profile.php?instid=800000059630
https://data.nysed.gov/profile.php?instid=800000046634
https://data.nysed.gov/profile.php?instid=800000046646
https://data.nysed.gov/profile.php?instid=800000060401
https://data.nysed.gov/profile.php?instid=800000089613
https://data.nysed.gov/profile.php?instid=800000057113
https://data.nysed.gov/profile.php?instid=800000075020
https://data.nysed.gov/profile.php?instid=800000056064
https://data.nysed.gov/profile.php?instid=800000056091
https://data.nysed.gov/profile.php?instid=800000057144
https://data.nysed.gov/profile.php?instid=800000062374
https://data.nysed.gov/profile.php?instid=800000046648
https://data.nysed.gov/profile.php?instid=800000046635
https://data.nysed.gov/profile.php?instid=800000046638
https://data.nysed.gov/profile.php?instid=800000046645
https://data.nysed.gov/profile.php?instid=800000056090
https://data.nysed.gov/profile.php?instid=800000046651
https://data.nysed.gov/profile.php?instid=800000046652
https://data.nysed.gov/profile.php?instid=800000046641
https://data.nysed.gov/profile.php?instid=800000046655
https://data.nysed.gov/profile.php?instid=800000046658
https://data.nysed.gov/profile.php?instid=800000046631
https://data.nysed.gov/profile.php?instid=800000046650
https://data.nysed.gov/profile.php?instid=800000046642
https://data.nysed.gov/profile.php?instid=800000057114
https://data.nysed.gov/profile.php?instid=800000046654
https://data.nysed.gov/profile.php?instid=800000046656
https://data.nysed.gov/profile.php?instid=800000045603
https://data.nysed.gov/profile.php?instid=800000059100
https://data.nysed.gov/profile.php?instid=800000058074
https://data.nysed.gov/profile.php?instid=800000045661
https://data.nysed.gov/profile.php?instid=800000057149
https://data.nysed.gov/profile.php?instid=800000062369
https://data.nysed.gov/profile.php?instid=800000046647
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District 8 Public School Options*3IN NYC GEOG DIST # 
ACADEMY OF THE ARTS (THE) 
ANTONIA PANTOJA PREP ACADEMY 
ARCHIMEDES ACAD-MATH, SCI, TECH 
BLUEPRINT MIDDLE SCHOOL 
BRONX ACADEMY HIGH SCHOOL 
BRONX ARENA HIGH SCHOOL 
BRONX BRIDGES HIGH SCHOOL 
BRONX COMMUNITY HIGH SCHOOL 
BRONX COMPASS HIGH SCHOOL 
BRONX DELTA SCHOOL 
BRONX MATHEMATICS PREP SCH (THE) 
BRONX RIVER HIGH SCHOOL 
BRONX STUDIO SCHOOL-WRITERS-ARTISTS 
EMMETT W BASSETT SCHOOL 
F R DE GAUTIER INST-LAW & POLICY 
GATEWAY SCHOOL-ENVIR AND TECH 
GOTHAM COLLABORATIVE HIGH SCHOOL 
HERBERT H LEHMAN HIGH SCHOOL 
HOLCOMBE L RUCKER SCHOOL OF COMMUNIT 
HUNTS POINT SCHOOL (THE) 
JANE ADDAMS HS FOR ACADEMIC CAREERS 
JHS 123 JAMES M KIERNAN 
JHS 125 HENRY HUDSON 
JHS 131 ALBERT EINSTEIN 
LONGWOOD ACADEMY FOR DISCOVERY 
LONGWOOD PREPARATORY ACADEMY 
MILLENIUM ART ACADEMY 
MOTT HALL COMMUNITY SCHOOL 
MS 101 EDWARD R BYRNE 
MS 301 PAUL L DUNBAR 
MS 302 LUISA DESSUS CRUZ 
PABLO NERUDA ACADEMY 
PELHAM LAB HIGH SCHOOL 
PS 100 ISAAC CLASON 
PS 107 
PS 130 ABRAM STEVENS HEWITT 
PS 138 SAMUEL RANDALL 
PS 14 SENATOR JOHN CALANDRA 
PS 140 EAGLE SCHOOL (THE) 
PS 146 EDWARD COLLINS 
PS 152 EVERGREEN 
PS 182 
PS 304 EARLY CHILDHOOD SCHOOL 
PS 36 UNIONPORT 
PS 48 JOSEPH R DRAKE 
PS 583 
PS 62 INOCENSIO CASANOVA 
PS 69 JOURNEY PREP SCHOOL 
PS 71 ROSE E SCALA 
PS 72 DR WILLIAM DORNEY 
PS 75 SCHOOL OF RESEARCH-DISCOVERY 
PS 93 ALBERT G OLIVER 
RENAISSANCE HIGH SCHOOL-MTT 
SCH-COMMUNITY RESEARCH & LEARNING 
SCHOOL FOR INQUIRY & SOCIAL JUSTICE 
SCHOOL FOR TOURISM AND HOSPITALITY 
SCHUYLERVILLE PREPARATORY HIGH SCHOO 
SOUNDVIEW ACADEMY 
URBAN ASSEMBLY ACAD-CIVIC ENGAGEMENT 
URBAN INSTITUTE OF MATHEMATICS 

                                                         
3 https://data.nysed.gov/profile.php?instid=800000046547  

https://data.nysed.gov/profile.php?instid=800000058061
https://data.nysed.gov/profile.php?instid=800000060369
https://data.nysed.gov/profile.php?instid=800000060370
https://data.nysed.gov/profile.php?instid=800000075024
https://data.nysed.gov/profile.php?instid=800000057150
https://data.nysed.gov/profile.php?instid=800000070867
https://data.nysed.gov/profile.php?instid=800000069143
https://data.nysed.gov/profile.php?instid=800000060399
https://data.nysed.gov/profile.php?instid=800000075023
https://data.nysed.gov/profile.php?instid=800000083438
https://data.nysed.gov/profile.php?instid=800000060371
https://data.nysed.gov/profile.php?instid=800000077816
https://data.nysed.gov/profile.php?instid=800000057986
https://data.nysed.gov/profile.php?instid=800000046538
https://data.nysed.gov/profile.php?instid=800000059108
https://data.nysed.gov/profile.php?instid=800000058019
https://data.nysed.gov/profile.php?instid=800000056063
https://data.nysed.gov/profile.php?instid=800000045618
https://data.nysed.gov/profile.php?instid=800000059629
https://data.nysed.gov/profile.php?instid=800000062378
https://data.nysed.gov/profile.php?instid=800000045602
https://data.nysed.gov/profile.php?instid=800000046540
https://data.nysed.gov/profile.php?instid=800000046520
https://data.nysed.gov/profile.php?instid=800000046507
https://data.nysed.gov/profile.php?instid=800000058057
https://data.nysed.gov/profile.php?instid=800000045631
https://data.nysed.gov/profile.php?instid=800000058047
https://data.nysed.gov/profile.php?instid=800000065467
https://data.nysed.gov/profile.php?instid=800000046528
https://data.nysed.gov/profile.php?instid=800000056106
https://data.nysed.gov/profile.php?instid=800000056107
https://data.nysed.gov/profile.php?instid=800000058063
https://data.nysed.gov/profile.php?instid=800000077814
https://data.nysed.gov/profile.php?instid=800000046527
https://data.nysed.gov/profile.php?instid=800000046532
https://data.nysed.gov/profile.php?instid=800000046506
https://data.nysed.gov/profile.php?instid=800000046530
https://data.nysed.gov/profile.php?instid=800000046548
https://data.nysed.gov/profile.php?instid=800000046531
https://data.nysed.gov/profile.php?instid=800000046533
https://data.nysed.gov/profile.php?instid=800000046534
https://data.nysed.gov/profile.php?instid=800000046537
https://data.nysed.gov/profile.php?instid=800000056105
https://data.nysed.gov/profile.php?instid=800000046549
https://data.nysed.gov/profile.php?instid=800000046550
https://data.nysed.gov/profile.php?instid=800000089614
https://data.nysed.gov/profile.php?instid=800000046552
https://data.nysed.gov/profile.php?instid=800000046553
https://data.nysed.gov/profile.php?instid=800000046554
https://data.nysed.gov/profile.php?instid=800000046555
https://data.nysed.gov/profile.php?instid=800000046525
https://data.nysed.gov/profile.php?instid=800000046526
https://data.nysed.gov/profile.php?instid=800000058068
https://data.nysed.gov/profile.php?instid=800000057136
https://data.nysed.gov/profile.php?instid=800000058087
https://data.nysed.gov/profile.php?instid=800000075022
https://data.nysed.gov/profile.php?instid=800000077815
https://data.nysed.gov/profile.php?instid=800000065466
https://data.nysed.gov/profile.php?instid=800000060379
https://data.nysed.gov/profile.php?instid=800000060382
https://data.nysed.gov/profile.php?instid=800000046547
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WESTCHESTER SQUARE ACADEMY 
WOMEN'S ACADEMY OF EXCELLENCE 

 
Note*:  This is a complete listing of public schools in District 8.  We have not listed the grade level 
served and enrollment per school because we are weighing Brilla’s proposed impact against global 
student enrollment at public schools in the South Bronx rather than against a specific school.  We 
do this to demonstrate and to emphasize our focus and foothold in the South Bronx. 
 

District 9 Public School Options*4BRONX 
ACADEMY FOR LANGUAGE AND TECHNOLOGY 
BRONX CENTER FOR SCI & MATH 
BRONX COLLEGIATE ACADEMY 
BRONX EARLY COL ACAD-TEACH/LEARN 
BRONX HIGH SCHOOL FOR MEDICAL SCIE 
BRONX HIGH SCHOOL OF BUSINESS 
BRONX INTERNATIONAL HIGH SCHOOL 
BRONX LEADERSHIP ACAD HIGH SCHOOL 
BRONX SCHOOL FOR LAW, GOV, JUSTICE 
BRONX WRITING ACADEMY 
CLAREMONT INTERNATIONAL HIGH SCHOOL 
COMP MODEL SCH PROJECT MS 327 
DREAMYARD PREPARATORY SCHOOL 
EAGLE ACADEMY FOR YOUNG MEN 
EXIMIUS COLLEGE PREP ACADEMY 
FAMILY SCHOOL (THE) 
FREDERICK DOUGLASS ACAD III 
GRANT AVENUE ELEMENTARY SCHOOL 
HIGH SCHOOL FOR VIOLIN AND DANCE 
HIGHBRIDGE GREEN SCHOOL (THE) 
IS 117 JOSEPH H WADE 
IS 219 NEW VENTURE SCHOOL 
IS 229 ROLAND PATTERSON 
IS 232 
IS 303 LEADERSHIP & COMM SERVICE 
IS 313 SCHOOL OF LEADERSHIP DEV 
IS 339 
J LEVIN HIGH SCHOOL-MEDIA & COMMUN 
JHS 145 ARTURO TOSCANINI 
JHS 22 JORDAN L MOTTKAPPA 
LEADERSHIP INSTITUTE 
LUCERO ELEMENTARY SCHOOL 
MORRIS ACADEMY FOR COLLA STUDIES 
MOTT HALL BRONX HIGH SCHOOL 
MOTT HALL III 
MOUNT EDEN CHILDREN'S ACADEMY 
NEW AMERICAN ACAD-R CLEMENTE STATE 
NEW DIRECTIONS SECONDARY SCHOOL 
NEW MILLENNIUM BUSINESS ACAD MS 
PS 109 SEDGWICK 
PS 11 HIGHBRIDGE 
PS 110 THEODORE SCHOENFELD 
PS 114 LUIS LORENS TORRES SCHOOL 
PS 126 DR MARJORIE H DUNBAR 
PS 132 GARRETT A MORGAN 
PS 163 ARTHUR A SCHOMBERG 
PS 170 
PS 199 SHAKESPEARE SCHOOL (THE) 

                                                         
4 https://data.nysed.gov/profile.php?instid=800000046428  

https://data.nysed.gov/profile.php?instid=800000075021
https://data.nysed.gov/profile.php?instid=800000058110
https://data.nysed.gov/profile.php?instid=800000060383
https://data.nysed.gov/profile.php?instid=800000059106
https://data.nysed.gov/profile.php?instid=800000057984
https://data.nysed.gov/profile.php?instid=800000059609
https://data.nysed.gov/profile.php?instid=800000056069
https://data.nysed.gov/profile.php?instid=800000056068
https://data.nysed.gov/profile.php?instid=800000045617
https://data.nysed.gov/profile.php?instid=800000045630
https://data.nysed.gov/profile.php?instid=800000045609
https://data.nysed.gov/profile.php?instid=800000057987
https://data.nysed.gov/profile.php?instid=800000075026
https://data.nysed.gov/profile.php?instid=800000058108
https://data.nysed.gov/profile.php?instid=800000059616
https://data.nysed.gov/profile.php?instid=800000058081
https://data.nysed.gov/profile.php?instid=800000059076
https://data.nysed.gov/profile.php?instid=800000065468
https://data.nysed.gov/profile.php?instid=800000058016
https://data.nysed.gov/profile.php?instid=800000065469
https://data.nysed.gov/profile.php?instid=800000057139
https://data.nysed.gov/profile.php?instid=800000077821
https://data.nysed.gov/profile.php?instid=800000046415
https://data.nysed.gov/profile.php?instid=800000046393
https://data.nysed.gov/profile.php?instid=800000046394
https://data.nysed.gov/profile.php?instid=800000046396
https://data.nysed.gov/profile.php?instid=800000046399
https://data.nysed.gov/profile.php?instid=800000046384
https://data.nysed.gov/profile.php?instid=800000046364
https://data.nysed.gov/profile.php?instid=800000056070
https://data.nysed.gov/profile.php?instid=800000046402
https://data.nysed.gov/profile.php?instid=800000046432
https://data.nysed.gov/profile.php?instid=800000046432
https://data.nysed.gov/profile.php?instid=800000059113
https://data.nysed.gov/profile.php?instid=800000077819
https://data.nysed.gov/profile.php?instid=800000058048
https://data.nysed.gov/profile.php?instid=800000059091
https://data.nysed.gov/profile.php?instid=800000058051
https://data.nysed.gov/profile.php?instid=800000075025
https://data.nysed.gov/profile.php?instid=800000077817
https://data.nysed.gov/profile.php?instid=800000077820
https://data.nysed.gov/profile.php?instid=800000058055
https://data.nysed.gov/profile.php?instid=800000046412
https://data.nysed.gov/profile.php?instid=800000046431
https://data.nysed.gov/profile.php?instid=800000046413
https://data.nysed.gov/profile.php?instid=800000046414
https://data.nysed.gov/profile.php?instid=800000046400
https://data.nysed.gov/profile.php?instid=800000046401
https://data.nysed.gov/profile.php?instid=800000046387
https://data.nysed.gov/profile.php?instid=800000046389
https://data.nysed.gov/profile.php?instid=800000046390
https://data.nysed.gov/profile.php?instid=800000046428
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PS 2 MORRISANIA 
PS 204 MORRIS HEIGHTS 
PS 230 DR ROLAND N PATTERSON 
PS 236 LANGSTON HUGHES 
PS 28 MOUNT HOPE 
PS 35 FRANZ SIEGELPS 42 CLAREMONT 
PS 53 BASHEER QUISIM 
PS 55 BENJAMIN FRANKLIN 
PS 58 
PS 63 AUTHOR'S ACADEMY 
PS 64 PURA BELPRE 
PS 70 MAX SCHOENFELD 
PS 73 BRONX 
PS 88 S SILVERSTEIN LITTLE SPARROWPS/IS 218 R H DUAL LANG MAGNET 
PSMS 4 CROTONA PARK WEST 
SCHOOL FOR EXCELLENCE 
SCIENCE AND TECHNOLOGY ACADEMY 
SHERIDAN ACADEMY FOR YOUNG LEADERS 
URBAN ASSMBLY ACADEMY-HIST 
URBAN ASSMBLY SCHOOL-APPL MATH 
URBAN SCIENCE ACADEMY 
VALIDUS PREP ACADEMY 
WALTON AVENUE SCHOOL (THE) 
YOUNG WOMEN'S LDSHP SCHOOL-BRONX 

 
  Note*:  This is a complete listing of public schools in District 9.  We have not listed the grade level 
served and enrollment per school because we are weighing Brilla’s proposed impact against global 
student enrollment at public schools in the South Bronx rather than against a specific school.  We 
do this to demonstrate and to emphasize our focus and foothold in the South Bronx. 
 
Charter Schools in the Bronx (CSDS 7, 8, 9, 12)5 

  
  

Charter School Name School District Grades 
 

Enrollment 

Academic Leadership Charter School NYC CSD 7 K-8 506 

American Dream Charter School (The) NYC CSD 7 K-8 242 

Boys Preparatory Charter School of New York NYC CSD 8 K-8 256 

Brilla College Preparatory Charter School NYC CSD 7 K-4 438 

Brilla College Preparatory Charter School Veritas NYC CSD 9 K-1 94 

Bronx Academy of Promise Charter School NYC CSD 9 K-8 609 

Bronx Charter School for Children NYC CSD 7 K-8 222 

Bronx Charter School for the Arts NYC CSD 8 K-6 320 

Bronx Global Learning Institute for Girls Charter 
School, The Shirley Rodriguez-Remeneski School NYC CSD 7 K-8 

 
440 

Bronx Preparatory Charter School NYC CSD 9 6-8 353 

Family Life Academy Charter School NYC CSD 9 K-8 465 

                                                         
5 http://www.p12.nysed.gov/psc/csdirectory/county/county/bronx.html  

https://data.nysed.gov/profile.php?instid=800000046429
https://data.nysed.gov/profile.php?instid=800000046391
https://data.nysed.gov/profile.php?instid=800000046395
https://data.nysed.gov/profile.php?instid=800000046398
https://data.nysed.gov/profile.php?instid=800000046433
https://data.nysed.gov/profile.php?instid=800000046416
https://data.nysed.gov/profile.php?instid=800000046416
https://data.nysed.gov/profile.php?instid=800000046418
https://data.nysed.gov/profile.php?instid=800000046419
https://data.nysed.gov/profile.php?instid=800000046403
https://data.nysed.gov/profile.php?instid=800000046404
https://data.nysed.gov/profile.php?instid=800000046405
https://data.nysed.gov/profile.php?instid=800000046406
https://data.nysed.gov/profile.php?instid=800000046407
https://data.nysed.gov/profile.php?instid=800000046409
https://data.nysed.gov/profile.php?instid=800000046409
https://data.nysed.gov/profile.php?instid=800000046430
https://data.nysed.gov/profile.php?instid=800000056059
https://data.nysed.gov/profile.php?instid=800000065470
https://data.nysed.gov/profile.php?instid=800000065471
https://data.nysed.gov/profile.php?instid=800000058088
https://data.nysed.gov/profile.php?instid=800000058089
https://data.nysed.gov/profile.php?instid=800000058096
https://data.nysed.gov/profile.php?instid=800000059128
https://data.nysed.gov/profile.php?instid=800000077818
https://data.nysed.gov/profile.php?instid=800000075027
http://www.p12.nysed.gov/psc/csdirectory/AcademicLeadershipCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/AmericanDreamCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/BoysPreparatoryCharterSchoolOfNewYork/home.html
http://www.p12.nysed.gov/psc/csdirectory/BrillaCollegePreparatoryCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/BrillaCollegePrepCharterSchoolVeritas/home.html
http://www.p12.nysed.gov/psc/csdirectory/BronxAcademyOfPromiseCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/BronxCharterSchoolForChildren/home.html
http://www.p12.nysed.gov/psc/csdirectory/BronxCharterSchoolForTheArts/home.html
http://www.p12.nysed.gov/psc/csdirectory/BronxGlobalLearningInstituteForGirlsCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/BronxGlobalLearningInstituteForGirlsCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/BronxPreparatoryCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/FamilyLifeAcademyCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/county/county/bronx.html
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Family Life Academy Charter School II NYC CSD 7 K-5 294 

Family Life Academy Charter School III NYC CSD 7 K-3 200 

Girls Preparatory Charter School - Bronx NYC CSD 8 K-8 767 

Grand Concourse Academy Charter School NYC CSD 8 K-7 556 

Harriet Tubman Charter School NYC CSD 9 K-8 694 

Heketi Community Charter School NYC CSD 7 K-5 278 

Hyde Leadership Charter School NYC CSD 8 K-8 687 

Icahn Charter School 1 NYC CSD 9 K-8 332 

Icahn Charter School 6 NYC CSD 9 K-6 291 

Icahn Charter School 7 NYC CSD 8 K-5 197 

KIPP Academy Charter School NYC CSD 7 K-8 812 

Legacy College Preparatory Charter School NYC CSD 7 N/a N/a 

Metropolitan Lighthouse Charter School NYC CSD 9 K-8 476 

Mott Hall Charter School NYC CSD 9 6-8 294 

Mott Haven Charter School NYC CSD 7 K-5 305 

New York Center for Autism Charter School - Bronx NYC CSD 7 or 9 N/a N/a 

New York City Montessori Charter School NYC CSD 7 K-5 273 

Rosalyn Yalow Charter School NYC CSD 9 K-2 250 

South Bronx Charter School for International 
Cultures and the Arts NYC CSD 7 K-5 

 
418 

South Bronx Classical Charter School NYC CSD 7 K-8 490 

South Bronx Classical Charter School II NYC CSD 7 K-4 291 

South Bronx Classical Charter School III NYC CSD 9 K-2 160 

South Bronx Classical Charter School IV NYC CSD 9 N/a N/a 

South Bronx Early College Academy Charter School NYC CSD 7 6-7 226 

Storefront Academy Charter School NYC CSD 7 K-2 138 

Success Academy Charter School - Bronx 1 NYC CSD 7 K-7 694 

Success Academy Charter School - Bronx 2 NYC CSD 9 K-7 725 

Success Academy Charter School - Bronx 3 NYC CSD 8 K-4 425 

Success Academy Charter School - Bronx 4 NYC CSD 8 K-3 392 

TOTAL         14,590 
 

http://www.p12.nysed.gov/psc/csdirectory/FamilyLifeAcademyCharterSchoolII/home.html
http://www.p12.nysed.gov/psc/csdirectory/FamilyLifeCharterSchoolIII/home.html
http://www.p12.nysed.gov/psc/csdirectory/GirlsPreparatoryCharterSchoolOfTheBronx/home.html
http://www.p12.nysed.gov/psc/csdirectory/GrandConcourseAcademyCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/HarrietTubmanCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/HeketiCommunityCharterSchool/home.html
http://www.hydebronxny.org/
http://www.p12.nysed.gov/psc/csdirectory/IcahnCharterSchool1/home.html
http://www.p12.nysed.gov/psc/csdirectory/IcahnCharterSchool6/home.html
http://www.p12.nysed.gov/psc/csdirectory/IcahnCharterSchool7/home.html
http://www.p12.nysed.gov/psc/csdirectory/KIPPAcademyCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/LegacyCollegePreparatoryCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/MetropolitanLighthouseCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/MottHallCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/MottHavenAcademyCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/NewYorkCenterForAutismCharterSchBronx/home.html
http://www.p12.nysed.gov/psc/csdirectory/NewYorkCityMontessoriCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/RosalynYalowCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/SouthBronxCharterSchoolForInternationalCulturesAndTheArts/home.html
http://www.p12.nysed.gov/psc/csdirectory/SouthBronxCharterSchoolForInternationalCulturesAndTheArts/home.html
http://www.p12.nysed.gov/psc/csdirectory/SouthBronxClassicalCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/SouthBronxClassicalII/home.html
http://www.p12.nysed.gov/psc/csdirectory/SouthBronxClassicalCharterSchoolIII/home.html
http://www.p12.nysed.gov/psc/csdirectory/SouthBronxClassicalCharterSchoolIV/home.html
http://www.p12.nysed.gov/psc/csdirectory/SouthBronxEarlyCollegeAcademyCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/StorefrontAcademyCharterSchool/home.html
http://www.p12.nysed.gov/psc/csdirectory/SuccessAcademyCharterSchoolBronx1/home.html
http://www.p12.nysed.gov/psc/csdirectory/SuccessAcademyCharterSchoolBronx2/home.html
http://p1232.nysed.gov/psc/csdirectory/SuccessAcademyCharterSchoolManhattan3/home.html
http://www.p12.nysed.gov/psc/csdirectory/SuccessAcademyCharterSchoolBronx4/home.html
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Private School Options in the Bronx6 
 
Non-Public Enrollment by District of Residence 
  

DISTRICT_NAME PK K-6 7-12 K-12 
NYC GEOG DIST # 7 – BRONX 121 732 1150 1882 
NYC GEOG DIST # 8 – BRONX 519 1979 2134 4113 
NYC GEOG DIST # 9 – BRONX 306 1303 1535 2838 
NYC GEOG DIST #10 – BRONX 635 3215 3214 6429 
NYC GEOG DIST #11 – BRONX 1772 3570 3868 7438 
NYC GEOG DIST #12 – BRONX 183 681 532 1213 
Total, K-6             11,480 
 
 
Non-Public Enrollment by Grade 
 

Name Affiliation FullK GR1 GR2 GR3 GR4 GR5 GR6 GR7 GR8 

BRONX-MANHATTAN SDA SCHOOL 
SEVENTH-DAY 
ADVENTIST 11 16 21 19 16 18 20 18 18 

CHRIST THE KING SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 29 20 19 20 21 11 27 23 24 

CITY OF FAITH CHRISTIAN SCHOOL INDEPENDENT 31 14 11 10 9 9 0 0 0 
ETHICAL CULTURE FIELDSTON MIDDLE 
SCH INDEPENDENT 0 0 0 0 0 0 129 130 132 

ETHICAL CULTURE THE FIELDSTON LS INDEPENDENT 36 43 43 45 44 44 0 0 0 

FAITH CHRISTIAN ACADEMY 
CHRISTIAN 
FUNDAMENTALIST 10 11 8 9 10 8 6 5 6 

GARVEY SCHOOL INDEPENDENT 18 8 7 6 9 2 1 0 0 

GREEK AMERICAN INST OF NY GREEK ORTHODOX 24 20 16 13 19 23 13 11 22 

HOLY CROSS SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 28 23 33 32 26 32 47 26 32 

HOLY FAMILY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 27 25 15 15 15 19 25 25 29 

HOLY ROSARY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 50 46 33 28 21 37 30 32 32 

HOPE ACADEMY OF THE BRONX INDEPENDENT 0 0 0 0 0 0 3 7 6 

HORACE MANN SCHOOL INDEPENDENT 0 0 0 0 0 0 144 151 154 

HORACE MANN SCHOOL LOWER DIV INDEPENDENT 40 85 83 84 86 86 0 0 0 

IMMACULATE CONCEPTION SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 47 49 57 62 56 42 58 59 47 

IMMACULATE CONCEPTION SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 41 31 24 22 25 32 21 25 21 

LAVELLE SCHOOL FOR THE BLIND INDEPENDENT 0 0 0 0 3 0 2 2 1 

LEARNING TREE PREP SCHOOL(THE) INDEPENDENT 44 38 25 35 21 24 18 18 24 

MISS FRANCINE DAY SCHOOL II INDEPENDENT 11 0 0 0 0 0 0 0 0 

MT ST MICHAEL ACADEMY 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 0 0 0 0 0 0 37 60 51 

NATIVITY OF OUR BLESSED LADY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 19 18 17 17 15 13 21 14 20 

                                                         
6 http://www.p12.nysed.gov/irs/statistics/nonpublic/home.html  

http://www.p12.nysed.gov/irs/statistics/nonpublic/home.html
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NEW COVENANT CHRISTIAN SCHOOL 
CHRISTIAN 
FUNDAMENTALIST 38 15 31 22 23 14 12 8 7 

NEW LIFE SCHOOL (THE) INDEPENDENT 0 0 0 1 1 1 9 8 13 

NY INST FOR SPECIAL EDUCATION INDEPENDENT 3 5 10 10 11 8 9 13 11 

OUR LADY OF GRACE SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 46 42 29 34 33 31 41 44 32 

OUR LADY OF MT CARMEL SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 27 26 24 20 19 14 22 16 24 

OUR LADY OF REFUGE SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 20 30 34 30 25 28 30 25 29 

OUR LADY OF THE ASSUMPTION SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 21 23 21 19 18 18 20 13 17 

OUR SAVIOUR LUTHERAN SCHOOL LUTHERAN 7 4 9 8 7 15 14 21 24 

R T HUDSON SDA ELEMENTARY SCHOOL 
SEVENTH-DAY 
ADVENTIST 8 6 7 7 7 7 8 5 6 

REGENT SCHOOL INDEPENDENT 25 23 20 24 22 21 0 0 0 

RIVERDALE COUNTRY SCHOOL INDEPENDENT 64 62 60 64 61 64 81 92 90 

SACRED HEART SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 47 43 51 50 44 43 60 55 53 

SAINTS PHILIP & JAMES SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 22 18 16 18 25 14 24 23 16 

SANTA MARIA SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 26 23 28 23 31 30 32 30 31 

ST ANGELA MERICI SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 33 33 29 30 18 34 33 25 23 

ST ANSELM SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 20 29 20 23 25 22 20 29 24 

ST ATHANASIUS SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 25 30 30 29 31 25 27 30 31 

ST BARNABAS ELEMENTARY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 29 24 20 26 22 21 15 33 46 

ST BENEDICT SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 16 26 19 29 26 34 35 32 33 

ST BRENDAN SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 36 29 19 26 28 30 31 35 26 

ST CLARE SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 40 38 33 31 30 32 33 47 26 

ST FRANCES DE CHANTAL SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 31 29 16 28 30 24 16 25 19 

ST FRANCIS OF ASSISI SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 26 41 29 32 29 28 29 27 39 

ST FRANCIS XAVIER SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 23 25 22 17 16 26 20 31 17 

ST GABRIEL SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 28 27 24 28 21 29 29 25 33 

ST HELENA SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 25 27 22 24 26 29 24 33 33 

ST IGNATIUS SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 0 0 0 0 0 0 28 22 24 

ST JOHN CHRYSOSTOM SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 31 34 26 18 24 28 21 22 19 

ST JOHN SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 22 20 18 16 23 12 14 20 16 

ST JOSEPH SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 24 21 22 24 23 22 28 24 28 

ST JOSEPH SCHOOL FOR THE DEAF 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 5 3 7 3 3 8 10 11 8 

ST LUCY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 45 46 33 23 36 32 28 39 37 

ST LUKE SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 21 17 21 16 18 17 24 25 22 
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ST MARGARET MARY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 29 31 30 29 31 23 20 31 28 

ST MARGARET OF CORTONA SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 23 25 19 27 39 34 28 32 36 

ST NICHOLAS OF TOLENTINE ES 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 15 11 17 18 12 10 15 13 22 

ST PHILIP NERI SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 40 27 21 25 22 24 23 19 25 

ST RAYMOND ELEMENTARY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 59 57 66 75 76 75 108 107 90 

ST SIMON STOCK ELEMENTARY SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 34 30 13 23 27 17 35 22 23 

ST THERESA SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 46 47 48 47 36 28 35 34 25 

ST THOMAS AQUINAS SCHOOL 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 20 16 14 19 14 20 19 12 9 

VILLA MARIA ACADEMY 
ROMAN CATHOLIC - 
ARCHDIOCESE OF NY 32 24 31 22 32 37 39 28 35 

WAKE-EDEN CHRISTIAN ACADEMY 
CHRISTIAN 
FUNDAMENTALIST 19 16 16 8 4 4 0 0 0 

 
message ii - the launch of Brilla Pax and Caritas support local District schools  

 
Given that population growth in the South Bronx is expected to remain at around 5% according to 
Census Bureau projections, the launch of our Brilla schools is not likely to have a negative 
programmatic impact on District schools in the South Bronx. If anything, our small school will likely 
play a positive role in relieving increasingly crowded district classrooms. 
 
In terms of impact on enrollment, the replicated Brilla schools are also not likely to decrease 
enrollment at South Bronx public District schools in CSD 7, 8 and 9 or to impact enrollment at high-
performing charters in the South Bronx.  Likewise, it is not likely to challenge non-public schools as 
these schools tend to serve a less needy population.   
  
In 2017, there were approximately 27,718 K-4 students enrolled in District public schools in CSD 7, 8 
and 9.  Brilla Pax and Brilla Caritas both aim to open with 90 Kindergartners each, representing a 
scant 0.6% of total K-4, district enrollment.  After our initial charter term of five years, our 
combined full enrollment at both campuses of 900 is likely to be near 3% of overall District 
enrollment. 

 
Current South Bronx – CSD 7/8/9, K-4 District Enrollment vs. Brilla Pax 

and Caritas at end of charter team 
Grade CSD 7/8/9 

Enrollment at 
End of Brilla’s 
Charter Term* 

Brilla Pax and 
Caritas 

Enrollment at 
End of Charter 

Term 

Brilla as Percentage  
of CSD 7/8/9 
Enrollment 

K-4 29,103 900 3% 
 
     Note*:  Assumes 5% population growth 
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There are 15,444 public school children in the South Bronx currently attending charter schools.  Of 
those, approximately 6,000 are enrolled in existing top-performing charter schools in the South 
Bronx.  The remaining 9,500 seats are not top-performing, but still provide a viable educational 
option for many families.  Therefore, launching more Brilla schools is not likely to negatively impact 
current charters in the ecosystem. 
 
Lastly, since non-public schools by their nature serve a different target demographic, Brilla does not 
foresee any impact on non-public enrollment. 
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message iii - there are three tiers of quality educational options for families in CSD 
7/8/9:  District offering, niche offerings, highest-performing academic offerings 

 
  

 
 

Source:  NYSED Data 
 
We identify three types of offerings for the public: 
 

1) District - The basic option for South Bronx families is to attend a District school.  Typically 
only 1-in-4 students at these schools reach academic proficiency.  

2) Niche - This is an alternative option consisting of charter schools such as KIPP, Icahn, Brilla, 
Academic Leadership and Family Life Academies.  Each of these schools has an academic 
model directed towards student achievement but also targets a distinct school demographic 
and has differing measures of academic quality (discussed in successive messages). 

3) Highest-Performing Academic - The highest-performing academic charter schools in the 
South Bronx are four Success Academies and South Bronx Classical II. 
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message iv - Of high-performing and niche South Bronx charter schools, Brilla serves the 
greatest percentage of Latino families 
 

 
Source:  NYC DOE School Survey Data 
 

message v - Brilla is second only to Family Life Academy in its school quality* among 
schools serving a more than 50% Latino demographic  

 

 
Source:  Developed “School Quality” as an aggregate measure of trust, leadership and family-
community ties developed from NYC DOE Quality Review NYC School Surveys 
 



Brilla Pax and Caritas 06_18 Charter Proposal 

  Response 1ac - 16 

message vi - the Brilla network of schools - including Pax and Caritas - fulfill a unique need 
for high-engagement, character education in the South Bronx 

 
As stated earlier, Brilla scores well against measures of family engagement such as trust, leadership 
and family-community ties.  Brilla is committed to sharing best practices with other schools and 
communities. 
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II.  Serving the need 
 
Brilla Pax and Caritas are targeting the need for high-engagement, character education for 
underserved families in the South Bronx.  Our community demographic profiles demonstrate the 
racial, economic and linguistic makeup of the three major CSDs in the South Bronx (Exhibit VI).  We 
describe how there is substantial interest from families in the South Bronx for Brilla (Exhibit VII) and 
the population of students we expect at the school (Exhibit VIII). 
 
Exhibit VI.  Community Demographic Profiles7 
 

i) 2016-2017 Demographics for CSD7  – see Business Plan, Section IV Market Analysis 
  

ii) 2016-2017 Demographics for CSD8 
 
Total K-12 Public School Enrollment 26,532 
Economically Disadvantaged  79% 
Limited English Proficient  14% 
Students with Disabilities  26% 
Black or African American  22% 
Hispanic or Latino   64% 
Asian or Native    7% 
White / Other    7% 
 
District 8 Percent At or Above Proficiency on State Exams 2016-2017 
 

 

English Language Arts Mathematics 

All 
Students 

Limited 
English 

Proficient 

Special 
Education 

All 
Students 

Limited 
English 

Proficient 

Special 
Education 

Grades 
3-8 28% 5% 8% 24% 7% 8% 

 
iii) 2016-2017 Demographics for CSD9 
 
Total K-12 Public School Enrollment 33,505 
Economically Disadvantaged  90% 
Limited English Proficient  23% 
Students with Disabilities  25% 
Black or African American  28% 
Hispanic or Latino   68% 
Asian or Native    2% 
White / Other    2% 
 
District 9 Percent or Above of State Exams 2016-2017 
 

 

English Language Arts Mathematics 

All 
Students 

Limited 
English 

Proficient 

Special 
Education 

All 
Students 

Limited 
English 

Proficient 

Special 
Education 

                                                         
7 https://data.nysed.gov/lists.php?start=78&type=district  
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Grades 
3-8 22% 4% 6% 19% 6% 6% 

 
Exhibit VI.  Description of the community from which the proposed school intends to draw students 
 
According to NYSED data, there are approximately 6,000 children entering Kindergarten each year 
in the South Bronx ( CSD 7 / 8 / 9).  Given Brilla’s two existing elementary school and the additions 
of Pax and Caritas, the network would collectively enroll 360 of these students per year.  It is only 
6% of the demographic. 
 
As previously stated, the gap between quality school options in the South Bronx and current school 
options remains wide.  According to the New York City Charter Center: 1-in-4 students in the area 
attends a charter school but that number will likely change to 1-in-3 by 2020. 
 
We anticipate charter schools will need to have increasingly deep relationships with parents and 
intimately knowledge of the communities they serve.  Nearly three-quarters of the families we 
serve are Hispanic or Latino.  By and large, our families value trust and strong community ties.  They 
describe Brilla as a family.  As one parent said, “Tengo orgullez de que me pertenezca a la familia!”  
That translates, “I am proud that I belong to this family!” 
  
Why do parents say we are like family? 
  
·       Consider Oscar, an under-employed construction worker and CSD7 resident, who does not 
speak English. Oscar attends our Roosting Rally every Friday to be near his daughter and regularly 
notices how much she smiles and how happy she is at Brilla. 
·       Enter Mrs. Zoranlly Castillo, school leader of Brilla Veritas, leading a Parent University session in 
Spanish for those in her community who don’t know English and making the recommendation that 
each parent spend 20 minutes daily reading to their child.  While speaking, parents attentively write 
down her every word.  It is Mrs. Castillo who is pioneering our ELL strategy to better serve our 
community. 
·       Learnings from our parent panel:  During a school leader selection event on April 17, we asked 
parents to give our candidates their candid feedback about Brilla. Parents agreed that Brilla 
teachers were amazing because they were always a phone call or text away and always respond 
within an hour.  It isn’t just their child’s teacher either;  all the teachers know each child’s name.  
Even the school leader knows every one of the 400+ students’ names by heart. 
  
For this reason, some of our families tell us that they “stalked” us to get their children into one of 
our schools because, “There was nothing else like it in the Bronx.” 
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Exhibit VIII.  Specific population of the students the school intends to serve 
  
 Brilla Caritas Enrollment by Grade by Year 
 

‘21 ‘22  ‘23 ‘24 ‘25 
K K-1  K-2 K-3 K-4 

90 180  270 360 450 
 

Brilla Pax Enrollment by Grade by Year 
 

‘21 ‘22  ‘23 ‘24 ‘25 
K K-1  K-2 K-3 K-4 

90 180  270 360 450 
 

We anticipate our demographics will mirror those of our existing schools: 
 Hispanic:  69% 
 Black: 28% 

Percentage of Students with Disabilities: 20% 
 Percentage of English Language Learners:  32% 
 Economically Disadvantaged:  93% 
 
A survey sampling our 1,500+ wait-listed families reported: 

● 96% of survey respondents indicated that the South Bronx needs more Brilla schools 
● 33% of respondents expressed neutral to extreme dissatisfaction with the current 

educational options 
● 78% of respondents said that they are very interested in their child attending a Brilla 

school 
● 91% of respondents strongly value the character formation of their child vs. 87% 

strongly valuing academics 
 

For more detail on this survey and other outreach, please see R03. 
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III. Fiscal Impact 
 
The table below illustrates the minimal fiscal impact Brilla Pax and Caritas will have on the NYC 
Chancellor’s Office total operating budget. While we believe we will be able to maintain full 
enrollment of 90 students per grade across both schools, we have only assumed 98% enrollment in 
our budget and enrollment numbers below. Additionally, we have chosen a 5% increase in per pupil 
in year 1 (following concrete guidance from the NYC Charter Center), and a complete freeze on 
increases in all out years.  Because we assume we will be serving a similar SPED population as that 
which we serve in Mott Haven, we input a conservative SPED funding percentage of 7% of per pupil 
revenue. We also assume we will receive DYCD revenue in year one as well as local FAMIS funding.  
Lastly, we assume the DOE will reject our request for space. As a result, we will be legally entitled to 
up to an additional 30% of the per pupil revenue each year as rental assistance, though have only 
assumed revenue to match our rental costs if they are lower than the 30%.  
  
The current per pupil rate from the NYC Chancellor’s Office is $15,307.  We assume a 5% increase 
between FY19 and FY21. Over the course of five years, the total funding Brilla Pax and Caritas 
receives from state funding grows from $3.858 million to $18.587 million.  Of the total 
$25,200,000,000 of the NYC Chancellor’s Office School District, the new Brilla schools would take 
0.02% in year 1 and 0.07% in year 5. 
  



Brilla Pax and Caritas 06_18 Charter Proposal 

  Response 1ac - 21 

 
 

 Largest Enrollment District:  NYC CHANCELLOR'S OFFICE  

A B C D 
( B X C ) 

E F 
( D + E ) 

G H 
( F ÷ G ) 

 
Operational 

Year  

 Enrollment   Per 
Pupil 
Rate  

 Per Pupil 
Aid  

 Other 
District 

Revenue 

 Total 
Funding to 

Charter 
School From 

District  

 * Total General Fund 
Operating Budget for 
NYC CHANCELLOR'S 

OFFICE School District  

 Projected 
Impact (% 

of District's 
Total 

Budget)  

 Year 1 
(2020-21)  

88 16,072 1,417,581 511,510 1,929,091  25,200,000,000 0.008% 

 Year 2 
(2021-22)  

176 16,072 2,835,163 994,169 3,829,331 25,200,000,000 0.015% 

 Year 3 
(2022-23)  

265 16,072 4,252,744 1,505,678 5,758,422 25,200,000,000 0.023% 

 Year 4 
(2023-24)  

353 16,072 5,670,325 1,988,338 7,658,663 25,200,000,000 0.030% 

 Year 5 
(2024-25)  

441 16,072 7,087,906 2,205,923 9,293,829 25,200,000,000 0.037% 

 
DESCRIPTION OF SOURCE FOR 
DISTRICT'S OPERATING BUDGET 
(Include web address if available) 

For the 2018-2019 year, the Department of Education budget is $25,200,000,000. 
 
 https://schools.nyc.gov/aboutus/funding/overview/default.htm 
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Response 2: Addressing the Need 

(a) Mission  

We propose to found the Brilla College Preparatory Charter School at Highbridge (Brilla Highbridge) 
to initially serve elementary students in the Highbridge neighborhood of the South Bronx.  Brilla 
means “shine” in Spanish and speaks to the beacon of hope and opportunity we intend to build in 
this community. 
 
Mission Statement:  Brilla College Preparatory Charter School at Highbridge, a K-8 school in the 
classical tradition, helps students to grow intellectually, socially, and physically into young men and 
women of good character and spirit, and to be prepared for excellence in high school, college and 
beyond. 
 

(b) Key Design Elements 

School Objectives: We intend to create a school that brings classical education into the 21st century 
through implementation of an innovative blended-learning model and establishment of a scholarly 
school culture focused on character development.  We expect our students to spend a significant 
portion of their core instruction time using computers to learn, which not only provides them with 
individualized instruction and appropriately challenging content but also creates the opportunity for 
teachers to work closely with students in small groups.  It is our objective to provide our students 
with a solid educational foundation and then accelerate their learning to levels not typically 
expected of children with their demographics and zip code. 
 
We have already created one such school in the South Bronx that has set an excellent precedent of 
how to achieve these objectives: Brilla College Prep in Mott Haven, our flagship Brilla Charter 
School, which started serving students in 2013 under the authorization of the NY State Education 
Department (SED). Brilla Highbridge shares the same mission, will be built on the original 
cornerstones, and will replicate the key design elements of our flagship Brilla College Prep. One of 
the most important of these key design elements is the “power to lead,” by which we believe in 
empowering the school leader and staff to adapt, modify and even create new programs and 
practices to meet the unique needs of their students. Therefore, the founding school leader and 
staff of Brilla Highbridge will not be starting from scratch; they have a successful blueprint from 
which to build their new school. At the same time, they will be encouraged to draw upon their own 
unique gifts and talents to innovate, continuing the spirit of entrepreneurism and constant 
improvement set forth at our first Brilla College Prep.   
 
Furthering the Purpose of Education Law:  It is our intent to meet all six objectives of the New York 
State Charter School Law: 
 

a) Our primary goal is to raise student achievement to a level that puts them on the trajectory 
to college.  In addition to measuring student performance against proficiency standards on 
state tests, the school will set its own high standards for academic achievement and 
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character development and use an internal assessment system to measure progress and 
attainment. 

b) By locating the school in the Highbridge neighborhood of the South Bronx and targeting the 
community, Brilla will expand the learning opportunities for students at risk of academic 
failure.  Our success will be measured by the achievement of our low-income and minority 
students, English language learners and students with disabilities, many of whom would 
otherwise have attended failing schools. 

c) Brilla will model innovative teaching and learning methods by introducing a unique blended-
learning program that integrates the most advanced adaptive computer software and 
assessment. This new approach allows teachers to focus on the individual needs of students 
and provide targeted small group instruction.   

d) Our blended-learning program and co-teaching model will provide new professional 
opportunities for teachers and staff to plan and deliver instruction, use formative 
assessment data to improve practice, foster collaboration and growth, and provide a more 
sustainable work experience. 

e) Brilla will provide parents and students with opportunities not available in most wealthy 
districts and private schools.  Our unique combination of classical education and 21st 
century pedagogy, emphasis on character development and school culture, and relentless 
focus on student achievement will provide parents with a unique choice within the public 
education system. 

f) The founders of Brilla believe that in exchange for a high degree of autonomy in the design 
and implementation of our school program we should be held accountable for measurable 
student achievement results that demonstrate performance at the highest levels. 

 
Key Design Elements: The school will be built on the following six cornerstones: 
 

1)  High Expectations. Because we believe in the inherent dignity and potential of every child, 
we have high expectations for our students’ academic achievement and conduct that make 
no excuses based on their background or socio-economic status. 

2)  Lead with Character. Good character makes for a meaningful life, produces lasting personal 
and social happiness and contributes to academic success. The development of the virtues 
of Courage, Justice, Wisdom, and Self-control in students is central to our educational 
mission. 

3)  Results Matter. Brilla will relentlessly focus on high student performance on standardized 
tests and other objective measures because we hold ourselves accountable for preparing 
students personally and academically in ways that will enable them to succeed at the best 
high schools and colleges. 

4)  Choice & Commitment. Students, their parents and the faculty of Brilla Prep will make a 
choice to participate in our unique and innovative program. Everyone must make and 
uphold a commitment to the school and to each other to put in the time and effort required 
to achieve success. 

5)  More Time. There are no shortcuts. Only with an extended school day and year will students 
have the time to acquire the academic knowledge, skills and habits that will prepare them 
for success in college and in life. 

6)  Teach the Best Content. All Brilla students will learn math and science while also becoming 
familiar with the classics of Western Civilization, because of the way the traditional liberal 
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arts convey truth, beauty, and goodness, and because students need the world’s best 
content in order to become good citizens and be competitive globally. 

 
Based on these foundational principles and inspired by the effective practices of some of the 
nation’s best “no excuses” charter schools along with the successes experienced at our own 
flagship Brilla College Prep, Brilla Highbridge will incorporate the following key design elements: 

 
• Smart Start. Start with kindergarten and 1st grade, then grow a grade level each year until 

we serve students in a K-8 school. 
• Blended-learning.  Accessible computer hardware and advanced learning software will help 

teachers individualize instruction. Drawing from the successful experiences of a handful of 
urban charter and Catholic elementary schools that have been achieving outstanding 
academic growth results, our students will spend 25% or more of their instructional time on 
computers, allowing teachers to spend commensurate time providing targeted small group 
instruction.  Computer literacy is also an essential 21st century skill. 

• Paideia.  Based on the Paideia approach, our pedagogy will integrate didactic instruction, 
coaching and student-centered discussion. 

• Literacy x2.  The education program provides a double block of literacy instruction daily, 
which is integrated with history and other content and balanced with strong mathematics 
and science instruction. 

• Core Knowledge.  Brilla shares the belief with The Core Knowledge Foundation that every 
child deserves equal access to common knowledge. We believe in the simple but powerful 
premise behind Core Knowledge that knowledge builds on knowledge and we reject the 
false choice that schools must choose between knowledge and thinking skills. Therefore, 
Brilla will utilize the Core Knowledge Sequence, a detailed outline of recommended 
curricular content to be taught in language arts, history and geography, mathematics, 
science, music, and the visual arts from grades K-8.  

• Power To Lead.  The Network Executive Director will select an entrepreneurial school leader 
who has demonstrated teaching success with underserved students and provide him or her 
with the authority and resources to implement our vision, build a team of mission-driven 
professionals, and manage school operations. The school leader will then be held 
accountable for results. 

• Parent Involvement.  Brilla will provide parents/guardians with frequent communication 
about student and school performance, monthly parenting workshops, and many in- and 
out-of-school opportunities to be involved in their child’s education. 
 

Rationale for Our Model: At the core of our classical education model is the importance of what 
students learn and the way content knowledge affects the rest of their life.  A reading of the 
research literature from cognitive science shows that: 
 

Knowledge does much more than just help students hone their thinking skills: It actually makes 
learning easier. Knowledge is not only cumulative, it grows exponentially. Those with a rich base 
of factual knowledge find it easier to learn more—the rich get richer. In addition, factual 
knowledge enhances cognitive processes like problem solving and reasoning. The richer the 
knowledge base, the more smoothly and effectively these cognitive processes—the very ones 
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that teachers target—operate. So, the more knowledge students accumulate, the smarter they 
become. (Willingham) 
 

At-risk students—urban, low-income, minority—tend to acquire far less knowledge, leaving them 
ill-prepared for higher education and gainful employment.  For example, researchers have noted an 
enormous gap in children’s exposure to words; one widely cited study estimates that by the age of 
four the children of professional families have been exposed to almost 45 million words compared 
to only 13 million for children whose families receive welfare (Hart & Risley).  In addition, the low-
income children also have a slower rate of vocabulary growth that will ultimately have a cumulative 
effect on their ability to succeed.  To address these inequities, our model is based on what research 
suggests about the learning process: 
 

1. Students are motivated when they are working toward personally meaningful goals whose 
attainment requires activity at a continuously optimal level of difficulty. This is known as the 
Zone of Proximal Development (Vygotsky). To learn effectively, students must be provided 
with tasks that engage at a level of difficulty that is challenging but within reach. 

2. Most classrooms contain students with a range of skills and interests, yet traditional 
instruction typically focuses on only one performance level, usually somewhere in the 
middle, and is unable to adjust to the needs of other students who then become either 
confused or bored and consequently lose motivation to learn (Levine). 

3. Brain research indicates the need for a differentiated approach where the learning 
environment is safe and non-threatening and students are appropriately challenged and 
able to make meaning of ideas and skills (Tomlinson & Kalbfleisch).  

Based on these findings, we conclude that students need more time in school, a structured and 
supportive environment, a deep and rich knowledge-base, and personalized learning opportunities. 
We have analyzed the practices of a number of successful schools that serve our target population, 
including KIPP Empower in Los Angeles, KIPP SHINE in Houston, the Great Hearts Academies in 
Phoenix, the Oaks Academy in Indianapolis, the Seton Blended Learning Network of schools, and 
South Bronx Classical Charter School in New York City.  These practices were then integrated into a 
cohesive program at the original Brilla College Prep charter school, which will be replicated and 
expanded upon in the proposed school at Highbridge. Evidence for the effectiveness of this model is 
presented in the next section: “5% Districts.” In the sections that follow we will describe our 
classical curriculum, innovative blended-learning model, and approaches to pedagogy and 
assessment, as well as further evidence to support their use with the students we intend to serve. 
 

(c) 5% Districts 

Brilla Highbridge is confident that students who attend our school will experience a significant 
educational benefit. We base this statement on the evidence from our flagship school in Mott 
Haven, where Brilla students have undoubtedly been experiencing a significant educational benefit 
for the past two plus academic years, and on our proposed school model, which we believe 
addresses many of the key educational needs of the community that are not being adequately met 
by traditional district schools in CSD 9 as described in Section 1 – Community Need.  
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Our first Brilla College Prep Charter School opened in 2013 in the Mott Haven neighborhood of the 
South Bronx, one of the most economically and educationally disadvantaged areas of the country. 
Our first school is authorized by NYSED and opened with grades K-1 and is adding one grade per 
year until we serve grades K-8. As of January 2016, we are serving 348 students in grades K-3. Over 
950 students applied for 90 open seats at Brilla this year and 100% of last year’s accepted students 
were from our home district (CSD 7). The chart below shows that Brilla is actually serving higher 
proportions of Students with Disabilities and English Language Learner students than traditional 
CSD 7 public schools and is serving well over 80% free lunch eligible students.  

 

Student Category NY State District 7 Brilla 
Students with Disabilities 9% 14% 19% 

Free Lunch Eligible N/A 89% 83% 
English Language Learners 7% 17% 22% 

Because this is our first year serving 3rd grade students, we have yet to take the NY state exams, 
making it hard to analyze Brilla’s results utilizing SUNY’s accountability metrics. However, we 
take a rigorous and systematic approach to assessment and have data that demonstrates that 
our students are achieving growth in reading and math at promising rates relative to other 
students in New York and across the nation.  
 
Brilla students take the nationally normed Northwest Evaluation Association Measures of 
Academic Progress (NWEA MAP) assessment, which allows schools to compare student growth 
to grade-level peers across state lines. According to NWEA, only 50% of students meet their 
individual growth targets. Last year, 69% of Brilla students met or exceeded their reading growth 
goals and 89% met or exceeded their math goals. Additionally, our students are growing 1.5 
times faster than the national average in reading and 2.0 times faster in math. This accelerated 
growth helps eliminate the achievement gap between Brilla students and their more affluent 
peers. In spring 2015, 84% of Brilla students scored better than the national average on the 
NWEA Reading Assessment and 90% scored better than the national average on the NWEA Math 
Assessment. These results are on par with or outpace that of many high-performing charter 
networks. 
 

Met/Exceeded Growth Goal (2014-15) 
  NWEA Reading NWEA Math 
Kindergarten 94% 99% 
1st Grade 48% 76% 
2nd Grade 70% 96% 
Weighted Average 69% 89% 
   

Growth at Brilla vs. National Average (1.0) 
  NWEA Reading NWEA Math 
Kindergarten 1.8 2.1 
1st Grade 1.3 1.5 
2nd Grade 1.4 2.5 
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Weighted Average 1.5 2.0 
 
 

Students above Normative Mean (2014-15) 
  NWEA Reading NWEA Math 
Kindergarten 88% 92% 
1st Grade 86% 86% 
2nd Grade 76% 93% 
Weighted Average 84% 90% 

 
The following charts clearly show the remarkable educational benefit that Brilla has had on 
students. When they first enrolled at Brilla, the vast majority of students scored below or well 
below the national average on the NWEA reading and math tests. Within a year, the vast 
majority of Brilla students flipped these results, scoring above or well above average on the 
NWEA exams.  
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In addition to using these scores to see how our students fare against their peers throughout the 
nation, the State Education Department provides a scale to estimate how results on this test may 
translate to the state exam. According to this scale, Brilla’s students are projected to score 
significantly higher than their peers actually did at District 7 schools.  
 

Projected Math Pass Rate - % 
Current Grade 2013-14 2014-15 District 7 – Actual 

3rd 49% 82% 20% 
2nd 77% 58% 20% 
1st - 83% 20% 

Projected ELA Pass Rate - % 
Current Grade 2013-14 2014-15 District 7 – Actual 

3rd 15% 20% 15% 
2nd 50% 30% 15% 
1st - 60% 15% 

 
Last year, Brilla’s second graders took an additional external assessment in both math and 
ELA from the Achievement Network (A-NET). This assessment tool was another way for Brilla 
to benchmark our students’ performance against the other hundreds of schools across the 
nation that take this test and represent a wide range of socio-economic, ethnic, and 
geographic diversity. Among their 2nd grade peers across this wide spectrum, Brilla scored in 
the top 10% in both math and ELA. Quarter 4 results are displayed below. 
 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Math: 4
th

out of 212 schools 
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In addition to our own internal and external assessments, Brilla has received positive feedback from 
the State Education Department, our first school’s authorizer. Citing our academic growth 
outcomes, SED remarked that Brilla was well ahead of any other non-CMO new NYC charter school 
after our first semester. The following quotes from their annual reviews further demonstrate that 
students are benefitting educationally – both in the classroom and by building a culture of 
community and family involvement. 
 

• May 2014 SED Site Visit Report Excerpts: 
o “Throughout classroom observations, the classroom climate was characterized by 

high, clear expectations which were consistently internalized by students. Clear and 
consistent evidence of rigor was observed in every classroom observation. Students 
in small groups were engaged in animated and analytical conversation. Students 
consistently appeared engaged during small group work and blended learning work.  
Observed transitions were smooth and rapid.” 

o “Brilla has developed a data-driven culture.” 
o “NWEA results were so outstanding that the School was receiving attention from 

other schools seeking information about their best practices.” 
o “Teachers and leaders emphasized the importance of engaging students’ families 

and the larger community. Each teacher is provided a cell phone programmed with 

ELA: 15
th

out of 195 schools 
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all staff and students’ numbers to facilitate communication. Teachers and staff 
perform home visits to all students at the beginning of the school year. There is no 
bussing; students come from the neighborhood. This allows the Head of School to 
personally greet each parent at drop off and pick up and he uses that time to recruit 
parents for special events or to touch base on academic or logistic issues. Teachers 
and leaders reported that family engagement has been high: a recent dance drew 
450 people, weekly community circles draw between 30 and 150 family members, 
depending on the featured event, and the School is currently organizing a block 
party that they expect to be attended by over 1500 people.” 
 

• July 2015 SED Site Visit Report Excerpts: 
o “Observed instruction at Brilla was strong, with high levels of rigor and engagement. 

Student work in class and posted on walls demonstrated high expectations for 
students, especially in writing. Throughout classroom observations, the classroom 
climate was characterized by high, clear expectations which were consistently 
internalized by students.” 

o “The school has systems in place to support students’ social and emotional health 
and to provide for a safe and respectful learning environment. Attendance at all 
three parent-teacher conferences was 100%. Over 3,000 community participants, 
with 70 parent/family volunteers, attended a recent community block party.” 

o “Brilla appears to be faithful to its mission and key design elements. Brilla appears to 
be teaching the best content with its choices of rigorous, research-based curriculum 
in reading and math. Blended learning is an important component of the curriculum 
at Brilla, amounting to at least 30% of student work time. Brilla incorporates two 
blocks of literacy instruction a day with separate periods for reading comprehension 
and writing, plus additional times for read-alouds.”  

 
The NYC Department of Education NYC School Survey Reports of the past two years have also been 
extremely positive, with Brilla consistently scoring well above average and with near unanimous 
satisfaction indicators form parents and teachers. 
 
Brilla College Prep Charter School NYC School Survey 2013-2014 Report Summary1: 
 

How do your school’s responses in the following categories compare to other schools? 

Category % Satisfaction Citywide Satisfaction 
Average for other schools 

Instructional Core 97% 92% 
Systems for Improvement 94% 89% 
School Culture 97% 92% 

 
 

How satisfied were participants at your school in the following categories? 
 Parents Teachers 
Instructional Core 99% 95% 

                                                 
1 http://schools.nyc.gov/OA/SchoolReports/2013-14/Survey_2014_X387.pdf  

http://schools.nyc.gov/OA/SchoolReports/2013-14/Survey_2014_X387.pdf
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Systems for Improvement 98% 90% 
School Culture 99% 95% 

 
Brilla College Prep Charter School NYC School Survey 2014-2015 Report Summary2: 
 

How do your school’s responses in the following categories compare to Early 
Childhood Schools? 

Category % Positive 
Responses 

Citywide % Positive Responses for 
Early Childhood Schools 

Rigorous Instruction 98% 93% 
Supportive Environment 99% 97% 
Collaborative Teachers 99% 93% 
Effective School Leadership 97% 89% 
Strong Family-Community 
Ties 

93% 90% 

Trust 99% 96% 
 

What is the percentage of positive responses by participant at your school? 
 % Positive Response 

Parents 97% 
Teachers 99% 

 
Brilla has also commissioned third party reviews to offer further insight and evaluation of our 
flagship school. Each third party review offers further evidence that Brilla students are benefitting 
educationally. 

 
• June 22, 2014 - Great Hearts Academies Leadership Team Visit Report Excerpts: 

o “enamored by the focus, rigor, and dedication your staff has for the students” 
o “The Headmaster handshake and greeting of students by name at the start of the 

school day set the tone as students got to school.” 
o “Morning chants/community gathering showed great unity as a school and sent 

students off to class motivated and ready to learn.”   
o “The level of questioning was consistent and rigorous and it ensured adequate 

student response while demonstrating comprehension of text.” 
o “The level of rigor and thoughtful instruction at the end of the school year was 

excellent.” 
o “The Headmaster’s Challenge seems to motivate children and families to continue 

their learning and inquiry at home.”   
o “The Co-teaching model appears to be very effective and provides additional 

support to the students in your classrooms.” 
   

• May, 2014 - 102 Group School Review Report Excerpts (veteran reviewer of KIPP schools): 
o “The school is calm, stable, and focused.” 

                                                 
2 http://schools.nyc.gov/OA/SchoolReports/2014-15/Survey_2015_X387.pdf  

http://schools.nyc.gov/OA/SchoolReports/2014-15/Survey_2015_X387.pdf
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o “There is a clear ‘college going’ culture at the school.” 
o “This is a joyful school.”    
o “Students are enjoying their school experience and are eager to engage and discuss 

their school.”  
o “Teachers know their students well and know what individual students need to 

grow.”  
o “There were multiple examples of strong teaching practice that can be modeled and 

leveraged across the school.”  
o “Technology is used as a key component of instruction.” 

• June 1, 2015 – Castro Educational Consulting School Visit Report Excerpts: 
o “Brilla College Prep is a leader for teacher and student performance.” 
o “There is a strong expectation for scholars to be engaged 100% of their time in the 

classroom. Whether scholars are on their devices or in small-group instruction, 
nearly all scholars are on-task at all times. This is not typical in most elementary 
schools.” 

o “The student culture is tremendously strong. Zest permeates the building – from the 
morning Nest time where a scholar carries the spirit stick around the room with a 
huge smile on his face to scholars being celebrated for growth in math – joy is in the 
air.” 

o “There is strong evidence that teachers are collaborating in strategic ways to align 
their lesson plans. On more than one occasion, I walked out of one classroom and 
into another without missing a minute of instruction between the rooms.” 

 
Lastly, Brilla College Prep has received positive attention in the media. Specific examples include 
being profiled in the Northeast Charter Schools Network NY Regional Charter Campaign3 and in the 
NY Post4.  
 
Brilla Highbridge will replicate many of our flagship Brilla College Prep’s key design elements, 
strategies, and best practices, which we are confident laid the foundation for the school to provide 
a significant educational benefit for students as evidenced by our results to date and overwhelming 
family involvement and support. At the same time, we will strive for continual improvement by 
applying lessons learned from our first school and leaving room for our new school leader to 
innovate so that we can continue to find ways to better serve our students, particularly those who 
have been traditionally underserved by district schools. Furthermore, our CMO will create a 
Network Office that is dedicated to empowering both schools to do precisely this—strengthening 
and systemizing best practices and encouraging and fostering innovation and creative new solutions 
to meeting our students’ needs. Therefore, we are confident that Brilla Highbridge will provide a 
significant educational benefit to the students on par with what students experience at our flagship 
school.  
 
 

                                                 
3 http://www.necharters.org/30_schools_in_30_days_brilla_college_prep_public_charter_school  
4 http://nypost.com/2014/09/21/how-a-bronx-charter-school-is-revolutionizing-education/  

http://www.necharters.org/30_schools_in_30_days_brilla_college_prep_public_charter_school
http://nypost.com/2014/09/21/how-a-bronx-charter-school-is-revolutionizing-education/
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Brilla Public Charter Schools – Pax and Caritas 
 

Accountability Plan 

for the Accountability Period 2017-2018 to 2021-2022 
 

ACADEMIC GOALS 

 
GOAL I: ENGLISH LANGUAGE ARTS 
 
Goal: Brilla Pax and Caritas students will possess reading and writing skills at or above grade level. 
 
Absolute Measures 
 

● Each year, 75 percent of all tested students who are enrolled in at least their second year 
will perform at proficiency on the New York State English language arts exam for grades 3‐8. 

 
● Each year, the school’s aggregate Performance Level Index (PLI)1 on the state English 

language arts exam will meet that year’s Annual Measurable Objective (AMO) set forth in 
the state’s NCLB accountability system. 

 
Comparative Measures 
 

● Each year, the percent of all tested students who are enrolled in at least their second year 
and performing at proficiency on the state English language arts exam will be greater than 
that of students in the same tested grades in the local school district.   

 
● Each year, the school will exceed its predicted level of performance on the state English 

language arts exam by an Effect Size of 0.3 or above (performing higher than expected to a 
small degree) according to a regression analysis controlling for economically disadvantaged 
students among all public schools in New York State.   

 
● Optional: Brilla students will outperform the local school district by 10 percentage points, as 

measured by the percentage at Levels 3 and 4 in the same grades on the state ELA exam.  
 
Growth Measures 

 
● Each year, under the state’s Growth Model the school’s mean unadjusted growth percentile 

in English language arts for all tested students in grades 4‐8 will be above the state’s 
unadjusted median growth percentile. 

 
GOAL II: MATHEMATICS 
 
                                                 
1 In contrast to SED’s Performance Index, the PLI does not account for year‐to‐year growth toward proficiency. 
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Goal: Brilla students will possess mathematics skills at or above grade level. 
 
Absolute Measures 
 

● Each year, 75 percent of all tested students who are enrolled in at least their second year 
will perform at proficiency on the New York State mathematics exam for grades 3‐8. 

 
● Each year, the school’s aggregate Performance Level Index (PLI)2 on the state mathematics 

exam will meet that year’s Annual Measurable Objective (AMO) set forth in the state’s NCLB 
accountability system. 

 
Comparative Measures 
 

● Each year, the percent of all tested students who are enrolled in at least their second year 
and performing at proficiency on the state mathematics exam will be greater than that of 
students in the same tested grades in the local school district.   

 
● Each year, the school will exceed its predicted level of performance on the state 

mathematics exam by an Effect Size of 0.3 or above (performing higher than expected to a 
small degree) according to a regression analysis controlling for economically disadvantaged 
students among all public schools in New York State.   

 
● Optional: Brilla students will outperform the local school district by 10 percentage points, as 

measured by the percentage at Levels 3 and 4 in the same grades on the state mathematics 
exam.  

 
Growth Measures 

 
● Each year, under the state’s Growth Model the school’s mean unadjusted growth percentile 

in mathematics for all tested students in grades 4‐8 will be above the state’s unadjusted 
median growth percentile. 

 
 
GOAL III: SCIENCE 
 
Goal: Brilla students will possess science skills at or above grade level. 
 
Absolute Measures 
 

● Each year, 75 percent of all tested students who are enrolled in at least their second year 
will perform at proficiency on the New York State science exam. 

 
Comparative Measures 
 
                                                 
2 In contrast to SED’s Performance Index, the PLI does not account for year‐to‐year growth toward proficiency. 
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● Each year, the percent of all tested students who are enrolled in at least their second year 
and performing at proficiency on the state science exam will be greater than that of 
students in the same tested grades in the local school district.   

 
● Optional: Brilla students will outperform the local school district by 10 percentage points, as 

measured by the percentage at Levels 3 and 4 on the state 4th grade science exam.  
 
GOAL V: NCLB 
 
Goal: Brilla will make Adequate Yearly Progress. 
 
Absolute Measures 
 

● Under the state’s NCLB accountability system, the school is in good standing: the state has 
not identified the school as a Focus School nor determined that it has met the criteria to be 
identified as a local assistance plan school. 

 
GOAL VIII: OPTIONAL ACADEMIC GOAL(S) 
 
Leading Indicators: Because the state does not administer assessments before 3rd grade, Brilla will 
use the NWEA MAP, a nationally normed standardized exam, to evaluate student performance in all 
grades and gauge progress towards meeting our stated goals. 
 

• Metric 1: At the end of each year the average percentile ranking will be at least 50% in 
reading and math. (Comparative) 

 
• Metric 2: At the end of each year 60% of students will have achieved their growth target in 

reading and math based on mean growth in the latest norming study for students who had 
a starting RIT score in the same 10 point RIT block. (Growth) 

 
 
 
 

ORGANIZATIONAL AND OTHER NON-ACADEMIC GOALS 
 

GOAL II:  OPTIONAL ORGANIZATIONAL GOAL(S) 
 
Goal: 85% or better parent attendance at parent teacher conferences 
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Response 3 Proposal History 

(a) Applicant Information 

LEAD APPLICANT: 

Eric Eckholdt, Board Chair, Brilla Public Charter Schools 

PRIMARY CONTACT INFORMATION: 

 

 

 

Eric Eckholdt is the Board Chair of Brilla College Preparatory Charter Schools.  For the past 15 years, he 
has served as the Executive Director of the Credit Suisse Americas Foundation where he leads all of the 
firm’s philanthropic activities in the Americas region.  Prior to Credit Suisse, he served as the Director of 
Alumni Professional Advancement of Prep for Prep.  Eric began his career in finance and banking with 
First National Bank.  He received his B.S. degree in finance and economics from Loyola University in 
New Orleans. 
 
SECONDARY CONTACT INFORMATION: 

Please copy Luanne Zurlo, Executive Director of the Brilla Schools Network at Seton Education Partners 
(CMO) and Rob DeSimone, Chief Growth Officer, Seton Education Partners, on official communication.  
(Bios below.) 
 

 

  
 

 
(b)   Proposal History 

Our Drive for Replication 

The board of Brilla College Preparatory Charter Schools would like to open two more schools in the 
South Bronx because we see a great need for more academically-excellent, character-rich public 
schools that educate the whole child in a community with a heavy concentration of ELL, SPED and 
economically disadvantaged students.  We successfully expanded from one to three schools this past 
year and, given this experience, we are confident that we have the capacity and know-how to expand 
further, and with fidelity to our model.  For this past 2017-18 school year, 20% of our students had 
special education needs, 93% were economically disadvantaged and 32% were English language 
learners (36% of our K-1st graders).  We have developed a strong reputation with the Latino community 
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in the South Bronx representing 73% of our student population.  A father of a Brilla kindergarten girl, a 
recent immigrant, claimed about Brilla, “Aqui hay la caridad!” (Here there is love, caring!). 
 
In November 2017, the board of directors of Seton Education Partners (Seton) -- the CMO that 
launched the flagship Brilla campus and two newest campuses, and manages the Brilla Schools Network 
-- approved a recommendation to expand the number of Brilla schools in the face of continued unmet 
needs in the South Bronx.  During this past winter and spring, members of the Seton CMO team and 
senior leadership of Brilla’s three schools underwent a strategic planning process to develop a growth 
plan.  In April 2018, the Brilla College Preparatory Charter Schools board voted to approve a 
recommendation by Seton and the senior Brilla management team to apply for two new K-4th grade 
charters in the South Bronx with a targeted August 2020 opening. 
 
In addition to building substantial community support and ending each year under budget and in strong 
financial condition, Brilla has produced truly astounding academic results, meeting or exceeding the 
outcomes of other high performing NYC charter schools such as KIPP. Below are some key indicators of 
Brilla’s academic quality that have shaped our desire to grow: 

●     In 2017, 51% of Brilla students were proficient on the state ELA exam compared with 42% of their 
state or city peers and 26% of their CSD#7 peers. 

●     In 2017, 62% of Brilla students were proficient on the state Math exam compared with 46% of their 
state peers, 43% of their city peers and 25% of their CSD#7 peers. 

●     Brilla students ranked 4th in the state in Math and 6th in ELA compared to other schools serving a 
similar demographic. 

●     In 2018, during our first year of replication, 77% of Brilla students met or exceeded projected 
academic growth on the NWEA MAP exam in ELA as compared to 50% of their peers nationally, and as 
compared to 68% last year. 

●     In 2018, during our first year of replication, 76% of Brilla students met or exceeded projected 
academic growth on the NWEA MAP exam in Math as compared to 50% of their peers nationally, and 
as compared to 66% last year. 

 

[Please see our Business Plan, Section III, Prior Academic Performance to see the preliminary results of 
our 2017-2018 academic year]. 
 
It is not just our academic results that make us proud.  We have a very low incidence of suspensions for 
a public school in the South Bronx and enjoy a very close relationship with our parents: 

●      In 2016-2017, only 13 of 437 Brilla students were suspended and zero students were expelled; 

●      We have achieved 100% attendance at parent-teacher conferences (held three times per year) in 
all five years of our existence. 
  

The process to develop the proposal for Brilla’s third and fourth elementary schools began six months 
ago, when Seton engaged in a strategic planning process funded by the Charter School Growth Fund 
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and organized by Bellwether Education Partners. Members of the senior CMO leadership team, along 
with Brilla’s Superintendent, formed the founding team for Brilla Pax and Brilla Caritas. The team met 
weekly, during which sections of the RFP were discussed and analyzed. Chief Growth Officer Rob 
DeSimone managed the process of assigning sections to various members of the founding team, 
including himself, and he edited and compiled all sections. The draft proposal was then shared with 
Brilla’s board for their review and recommendations. 
 
The proposal for Brilla Pax and Caritas has been adapted from our SUNY Brilla Highbridge proposal. We 
spent many hours discussing and applying lessons learned from our experience launching our second 
two campuses this year.  However, the founding mission, cornerstones, and objectives of our original 
proposal remain the same.  Brilla Pax and Caritas will be modeled on Brilla College Prep, a school 
founded in the classical tradition that aims to help students grow intellectually, socially, and physically 
into young men and women of good character and spirit; to be prepared for excellence in high school, 
college, and beyond; and to be lifelong seekers of truth, beauty, and goodness. Our new schools will be 
built on the same six cornerstones upon which we built Brilla: High Expectations, Lead with Character, 
Results Matter, Choice & Commitment, More Time, and Teach the Best Content. Our new schools will 
seek to achieve the same high goals: students will graduate 8th grade with the character, knowledge, 
and skills to excel at America’s strongest high schools and colleges. 
 
In order to ensure a faithful replication of our model, we’ve worked hard this past winter and spring to: 
(1) identify and intentionally name the elements of our educational model that underpin our success; 
and (2) build the capacity needed at both the CMO and Brilla school levels to operate two more 
schools.  We’ve developed a set of Essential Practices which provide clarity around elements critical to 
the Brilla educational model, and a Leadership Competency Model to provide clarity around 
recruitment, evaluation, and professional development of our school principals.  Our Essential Practices 
and Leadership Competency Models underpinned our leadership pipeline recruitment efforts this 
spring. 
 
Lessons Learned from 1st Replication 

1.       Set clearer expectations about a “one-school” culture for school leaders up-front so as to avoid 
leaders competing for talent and resources. A “one-school” mindset is now included as one criterion in 
our newly developed Leadership Competency Model, which we use to identify, manage, and evaluate 
our principals.  

2.       Hire key CMO staff earlier in replication process. Last year, we hired our Director of Operations 
too late (July 1, 2017, instead of spring 2017), which caused many operational challenges in our 
opening weeks.  We recently doubled our recruitment capacity in the face of a more challenging 
teacher hiring market and our growth expectations.  Specifically, we hired a Chief Talent Officer, Brett 
Chappell, in May 2018.  A former US Navy Seal and Teach for America alumnus, Brett worked for TFA’s 
national organization on the Strategic Initiative and Partnership team and later Professional Strategy 
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team.  In 2016, he joined Success Academy Charter Network as a Director of Talent filling more than 
1,000 yearly school-based instructional and operational roles.  We also hired a new junior recruiter who 
will start on July 30th, 2018.  We are also adding a junior CMO employee this summer to complete 
administrative and communications tasks, as we realized our senior CMO staff have been weighed 
down by too much administrative work.  

3.       Improve organization-wide communication to deepen staff knowledge not just about their own 
campus, but about our entire network. This will involve establishing intentional processes to move us 
from an informal “word of mouth” culture to one that more intentionally leverages intimacy and 
collegiality, yet is inclusive of team members from other buildings and roles.  

4.       Outsource certain CMO functions.  We brought on Ed Ops to spear-head data management 
responsibilities, under the direction of our chief operations/finance officer and chief academic officer.  
We brought on 4th Sector Solutions to manage our budgeting and reconciliation processes under the 
direction of our same chief operations/finance officer. 

5.       Establish clearer expectations around decision-making authority between members of the 
growing CMO team and between the CMO and school principals.  Our model tends towards greater 
centralization, as we think this ensures greater quality, consistency and model fidelity.  

6.       Establish clearer expectations around Essential Practices.  Determine what is non-negotiable with 
respect to how our unique, joy-in-learning culture is developed and maintained.  

7.       Develop school leadership pipeline earlier.  The principal of Brilla College Prep, our flagship school 
on 144th Street, was challenged this past year by a thin leadership team, as newly developing leaders 
were tasked to start up our two new schools this past year.  We are now identifying and developing 
new leadership at the GCL and AP levels sooner. We are continuing to bring on potential new school 
principals one to two full years before the start of a new school, putting them through the KIPP Fisher 
Fellowship and providing each with individual coaching. 
 
Additional capacity-building initiatives 

1. ELL. Our ELL students represent a third of our population and, despite the relatively successful test 
results of our ELL students, Brilla has not had a dedicated ELL staff member.  We recently received a 
$50,000 private grant to fund greater in-house ELL capacity.  This grant will help us strengthen our 
leadership team under our Brilla Veritas principal, Zoranlly Castillo, who will allocate a portion of her 
time during the 2018-19 school year to learning best ELL practices around the country in order to align 
our curriculum and pedagogical practices in such a way that better serves our ELL students. Zoranlly is 
bilingual, has a strong interest in curriculum design, and has been very successful in driving our 
relatively strong (but not strong enough) ELL results thus far.  We also recruited a new board member, 
Elena Sada, a public school leader with deep expertise in language acquisition, to support our more 
focused ELL efforts. 
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2.  SPED.  Our SPED work was initially developed by Alexandra Apfel, principal of our flagship school.  
This past year, one of our most successful SPED teachers took on the role of student services 
coordinator across our three schools.  One of her responsibilities will be to systematize our work with 
students with disabilities. 

 

3.  Student retention.  Brilla prides itself on student retention.  It represents an important cornerstone 
of our culture that values each student as a unique, beloved person.  We think our high student 
retention reflects our deep commitment to our behavior system, Love and Logic.  We want to better 
understand why our students are retained at a higher-than-district average so that as our students 
grow in age (our first 6th grade cohort begins classes this August), we can maintain our high retention 
rate. 

 

4.  Character.  Character formation of our students, families and staff imbues so much of what we do at 
Brilla.  As with student retention, character is a critical element of our culture.  We worked this year to 
standardize our character content, training and evaluation.  We go into some detail about our character 
initiative in Response 09a as we believe this is a key area that makes Brilla unique. 

 

While we will replicate key design elements from our flagship Brilla, one of these is “the Power to 
Lead,” and as such, we seek to empower our next school principals and staff to adapt, modify, and even 
create new programs and practices. In the sections that follow, we provide examples of many practices 
in place at our current Brilla schools. Many of these are sure to be adopted at Brilla, some will be 
adapted to meet the unique needs of the new students and staff, while others may be replaced entirely 
in the spirit of innovation and constant improvement in order to better meet our goals. 

 

(c) Application Team Members 

Luanne D. Zurlo is executive director of the Brilla Schools Network at Seton Education Partners. Prior to 
joining the Seton team in January 2018, Luanne taught finance, Catholic Social Doctrine, and education 
reform in developing countries at The Catholic University of America (CUA). Luanne spent much of her 
early career working with Latin America as a ranked, Wall Street equity analyst. After experiencing 
9/11, Luanne left Goldman Sachs to found and direct a non-profit organization, Educando, whose 
mission is to raise educational quality in Latin America, through mid-career teacher training, with a 
special focus on Brazil and Mexico.  After graduate school, she taught elementary and middle school 
children at Colegio de la Asunción in Ponferrada, Spain. Luanne has an MBA in finance and accounting 
from Columbia Business School, an MA in international affairs from Johns Hopkins University SAIS and a 
BA in history from Dartmouth College. 
 
Kelsey LaVigne is superintendent of the Brilla Schools Network, managing the principals of each 
campus to ensure that Brilla's mission is reflected across all its schools. Kelsey was a founding 
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administrator at the flagship campus, Brilla College Prep, where she was charged with establishing and 
implementing the vision for school culture and family engagement. She was promoted to Assistant 
Principal, and soon after became the school leader.  Prior to joining Brilla, Kelsey spent four years as a 
5th grade math teacher at Bedford Stuyvesant Collegiate, an Uncommon School, while also serving as 
the school culture lead and an instructional coach. Her first two years were taught under the umbrella 
of Teach for America as a 2009 Corp Member, during which she also received her Master’s degree in 
Education from Hunter College, Teacher U. Kelsey completed her undergraduate studies at the 
University of Southern California, earning a BA in business administration with an emphasis in 
leadership development. 
 
Matt Salvatierra is Seton Education Partners’ chief operating/finance officer for the Brilla Schools 
Network.  In this role, he plays a key role in Brilla’s expansion efforts.  Matt joins the Seton team after 
four years as the operations director for Cornelia Connelly Center, an independent, Catholic middle 
school serving girls from low-income families in Manhattan’s Lower East Side.  He began his career in 
education as a middle school teacher at Nativity Mission Center in New York City, and from there went 
on to work in a variety of settings—public, private and charter—all with the goal of breaking the cycle 
of poverty through education.  He earned a BA in religion from Harvard University, an MA in adolescent 
education from Fordham University and an MA in educational leadership from New York University. 
 
Michael C. Carbone is Seton Education Partners’ chief academic officer for the Brilla Schools Network.  
In this role, Michael works to cultivate a focused, multi-dimensional definition of student achievement 
across the network. Prior to joining the Seton Education Partners team, Michael was involved in the 
school turnaround process in Connecticut, providing leadership to urban, traditional schools and public 
charter schools. Scholars and teachers in both of Michael's previous schools made exceptional 
academic, social, and operational gains—maximizing efficiencies, leveraging collective genius, and 
relentlessly focusing on student-driven outcomes. His work was recently recognized when he was 
honored as one of the national finalists for the EL Education Irwin Silverberg Leadership Award.  
Previously, Michael served on the Connecticut ASCD Board of Directors, as the president of Kappa Delta 
Pi at the University of Saint Joseph, as the host of the Science and Engineering Program for Teachers at 
the Massachusetts Institute of Technology, and as an adjunct professor and course designer in graduate 
education and educational leadership.  He graduated from the University of Saint Joseph with a 
master’s degree in curriculum and instruction. 
 
Jolleen Wagner is Seton Education Partners’ director of character initiatives for the Brilla Schools 
Network.  After serving for three years as a Lasallian Volunteer and teacher at the San Miguel School – 
Gary Comer Campus in Chicago, Jolleen became the Lasallian Volunteers’ associate director in 2007 and 
director in 2011. She was responsible for the vision and guidance of this faith-based, long-term 
volunteer program focused on service to at-risk populations through education and social services. In 
addition to her work for Lasallian Volunteers, Jolleen has been called upon by the De La Salle Christian 
Brothers to evaluate existing and develop new formation programs, lead and design immersion trips, 
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and present and facilitate at various events focused on faith, service, and community around the world. 
As a member of the International Council of Young Lasallians and the chair of the Regional Young 
Lasallian Committee, she led at the international and regional levels to illuminate and invigorate the 
Young Lasallian voice for the future of the mission of the De La Salle Christian Brothers. Jolleen, a native 
of Green Island, New York, graduated with a BA in english from Siena College in 2004, where she was 
honored in 2014 with the Franciscan Spirit Award, a Distinguished Alumni Award. 

Rob DeSimone is Seton Education Partners’ chief growth officer of the Brilla Schools Network, leading 
new school growth.  He most recently served as the executive director of the Youth Leadership 
Foundation from 2014–2018 where the organization earned the distinction as One of D.C.’s Best 
Community-Based Non-Profits. Prior to the Youth Leadership Foundation, Rob worked for the American 
Red Cross’ Northeast Corporate Partnerships team responsible for raising $7 million annually. He holds 
a master’s degree in organizational governance from the University of Navarre and a bachelor’s in 
finance from New York University. He lives in Washington, D.C. with his wife Winifred and their two 
daughters. 

 

(d) Founding Board Members 

Trustee Name 
Position on the 
Board  Expertise and/or Role at 

School  
Vote Ex-Officio 

Eric Eckholdt Board Chair Network leadership, Finance, 
HR, educational grants, and 
Academic Support for minority 
students 

Yes N/A 

Richard Ramirez Board Secretary Teaching and educational 
leadership and recruitment; 
former 5th grade teacher and 
TFA summer institute school 
leader, program director, and 
director of talent and 
recruitment 

Yes N/A 

Charles Bozian Board Member Business management and 
finance; Chief Administrative 
Officer Big Brothers Big Sisters 
NYC 

Yes N/A 



Response 3af - 8 

 

Brian Carty Board Member School leadership, social work, 
counseling 

Yes          N/A 

James Jones Board Member Business management and 
finance; Chief Compliance 
Officer Division, Credit Suisse 

Yes  N/A 

Stephanie Saroki 
de Garcia 

Board Member – 
CMO 
Representative 

Fundraising and philanthropy, 
teaching and educational 
programming, non-profit 
management; former director 
of the Philanthropy 
Roundtable’s K-12 education 
programs and former TFA 
teacher 

Yes N/A 

Elena Sada Board Member Bilingual and multilingual 
education specialist; 
forthcoming doctorate in 
education from University of 
Connecticut 

Yes N/A 

  

(e) Description of Community Outreach Efforts 

Brilla families generally are highly engaged in their children’s education and in our schools.  It is widely 
known and appreciated by our families that Brilla students develop strong characters and achieve 
excellent academic outcomes.  Our families frequently ask us if we are expanding, as they know of 
other families that would like to send their children to a school that values character as much as 
academic outcomes.  They also ask us regularly if we plan to expand to the high school level as they are 
already thinking about the poor options available post-8th grade.   

Brilla management has focused most of its energies over the last few years on achieving strong 
outcomes as we expanded from one to three schools.  The Brilla board voted to expand only after it 
became confident that the network could replicate with fidelity to high academic outcomes and to its 
strong character formation model.  Brilla’s board, the NYC Charter Center, SUNY, and Bellwether 
Education Partners clearly articulated to the CMO team and to senior Brilla school leadership the 
challenges of successful replication.  We have learned a great deal from these discussions and from our 
own experience.  We think we are ready to expand further in the South Bronx.   
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External communications and formal, top-down community relations has not been a top focus of senior 
management.  Rather, our community engagement has been organic, part and parcel of our family-
oriented culture, and taking the form of purposefully engaging local businesses at every opportunity, 
organizing an annual street fair for the school and inviting all the neighbors, working closely with the 
local parish priest, opening our school facilities to community events, getting to know other service 
organizations in the neighborhood, intentionally recruiting staff from the community, etc.     

The initial focus of our expansion efforts has targeted our own Mott Haven neighborhood, where our 
three Brilla schools operate, and where we have been engaged with the community for the past five 
years.  In recent months, we have sought comprehensive feedback from various elements of the 
community about perceived educational and programmatic needs.  Specific outreach efforts include:  

● Conversations with the Brilla board of directors, NYC Charter Center, Bellwether Group and 
attendance at CSD7 community meetings; 

● Attendance at community events and correspondence with elected officials; 
● Electronic surveys sent out to our wait list, in-person questionnaires of existing parents, staff-

led focus groups and information sessions with community members, media announcements 
seeking feedback, and extensive time spent with Brilla students to capture the essence of what 
we wish to replicate; 

● Meetings with daycare providers in CSD7 seeking feedback about our possible expansion. 
 

The nature of the feedback from these methods came in the form of: 

● Documentation of high-level conversations; 
● Correspondence in response to our petition for feedback; 
● Electronic and paper collection of data; 
● Interview transcripts of conversations held with potential parents; 
● Telephonic transcripts of calls to daycare providers in CSD7. 

 

The goal of our outreach has been to (1) confirm the need for more schools like Brilla and (2) to seek 
feedback as to what in particular the community seeks in its schools.  The two key conclusions we draw 
from our outreach is that (1) more high quality charter schools have been opened, and are scheduled to 
open, in Mott Haven and CSD7 more broadly, necessitating the need for more intentional outreach 
efforts to get the Brilla story known; and (2) those that learn about Brilla for the first time become very 
enthusiastic, greatly appreciating our approach that highly values character and the role of the family. 

Our outreach has shown us that not only is there demand in CSD7 for high achieving/character rich 
schools that serve ELL and SPED students well, demand for schools like Brilla exists in the broader South 
Bronx (CSD7/8/9).  Our three existing Brilla schools attract families from CSD8 and CSD9, and we plan to 
further serve these three districts.  Accordingly, we include data from CSD 8 and CSD 9 in our analysis of 
need, enrollment, and demand.  In order to verify need, interest, and the ability and/or willingness of 
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CSD 8 and CSD 9 families to travel to CSD7-located Brilla schools, we conducted validation outreach in 
CSD 8 and CSD 9 entailing:  

● A review of the CSD 8 and CSD 9 outreach conducted during our earlier charter application; 
● An analysis of our where our current students live, as well as those on our waitlist; 
● Attendance at select community events in CSD 8 and CSD 9; 
● Telephone survey of daycare providers in CSD 8 and CSD 9; 
● In-person meetings and/or telephone calls with community leaders in all three districts. 

 

The evidence provided verifies the need for two more Brilla schools in CSD 7, which will also serve CSD 
8 and CSD 9 families. More information providing evidence of outreach is provided in response 3j.  

  

(f)  Withdrawn, Rejected, and Concurrent Proposals 

Not applicable 

 



Brilla Pax and Caritas 06_18 Charter Proposal 

Response 3g - 1 

 

Response 3 Proposal History 

(g) Letters of Justification for Previously Denied Applications 

Not applicable 



Brilla Pax and Caritas 06_18 Charter Proposal 

Response 3h - 1 

 

Response 3 Proposal History 

(h) Founding Team Resumes 

Not applicable 

 

 



Brilla Pax and Caritas 06_18 Charter Proposal 

Response 3j Evidence of Outreach 

 
Evidence of our community outreach is laid out across the following exhibits: 
 
Exhibits about Feedback from Experts 

Brilla Board Meeting Minutes 
Conversation with James Merriman 
Executive Summary of Strategy Work with Bellwether  

 
Exhibits about Feedback from Community-at-large and Elected Officials 

Letters Sent to Elected Officials 
Attendance at Community Events, Include Brilla Presentation and Documentation of Response 
 

Exhibits Indicating Breadth of Solicitation and Feedback Received about Parents and Students 
Shadowing a Student’s Day In The Life  
Focus Group with Staff about Community Perspective 
Survey to Wait List 
Satisfaction Questionnaire to Existing Parents 
Website 
Social Media Posts 

 
Exhibits Indicating Deep Feedback Received about Parents and Students  

Info Sessions 
 

Exhibits about Outreach to Target Population 
Mailing to Daycare Providers 
Lists of CSD 7 Providers 
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A. Minutes from School Network Board Meetings & Special Convenings
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B.  Conversation with James Merriman 

Interview with James Merriman, CEO, NY Charter Center 

About Prospects for Charter Growth in NYC 

April 25, 2018 

Interviewees:  Luanne Zurlo and Rob DeSimone 

 

 

Overall:  The outlook is positive and, though there is always a need for caution, the time for 
expansion is now 

 

“You are not well-served to sit in place, especially as an established CMO who can build a 
larger more sustainable organization to brand and to innovate [for the future].” -(James) 

 

“We do not see sign in the data that are alarming and that suggest you should not do a 
school.” -(James) 

 

Referring to fact that there are growth opportunities to bad: 

“[Charter school leaders are] timid revolutionaries.”  -(James, quoting a colleague)  

 

“[Veritas’ wait list is lower than College Prep] likely because it is still building its reputation 
as opposed to any lessening in demand in Mott Haven.” 

 
● There is a steady stream of demand in the Bronx, which is the most charter-friendly 

of the five boroughs.  
○ Widespread disaffection of public schools 
○ Both politicians and the public acknowledge this 
○ Will continue into the foreseeable future 
○ Good schools - particularly - will experience high demand with real, large 

wait lists 
● Information that Charter Center collects is incomplete 

○ No one knows about each school’s actual demand 
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○ Center is unable to collect data about how far into a wait list a school needs 
to go to fill its capacity 

○ Also do not have great data on which charters are going to be launching 
because of how decentralized the sector is 

● Being an existing network gives you lots of advantages 
○ A new, smaller CMO is going to have a harder time with enrollment 
○ Larger players have a big network, making it easier to hit enrollment 

numbers 
● The Bronx is currently not saturated though it may become that way in the future 

○ Currently, the South Bronx is not seeing saturation although it is one of the 
three areas (along with Harlem and Bed-Stuy) seeing some neighborhoods 
with 33% of all public school students being enrolled in charters 

○ Present saturation of Bronx public school population in charters is 25-30% 
○ In DC - when saturation reached 50% - growth slowed 

● Facility is a greater driver of future location than any other factor 
○ Parents are looking for a safe, quality educational environment for their 

children and it is a false notion to propose that parents have a real 
choosiness for a specific type of school 

○ There is less saturation in CSD 10/11/12, but that is not a demand-driven 
recommendation.  It just means that there are not a lot of charters 

○ To determine actual best neighborhoods to expand into, a network would 
need lots of polling data to understand household needs 

○ Getting a facility is about being opportunistic and having access to the 
financing 

 

 

Note:  James also suggested that, given the charter cap, it is prudent for Brilla to expand its 
charter for our partnership high school as opposed to asking for a new charter.  With the 
cap of 38 schools - soon to be under 30, expanding existing charters is preferred to 
opening a new one. 
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C.  Greenlighting Process for Growth in Collaboration with Bellwether Education Partners 

 

 

 

D.  Letters to Elected Officials
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Fwd: Meeting Request from Brilla Charter School 
Network 

 

Luanne Zurlo 

 

11:03 AM (5 hours 
ago) 

 

 
 

 

 

to me 

 

 

Here you go, Rob. 

 

Begin forwarded message: 

 

From: Luanne Zurlo  

Subject: Re: Meeting Request from Brilla Charter School Network 

Date: June 7, 2018 at 6:33:34 AM EDT 

To: Scheduling Senator Rivera <  

 

Dear Tatyana, 

 

Thank you for your rapid and kind reply.  I appreciate it. Unfortunately, I will be traveling away from the 
city on July 6th.  Might there be any possible dates in August or, even, September?  

 

Warm regards, Luanne 

 

On Jun 6, 2018, at 4:42 PM, Scheduling Senator Rivera  
wrote: 

 

Hi Luanne, 

 

I can schedule your meeting for July 6th at 11am - 12pm in our District Office. Can you confirm that 
this works with your schedule? 
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Best, 

 

Tatyana James 

Special Assistant 

Sen. Gustavo Rivera - SD33 

2432 Grand Concourse, Suite 506 

Bronx, NY 10458 

Phone: 718-933-2034 

 

 

 

 

On Wed, Jun 6, 2018 at 2:21 PM, Scheduling Senator Rivera  
wrote: 

Hi Luanne, 

 

Thank you for sending your letter inquiring for a meeting with Senator Rivera. I just wanted to give 
you a quick update about your meeting request and let you know that our team has not started the 
process of approving District Office meetings yet. I will do my best to circle back with a response to 
your request by EOD Friday. Thank you again for your patience. 

 

Best, 

 

Tatyana James 

Special Assistant 

Sen. Gustavo Rivera - SD33 

2432 Grand Concourse, Suite 506 

Bronx, NY 10458 

Phone: 718-933-2034 
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E.  Attendance at Community Meetings 

 

Brilla was able to attend community meetings in CSD 7 on 5/11, two on 5/22, 6/5 and 6/13.  Only 
the Community Board meeting on 5/22 and 6/5 multicultural meeting were invites where we were 
able to specifically solicit feedback on Brilla’s replication.  At 5/11 and 6/13 meetings, we had the 
advantage to participate in events that leaders in the charter school recommended that we attend. 
Our conclusion from these meetings was that Brilla receives enthusiastic feedback about its 
character education offering and that folks from outside of CSD 7 would be interested to learn 
about their chance to sign up their child at more Brilla schools in Mott Haven. 

 

Attendance at 5/11 Community Meeting about Race in the South Bronx 

May 11th community meeting debrief 
2 messages 

 

Luanne Zurlo  Fri, May 25, 2018 at 9:03 AM 

To: Rob DeSimone  

 

Rob, 

 

I met with Assemblyman Marcos Crespo at Boricua College at 890 Washington 
Avenue, Bronx on Friday May 11th at an event hosted by Ian Rowe’s Public Prep 
schools around the topic of men of color and life success:  "Across the country, more 
than 2.6 million young men of color are in college today. Yet the dominant narrative 
ignores that reality. Learn practical strategies for how we can ensure the next 
generation of young men of color are on a path to college completion and life success.” 

 

It was an extraordinarily rich conversation and I had the opportunity to speak at length 
with Marcos Crespo, a great supporter of education and, specifically, charter schools. 
He told us the moving story of how he was the first in his family to obtain a college 
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degree and what it took for him to achieve his success in the face of many challenges. 
He conveyed very strong interest in more charter schools coming to his district and 
offered to help our hoped for partnership high school (with Public Prep) locate in a 
specific spot he has in mind in his district.  

 

Warm regards, Luanne 

 

 

Notes from 5/22 CSD 7 Board Meeting 

Notes from General Board Meeting for The New York Borough of the Bronx Community Board 7  

Tuesday, May 22, 2018 

6:30pm 

Mosholu Montefiore Community Center, 3450 Dekalb Ave, Bronx NY 

 

Zoranlly Castillo, School Leader of Brilla Veritas and Reyes Claudio, Network Director of Operations 
attended the General Board meeting stated above. They introduced themselves to the community and 
spoke about Brilla Public Charter School’s mission, the current population and community it is serving. 
Stating Brilla’s history and ties to the Mott Haven Community. They then declared that the Schools are 
looking to expand and grow. All of the feedback received was positive. The attendees wanted to know 
more about the School and its history. The attendees had so many questions that the meeting 
facilitator had to stop before all of the questions had been answered. After the meeting an attendee 
exchanged information with Zoranlly Castillo because he had a relative that lived near one of our 
current Schools and wanted them to apply. In addition, a district Safety advocate that attended the 
meeting approached Reyes and Zoranlly to ask what was different and special about Brilla and then also 
took down their contact information. 

Questions asked publicly: 

1. I hear that you are mentioning Public Charter School? Is your School public and charter? 2. What is 
the name of your School again and where are they located? Can I have a flyer or business card to look 
you up. 3. Since you are a public school, when we host more community events will your space be 
available to the community? 4. How do you determine what location to open up more Schools in? 5. 
How can we get more Charter Schools like yours in Community School District 10? 
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Correspondence documenting participation in 5/22 Brooklyn Borough Hall Event upon Invitation from 
Erik Joerss 

 

From: Reyes Claudio <  

Date: May 22, 2018 at 4:22:17 PM EDT 

To: Luanne Zurlo <  

Cc: Yeime Valle  Zoranlly Castillo 
<  

Subject: Securty Guard press conference with Eric Adams Follow Up 

 

Hi Luanne, 

 

Thank you so much for the opportunity to represent Brilla today. It was amazing to see Charter 
Schools, community organizations and Elected Officials come together for such an important 
issue. We got the opportunity to meet the Charter Center CEO James Merriman, Councilman 
Antonio Reynoso and Brooklyn Borough President Eric Adams. Erik Joerss was so 
welcoming and very excited to see Brilla Staff.  
 
Thank you once again for such an amazing opportunity! I’ve attached some pictures.  

 

Best, 
Mrs. Reyes Claudio 
Network Director of Operations 

BRILLA CHARTER SCHOOLS  

413 E. 144th St., Bronx, NY 10454 

O: 718.226.0345 

 

www.brillacollegeprep.org 

 

 

From: Erik Joerss  

Subject: RE: Securty Guard press conference with Eric Adams 

Date: May 17, 2018 at 3:24:38 PM EDT 

To: Luanne Zurlo <  
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Thanks Luanne! Please ask them to be at Brooklyn Borough Hall by 10:40 on Tuesday 
morning. 

  

Erik Joerss 

  
T: 212.437.8334   M: 646.522.7069   F: 212.227.2763 

  

  

  

From: Luanne Zurlo   

Sent: Thursday, May 17, 2018 3:24 PM 

To: Erik Joerss 

Subject: Re: Securty Guard press conference with Eric Adams 

  

Erik, 

  

Thank you for the heads up and the invitation.  We would definitely like to be represented.  I 
have a critical meeting with a major funder right then.  I’d like to send one of our principals who 
comes from our local Bronx community and our Operations Director who also comes from the 
community.  Their names are Zoranlly Castillo and Reyes Claudio.  Luanne 

 

 

On May 17, 2018, at 11:13 AM, Erik Joerss  wrote: 

  

Hello Luanne, 

  

I am working a on a more formal advisory and will call you to discuss details, but we 
are scheduled for a Tuesday, May 22 press conference at11:00am at Brooklyn 
Borough Hall. Bronx BP Ruben Diaz jr. may join us. Would love to have Brilla 
represented, if you can make the trip.  
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Warm regards, 

  

Erik 

  

Erik Joerss 

Director of Government Affairs 

  

NEW YORK CITY CHARTER SCHOOL CENTER 

111 Broadway, Suite 604, New York, NY 10006 

  

T: 212.437.8334  M: 646.522.7069  F: 212.227.2763 

ejoerss@nyccharters.org 

www.nycCharterSchools.org 

  

It’s about great public schools. 

 

 

 

 

 

 

 

Attendance at 6/5 Multi-Cultural Meeting in CSD 7  

R03j 

33 

http://www.nyccharterschools.org/safetyforallstudents
https://maps.google.com/?q=111+Broadway,+Suite+604,+New+York,+NY+10006&entry=gmail&source=g
http://www.nyccharterschools.org/
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Attendance at 6/13 New York City Council Education Committee Meeting 

Brilla Public Charter Schools Reyes Claudio, Network Director of Operations Testimony Presented to 
the New York City Council Education Committee June 13, 2018 

Brilla Public Charter Schools respectfully submits the following testimony in support of introduction bill 
0672:  My Name is Reyes Claudio and I am the Network Director of Operations for Brilla Public Charter 
Schools located in the South Bronx. I am also a proud mother of three boys under the age of 8, one of 
which currently attends Brilla and another whom will attend this August. I often think about the life 
choices they will make as teenagers and how it will make or break them as adults. My hope as an 
administrator in an educational institution is to inspire our students to a path of hire education, realize 
their own potential and make an investment for the betterment of their future and communities. We 
are building tomorrows leaders and leaders serve different roles in communities. The reality with all 
that children face is that college isn’t the only path our students will end up taking.  The goal is to give 
every student the opportunity to attend and graduate college if that is their desire and path. For the 
other students that for countless reasons have different paths what are we doing? This bill will not 
guarantee anything for anyone that does not want it. What it will do is increase student awareness of 
civil service exams, making potential employment information more accessible and encourages 
students to pursue an alternative path to employment. Our students attend Public Charter schools, the 
key word being public. They deserve to have the same information shared with them about these 
opportunities as high school students graduating from DOE schools. I ask you to treat not only my 
children equally but all children attending Public Charter Schools.  Thank You 
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Correspondence Documenting Coordination of 6/13 Meeting 

 

On Jun 6, 2018, at 7:31 AM, Reyes Claudi te: 

 

Hi Luanne, 

I will reach out to Erik and would love to attend. I think we have a student that will be able to speak on this. 
Early this year when we had our 5th annual food drive, our entire school community came together to give 
service. The entire month by collecting goods, the day of the drive all stakeholders physically took the items to 
the pantry. Students stayed to actually distribute items to people in need. We also traditionally have a 
community service elective on Firdays. They help out around the school and have volunteered to go to the 
Every Day is a Miracle pantry on a rotating schudeule.   

 

Best, 
Mrs. Reyes Claudio 

Network Director of Operations 

BRILLA CHARTER SCHOOLS  

413 E. 144th St., Bronx, NY 10454 

 

www.brillacollegeprep.org 

 
<unknown.png>  

 

On Jun 5, 2018, at 1:24 PM, Luanne Zurl te: 

 

Reyes, 

 

What do you think here? Do we have such a student? Do our students at this young stage do much 
community service? If so, please take the lead and respond to Erik directly if you think we could participate 
well here.  No worries if it doesn’t make sense for us, Luanne 

 
 

Begin forwarded message: 

 

From: Erik Joerss
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Subject: RE: Council hearing 

Date: June 5, 2018 at 12:04:03 PM EDT 

To: Luanne Zurlo 

 

Hi Luanne, 

  

This is less about parent engagement and more about what your students are doing in the 
community. Do your students engage the community? Is service built into what you do? 
Having a student talk about how Brilla has encouraged and empowered them to get 
involved would be a great thing to present. 

  

Erik 

  

Erik Joerss 

  

 

  

  

From: Luanne Zurlo   
Sent: Tuesday, June 05, 2018 11:56 AM 
To: Erik Joerss 
Subject: Re: Council hearing 

  

Erik, 

  

Thank you for the heads up.  You think this committee would be interested in learning 
about our Brilla experience? If so, I could send one or both of the two gals (Zoranlly and 
Reyes) who attended the security press event two weeks ago.   Both would be great 
discussing our parental engagement, Luanne 

 

On Jun 4, 2018, at 5:01 PM, Erik Joerss rote: 
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Hello Luanne, 

  

This strikes me as in your wheel house. 

  

The NYC Council Committee on Education is holding an oversight hearing 
on Youth Civic Engagement Opportunities on June 13. This is a great 
opportunity to let NYC government know about the work you are doing 
around your communities. Please let us know if you are interested in 
testifying.  

  

  

  

Erik Joerss 

Director of Government Affairs 

  

NEW YORK CITY CHARTER SCHOOL CENTER 

111 Broadway, Suite 604, New York, NY 10006 

  

  

It’s about great public schools 
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F.  A Day In the Life of a Brilla 3rd-Grader 

This is a fictional narrative grounded in the experience of a team member observing a third-grade 
student on May 17, 2018 who also drew on their experience of knowing the realities facing our 
families as well as delivering Catechesis to children.  Its purpose was to communicate to the 
community what a day in the life of a student was like at Brilla.  We hope to be able to replicate 
days like this with the two more charters we are asking for. 

 

6:00am … Gentle shake.  Gentle shake.  Gentle shake.   My brother is really good at waking me 
up without startling me.  Every morning, he fixes me a bowl of cereal before getting ready 
himself.  After breakfast, I get dressed and then we usually hang out for a little while 
waiting for my mom.  I don’t usually get to see her in the morning because my brother and 
I have to leave for school before my mother gets home from her job at the hospital.  She 
works most days from 9pm to 7am.  Last night, she worked from 5pm to 7am!  She is a 
really hard-worker.  My teachers tell me that she must love me a lot to do that for me 
everyday. 

7:15am … My brother and I walk to the subway and take the train one stop to 149th Street 
where we get off.  I am happy that my brother gets to take me to school in the morning. 
He is big and strong and is already in high school.  I like having him around.  My other 
brothers all live in Brooklyn and my dad is in Africa. 

7:45am … I arrive to school and Ms. Apfel gives me a big smile.  It feels great when she smiles 
at me.  Today, she tells me that I am expecting a special visitor.  A man named Mr. 
DeSimone came all the way from Washington, D.C. because he wanted to see what it is like 
to be a part of our class.  That is super-cool.  When I get to my classroom, he is there 
waiting.  I was very curious about how he would look.  He reminds me of one of those 
European football coaches from the soccer games my brother watches on TV most 
Saturday mornings.  I tell him that I am so excited for our Community Celebration on 
Saturday.  There is going to be a bounce house and face painting.  It will be fun to jump in 
the Bounce House all day. 

8:00am … Our teachers call our class to attention.  We recite the four core virtues of Brilla: 
self-control, wisdom, justice and courage.  Then, we say the Pledge of Allegiance and do 
our class’ chant, the Manhattan College Fight Song.  Our class chant is better than the other 
chants because it is our own.  Once the chat finishes, we begin the day with our vocabulary 
skills packet.  My teacher hands out a news article and asks us to capture its genre and 
point-of-view of the author.  I get focused.  I take lots of notes so that I know that I am 
understanding what I am reading and to help me remember what is happening… 

                       …Psst.  Psst.  Psst.  I hear my friends talking.  Ms. Odame-Labi and Ms. Yim call 
attention to it, “I should not hear anybody speaking!”  It makes me nervous when my 
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friends get in trouble because I get distracted from my work and then I may start talking 
and get in trouble too…back to work. 

8:30am …        I come to the end of the text.  There are questions at the end of the text.  They are 
hard.  I wonder what my friends are up to.  I am going to remain seated so I don’t get in 
trouble and just start looking around the class to see what everyone else is doing.  

              Our teachers remind us that we need to make one claim and give two details.  I should look 
for that.  I put down my answers.  I re-read them and don’t like them.  I am going to erase 
my answers and start again… 

              …        Erase.  Erase.  Erase .  Ok.  Here we go.  One claim and two details.  Ugh.  There is a 
lot of white space on the page.  There are lots of questions here.  I wonder what my 
classmates are doing.  Let me pretend to stretch so I can see.   Hmmmn… Ms. Yim shouts 
out, “10 more minutes!”  

              I look back at my worksheet.  I need to step on it to put my answers down.  Suddenly, I 
have lots to write. 

8:55am … Ms. Odame-Labi says, “Time’s up.”  My whole class gives a sigh of relief.  Time for a 
brain break.  We watch a short dance video.  Lots of us are just happy to look at the 
flashing screen.  I notice that some of my friends whom got into trouble during the close 
reading time were the ones that seemed to move the most and enjoy the dancing the 
most. 

9:00am … Now, Ms. Odame-Labi gives us a text to read aloud with a classmate for 10 minutes. 
I am sitting across from Jose.  He talks to me about X-box instead of reading.  Eventually, 
we do start reading.  Ms. Yim then tells us that it is time to begin silent work on some 
exercises related to the text.  There are fill-in-the-blanks on the worksheets.  I like these 
exercises because Ms. Odame-Labi always puts the worksheet on the screen after we do it 
and I get to see if my answers are right.  Once she projects the sheet, I match my answers 
to her.  Some right.  Some wrong. 

9:30am … The whole class switches to its writing folder and quietly moves to our stations. 
Mine is with Ms. Odame-Labi.  She reminds us that a good piece of writing is just like on 
OREO cookie.  There is an opinion, reasons, evidence and an opinion restated.  I listen 
closely.  Oreo cookies are very interesting.  Box.  Two bullets.  Box.  Two bullets.  Ms. 
Odame-Labi gives our group a question, “Should there not be school on the weekends?”  I 
think about it.  NO!!!  My friends agree.  We decide that there should not be school on the 
weekends because, if there was, we would be tired and fall asleep in class and have no 
breaks.  We also wouldn’t have free time.  I need free time to spend with my mother and 
brother.  Next, Ms. Odame-Labi gives us another question, “Should students be able to 
bring toys to school?”  I am thinking about it.  I think maybe.  Let me write my box and two 
bullets.  I have 10 minutes.  I spend lots of time writing.  Then, I get stuck.  I read what I 
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wrote and I don’t like it.  I decide to erase it all.  Just then, Ms. Odame-Labi asks to see my 
work.  Uh-oh.  She takes a look.  I think she notices that I did write a lot but then erased it. 

10:00am … We switch stations.  I take out my computer and log-in and put on my lesson.  It 
always seems easier to pay attention to the screen. 

10:35am … We go back to our seats for skills.  My class is dragging their feet and I get 
super-bored.  Packets out.  Packets back.  Out again. Back again.  Two more times.  Finally 
all my class does it right and the teachers let us do more work on our vocabulary packets.  I 
like doing the work. 

10:45am … The teacher calls our attention to the white board.  She gives us a lesson and an 
exercise about where to put an apostrophe after a plural possessive noun.  It is really tricky 
and I don’t understand it.  I can’t wait for specials.  I have been sitting all morning. 

 …Hmmn .   My pen has ink on it.  Is it black or blue?  Let me look closely.  It looks 
like black.  Will it change colors if I twirl it?  Twirl.  Twirl.  Twirl.   No.  Same color. 

 Ms. Yim says, “Time’s up.”  Yay!  Specials. 

11:05am … We go to the Karate room.  Today, Sensae Mateo tells us that we are going to play 
Zombies & Runners.  After sitting all morning, it is fun to move and to watch my classmates 
as they try and tag each other.  After Specials, I am hungry. 

12:00 noon … We go down to the bird nest for lunch.  I like lunch because I get to talk to my 
friends. 

12:40pm … We come back to class and it is time for Math.  In small groups, we use a ruler to 
determine the perimeter of an index card and get a worksheet.  It is always so much easier 
to focus after lunch and Specials.  I breeze through the exercises.  Once done, I realize that I 
am tired.  I put my head down on the desk to rest as I wait for my teacher to correct the 
work.  Once she makes the rounds, we get to play silently with flash cards. 

1:15pm … We switch stations.  I take out my computer and log-in and put on my lesson. 
Unlike with English, I still use paper and pencil to work out math problems.  I don’t know 
how you can solve a math problem by looking at the screen. 

1:40pm … The teachers us tell us that Math is done and we go back to our seats.  I always go 
back to my seat quickly.  My classmates take forever.  The teachers seem annoyed.  So am 
I.  Once everyone is seated Ms. Yin asks us to talk in small groups about what makes a 
person a good friend or bad friend.  My group agrees that a good friend is someone you 
can tell secrets to and a bad friend is mean to you. 

 … “Do you know my brother killed a bird yesterday?,”  Jose says.  The other boys 
think that is interesting.  I think that it is gross. 
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 “Vertical hands!”  Ms. Odame-Labi gets my group back on track.  The class comes 
together and I listen to what everyone else thinks about friendship. 

1:55pm … Next, Ms. Odame-Labi reads us a story about Karla and Anna.  Karla is upset over an 
audition.  She did not do very well and her friend Anna made some comments to her that 
upset her.  We talk about Karla’s feelings and that she mis-interpreted what Anna said. 
Later, Anna gets the part in the school play and not Karla.  Karla gets really mad.  She felt 
like she hated Anna.  At home that evening, Karla was still mad and snapped at her mother. 
Ms. Odame-Labi says that Karla didn’t understand her feelings of anger, jealousy or envy. 
One of my friends in class says that his grandmother always tells him, “Hurt people hurt 
people.”  I understand why Karla is upset and that because she didn’t understand her own 
feelings she lashed out at her mom.  I want to understand my feelings because I don’t want 
to hurt my mom. 

2:10pm … Time for the last subject of the day:  Science.  We learn about the impact of natural 
disasters on our ecosystem.  We learn about the impact of natural disasters on our 
ecosystem.  We talk as a class about what people can do to the environment too.  Next, we 
get worksheets about naturals disasters impact on the environment and human’s impact 
on the environment.  I silently read about human’s impact and then I talk to Jose about 
what he read.  He says that his article was about the impact of natural disasters.  We talk 
about it.  I tell Jose that humans can harm the environment by not recycling.  Jose tells me 
that natural disasters are so powerful that some of them produce winds more than 100 
MPH!  Next, we debate as a class whether humans or natural disasters have a worse impact 
on the environment.  I participate more in this discussion than in the morning.  The OREO 
exercises helped me to learn what to say in Science even though it is a different subject. 
We have been learning about ecosystems all day so I feel more comfortable. 

3:00pm … Mr. DeSimone says that he has to leave for a moment but will be back for El 
Camino.  Before he goes, he thanks Ms. Odame-Labi and Ms. Yim and says that we should 
thank them too because they work very hard and very patiently all day just for us.  He 
applauds them and I join him.  We then do our independent reading. 

3:30pm … Before dismissal, we have our quietest moment of the day.  I enjoy it.  After a long 
day, I like having a few minutes of quiet to think about things.  After reflection, we get 
dismissed.  I head to El Camino where I am glad I can have a snack. 

4:00pm … Today, our El Camino teacher, Ms. Toussaint, gives us a talk about the Holy Spirit. 
The Holy Spirit comes down to us on Pentecost Sunday.  I don’t understand, but Ms. 
Toussaint says that it is okay because most grown-ups don’t understand the Holy Spirit 
either.  The best way to think about it is how the Popes say.  They say that the Holy Spirit is 
a Defender.  He puts an invisible fire us and that fire helps us to do great things for 
ourselves and for others.  That sounds cool.  I would like an invisible fire in me. 
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4:20pm … Ms. Toussaint tells us that it is time for Karate.  We go to the Karate room.  Today, 
we get a break.  We get to play Nintendo and board games instead. 

5:00pm … We close with a short prayer service and my brother comes to pick me up. 

5:30pm … My brother and I take the train home.  We are tired and don’t talk much. 

6:00pm … At home, my brother heats up some dinner for me and we watch a little TV before 
going to bed.  
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G.  Focus Group with Staff about Community Perspective 

 

 

Talking Points and Questions for Focus Group with Brilla Teachers 

Professional Development Seminar for Staff at Brilla College Prep 

Facilitated by Brilla Schools Network Head of Schools, Kelsey LaVigne 

June 1, 2018 

  

Attendees:   

Jen, Kelly, Mitchell, Baez, Sheridan, Fernandez, Alexander, Mateo, Knezetic, Mencia, 
Castillo 

Moderator: 

Luanne Zurlo 

Objective:  

Obtain perspective from our teachers and staff about the need for more Brilla charter 
schools in the Mott Haven area of the Bronx 

Talking Points:  

Explain the desire to open more schools.  

Top-notch academic results from Brilla schools.   In 2017, 51% of Brilla students were 
proficient on the state ELA exam compared with 42% of their state or city peers and 26% of 
their CSD7 peers and  62% of Brilla students were proficient on the state Math exam 
compared with 46% of their state peers, 43% of their city peers and 25% of their CSD7 
peers.  

Growing wait lists.    There are 1,500+ students on our waiting list, and only 800 quality 
seats in Mott Haven.  We believe we have a moral obligation to offer our model to more 
children.  We also believe that our wait lists will continue to grow.  

Spread the joy factor.   There is a culture of joy, of becoming the best version of oneself and 
of personalization that radiates throughout all of our campuses. 

Topics / questions: 

I)                    Why would parents choose Brilla over another high performing school? 
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a.       Focus on families relationships, i.e. FIC events, drop off and pick up; seeing families as 
first educators and engaging them in the process 

b.       Grow hearts and brains; thinking long term about the character and grit required for 
life success, as opposed to strictly academics 

c.       Other schools may deliver similar education; we provide more individualized 
approach; students are not just a number 

d.       Character and skills in good decision-making is really important in our community 

e.       Families value the co-teacher relationships; ex. of student who was lost on a field trip 
at a different school and is choosing to send her child on our overnight trip; families have trust 
when recommendations about retention are made 

f.        Suspension and expulsion rates are much lower here because our approach is 
thoughtful and targeted, and catered to specific students 

g.       Variety of activities available to them: art, music, martial arts 

h.       High achievement of SPED students who are retained throughout the year 

II)                  What is your perception of the demand? 

a.       Students have gotten into KIPP and other charters, but have chosen Brilla based on 
the reputation in the community 

b.       Parents do not want a 12:1:1 because they prefer what Brilla offers, even if it is less 
restrictive 

c.       Strong word of mouth presence; high parent satisfaction that is shared 

d.       High school is a strong factor influencing demand; they want their child’s character to 
continue to be developed throughout their school career 

e.       We have students who have left and come back, or left and want to come back but 
there is no seat, or have left and still are strong advocates for Brilla, often leaving for reasons 
related to geography, air quality 

f.        Challenge when one student thrives at Brilla, but a sibling does not have the same 
success 

g.       Wait list is mostly out of district at this point 

III)                 What has made Brilla specifically successful in CSD7? 

a.       Brilla represents itself as a community school; families don’t just come to us, we go to 
them; ex. food drive 
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b.       Large Hispanic population, we translate everything, lots of ELL support, bi-lingual 
main office staff 

c.       Our activities are catered to what families desire and call for 

d.       Fewer successful options are available here; high level of poverty and demand for 
better education 

e.       Instructional model would work well in other places; extended day program is more 
targeted to El Camino 

IV)                What other districts would be similarly well positioned to support a Brilla 
school? 

a.       Hunts Point- high poverty and high crime, many failing schools 

b.       Tremont- has high population of head starts (which attract high poverty families); 
large concentration of housing projects 

c.       Morrissiana- many housing projects (166th and Boston Road); high Hispanic and 
African American populations, few charters, ten minutes from current school on Prospect 2/5 stop 
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H.  Surveys to Waitlisted Brilla families  
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Please see enclosed insert of survey responses on following pages. 
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I. Current Parent Satisfaction Questionnaire  

 

We polled more than 100 parents across our three current schools to identify the parent 
experience with Brilla and to gain feedback from our current parents about Brilla’s expansion 
plans.  Individual survey responses are inserted behind this questionnaire.  The below 
questionnaire is filled out as being most representative of the responses we received. 

 

Parent Satisfaction Questionnaire 

Brilla College Prep 

 Name: _Parent Rep______________________ Address: _________________________________ 

  

 1)      Overall, how satisfied are you with Brilla? 

VERY SATISFIED 

 2)      What is the part about Brilla that you most value? 

CHARACTER 

 3)      How would you describe your relationship overall with your child’s school leader?  Teacher? 

VERY GOOD RELATIONSHIP WITH LEADER AND TEACHER 

TEACHER’S INTEREST IN CHILD’S HAPPINESS AND SUCCESS IS OBVIOUS 

 4)      How has Brilla’s character initiatives impacted the child at home?  
 IMPROVED BEHAVIOR OF THE CHILD AT HOME 

 5)      How has Brilla’s character initiatives impacted the family as a whole? 

MY OWN CHARACTER HAS IMPROVED BY LEARNING MORE ABOUT VIRTUE FROM MY CHILDREN AND FROM BRILLA 

 6)      What is the part about Brilla that you least value? 

MORE SPORTS 

7)      If you were Brilla’s School Leader, what would be the one thing you would to do to further improve the school’s 
educational quality? 

I WISH THE SCHOOL HAD SECURITY GUARDS.  

8)      Would you be interested in sending your son / daughter to a Brilla high school? 

YES 

9)      Would you benefit from a Brilla high school that guarantees college acceptance and professional job training?  

YES 

10)   Do you have any other suggestions or feedback that you would like to leave for the Brilla Network Team? 

KEEP UP THE GOOD WORK 
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J.  Webpage Update Announcing Expansion 

http://expansion.brillaschools.org/ via https://brillaschools.org  
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R03j 

51 



 

 

 

R03j 

52 
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K.  Social Media Posts 
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L.  Info Sessions 

 

We marketed our info sessions with flyers in English and Spanish... 
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At all of our info sessions, the following two powerpoint slides constituted the core of our 
message to parents. 
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Of our three info sessions, only the one on 6/10 produced members from the CSD 7 community 
interested in learning more about replicated Brilla Schools.  

On 6/5, 15 of our current families showed up to express their support. 

We cancelled on the 6/12 date for a lack of expected attendance. 

 
Community Event Name: Community Chat #1 Time: 6:00pm Date: Tuesday, June 5, 2018 Location: 
Brilla College Prep, 413 East 144th street, Bronx, NY 10454 

 

Blurb: Shingi Mutasa, Future School Leader of Brilla Schools and Reyes Claudio, Network 

Director of Operations hosted the first community chat. They had over 15 of our current 

families attend. They tailored the talk to meet the needs of the attendees. Spoke about 

Brilla’s hopes of opening more schools like the ones their students currently attend. 

Asked family attendees their thoughts about our schools and if they agreed. Families 

were excited to hear that we are planning on expanding and asked many questions 

about the possibility of opening a Brilla High School. They were happy about the idea of 

Brilla serving more families in the community but could not help but wonder what will 

happen to their children after Middle School. 

 

Signatures of support from our current families continued... 
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Community Event Name: Community Chat #2 Time: Following 10am Mass Date: Sunday, June 10, 
2018 Location: Saint Ritas Church, 448 College Ave, Bronx NY 10451 

 

Blurb: During the announcements following Sunday mass the local Priest of Saint Rita’s 

Church allowed Brilla Public Schools the opportunity to speak to dozens of parishioners. 

Reyes Claudio, Network Director of Operations spoke about Brilla Schools and the work 

they are currently doing the community. She also announced their plan to open up 

more schools in the Bronx. Then followed by saying that she would be at the entrance of 

the Church for any questions, interest or if anyone wanted more information. Luanne 

Zurlo our Executive Director was also present and witnessed the announcement. After 

the announcement ten families went to ask questions about the School and wanted to 

know the likelihood of getting their child enrolled for the upcoming school year.  
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M.  Letter Sent to Daycare Providers & Provider List  

 

Letter
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List 
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N.  Assessment of CSD 7 Outreach  

 

Our community outreach taught us that there is widespread interest for more Brilla Schools in 
CSD 7 and that we should be targeting students from CSD 8 and 9 for Brilla Pax and Caritas. 

 

● From our info sessions to parent surveys to waitlist surveys to community meetings 
to our strong relationships in the community, we accurately projected that parents 
are big believers in Brilla’s family engagement and character education offering 

● We were surprised to learn both through our formal feedback in the community 
about the number of out-of-district children enrolling in Brilla 

● Our internal conversations assessed that the proposed impact of Brilla Pax and 
Caritas is likely to be greater if it targets itself to fill the need facing families in CSD 8 
and 9 

● Still intending to locate our schools in CSD 7 and having evidence from our waitlist 
that lots of families do travel for quality educational options, we sought to validate 
our conclusions with further outreach in CSD 8 and 9 

● That outreach was validated and evidence of demand among residents of those 
Districts to attend replicated Brilla Schools in Mott Haven can be found in R-15abd 
and R-15c 
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JAMES E. JONES, CPA 

              
 

 
PROFESSIONAL SUMMARY 
 
Financial professional with extensive experience in business management, financial planning and MI reporting 
within top tier Financial Service firm 
 
EXPERIENCE 
 
5/17 - Present CREDIT SUISSE - VP, Business Management, Compliance and Regulatory Affairs 

Provide full financial and resource management support to the Global Head of Core Compliance Services.  
Responsibilities include:  
• Work closely with the Compliance Divisional COO Financial Management team on Budget and Forecast 

planning processes 
• Provide monthly MIS reporting to senior leadership enabling decision making and strategic planning with 

regards to resource management. 
• Create and maintain finance metrics and performance indicators to monitors progress against targets, 

and identify risks and opportunities. 
• Manage efficiency and effectiveness firm wide programs on tracking identified work stream efficiencies. 

Provide expense management analysis to senior management and suggest innovative cost reduction 
actions to management.  

• Assist in maintaining robust control environment with respect to cost management. 
 

7/10 – 4/17 CREDIT SUISSE - VP, Financial Controller, Product Control Division 
Assist senior PC management in managing and measuring the financial performance of Product Control 
Division as it relates to expenses and headcount. Activities include: 
• Partnering with Business COO and Finance communities and other stakeholders to develop and manage 

budgets/forecasts ensuring business, control and regulatory objectives are met.   
• Develop and maintain headcount forecasts to ensure headcount is effectively deployed and remain 

within agreed targets.  
• Coordinate global staff deployments to CoE locations 
• Work with regional Product Control COO's to streamline/eliminate inefficient processes across 

regions and improve consistency of MIS reporting 
• Liaise with firms central expense management group in tracking and reporting cost savings and 

hc efficiencies 
 

9/99 – 6/10 CREDIT SUISSE - VP, COO - Equity Derivatives Technology 
Managed end-to-end delivery of finance and administrative functions for Equities Derivatives Technology 
group.   Specific functions included:  
• Responsible for financial planning, budgeting and forecasting for $40m+ technology group supporting 

flow and exotic derivative businesses; 
• Partnered with business to set priorities by ensuring development spend align with business and IT 

strategies; prepare business case studies and presentations to senior management for capital expansion 
and investment;  

• Reviewed and approved financial analysis and reporting of direct expenses and allocations; 
• Responsible for supply relationship management and contracts administration for external consulting 

and hardware/software vendors. 
• Serve as Chief of Staff for 200+ hc organization; approve all hiring plans including compensation 

packages;  negotiate contractor rate reductions; responsible for compliance with human capital metrics 
reporting. 

  
4/92 – 8/99 
 
 
 
 
 
 
 
 

WYETH PHARMACEUTICALS - Financial Analyst 
• Provided financial and analytical support to Consumer Products division of global pharmaceutical  

company.  
• Interacted with operating units to develop and analyze monthly forecasts of revenue and expenses, 

balance sheet and cash flows.   
• Assisted in the preparation and quarterly reforecast of annual operating and capital budgets.   
• Monitored cash inflows and spending on capital projects portfolio to ensure that internal rates of 

returns are achieved.    
• Provided analytical commentary to senior management on financial and operational issues.   



JAMES E. JONES, CPA 

              
 

 
 

• Managed foreign currency requirements on export sales to minimize exchange risks.   
 

6/88 - 3/92 MAHONEY COHEN AND COMPANY – Senior Auditor/Tax Advisory 
• Planned and supervised complete audit engagements to examine clients’ financial records and reports 

and attest to their conformity with standards of preparation and reporting.   
• Prepared audited financial statements including footnotes and disclosures. 
• Consulted on a variety of tax matters, such income tax planning and compliance, estate and gift tax 

planning and compliance, charitable giving strategies.   
• Prepared corporate, partnership and individual income tax returns. 
 

 
COMPUTER SKILLS 
 
• Proficient in Excel (including macros and pivot tables), Access, Word, PowerPoint, Microsoft Project 
• Experienced in Peoplesoft Financials, Hyperion Enterprise and Essbase Reporting Systems 
 
 
EDUCATION  
 
SYRACUSE UNIVERSITY 
Bachelor of Science in Accounting, May 1988  

































Request for Information from
Prospective Charter School Education Corporation Trustee

FORM

Please provide the following information.

Background

1. Name of charter school education corporation for which you intend to serve as a trustee.
Brilia College Preparatory Charter Schools

2. Full name: James Jones
Home Address:
Business Name and Address:
Home telephone No.:
Work telephone No:.
E-mail address:

3. A brief educational and employment history (you may attach a resume):
Resume attached.

4. Please affirm that you will be at least 1$ years old by the date of appointment to the
education corporation’s board. I affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school education corporation, a non-public school or any not-for-
profit corporation (to the extent not otherwise indicated in your response to Item 3, above).

Does not apply to me. LI Yes,

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony, If the answer to this question is yes, please provide details of
the offense, the date, disposition, etc. Does not apply to me. LI Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. lithe
answer to this question is yes, please provide details of the agreement.

Does not apply to me. LI Yes,



Conflicts

8. Please indicate whether you or your spouse knows any of the other charter school
education corporation trustees, or prospective or former trustees. If so, please indicate the
precise nature of your relationship. I / we do not know any such trustees. Yes,

9. Please indicate whether you or your spouse knows any person who is, or has been in the
last two years, an employee of the education corporation. If so, indicate the precise nature
of your relationship.

I / we do not know any such employees. El Yes,

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the education corporation or any of the schools it has the authority to
operate (whether as an individual or as a director, officer, employee or agent of an entity).
If so, indicate and describe the precise nature of your relationship and the nature of the
business that such person or entity is transacting or will be transacting with the education
corporation. I / we do not know any such persons. J Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the education corporation or any school it
has the authority to operate. If so, please indicate the precise nature of the business that is
being or will be conducted. I / we do not anticipate conducting any such business.
Yes,

12. If the education corporation or any of the schools it has the authority to operate contracts
with an educational service provider (a management company, whether for-profit or not-
for-profit), please indicate whether you or your spouse know any employees, officers,
owners, directors or agents of that provider. If the answer is in the affirmative, please
describe any such relationship.

Not applicable because the education corporation does not contact with a management
company or charter management organization.

I / we do not know any such persons.
fl Yes,

13. If the education corporation or any of the schools it has the authority to operate contracts
with an educational service provider, please indicate whether you, your spouse or other
immediate family members have a direct or indirect ownership, employment, contractual or
management interest in the provider. For any interest indicated, please provide a detailed
description. El N/A. I / we have no such interest. El Yes,

14. If the education corporation or any of the schools it has the authority to operate is
partnered with an educational service provider, please indicate if you, your spouse or other
immediate family member anticipate conducting, or are conducting, any business with the
provider. If so, please indicate the precise nature of the business that is being or will be
conducted. LI N/A. I / we or my family do not anticipate conducting any such
business. El Yes,



15. Please indicate whether you, your spouse or other immediate family members are a
director, officer, employee, partner or member of, or are otherwise associated with, any
organization which filed an application in conjunction with the education corporation or any
of the schools it has the authority to operate, i.e., is partnered with the education
corporation. (For the identity of all such organizations, please consult with the chair of the
board.) To the extent you have provided this information in response to prior items, you
may so indicate. Does not apply to me, my spouse or family. LI Yes,

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the education corporation board. Please note
that being a parent of a school student, serving on another charter school’s board or being
employed by the school are conflicts that should be disclosed, but do not make you
automatically ineligible to serve as a trustee. None. LI Yes,

17. Please indicate how you would handle a situation in which you believe one or more
members of the education corporation’s board are involved in self-dealing (working for
their own benefit, or the benefit of their friends and family). Please note that simply
confronting the involved trustee is not usually a sufficient answer. I would immediately
bring issue to the attention of the rest of the board members.

Other

18. Please affirm that you have read the education corporation’s by-laws and conflict-of-
interest policies (Code of Ethics). I affirm.

19. Please provide any other information that you feel pertinent to the SUNY Charter Schools
Institute’s review.

Certification

I, James E. Jones, certify to the best of my knowledge and ability that the information I am
providing to the State University of New York/Charter Schools Institute in regards to my application
to serve as a member of the board of trustees of the Brilla College Preparatory Charter Schools is
true and correct in every respect.

Sig at re Date

Please submit this orm with the RFI form to the Institute or via mail, facsimile or e-mail (in
PDF with signature) to:

SUNY Charter Schools Institute
41 State Street, Suite 700
Albany, New York 12207
(518) 445-4250 (phone)
(518) 320-1572 (fax)
charters@suny.edu (email)
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Response 3 Proposal History 

(i) Board Member Credentials 

Brilla is proposing to add one trustee to the corporation, Elena Sada.  Please see her resume below.  

She brings expertise around the area of ELL education to the board. 
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Response 4 School Enrollment 
 

(a)  Narrative aspects of enrollment plan 

The Brilla Pax and Caritas enrollment plan is based on the following premises: 

● Students who obtain a solid literacy and numeracy foundation are much more likely to 
succeed in their future academic and professional careers.  Therefore, we plan to open 
an elementary school in order to reach students as early as possible and put them on 
the trajectory to high school and college.   

● Given the challenges of creating a new school with an innovative academic program, we 
believe it prudent to devote our resources to opening with just kindergarten and 1st 
grade and then add one grade each year, reaching 5th grade in Year 5. 

● We anticipate class sizes of 28-30, but using a blended-learning model with a Master 
Teacher plus a Novice Teacher will allow a teacher to student ratio of about 1:15. 

● We wish to serve as many students as possible, but also recognize that a strong and 
stable school culture is critical to the success of the academic program.  We believe that 
two classes per grade allow us to maintain a close knit school community.   

● Our initial charter term’s grade configuration aligns with CSD 9. As a K-5 elementary 
school, students at Brilla Pax and Caritas will follow the same pattern as their district 
peers. However, it is our intent to seek approval to serve grades K-8 if the school is 
renewed after five years as we believe we can most effectively prepare our students for 
success in high school and college by implementing a middle school program that builds 
on the strong foundation we set in elementary school. 

● Based on our experience at our first Brilla College Prep, where attrition over the past 
two years has been only 3%, and based on our experience with other successful high 
achieving elementary schools that embrace strong parent engagement, we believe Brilla 
Pax and Caritas can limit attrition to approximately 5% per year during the term of the 
charter. 

● We intend to admit new students to fill all empty seats as they arise throughout the 
year in grades K-2 when we can most effectively integrate new students with minimal 
disruption to school culture. 

● In Grades 3 - 5, we will limit backfilling to 4 students per grade throughout the year in 
order maintain a strong culture. However, given our historically low attrition numbers, 
we do not anticipate having to backfill more than 2-3 students per grade.  

● Kindergarten is open to all children otherwise eligible to attend who attain the age of 
five on or before December 31st of the year in which they first attend Kindergarten. 
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Note that the education corporation would require a revision upon approval of the schools and, 
furthermore, upon renewal of the charter, we would grow the schools from K-4 all the way to grade 
8. 

(b) Student Enrollment Table  

 

The tables below display Brilla Pax and Caritas’ anticipated growth plan over the next five years in 
addition to the projected growth of our flagship Brilla College Prep in Mott Haven.  

 

Brilla Pax 

BRILLA PAX CHARTER ENROLLMENT BY GRADE   

GRADES LEVEL 2020-
21 

2021
-22 

2022-
23 

2023
-24 

2024
-25 AGES 

Kinder Elementary School 90 90 90 90 90 4-5 
1st Grade Elementary School - 90 90 90 90 5-6 
2nd Grade Elementary School - - 90 90 90 6-7 
3rd Grade Elementary School - - - 90 90 7-8 
4th Grade Elementary School - - - - 90 8-9 
5th Grade Elementary School - - - - - 9-10 
6th Grade Middle School - - - - - 10-11 
7th Grade Middle School - - - - - 11-12 
8th Grade Middle School - - - - - 12-13 
TOTAL   90 180 270 360 450 N/a  
 

BRILLA PAX CHARTER NUMBER OF CLASSES BY GRADE  

GRADES LEVEL 2020-
21 

2021-
22 

2022-
23 

2023-
24 

2024-
25 

Kinder Elementary School 3 3 3 3 3 
1st Grade Elementary School - 3 3 3 3 
2nd Grade Elementary School - - 3 3 3 
3rd Grade Elementary School - - - 3 3 
4th Grade Elementary School - - - - 3 
5th Grade Elementary School - - - - - 
6th Grade Middle School - - - - - 
7th Grade Middle School - - - - - 
8th Grade Middle School - - - - - 

TOTAL   3 6 9 12 15 
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BRILLA PAX CHARTER AVERAGE NUMBER OF STUDENT BY CLASS 

GRADES LEVEL 2020-
21 

2021-
22 

2022-
23 2023-24 2024

-25 
Kinder Elementary School 30 30 30 30 30 

1st Grade Elementary School - 30 30 30 30 
2nd Grade Elementary School - - 30 30 30 
3rd Grade Elementary School - - - 30 30 
4th Grade Elementary School - - - - 30 
5th Grade Elementary School - - - - - 
6th Grade Middle School - - - - - 
7th Grade Middle School - - - - - 
8th Grade Middle School - - - - - 

 

BRILLA PAX SUMMARY INFORMATION 
GRADES 2021 2022 2023 2024 2025 

Total Elementary 90 180 270 360 450 
Total Middle - - - - - 
Total HS - - - - - 
Total Enrollment 90 180 270 360 450 
Change in Net Enrollment from Prior Year*  - - - - - 
Change in Net Enrollment from Prior Year*  - - - - - 
Anticipated rate of attrition (Percent)* - - - - - 

 

Note*:  Though we hope to limit attrition to Given that our flagship Brilla had 950 applicants 
for 90 openings last year, the high need for good schools in the South Bronx, the fact that 
there are approximately 6 students on our wait list for every available seat in a current Brilla 
school, our low historical attrition, and our backfilling policy, we feel confident that we can 
maintain 100% enrollment. 
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Brilla Caritas 

BRILLA CARITAS CHARTER ENROLLMENT BY GRADE   

GRADES LEVEL 2020-
21 

2021
-22 

2022-
23 

2023
-24 

2024
-25 AGES 

Kinder Elementary School 90 90 90 90 90 4-5 
1st Grade Elementary School - 90 90 90 90 5-6 
2nd Grade Elementary School - - 90 90 90 6-7 
3rd Grade Elementary School - - - 90 90 7-8 
4th Grade Elementary School - - - - 90 8-9 
5th Grade Elementary School - - - - - 9-10 
6th Grade Middle School - - - - - 10-11 
7th Grade Middle School - - - - - 11-12 
8th Grade Middle School - - - - - 12-13 
TOTAL   90 180 270 360 450 N/a  
 

BRILLA CARITAS  CHARTER NUMBER OF CLASSES BY GRADE  

GRADES LEVEL 2020-
21 

2021-
22 

2022-
23 

2023-
24 

2024-
25 

Kinder Elementary School 3 3 3 3 3 
1st Grade Elementary School - 3 3 3 3 
2nd Grade Elementary School - - 3 3 3 
3rd Grade Elementary School - - - 3 3 
4th Grade Elementary School - - - - 3 
5th Grade Elementary School - - - - - 
6th Grade Middle School - - - - - 
7th Grade Middle School - - - - - 
8th Grade Middle School - - - - - 

TOTAL   3 6 9 12 15 
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BRILLA CARITAS CHARTER AVERAGE NUMBER OF STUDENT BY CLASS 

GRADES LEVEL 2020-
21 

2021-
22 

2022-
23 2023-24 2024

-25 
Kinder Elementary School 30 30 30 30 30 

1st Grade Elementary School - 30 30 30 30 
2nd Grade Elementary School - - 30 30 30 
3rd Grade Elementary School - - - 30 30 
4th Grade Elementary School - - - - 30 
5th Grade Elementary School - - - - - 
6th Grade Middle School - - - - - 
7th Grade Middle School - - - - - 
8th Grade Middle School - - - - - 

 

BRILLA CARITAS  SUMMARY INFORMATION 
GRADES 2021 2022 2023 2024 2025 

Total Elementary 90 180 270 360 450 
Total Middle - - - - - 
Total HS - - - - - 
Total Enrollment 90 180 270 360 450 
Change in Net Enrollment from Prior Year*  - - - - - 
Change in Net Enrollment from Prior Year*  - - - - - 
Anticipated rate of attrition (Percent)* - - - - - 

Note:  See previous note for Brilla Pax in corresponding chart 
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Brill Schools Network Enrollment, 2020-2024 
Assumes successful merger of both schools under one Education Corporation authorized by SUNY 

 

BRILLA CHARTER NETWORK COMBINED ENROLLMENT BY GRADE  

GRADES AGES LEVEL 2020-
21 

2021-
22 

2022-
23 

2023-
24 

2024-
25 

Kindergarten 4-5 Elementary School 360 360 360 360 360 
1st Grade 5-6 Elementary School 180 360 360 360 360 
2nd Grade 6-7 Elementary School 180 180 360 360 360 
3rd Grade 7-8 Elementary School 180 180 180 360 360 
4th Grade 8-9 Elementary School 180 180 180 180 360 
5th Grade 9-10 Elementary School 90 90 180 180 180 
6th Grade 10-11 Middle School 90 90 90 180 180 
7th Grade 11-12 Middle School 90 90 90 90 180 
8th Grade 12-13 Middle School 90 90 90 90 90 
TOTAL     1,440 1,620 1,890 2,160 2,430 

 

 



01+034SCHOOL STATISTICAL OVERVIEW

2012‐13 2013‐14 2014‐15 2015‐16 2016‐17  2017‐18*

Enrollment[1]

Total Enrollment N/a 200 249 359 438 649

Number of Students with Disabilities N/a 27 46 67 96 130

Number of English language learners N/a 31 47 75 102 207

Number of Economically Disadvantaged Students N/a 179 207 304 370 593

Retention[2]

Total Number of Students Eligible to Return from 
Previous Year[3] N/a N/a 200 249 359 438

Total Number of Eligible Students Who Returned from 
Previous Year N/a N/a 194 217 334 407

Number of Students with Disabilities Eligible to Return 
from Previous Year[4] N/a N/a 27 46 73 88

Number of Students with Disabilities Who Returned 
from Previous Year N/a N/a 26 49 70 81

Number of English language learners Eligible to Return 
from Previous Year[5] N/a N/a 33 47 75 118

Number of English language learners Who Returned 
from Previous Year N/a N/a 33 42 74 115

Number of Economically Disadvantaged Students 
Eligible to Return from Previous Year N/a N/a 179 207 304 386

Number of Economically Disadvantaged Students Who 
Returned from Previous Year N/a N/a 173 193 292 358

Average Daily Attendance Rate N/a 96.50% 96.70% 96.10% 95.00% 94.96%

Discipline

Number of In‐School Suspensions (Occurrences) 1 0 0 0 0

Number of Out of School Suspensions (Occurrences) 8 4 26 20 11

Number of In‐School Suspensions (unique students) 1 0 0 0 0

Number of Out of School Suspensions (unique 
students) 3 4 12 13 8

Number of Expulsions 0 0 0 0 0

SCHOOL NAME:   Brilla Charter Schools

01+034SUNY Charter Schools Institute 01+034Page 1 of
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Response 5. Curriculum and Instructional Design 

(a) Curriculum Selection and Processes 

Key elements of Brilla College Prep’s academic program include a classical curriculum based on the 
Core Knowledge Sequence, a blended-learning model, co-teaching non-specials classes by pairing 
master teachers with novice teachers, and pedagogy rooted in the Paideia approach. 
 
Curriculum Framework: At the core of a classical education is the notion that citizens need a 
common body of knowledge in order to productively communicate with each other and effectively 
participate in their society.  We believe it is critical that every child should learn the fundamentals 
of science, basic principles of government, important events in world history, essential elements of 
mathematics, widely acknowledged masterpieces of art and music, and great literature defined by 
the test of time.  Moreover, research has shown that the current trend of teaching isolated skills is 
neither sufficient nor possible in the absence of meaningful content knowledge.   
 
We believe an organized, clear and sequential curriculum best serves our students.  Similarly, the 
Common Core Standards adopted by New York State calls for a curriculum that is “intentionally and 
coherently structured to develop rich content knowledge within and across grades.”  We believe 
too many start-up schools make the mistake of trying to create curriculum from scratch.  Thus we 
intend to use the Core Knowledge Sequence to define the focus of learning in each grade.  An 
outline of the Core Knowledge Sequence for kindergarten and 1st grade is presented below: 
 

Core Knowledge Sequence 
Kindergarten 1st Grade 

Language Arts 
I. Listening and Speaking 
II. Reading 
III. Writing 
IV. Language Conventions 
V. Poetry 
VI. Fiction 
VII. Sayings and Phrases 

 
Mathematics 

I. Patterns and Classification 
II. Numbers and Number Sense 
III. Money 
IV. Computation 
V. Measurement 
VI. Geometry 

 
Science 

I. Plants and Plant Growth 
II. Animals and Their Needs 
III. The Human Body 
IV. Introduction to Magnetism 
V. Seasons and Weather 

Language Arts 
I. Listening and Speaking 
II. Reading 
III. Writing 
IV. Language Conventions 
V. Poetry 
VI. Fiction 
VII. Sayings and Phrases 

 
Mathematics 

I. Patterns and Classification 
II. Numbers and Number Sense 
III. Money 
IV. Computation 
V. Measurement 
VI. Geometry 

 
Science 

I. Living Things and Their Environments 
II. The Human Body 
III. Matter 
IV. Properties of Matter: Measurement 
V. Introduction to Electricity 
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VI. Taking Care of the Earth 
VII. Science Biographies  

 
World History and Geography 

I. Geography: Spatial Sense 
II. An Overview of the Seven Continents 

 
American History and Geography 

I. Geography 
II. Native American Peoples, Past and Present 
III. Early Exploration and Settlement 
IV. Presidents, Past and Present 
V. Symbols and Figures 

 
Visual Arts 

I. Elements of Art 
II. Sculpture 
III. Looking at and Talking about Works of Art 
 

Music 
I. Elements of Music 
II. Listening and Understanding 
III. Songs 

 

VI. Astronomy 
VII. The Earth 
VIII. Science Biographies 

 
World History and Geography 

I. Geography 
II. Early World Civilizations 
III. Modern Civilization and Culture: Mexico 

 
American History and Geography 

I. Early People and Civilizations 
II. Early Exploration and Settlement 
III. Colonies to Independence: American Revolution 
IV. Early Exploration of the American West 
V. Symbols and Figures 

 
Visual Arts 

I. Art from Long Ago 
II. Elements of Art 
III. Kinds of Pictures: Portrait and Still Life 

 
Music 

I. Elements of Music 
II. Listening and Understanding 
III. Songs 

 
 

We have selected Core Knowledge because of its specificity, coherence across grades, alignment to 
Common Core Standards and track record.  The Sequence was developed by analyzing the topics 
and vocabulary most frequently found in adult communication and examining curricula and 
standards from the United States and high-performing countries for structure and content.  An 
advisory board on multicultural traditions proposed specific content of diverse cultural traditions 
that all American children should share in order to develop mutual respect, knowledge, and 
understanding.  The sequence is designed to build knowledge systematically year by year and has 
been refined over time.   

Core Knowledge is used by schools across the country and there is research to support its efficacy.  
Researchers at the Center for the Social Organization of Schools at Johns Hopkins University did a 
series of studies in the late 1990s and found that Core Knowledge was associated with positive 
changes in schools, including student achievement and engagement as well as teacher satisfaction 
and collaboration.  Controlled, independent studies on the effects of Core Knowledge conducted in 
2000 in Oklahoma City, an urban district with 67 elementary schools, found Core Knowledge 
students posted significantly higher scores in reading comprehension, vocabulary, science, math 
concepts and social studies. Currently the Icahn charter schools in the Bronx use Core Knowledge 
while serving students similar to our target population. Its schools outperformed their district on 
state tests by an average of 27 percentage points in English and 38 percentage points in math. Our 
flagship Brilla College Prep in Mott Haven can now be included among these Core Knowledge 
schools, having implemented Core Knowledge at the center of their curriculum.  
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Curriculum Development:   
The Core Knowledge Sequence establishes specific knowledge to be taught in English Language 
Arts, American and World History, Geography, Visual Arts, Math and Science.  The staff of our 
flagship Brilla College Prep has closely analyzed Core Knowledge materials to identify areas where 
enhancements are required to ensure alignment with New York State Standards and State 
assessments.  Based on the Core Knowledge Sequence, Brilla instructional leaders have developed 
detailed pacing calendars and scope and sequences for subjects currently taught in each grade (K-3) 
that include clear topics and objectives and will continue to do so for each grade added (grade 4 in 
2016, grade 5 in 2017, etc). These curricular documents from Brilla College Prep in Mott Haven have 
been included for reference in our RFP submission (see R05-01 - Supplemental Docs - Curricular 
Docs).   
 
During the planning year, the first Summer Institute, and each subsequent Summer Institute, the 
Brilla Highbridge Head of School, Assistant Principal, and most specifically the Grade and Content 
Leads (GCLs) will use these scope and sequences along with curriculum program resources to 
develop curriculum maps and unit plans that specify topics, daily objectives, vocabulary, texts, 
computer-based programs, and diagnostic and summative assessments. Brilla Highbridge staff will 
have support from their colleagues at the Network office and our flagship Brilla throughout this 
process. Armed with these guidance resources, our teachers will be free to devote their energies 
during the school year to planning how to best teach content to the children in their classrooms.  All 
summer scope and sequences and unit plans will be reviewed and revised each year by the GCLs 
based on evaluation of program implementation and student performance, and the Network office 
will ensure best practices and information are shared across both schools. The Network office will 
also talk with other schools who have successfully adopt Core Knowledge to see what lessons can 
be applied to Brilla’s curriculum development.  
 
In regards to special intervention programs, curricular resources currently in use at our flagship 
Brilla include Wilson Fundations, Reading Mastery, and Stern Math.  
 

(b) Assessment System 

Results matter.  We understand that our charter agreement will be a performance contract and 
fully expect to be held accountable for achieving high, measurable goals (which are outlined in our 
draft Accountability Plan).  We take our responsibility for educating each child seriously and view 
our charter as a commitment to parents to provide them with a life-changing option for their 
children.  We have therefore designed the school with the future in mind and created an 
assessment system that will provide us with timely information with which to measure our progress 
and ensure we are on track to meeting all requirements for charter renewal in our 5th year of 
operation. 
 
Brilla will implement a robust assessment system that includes the administration of diagnostic, 
formative, benchmark and summative assessments; protocols to ensure rigorous analysis of data 
and valid and reliable results; and procedures for using results to inform instructional planning, 
program evaluation and accountability.  We intend to be a learning organization dedicated to 
continuous improvement based on measurable indicators of performance and growth.  
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We will use a combination of standardized and teacher-developed assessment instruments, 
including the Northwest Evaluation Association (NWEA) Measures of Academic Progress (MAP).  
The MAP uses computer-based adaptive assessments to evaluate individual students’ proficiency 
levels.  Students’ scores are generated immediately, and full performance data with detailed 
information about specific concepts is available within 24 hours. Using backwards design 
techniques, teachers will also use state standards and the Core Knowledge Sequence to create high 
quality assessments with each item purposefully aligned to a specific learning objective.   
 
Diagnostic Assessments: We will use diagnostic assessments to determine our incoming students’ 
knowledge, skill levels and interests and to identify signs of special needs as part of our Response 
To Intervention (RTI) process. 

• Home Visits: Each summer school staff will visit the homes of newly enrolled students to get 
to know the family, share school policies and procedures, and conduct informal diagnostic 
assessments.  Using a protocol, they will evaluate topics such as alphabet knowledge, 
auditory and visual discrimination, counting and computation, and fine motor skills.  They 
will also administer the Home Language Survey as the first step in identifying students 
eligible for ELL services. At our flagship Brilla in Mott Haven, home visits have not only 
provided valuable insights into a student’s incoming academic standing but they have also 
served as a great means by which we begin to establish trust between families and school.  

• NWEA MAP: At the beginning of each year teachers will administer the MAP in literacy and 
mathematics.  The MAP for Primary Grades includes screening assessments that measure 
the foundational skills of letter and number understanding.  The MAP for upper grades 
covers reading, mathematics and language usage.  These assessments will serve as baseline 
data against which growth will be measured throughout the year. 

• Reading Inventory:  The Head of School will select an appropriate assessment tool, such as: 
Gates-MacGinitie, Brigance, Degrees of Reading Assessment 2, or Fountas and Pinnell.  
Teachers and students will set goals for increasing reading levels throughout the year. Brilla 
Highbridge will also consider the experience at our flagship Brilla in Mott Haven, where 
reading inventory is taken via STEP, or Strategic Teaching and Evaluation of Progress 
developed by the University of Chicago. STEP is administered individually to each student 
and graded on a scale defined by STEP. The STEP system aligns with scientifically established 
milestones in reading development. STEP enables teachers to understand the 
developmental status of each student at various points during the school year. 

• New York State Identification Test for English Language Learners (NYSITELL): Students who 
score at the beginning, intermediate or advanced levels are deemed limited English 
proficient and eligible for ESL services.   
 

Formative Assessments: Teachers will be expected to identify formative assessments in their lesson 
plans and conduct regular checks for understanding during instruction. Students will also be taught 
how to use formative feedback to maximize their own learning. 

• Questioning: Teachers will be trained to use appropriately rigorous levels of questioning 
based on Bloom’s Taxonomy and Webb’s Depth of Knowledge to ascertain students’ 
content knowledge and conceptual understanding. 

• Checklists:  Teachers will develop grade-wide checklists to identify student mastery of 
specific skills.  NWEA MAP includes ten Skills Checklist Reading tests and twenty-eight Skills 
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Checklist Mathematics tests. These tests extend student assessment beyond the Screening 
tests and are used to inform instruction relative to the skills of phonological awareness, 
phonics, number sense, and computation. 

• Observation: Teachers will be expected to document anecdotal evidence of student 
learning, especially through interactions during one-on-one conferencing and small group 
instruction. 

• Rubrics: With guidance from instructional leaders, teachers will develop grade-wide rubrics 
to evaluate student work, especially writing and projects.  

• Computer-Based Assessments: One of the criteria for selecting computer-based content 
providers is built-in assessments that offer immediate feedback.  This allows both students 
and teachers to determine mastery and pace instruction appropriately.  Moreover, parents 
can monitor students’ learning and administrators can evaluate programs and teachers. At 
Brilla Mott Haven, students take computer-based assessments on Istation (ELA program) at 
regular time intervals. On myON (independent reading program), comprehension 
assessments are taken upon completion of each book. Both Istation and myOn are 
described in further detail in the Section 5c – Instructional Methods.  

 
Benchmark Assessments:  Teachers will administer benchmark assessments to measure progress 
towards goals. 

• Reading Inventory: Teachers will use quarterly reading inventories to measure student 
progress in reading levels.  Students identified through the RTI process for Tier 2 and 3 
interventions may be assessed more frequently. 

• Writing Prompts: As part of our writing program teachers will develop grade-wide writing 
prompts and use rubrics to evaluate mastery of skills.  

• NWEA MAP: The MAP uses an equal interval RIT scale, which provides student performance 
levels regardless of grade level and allows evaluation of growth over time.  In addition to 
baseline assessments at the beginning of the year, MAP tests will be administered quarterly 
in mathematics and literacy to measure progress towards goals.   

• Benchmark Tests: In other subjects and based on our curriculum maps and scope and 
sequences, teachers will create benchmark assessments to evaluate student mastery of 
content in each subject, including familiarity with grade specific literature, poetry, speeches, 
sayings and phrases, historical events, geography, and mathematical and scientific concepts. 

 
Summative Assessments: Students will be regularly evaluated on their mastery of skills and 
knowledge as defined by state standards and the Core Knowledge Sequence. 

• New York State Testing: Beginning in 3rd grade all eligible students will take the state’s 
English language arts and mathematics exams annually, as well as the state’s science exam 
in 4th grade.  We understand that the state’s testing system is likely to change to reflect 
implementation of the Common Core Learning Standards and will administer all 
assessments required by the state. 

• New York State English as a Second Language Achievement Test (NYSESLAT): All limited 
English proficient students will take this exam annually to determine academic progress and 
eligibility for services. 

• New York State Alternate Assessment (NYSAA): Students specified by their Individualized 
Education Program (IEP) will take an annual datafolio assessment that measures their 
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progress in achieving learning standards through alternate grade level indicators.  Eligibility 
is determined by the Committee on Special Education (CSE). 

• Unit Tests: Teachers will use assessments provided with curriculum programs and/or 
develop their own assessments to determine mastery of unit objectives.  Emphasis will be 
placed on performance-based assessments that require students to demonstrate mastery of 
skills and content knowledge. 

• NWEA MAP:  At the end of the year students will take the MAP tests to evaluate growth 
over the course of the school year and for comparison of year to year progress. 

 
Student Assessment Schedule: The student assessment schedule in place at our flagship Brilla is 
offered as an example of the type of assessment schedule to be administered at Brilla Highbridge. 
 

BRILLA COLLEGE PREP STUDENT ASSESSMENT 
SCHEDULE (2015-16) 

Week of  Item 

24-Aug-15 8/25 and 8/26 - NWEA MAP 
Testing 

31-Aug-15 9/1 - Istation Test 

28-Sep-15 10/1 - Istation Test 

2-Nov-15 11/2 - Istation Test; 11/3 - Math IA; 
11/4 - Reading IA; STEP Testing 

9-Nov-15 STEP Testing 

30-Nov-15 12/1- Istation Test 

4-Jan-16 1/4 - Istation Test 

25-Jan-16 1/26 - Math IA; 1/27 - Reading IA; 
STEP Testing 

1-Feb-16 2/1 - Istation Test; STEP Testing 

8-Feb-16 2/8 and 2/9 - NWEA MAP Testing 

29-Feb-16 3/1 - Istation Test 

28-Mar-16 4/1 - Istation Test 

4-Apr-16 4/5 - 4/7 - 3rd Grade ELA Exam; 
4/5 - K-2nd Math IA; 4/6 - K-2nd 
Reading IA; K-2nd STEP Testing 

11-Apr-16 4/13 - 4/15 - 3rd Grade Math Exam; 
STEP Testing 

2-May-16 5/2 - Istation Test 

23-May-16 5/24 and 5/25 - NWEA MAP 
Testing 
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30-May-16 6/1 - Istation Test; STEP Testing 

6-Jun-16 6/7 - Math IA; 6/8 - Reading IA; 
STEP Testing 

 
 
Data Collection and Analysis:  The Head of School and Network will be responsible for coordinating 
the administration of assessments with most of the implementation delegated to classroom and 
learning support teachers. The Network office will provide guidance and assistance to the school 
with data collection and analysis. In addition, the NWEA MAP provides a Dynamic Reporting Suite 
that allows administrators and teachers to examine individual students, classes and school-wide 
performance. Explicit training will be provided to teachers on how to properly administer 
assessments, collect data, analyze results and develop action plans.  Grade level teams will be 
expected to conduct formal “data-dives” monthly and create concrete action plans.   
With students spending so much time on computers, a tremendous amount of data will be 
generated. Assessments will measure explicit skills and knowledge that can be discretely analyzed. 
Consequently, item and error analysis as well as disaggregation will be employed to: 
 

a)  Identify struggling students who need remediation or advanced students who need 
enrichment,  

b)  Identify performance by class to determine the efficacy of individual teachers, and  
c)  Evaluate overall program elements, such as the curriculum and professional development.   

 
External assessments will be selected based on their validity and reliability.  NWEA MAP was 
selected because of its rigorous design: The 2015 NWEA RIT Scale Norms Study provides growth and 
status norms based on K-11 grade level samples of at least 72,000 students per grade. These 
samples were randomly drawn from a test records pool of 10.2 million students, from over 23,500 
schools in more than 6,000 school districts in 49 states. Rigorous post-stratification procedures 
were then used to maximize the degree to which both status and growth norms are representative 
of the U.S. school-age population. In order to ensure the validity of internal assessments, school 
leaders will examine the correlation between teacher-designed assessments and grades as well as 
the power of their results to accurately predict student performance on the state and other 
standardized tests. Instructional leaders will also work closely with teachers to increase reliability of 
assessments through norming activities such as collaboratively evaluating student work together 
using rubrics and collecting anchor papers and projects to define proficiency levels. 
 
Our flagship Brilla has created a strong precedent from which Brilla Highbridge can build upon, 
having created a proprietary method of data collection for its Internal Assessments (IAs) for both 
Math and ELA. Brilla Mott Haven has developed a thoughtful system that aims to protect data 
integrity throughout its IA process. Test creation, proctoring, grading, and analysis are handled by 
separate parties so as to reduce procedural bias. Common core standards mastery, error analysis, 
relative & absolute growth, and grade-wide trends are procured and disseminated to the school in a 
whole-group setting. Grade Leads are given a full data set and analysis of all of the data for their 
grades. Each classroom teacher is given a full analysis of their own classroom’s performance, for 
further analysis with their co-teacher and grade team. Classroom teachers then use their analysis to 
inform decisions on small group re-organization where necessary. Brilla’s current IA Test 
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Administration Work Plan is included for reference as further evidence of Brilla’s assessment 
practices (see R05-02 - Supplemental Doc - Internal Assessment Administration Plan).  
 
Use of Results: Studies have found that the most difficult part of using data is “linking it to an 
appropriate intervention. The challenge is not to provide more of the same, but instead to provide 
different instructional strategies…” (Armstrong & Anthes).  Here is how we envision stakeholders 
using assessment results at Brilla:  
 

Teachers 
• Identify students’ specific learning challenges early by assessing their mastery of specific 

standards and objectives. 
• Quickly drill down to identify concrete skills deficits. 
• Create lesson plans designed specifically to remedy deficits and accelerate learning. 
• Organize and rearrange flexible small group instruction to meet students’ needs. 
• Select computer programs and lessons to meet identified needs of students. 
• Facilitate communication between teachers and parents. 
• Monitor progress of struggling students in RTI process and revise intervention plans. 
• Enhance collaboration among teachers. 

 
School Leaders 

• Evaluate and hold accountable teachers and other staff. 
• Evaluate and improve programs, e.g., curriculum, instruction and assessment. 
• Facilitate communication between teachers, intervention staff, administrators and 

parents. 
• Monitor the RTI process and ensure students are placed in appropriate interventions. 
• Enable Learning Support Team to identify students for referral to CSE for evaluation, 

change of IEP or decertification. 
• Monitor efficacy of services and interventions for students with disabilities and English 

language learners. 
• Identify school and individual teacher’s needs and guide implementation of staff 

development program. 
• Facilitate communication with parents, the board and the public. 
• Monitor and report on progress towards meeting accountability goals. 

 
Executive Director 

• Evaluate the performance of the school leader. 
• Monitor and report on progress towards meeting accountability goals. 
• Review and approve budget to determine optimum allocation of resources.  
• Evaluate school policies and procedures and revise to ensure achievement of mission 

and accountability goals. 
• Facilitate communication with the school leader, Network staff, the Board, and 

authorizer. 
 

Board of Trustees 
• Evaluate the performance of the executive director. 
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• Monitor progress towards meeting accountability goals. 
• Review and approve budget to determine optimum allocation of resources.  
• Evaluate school policies and procedures and revise to ensure achievement of mission 

and accountability goals. 
• Facilitate communication with the executive director and authorizer. 

 
Parents 

• Monitor child’s performance using progress reports that are at least quarterly if not 
monthly or weekly, standards-based report cards and conferences. 

• Access grades and performance online to monitor student performance. 
• Identify areas in which they can help their child learn. 
• Make decisions about whether to keep child enrolled in the school. 

 
Students 

• Use computer and teacher feedback to identify strengths and weaknesses and develop 
plans for improvement. 

• Identify appropriate levels of challenge, e.g., just right books for independent reading. 
• Demonstrate growth over time. 

 
Reporting: Brilla will use a quarterly standards-based report card that informs parents of their 
child’s level of proficiency across a number of learning domains, including subject area content and 
skills and character development.  The report card template will be explained to families during a 
parent class at the beginning of the year so they know what their child is expected to learn and can 
evaluate growth and attainment.  Report card conferences will be held after the first three quarters. 
Q4 report cards will be sent home on the last day of school.  In addition, the parents of special 
education students will be kept informed in writing and in their home language of their child’s 
progress in meeting both their long-term IEP goals and their short-term objectives. IEP progress 
reports will be distributed to parents concurrent with the distribution of report cards. In addition, 
the school will issue an annual report detailing aggregate student performance, enrollment and 
retention, financial status and other indicators of organizational health and viability. 

(c) Instructional Methods 

Instructional Planning:  Teaching pairs will have daily prep periods and grade level teams will have 
common planning times to review student performance data, identify instructional strategies and 
materials, and plan lessons.  Using the guidance resources described above, teachers will submit 
lesson plans for the following week that include objectives, learning activities for the hook, 
introduction to new material, guided practice, and independent practice, materials, formative 
assessments, accommodations necessary for students with special needs as well as specific co-
teaching modes and teacher responsibilities as necessary.  Instructional leaders will provide critical 
feedback and lesson plans will be posted on a shared server so that support staff can coordinate 
their intervention activities with general classroom instruction.  After lessons have been conducted, 
teachers will reflect on implementation and annotate weekly plans to identify effective practices 
and areas of weakness, and then archive them for future use. Lesson plan templates and sample 
lesson plans for Math, Reading, Writing, Grammar, and Social Studies from Brilla College Prep in 
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Mott Haven have been included for reference in our RFP submission (see R05-03 - Supplemental 
Docs – Lesson Plans). 
 
Master and Novice Teachers: Brilla will typically have two teachers in each classroom.  Master 
Teachers will be experienced educators who have mastered classroom management, instructional 
planning and delivery, and assessment with a track record of raising student achievement.  Each will 
be paired with a Novice Teacher who is still developing his or her teaching skills.  Having multiple 
educators in the classroom increases instructional options; it models teamwork and collaboration 
for students, limits isolation and provides immediate peer support and coaching for teachers.  Many 
teachers are unfamiliar with co-teaching; therefore, we will provide explicit training and support in 
areas such as roles and responsibilities in instructional planning, classroom management, 
assessment and communication with parents.  Teachers will learn to deliberately select appropriate 
co-teaching modes based on lesson objectives, which include: 
 

• Team Teaching: simultaneous instruction with shared responsibility.  
• Teach and Assist: one teacher leads the lesson while the other assists individual students, 

which allows targeted support to individual students with special needs. 
• Parallel Teaching: Each teacher leads the same lesson at the same time with half of the 

class, which allows for increased student interaction and checks for understanding.  
• Alternative Teaching: one teacher works with a large group while the other pulls a small 

group for pre-teaching, re-teaching, make-up work, assessment or enrichment. 
• Station Teaching: lessons are divided into multiple activities and each is taught by a 

different teacher in separate stations, which allows for smaller teacher-student ratios. 
 
Blended-Learning Model: Blended-learning is an evolving practice that addresses the intersection 
of technology and instruction to maximize learning.  There are many models of blended-learning, 
including: 
 

• Flipped Classroom: Online lessons at home and coaching by teachers at school (Example: 
Woodland Park, CO)  

• Flex: Students learn primarily online at a school with teachers as facilitators (Example: Carpe 
Diem Schools, AZ)  

• Lab Rotation: Students rotate between a computer lab and traditional classrooms (Example: 
Rocketship Charter Schools, CA) 

• Class Rotation: Students rotate between computers and teachers within a classroom 
(Example: KIPP Empower, CA) 

 
Brilla intends to use an innovative classroom-based model that features students rotating between 
adaptive computer-based and teacher-led instruction. This model is appropriate for elementary 
students who need consistent structure, direction and support; it is based on what current brain 
research suggests about the learning process: students need to be challenged at the appropriate 
level.  As cognitive psychologist Daniel Willingham points out, in order to engage students their 
instruction “has to aid in presenting problems as both challenging and solvable.  And many 
technologies can do just that.” Blended-learning provides personalized lessons at the optimum level 
of challenge for each student by continuously assessing mastery and adjusting content and pace.  In 
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addition, the rotational model in and of itself enhances learning by allowing teachers to engage in 
data-driven, small-group instruction. “Varying the conditions under which learning takes place 
makes learning harder for learners but results in better learning… varied learning conditions pay 
high dividends for the effort exerted” (Wiggins). Finally, blended-learning can enhance student 
motivation: studies find that computer games motivate learners by offering immediate feedback, 
increasing participation and reinforcing knowledge that together promote the application and 
transfer of skills and changes in behavior and attitudes (Sauvé et al).  They can also provide positive 
emotional experiences and help students persist through negative experiences such as failure 
(Gee).  To ensure successful implementation and management of this model, Brilla is collaborating 
with Seton Education Partners, a nationally recognized leader in the field of blended learning that 
has produced substantially improved academic results for students that are on par with high-
performing charter network averages like KIPP and Rocketship across their innovative network of 
eight urban schools across the country.   
 
In practice, blended-learning at Brilla Highbridge will look much like it does at our flagship Brilla 
College Prep, where every classroom has 15 laptop computers, which students use for at least 30 
minutes during Math and English instruction. The digital programs provide targeted lessons for each 
student’s particular level and allow teachers to work with smaller groups. Students rotate among 
the stations every 30 minutes. With half the class engaged on computers, teachers can devote their 
attention to the other half through targeted small group lessons, doubling down on personalized 
instruction with teacher-student ratios no greater than 1 to 15.  With two adults in the room this 
means small groups of about 7 students. The computer has not replaced the teacher at Brilla; 
indeed, the teacher is involved in all aspects of classroom learning, from assigning specific tasks and 
programs on the computer to monitoring student progress to reviewing assessment results and 
revising groups and instructional methods. The mixture of personalized learning and small-group 
instruction allows for complete differentiation across a wide variety of academic needs. 
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An Illustration of Blended-learning 
Carmine, an inquisitive kindergarten student and English language learner, is in the 
blue group, which today starts the morning literacy block on the computer.  She sits 
down at her assigned computer along the wall and puts on the headphones.  She then 
signs on to the computer by clicking on a picture of her teacher, then on a picture of 
herself and finally uses a simple picture password scheme to access today’s lesson.  
Based on her recent reading assessment and work with the teacher during guided 
reading, her teacher has already assigned Carmine to work on a specific phonics skill.  
The program explains the concept verbally along with visual graphics and then assigns 
her practice tasks.  It is adaptive and selects each problem based on whether or not 
she understood the previous problem, assuring that the level of challenge is high 
enough to accelerate her learning without being too hard and losing her.  The program 
gives her immediate feedback, reinforces correct answers and explains errors.  The 
computer collects this information for the teacher to review later and use to inform 
subsequent instruction.  After 20 minutes she signs off and rotates to her daily guided 
reading group with her teacher. Using the data from a variety of sources (blended 
learning content, NWEA MAP, and internal benchmarks) Carmine’s teacher has 
determined that her group needs to work on a specific skill that they are practicing in-
depth today. 

  
Blended learning is nothing without great content. The Obama administration recently called for 
states to change their calcified curriculum adoption processes and accelerate the transition to 
digital textbooks and software. One of the great advantages of being a charter school is the ability 
to quickly modify curriculum to meet students’ needs. The school will select from a diverse array of 
content providers and evaluate software provisioning annually.  With the field of education 
technology evolving so rapidly, it does not make sense to specify now the digital content we will 
use.  We will delegate this responsibility to the Network, which will create a position at the network 
level dedicated specifically to blended learning that is able to draw from Seton Education Partner’s 
extensive knowledge and experience in this field. The Network will consult with school leaders 
during the content selection process and use the following criteria: 
 

• Aligned: Engaging content must support our curriculum and instructional objectives. 
• Adaptive: Lessons must continuously personalize instruction based on frequent assessment 

of student progress and mastery. 
• Assignable: Teachers must have some control over assigning lessons to address identified 

needs of individual students and coordinate with their instruction. 
• Reporting: Programs must provide useful feedback to both students and teachers via a 

variety of data points. 
• Motivation: The program must have data points that allow for good work on the computers 

to be recognized. 
 

Examples of computer-based programs that currently meet these criteria include Istation, ST Math, 
and MyOn, all of which have been piloted and adopted with great success at our flagship Brilla. 
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Istation: Istation (Imagination Station) is a comprehensive e-learning program adopted by 
our flagship Brilla College Prep as their Blended Learning ELA program. Istation’s computer-
adaptive assessments place students on personalized instructional paths unique to their 
needs and offer formative data to guide instructional decision-making. Online access to 
accurate results and relevant statistics helps teachers prioritize and target opportunities for 
student growth. Istation’s customized reports help teahcers implement data-driven 
instruction and effectively document intervention strategies. Students, teachers, parents, 
and administrators can download and review reports that include detailed insight and data 
to help set goals, track usage, and measure progress. Instructional leaders can use this data 
to align curriculum, form small groups, and provide interventions.  
 
Istation reports include: 

• Priority Reports — identify students that demonstrate weaknesses or lack of 
progress by risk level and skill need 

• Summary Reports — graphically show the number of students in each tier and 
overall scores in each critical subject domain, with the ability to change what is 
shown on the report by demographics and reporting period 

• Skill Growth Reports — show progress made in all skills tested, across all assessment 
periods, with variable views by student, classroom, tier group, grade level, campus, 
district, and state 

• Tier Movement Reports — show a monthly comparison of the number of students 
within each tier 

 
Research shows that Istation helps students grow in skills predictive of future reading 
success. Istation’s computer-adaptive curriculum and assessment are research-based and 
aligned to individual state standards and Common Core state standards. The reading 
curriculum focuses on research-based skills tailored for many levels of reading 
development, including:  

• Phonemic Awareness 
• Phonics/Word Analysis 
• Vocabulary 
• Comprehension 
• Fluency 

 
ST Math: Brilla Mott Haven uses Spatial-Temporal (ST) Math for their Blended Learning 
math program. ST Math is instructional software designed to help all students reach math 
proficiency through self-paced, language-independent, mastery-based objectives. It is 
closely aligned to state and Common Core State Standards for mathematics and integrates 
with core instruction. ST Math games use interactive, graphically-rich animations that 
visually represent mathematical concepts to improve conceptual understanding and 
problem-solving skills. Through a 1:1 scaffolded learning environment, games gradually 
increase in difficulty and provide immediate feedback. ST Math features embedded 
assessments, detailed reporting of student learning patterns and whiteboard integration.  
 
Key features of ST Math include: 
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• Visual to Symbolic: ST Math uses interactive, visual animation to convey math 
concepts and develop deep understanding. Initially, students encounter visual 
puzzles free of language or symbols, or rather, unnecessary distractions in first 
learning math concepts. Once the visual representation is mastered, language and 
symbols are gradually integrated into the puzzles. 

• 1:1 Learning: Students progress through the software’s gently scaffolded games at 
their own pace, advancing to the next level only through mastering the previous 
level. The latest research in learning and motivation informs game design to build 
intrinsic motivation in students along with a thirst for challenge and life-long 
learning. 

• Interactive: ST Math strengthens students’ neural connections as they learn new 
concepts, immersing students in a richly interactive, hands-on learning experience. 

• Intuitive: The intuitive, language-free game play found in ST Math enables rapid 
start-up and immediate engagement for students regardless of math or language 
proficiency. 

• Instructive Feedback: For every puzzle solution posed by the student, ST Math 
animates the visual representations of math to provide immediate, instructive 
feedback. Whether or not the solution chosen by the student works or does not 
work, animation shows why it was correct or incorrect and provides informative 
feedback to students. 

• Common Core: ST Math was designed to meet the Common Core State Standards for 
Mathematics in both content and intent, ensuring that all students have access to 
powerfully learning opportunities organized for focus, coherence and rigor. The 
design process embeds not only the content standards, but also the standards for 
mathematical practice throughout the curriculum. 

• Data-Driven Reports: A simple yet robust reporting system allows teachers to quickly 
identify student needs and differentiate instruction. Integrated classroom 
management tools enable real-time teacher and student interaction. 

• Response to Intervention: ST Math provides an effective, research-based approach 
for both prevention (Tier 1) and intervention (Tiers 2 and 3). Blending individualized, 
1:1 student learning in the uniquely accessible digital content with conventional 
teacher-facilitated classroom instruction, ST Math engages students at any level of 
math or language proficiency into a progression of math understanding. 

 
myON: Brilla Mott Haven uses myON as an effective Blended Learning reading program. 
myON is a complete literacy solution that provides access to a library of more than 10,000 
enhanced digital books with multimedia supports, real-time reporting, assessments and 
embedded close reading tools. Its innovative digital literacy platform encourages students 
to read closely and engage with digital texts in new ways to enhance the learning 
experience. myON creates individual dashboards for students based on their specific 
interests and reading abilities and provides writing opportunities to enhance their 
experience. After an initial “Lexile” Placement Exam and Interest Inventory, myON 
generates a dynamic recommended book list from which students can choose books at their 
level that interest them while still providing unlimited access to every book on the platform. 
With thousands of enhanced digital fiction and nonfiction books in a variety of formats—
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picture books, graphic novels, chapter books, Spanish and bilingual titles and titles for 
struggling and reluctant readers—myON provides content to draw readers in and keep 
them motivated to read more.  
 
myON provides results to help educators and administrators make decisions based on real-
time data. Three key assessments are utilized to easily monitor, measure and forecast 
student reading growth: 

• A placement exam measures initial reading ability.  
• Benchmark assessments measure reading growth.  
• Optional end-of-book quizzes monitor comprehension, inference skills, and higher-

order thinking skills.  
 
Real-time reports include current “Lexile” reading level and a projection of future reading 
growth, number of books students read, time students spend reading and optional end-of-
book quiz results. Students can monitor their own reading activity and growth. Educators 
have actionable data to inform instruction. Administrators have aggregated data on classes, 
schools and districtwide reading activity and growth for program accountability. 

 
While Brilla intends to implement a relatively new and innovative approach, blended-learning does 
have a track record and research base.  Corporations, the military and higher education have relied 
on it for years to develop critical mastery of skills and knowledge. In 2012, the Michael & Susan Dell 
Foundation funded the SRI International Center for Technology in Learning to study and report on 
the adoption of blended learning models in selected schools in CA and LA. Most importantly, Brilla 
will be able to draw from Seton Education Partners’ lived experience managing the Seton Blended 
Learning Network. Now in its fifth year, Seton has provided the know-how, training, and fundraising 
required to convert eight struggling urban schools across six cities into an innovative network of 
blended learning academies driven by results, smart collaboration, and character formation that 
serves over 2,000 mostly low-income and minority students.  
 
In 2014-2105, Seton’s Blended Learning Network schools boasted impressive results. Using the 
NWEA MAP assessment as their benchmark, 78% of Seton Blended Learning Network scholars 
made one or more years of progress in math while 72% made one or more years of progress in 
reading. These growth results are on par with or outpace that of many high-performing charter 
networks. Impressively, their scholars are growing 1.5 times faster than the national average in 
math and 1.4 times faster in reading, making significant improvements in national percentile 
rankings and grade level performance over the year. Seton will bring the same expertise that helped 
achieve these results to bear at Brilla, and we have high expectations for what our scholars will be 
able to achieve as a result of our collaboration with Seton.  
 
The larger impact on K-12 education is still nascent but research continues to be encouraging. The 
2006 report Technology in Schools: What the Research Says notes that “[t]he research on the effect 
of technology in learning is emerging.  Overall, across all uses in all content areas, technology does 
provide a small, but significant, increase in learning when implemented with fidelity.” Several 
recent studies have examined the underlying mechanisms of technology in the classroom and 
identify a common theme: how the teacher uses technology contributes significantly to the 
effectiveness of that technology.  A review of the research on one-to-one computing (Fadel and 
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Lemke) noted several studies that identified increased student engagement in learning. They also 
found that, in technology-intensive classrooms with effective implementation, instructional 
practices shifted to more collaborative, small-group work; used curricula that was more student-
centered and problem-based; and produced more higher-order thinking skills. A November 2015 
report from the Bill & Melinda Gates Foundation and RAND Corporation found that compared to 
peers, students in schools using personalized learning practices are achieving greater progress in 
math and reading over the course of two school years, and that those students who started out 
behind are catching up to perform at or above national averages (Pane, John F., Elizabeth D. 
Steiner, Matthew D. Baird and Laura S. Hamilton. Continued Progress: Promising Evidence on 
Personalized Learning. Santa Monica, CA: RAND Corporation, 2015).1  
 
We recognize that technology is no magic bullet and the successful implementation of this blended-
learning model will require: 
 

• Staff Development: Teachers will receive ongoing training to understand how to group 
students, plan and assign appropriate lessons, review data, and revise groups and 
instruction.  To that end we will provide implementation training on blended-learning and 
employ a Blended-learning Director at the Network level to support teachers throughout 
the year. This will be a part time position in the early years and grow to be a full time 
position as Brilla Highbridge and the original Brilla flagship continues to grow.  

• Meticulous Planning: In order to tightly integrate online content and offline instruction, 
teachers will regularly review student progress data, adjust flexible student groups and 
differentiate instruction to optimize learning.  Our schedule will provide teachers with 
regular planning time and guidance. 

• Orderly Culture: Teachers will establish structured routines and procedures for students 
working independently, using computers and transitioning between activities.  School 
culture will be a major component of staff development and ongoing support. 

 
Pedagogy: Brilla subscribes to the principles of Paideia.  In Greek the word “paideia” means 
education or child-rearing.  In classical Athens Paideia was a system of instruction in which students 
were taught language, history, logic, math and music. In modern times Mortimer Adler resurrected 
the term with the Paideia Proposal, which promoted a variety of instructional methods to address 
different learning situations. Paideia emphasizes three specific pedagogical techniques: 
 

• Didactic Instruction: Typically teacher-centered, students acquire foundational information 
about a subject.  Lecture, reading, demonstration and videos are common forms of didactic 
instruction.  Assessment typically includes questioning and written quizzes and tests of basic 
knowledge.  Didactic instruction will occur during whole class lessons and some computer-
based instruction. 

• Intellectual Coaching: Through practice students acquire expertise in skills of learning, such 
as reading, writing, calculating and observing. Teachers model, question and provide 
positive and corrective feedback.  Assessment is often conducted through performance 
tasks with the use of checklists and rubrics.  Our blended-learning and co-teaching model is 
designed to maximize small group instruction to facilitate the coaching relationship. 

                                                       
1 http://www.rand.org/pubs/research_reports/RR1365.html  
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Adaptive instruction and immediate feedback from some computer programs can fit the 
coaching model as well.  Targeted coaching will be especially important for meeting the 
needs of at-risk students.  

• Paideia Seminars: While most are familiar with Socratic seminars in college settings, the 
basic practice of expanding students’ understanding of ideas, concepts and values can be 
translated to elementary classrooms as well.  Paideia seminars typically include facilitated 
discussions using open-ended questions and can be used with all ages in all subjects.  
Assessment is often based on evaluation of oral responses as well as presentations and 
written work.  In preparing for a seminar, teachers use a variety of content reading 
strategies to help students build their comprehension of the seminar topic. The teacher also 
coaches individual students in speaking and listening skills in pre-seminar sessions, allowing 
at-risk students such as English language learners to effectively participate. During the 
seminar, students collaboratively use their reading, speaking and listening skills. Finally, the 
students write in response to the discussion. 

(d) Course or Subject Overview 

 
Each day our students will study humanities (reading, writing and social studies), math and science; 
they will also participate regularly in arts and fitness education as well as structured play.  Character 
education is integrated throughout our curriculum.  Below is discussion of our program for each 
subject followed by course overviews for grades K-5; we reserve the right to change program 
components based on developments in the field or the hiring of staff who have expertise in 
alternative programs and make a compelling case for their substitution. 
 
Subjects: 
 

Literacy: Based on the experience of other successful elementary schools our program 
develops all five areas identified by the International Reading Association (IRA) and the 
National Association for the Education of Young Children as the foundation of early literacy 
success:  oral language; phonological awareness; concepts of print; alphabet knowledge and 
writing; and comprehension. We intend to use the Core Knowledge Language Arts Program, 
which combines systematic phonics-based instruction in decoding skills with extensive read-
alouds to build both oral language and background knowledge, i.e., word knowledge and 
world knowledge.  The program comprises two strands.  The Skills Strand teaches decoding 
using synthetic phonics; it includes extensive phonemic awareness activities as well as 
repeated oral reading to build fluency. The Listening and Learning Strand lessons, comprised 
of read-alouds and oral language exercises, build on the fact that students’ listening 
comprehension abilities outpace their reading comprehension abilities throughout 
elementary school. An NYC pilot study found Core Knowledge Reading (CKR) students made 
significantly greater gains in early literacy than peer students in all areas of reading tested: 
spelling, phonemic awareness, decoding, and comprehension. 

 
The Core Knowledge Language Arts Program will be reinforced by computer-based skill building 
activities, guided reading, writing workshops and developmentally appropriate Paideia 
seminars.  During rotation time the class is divided into three groups: one group is with a 
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teacher for a 30-minute phonics and fluency lesson, one group is with another teacher for a 30-
minute comprehension and vocabulary lesson, and the last group is using adaptive computer 
programs. The key elements of our literacy program include: 

 
Instructional Methods 
• Interactive Read Alouds: Teachers model fluent reading, develop vocabulary and 

comprehension skills, and expose students to seminal texts. 
• Guided Reading: In flexible small groups based on assessed reading levels, teachers coach 

students in comprehension strategies as they read and discuss a single text.  
• Independent Reading: Students select and read “just right” books at their own independent 

reading level to develop comprehension skills and decoding strategies, build fluency and 
stamina, and acquire content knowledge. 

• Phonics and Word Study: Vocabulary development with focus on spelling, phonics, and 
grammar to teach conventions of written and oral language. 

• Writing Workshop: Teachers lead a mini-Lesson with a clear teaching point followed by 
independent student writing. Teachers instruct students individually or through small-group 
instruction while continuously assessing their growth and development. 

• Computer-based Instruction: Based on assessed needs, students are assigned specific skill-
building and comprehension activities. 

• Paideia Seminars: Teachers will use Touchpebbles - Touchstones Discussion Method for 
young children that support Paideia Seminars– to help students search for answers to 
fundamental questions raised by text, images and art.  This shared inquiry approach 
promotes student dialogue and debate. 

 
Instructional Materials 
 
• Core Knowledge: The Core Knowledge Sequence identifies key skills, literacy and 

informational texts, sayings and phrases, speeches and vocabulary that will inform our 
selection of reading materials.   The Core Knowledge Language Arts Program provides 
detailed curriculum maps and unit plans, which include summary description, key ideas, 
core content objectives, Common Core objectives, and cross curricular connections; they 
also explicitly identify future learning that depends on the content to be taught.  In addition, 
texts and vocabulary are specified by lesson.   

• Junior Great Books: Mortimer Adler noted three key criteria for including a book on the 
“great books” list: it addresses universal ideas and themes that have occupied the minds of 
thinkers throughout history; it has relevance to the problems and issues of our times; and 
the book can be read again and again with benefit.  He identified truth, goodness, beauty, 
justice, liberty, and equality as key among the ideas that have characterized the great works 
of the Western tradition.  We intend to use materials from the Great Books Foundation, 
including Great Books Read-Aloud for K-1 and Junior Great Books for 2-5, which are aligned 
to New York State Standards.   

• Touchpebbles: Selected to support Paideia seminars, Touchpebbles is a set of fables, 
poems, art, and literature selected to introduce young children to the fundamental concepts 
of group discussion.  Once trained in the Touchstones Discussion Method, students compare 
their own points of view with others to improve their vocabulary and comprehension, 
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evaluate arguments, present evidence, consider narrative context, and learn to respect the 
opinions of others.  

 
Mathematics: We agree with recent research findings that basic math and reasoning instruction 
should start early in the education of our children and not wait until after children become 
readers.  In a comparison of primary mathematics education in Singapore and the United States, 
the American Institute for Research concluded that the U.S. “lacks a centrally identified core of 
mathematical content that provides a focus for the rest of the system.” With this in mind Brilla 
will implement a coherent mathematics program beginning in kindergarten.  It will emphasize 
incremental learning and extensive practice; major concepts are broken down into discrete 
components, put together over time, and then continuously reviewed and expanded upon.  In 
addition, our math program will emphasize talking and writing mathematically, which are an 
essential part of the Common Core Standards.   
 
Instructional Methods 
• Math Meeting: Every morning students will participate in a short and engaging meeting 

using an interactive bulletin board to orally practice math skills related to everyday life, e.g., 
calendar and time, temperature and weather, counting and patterning, graphs and money. 

• Didactic Instruction: Most topics will be introduced through short mini-lessons that explain 
a mathematical concept or procedure and demonstrate its application. 

• Guided Math Groups: Students will be provided with ample time to practice and explore 
concepts while teachers provide targeted coaching and support during guided math groups 
and centers. 

• Computer-based Instruction:  Adaptive software personalizes practice by continuously 
assessing student mastery and providing increasingly challenging problems.  Using response 
analysis, these programs also help students explore why they chose specific answers and 
where their assumptions may have led them astray.     

 
Instructional Materials 
• Core Knowledge: The Core Knowledge Sequence will provide the foundation for our scope 

and sequence.  It goes beyond the Common Core Standards by including additional topics 
such as ordinal position, orientation in time (calendar), Roman numerals and temperature.  
We will supplement any areas that do not address the Common Core Standards. 

• Eureka Math:  We intend to use Eureka Math, a curriculum published by Great Minds, a 
nonprofit organization that seeks to ensure that all students receive a content-rich 
education, underscoring our commitment to classical education and teaching the best 
content. The material upon which Eureka Math is based was originally created through a 
partnership with the New York State Education Department and differs from other texts in 
that, rather than being an update to existing material, it was designed specifically for the 
common core. In a 2015 Consumer Reports style review for instructional materials by the 
nonprofit EdReports.org, Eureka Math was the only curriculum series found to be aligned to 
the Common Core State Standards at all grade levels reviewed and far surpassed all other 
curricula evaluated. Eureka Math presents mathematics in a logical progression from PK 
through Grade 12. This coherent approach allows teachers to know what incoming students 
already have learned and ensures that students are prepared for what comes next. Using 
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Eureka Math, we hope to reduce gaps in student learning, instill persistence in problem 
solving, and prepare students to understand advanced math. We appreciate that Eureka 
Math goes beyond simply teaching students to know the process for solving a problem; they 
need to understand why that process works so they can use it anytime. Teaching 
mathematics as a story, Eureka Math builds students’ knowledge logically and thoroughly to 
help them achieve deep understanding.  

 
Social Studies: Our social studies program aims to provide students with a deep background in 
history, geography and government and provide them with the information needed to be 
productive citizens.  In concert with our literacy program, teachers will help students develop 
their understanding of the world and their place in it. The study of American history begins in 
grades K–2 with an overview of major events and figures, from the earliest days to recent times. 
A more in-depth, chronological study of American history begins again in 3rd grade.  World 
History explores major civilizations, cultures and religions.  Geography begins with an 
introduction to the seven continents and their familiar landmarks and wildlife. In subsequent 
grades it expands to include a spatial sense of the world, an awareness of the physical processes 
that shape life, a sense of the interactions between humans and their environment, an 
understanding of the relations between place and culture, and an awareness of the 
characteristics of specific regions and cultures.    
 
Instructional Methods 
• Didactic Instruction: Students will be taught basic historical and geographic information 

necessary to understand more complex issues and concepts. 
• Project-based Learning: Through hands-on immersive projects students will explore history 

and geography topics in a way that reinforces memory and understanding. 
• Paideia Seminars: Social studies is an ideal subject for discussions designed to elicit deeper 

understanding, and developmentally appropriate seminars will focus on important texts and 
events. 

 
Instructional Materials 
• Core Knowledge: We chose Core Knowledge because it provides coherent and specific 

topics to be covered in each grade that are aligned across subjects.  
• Social Studies Alive! This program by Teachers Curriculum Institute was selected because it 

marries great content, meaningful technology, and interactive classroom experiences. An 
emphasis will be placed on analyzing primary sources such as historical documents, journals, 
letters, political cartoons and photographs. 

• Computer-based Content: Our instructional staff will select programs and online content 
that provides engaging lessons about history and geography.  Social Studies Alive! includes 
online resources, game-like reading challenges, and resources for English language learners 
and students with disabilities. 

 
Science: Based on the experience of a growing number of charter schools, such as Success 
Academy, we intend to offer regular science classes beginning in kindergarten. Cognitive 
science research indicates that critical skills such as reading comprehension suffer as students 
progress through school when there is a lack of content knowledge taught in the early grades. 



Brilla College Prep at Highbridge – Charter Application January, 2016 

Response 5, page 21 

Understanding text requires students to activate prior knowledge and without a content-rich 
curriculum, students are denied this critical foundation to learning. Therefore, Science and 
Social Studies will be offered on alternating days using content integrated with the literacy 
program to ensure Brilla students are not solely focused on skill acquisition.  
 
Instructional Methods 
• Didactic Instruction: Students will be taught basic scientific information necessary to 

understand more complex issues and concepts as well as the skills needed to employ the 
scientific method. 

• Inquiry-based Learning: Through hands-on labs students will participate in experiments and 
investigation using the scientific method.  Explicit connections are made to other subjects. 

 
Instructional Materials 
• Core Knowledge: The Core Knowledge Sequence spirals each year through topics in biology, 

chemistry, physics and earth science.  
• Full Option Science System (FOSS): Modules include equipment kits, teacher guidance, and 

original student books that complement each FOSS module and integrate reading and 
language arts skills in the context of learning science. 

• Computer-based Content: Modeling is an extremely effective way to increase conceptual 
understanding in science, and computer programs offer interactive lessons that allow 
students to individually manipulate and understand topics as small as the atom and as large 
as the cosmos.  FOSS modules include a website folio with interactive simulations, bulletin 
boards, and specific links to other Internet sites to reinforce and enhance the topic. 

 
The Arts: As an essential element of classical education, the arts will be infused throughout the 
curriculum, providing frequent opportunities to sing, dance, listen to music, play act, read and 
write poetry, draw, paint, and make objects.  In addition, we will provide arts classes in all 
grades; we intend to open with one or two of the arts (visual, dance, music, theater) depending 
on the expertise and skills of our first art teacher, and intend to offer additional arts as the 
school and staff grows.  As children progress in their knowledge and competencies, they can 
begin to learn more about the methods and terminology of the different arts, and become 
familiar with an ever wider range of great artists and masterworks. A good understanding of the 
arts grows out of at least three modes of knowledge—creative (i.e., making artworks), historical 
and analytical.  
 
Instructional Methods 
• Didactic Instruction: Students will be exposed to examples of art throughout history and 

taught specific terminology and techniques of art production. 
• Project-Based: Students will have hands-on opportunities to create art, such as paintings or 

music or songs, allowing for both self-expression and the development of technique. 
• Paideia Seminars: Art serves as an excellent focus for discussion, which sharpens students’ 

critical thinking skills and allows them to make connections between their experiences and 
other cultures in time and space.  

 
Instructional Materials 
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• Core Knowledge: The Core Knowledge Sequence provides in each grade topics related to 
elements of making and appreciating art, important artists, works of art, and artistic 
concepts, musical concepts and terms, and important composers and musical works. 

• Social Studies Alive! This curriculum uses art to help students access and understand 
cultures and history.  

• Computer-based Content: A variety of software allows students of all ages to express 
themselves artistically, including drawing, video, animation and music.   

 
Fitness: A classical education addresses fitness of the mind, body and spirit.  In this age of rising 
obesity and cultural shifts, we will teach students how to build and maintain their own health.  
We will develop a year-long scope and sequence that covers physical education, nutrition and 
safety, and expect our fitness teachers to design rigorous units and lessons with clear learning 
objectives and assessments.  
 
Character Education: We understand the importance of ensuring a school community 
encounters and explores character education in ways that provide scholars with resources and 
experiences to develop positive, long-lasting individual character traits poising scholars for 
academic, social and emotional success. Our school virtues (the same four cardinal virtues 
recognized in the writings of classical antiquity)—Courage, Wisdom, Justice, and Self-control—
will be infused throughout the curriculum, referenced regularly in classroom instruction, 
intentionally modeled by faculty and staff, and showcased in tangible and deliberate ways.  For 
example: scholars will study literature about and historical figures who exemplify our virtues 
providing real-word context.  Core Knowledge, Junior Great Books, Social Studies Alive! and 
Touchpebbles all align with this approach. Further, establishing growth mindset praise will be a 
priority, ensuring scholars encounter precise, descriptive praise around character and virtues. 
For example: In addition to studying literature and historical figures, scholars will also be 
identified, recognized and celebrated as exemplars of these virtues. Sub-virtues that explicitly 
connect to the four school virtues will be incorporated. The four school virtues will lay the 
foundation needed for the introduction of sub-virtues and the process of bringing them into the 
knowledge base, academic and life experiences of scholars.  For example: gratitude and 
empathy.  

 
In an effort to enhance and strengthen our Character Education, a Character Education Lead 
was hired at the flagship Brilla in Mott Haven. This Lead is establishing consistent and effective 
character education that will be considered for inclusion at Brilla Highbridge and across our 
future network of schools. For example: common language and definitions, inclusion into short 
and long-term professional development for staff and faculty, quotations and art in and around 
the building, character models, virtue reflections, gratitude journals, AM and PM Routines, 
curriculum alignment, character charts, scholar of the week, weekly celebrations, awards and 
honors and quietest moment of the day.  
 
Structured Play: One of our school’s core virtues is self-control.  Research indicates that many 
children start school not ready to learn because they lack one critical skill: the ability to regulate 
their social, emotional and cognitive behaviors. Studies show that self-regulation–often called 
executive function–has a stronger association with academic achievement than IQ or entry-level 
reading or math skills (Blair; Normandeau & Guay).  We intend to include a short period of 
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structured play each day to allow students some movement and independence.  Play is defined 
as freely chosen, personally directed, and intrinsically motivated behavior that actively engages 
a child. Students will have the opportunity to choose to participate in a variety of centers, such 
as a sand box, blocks or toy work spaces.  Teachers will develop a common set of rules, provide 
conflict resolution tools and expect positive language and inclusive behavior.  Structured play 
provides students with a creative outlet while simultaneously developing self-control and social 
skills. 

 
Course Overview: 
 

English Language Arts 
The information for grades K-3 is based on the curriculum developed and in use at our 
Brilla flagship school.  For grades 4-5 we will continue to rely on the Core Knowledge 
sequence as the foundation for what students should know and be able to do in each 
grade. 

 
Curriculum Programs: 

• Core Knowledge 
• Classics Read Aloud 
• Reading Comprehension 
• Guided Reading 
• Grammar/Vocabulary 
• Fluency Karaoke 
• Phonics (Kindergarten) 
• iStation (blended learning) 

 
Assessment: 

• Quarterly STEP testing 
• Quarterly reading interim assessments 
• NWEA (3x/year) 
• iStation monthly assessments 

 
Content and Skills:  

 
Kindergarten ELA 

Unit 1: Habits on Discussion (5 days) 
Students will be introduced to whole group and small group discussion habits to build lifelong readers. Students 
will use the habits of discussion for the entire school year thereafter. 

Unit 2: Comprehension Skills (14 days) 
Students will be introduced to the reading curriculum and learn basic comprehension skills: predictions, 
connections, visualize, wonder, notice, and figure out. Also, students will be able to identify parts of a book and 
preview a text. 

Unit 3: Nursery Rhymes (15 days) 
This unit will introduce students to nursery rhymes and fables that have been favorites with children for 
generations. Students will learn classic rhymes like Twinkle, Twinkle, Little Star, Humpty Dumpty, and Hickory, 
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Dickory, Dock, as well as classic characters such as Humpty Dumpty and Little Miss Muffet. Students will also be 
listening to some well-known fables, which are special types of fiction that teach morals, or important lessons.  
• Ask and answer questions requiring literal recall and understanding.  
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

a fiction read-aloud.  
• Listen to, understand, and recognize a variety of texts.  
• Describe characters, setting, things, events, actions, a scene, or facts from a read- aloud.  

Unit 4: The Five Senses (11 days) 
This unit will be one of many that will follow in subsequent grade levels in which students will broaden their 
knowledge of the human body. An exploration of the senses also requires students to make observations and 
then use language to describe those observations, both of which are key skills in the scientific process. Later 
lessons will also address what happens if the senses of sight and hearing do not function properly. 
• Ask and answer questions requiring literal recall and understanding. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

fiction texts. 
• WPS ask and answer questions about unknown words in nonfiction/informational texts and discussions. 
• Actively engage in nonfiction/informational texts. 

Unit 5: Stories (12 days) 
In this unit, students will be introduced to three themes in folktales that have been told to children for 
generations, using variations from different lands or countries. By listening to these stories, students will 
increase their vocabulary and reading comprehension skills, be exposed to different places and cultures from 
around the world, and learn valuable universal lessons. 
• WPS ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 

the details and/or facts of a fiction texts. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

fiction texts, including answering why questions that require recognizing cause/effect relationships. 
• WPS, use narrative language to describe characters, setting, things, events, actions, a scene, or facts from a 

fiction texts 
• WPS ask and answer questions about unknown words in fiction texts and discussions. 
• Listen to, understand, and recognize a variety of texts, including fictional stories, fairy tales, fables, nursery 

rhymes, and poems 
• Actively engage in fiction texts. 

Unit 6: Plants (12 days) 
By listening to the texts in this unit, students will acquire a fundamental understanding of the parts of plants and 
how they grow. They will learn what plants need in order to stay alive and will be introduced to the concepts of 
the life cycle of plants, pollination, and photosynthesis. This basic knowledge about plants will lay the foundation 
for a broader understanding of ecology and the interdependence of all living things, topics that will be addressed 
in other Kindergarten units (Farms and Taking Care of the Earth), as well as in subsequent grades. 
• WPS ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 

the details and/or facts of a nonfiction/informational texts. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

nonfiction/informational texts, including answering why questions that require recognizing cause/effect 
relationships. 

Unit 7: Farms (13 days) 
This unit will introduce students to several farm animals as well as to crops that people grow on farms. Students 
will learn how farmers meet the needs of farm animals. You should have already taught the Plants unit, so 
students will make the connection that animals need food, water, and space to live and grow—just as plants do. 
Students will be able to contrast how plants make their own food with how animals get their food from eating 
plants or other living things. Students will understand the importance of farms as a source of food and other 
products people use. Students will also become familiar with the classic story The Little Red Hen, which 
introduces the seasonal rhythm of planting, growing, and harvesting. 
• WPS ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 
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the details and/or facts of a nonfiction/informational texts. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

nonfiction/informational texts, including answering why questions that require recognizing cause/effect 
relationships. 

• WPS ask and answer questions about unknown words in nonfiction/informational texts and discussions. 
• Actively engage in nonfiction/informational texts. 

Unit 8: Native Americans (9 days) 
The Native Americans unit introduces students to the broad concept that indigenous people lived on the 
continents of North  and South America long before European explorers visited and settled in this area. 
Students will learn that there were many, many different tribes of Native Americans, and that each tribe had its 
own way of eating, dressing, and living, depending on where they lived. Students will learn about three tribes in 
particular: the Lakota Sioux of the Great Plains region, and the Wampanoag and the Lenape, both of the Eastern 
Woodlands regions. They will begin to understand how different geographical regions influenced different 
lifestyles. Students will learn that each Native American group has its own distinctive culture. The last texts focus 
on Native Americans today. 
• WPS ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 

the details and/or facts of a nonfiction/informational texts. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

nonfiction/informational texts, including answering why questions that require recognizing cause/effect 
relationships. 

• WPS ask and answer questions about unknown words in nonfiction/informational texts and discussions. 
• Actively engage in nonfiction/informational texts. 

Unit 9: Kings and Queens (15 days) 
In the Kings and Queens unit, students will listen to texts about kings and queens and royal families. Both the 
fiction and nonfiction selections will build students’ understanding of the responsibilities, lifestyle, and customs 
associated with royalty throughout history. Many of the fictional rhymes, poems, and stories in this unit are 
classic, well-loved tales, including King Midas and the Golden Touch, The Princess and the Pea, Cinderella, and 
Snow White and the Seven Dwarfs. 
•  SWBAT ask and answer questions (e.g., who, what, where, when), orally or in writing, requiring literal recall 

and understanding of the details and/or facts of a nonfiction/informational texts. 
• SWBAT answer questions that require making interpretations, judgments, or giving opinions about what is 

heard in nonfiction/informational texts, including answering why questions that require recognizing 
cause/effect relationships. 

• SWBAT ask and answer questions about unknown words and phrases in nonfiction/informational texts and 
discussions. 

• SWBAT use illustrations and details in nonfiction/ informational texts to describe its key ideas. 
• SWBAT listen to and demonstrate understanding of nonfiction/informational texts of appropriate 

complexity. 
Unit 10: Seasons and Weather (21 days) 

This unit will introduce students to the concept of weather. Students will learn that different regions of Earth 
experience different characteristic weather patterns throughout the year. They will also learn that we can think 
about a year and the related weather patterns in terms of four seasons: winter, spring, summer, and autumn. 
Students will also learn why knowing about the weather is important, and how weather affects our day-to-day 
lives and activities. 
•  SWBAT ask and answer questions (e.g., who, what, where, when), orally or in writing, requiring literal recall 

and understanding of the details and/or facts of a nonfiction/informational texts. 
• SWBAT answer questions that require making interpretations, judgments, or giving opinions about what is 

heard in nonfiction/informational texts, including answering why questions that require recognizing 
cause/effect relationships. 

• SWBAT describe the connection between two individuals, events, ideas, or pieces of information in 
nonfiction/informational texts. 



Brilla College Prep at Highbridge – Charter Application January, 2016 

Response 5, page 26 

• SWBAT ask and answer questions about unknown words and phrases in nonfiction/ informational texts and 
discussions. 

• SWBAT listen to and demonstrate understanding of nonfiction/informational texts of appropriate 
complexity. 

Unit 11: Columbus and the Pilgrims (14 days) 
This unit will introduce students to the first voyage of Columbus, and the voyage of the Pilgrims some 128 years 
later. The texts stress the similarities between the voyages of Columbus and the Pilgrims and how they both led 
to interactions between Europeans and Native Americans. This unit also reinforces basic geography concepts, 
including the locations of the different continents as well as cardinal directions. 
• WPS ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 

the details and/or facts of a nonfiction/informational texts. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

nonfiction/informational texts, including answering why questions that require recognizing cause/effect 
relationships. 

• WPS ask and answer questions about unknown words in nonfiction/informational texts and discussions. 
• Actively engage in nonfiction/informational texts. 

Unit 12: Colonial Towns and Townspeople (16 days) 
This unit will continue students’ journey as they learn more about the early history of our country. Students 
already know that the Pilgrims came to America from England, seeking religious freedom from texts in Columbus 
and the Pilgrims units. The setting for Colonial Towns and Townspeople is more than 150 years later, after the 
colonies had been firmly established. These texts will acquaint students with what daily life was like for the 
people who lived during these times, and how very different it was from students’ own present-day experiences. 
This background knowledge will help set the stage for an in-depth understanding in later grades of specific 
historical events that also took place during colonial times. During these years, America evolved from a small 
group of dependent British colonies to a growing, independent nation. 
• WPS ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 

the details and/or facts of a nonfiction/informational texts. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

nonfiction/informational texts, including answering why questions that require recognizing cause/effect 
relationships. 

• WPS ask and answer questions about unknown words in nonfiction/informational texts and discussions. 
WPS describe illustrations from nonfiction/informational texts. 

• Actively engage in nonfiction/informational texts. 
Unit 13:  Taking Care of the Earth (15 days) 

This unit will introduce students to the importance of being environmentally aware individuals. Students will 
learn that the  best way to conserve Earth’s natural resources is to practice the three Rs of conservation—
reduce, reuse, and recycle. By studying conservation, students will become familiar with the earth’s natural 
resources and will begin to recognize how people’s actions affect the environment in which we live. Students will 
learn specifically about land, water, and air pollution as well as the water cycle,   the journey of trash from its 
creation to its burial in a landfill, and the steps in the recycling and composting processes. Practical examples of 
how students can help take care of the earth are included in every lesson. 
• WPS ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 

the details and/or facts of a nonfiction/informational texts. 
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

nonfiction/informational texts, including answering why questions that require recognizing cause/effect 
relationships. 

• WPS ask and answer questions about unknown words in nonfiction/information al texts and discussions. 
• Explain that Stone Soup is a fictional story about colonial tradespeople in contrast to the informational text 

in earlier lessons. 
• Actively engage in nonfiction/informational texts. 

Unit 14:  Presidents and American Symbols (13 days) 
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This unit explores the lives and legacies of five famous presidents and introduces students to several national 
symbols, including the American flag, the Statue of Liberty, the White House, and Mount Rushmore. Students 
begin by hearing about  the branches of the government, what a president is, what a president does, and how a 
person becomes president. Students should have learned about monarchies in the Kings and Queens unit prior to 
this unit, providing useful background knowledge on forms of government. By the end of this unit, students will 
be able to make a comparison between a king and a president. 
• WPS, ask and answer questions (e.g., who, what, where, when) requiring literal recall and understanding of 

the details and/or facts of a nonfiction/informational texts  
• Answer questions that require making interpretations, judgments, or giving opinions about what is heard in 

nonfiction/informational texts, including answering why questions that require recognizing cause/effect 
relationships. 

• WPS ask and answer questions about unknown words in nonfiction/informational texts and discussions. 
• Actively engage in nonfiction/informational texts. 

 
1st Grade ELA 

Unit 1: Habits on Discussion (1 week/Summer School) 
• Scholars will work on the habits of discussion appropriate for their grade level. 
• Scholars will listen carefully without interrupting. 
• Scholars will think about what is being said to participate actively with others. 
• Scholars will ask questions and respectfully engage in conversations. 
• Scholars will be able to agree, disagree, clarify confusion, confirm, and extend. 

Unit 2: Comprehension Skills (2 weeks) 
• Scholars will be able to make predictions. (What will happen next? How might the story end?) 
• Scholars will be able to make connections. (What does this text remind of?) 
• Scholars will be able to visualize. (What picture or movie did I create while reading the words?) 
• Scholars will be able to wonder. (What questions do I have about the text?) 
• Scholars will be able to notice. (What are the important clues?) 
• Scholars will be able to figure out. (How do the clues fit together?) 

Unit 3:  Fables and Stories (3 weeks) 
This domain will introduce students to fables and stories that have delighted generations of people. By listening 
to these classics, students will increase their vocabulary and reading comprehension skills, learn valuable lessons 
about ethics and behavior, become familiar with the key elements and parts of a story, and acquire cultural 
literacy.  

Unit 4:  The Human Body (2 weeks) 
In this unit, students will be provided with a basic introduction to the human body. Students will be introduced to 
a network of body systems, comprised of organs that work together to perform a variety of vitally important 
jobs. Students will learn about the fundamental parts and functions of five body systems: skeletal, muscular, 
digestive, circulatory, and nervous. This domain also focuses on care and maintenance of the human body. 
Students will learn how germs can cause disease, as well as how to help stop the spread of germs. 

Unit 5:  Different Lands, Similar Stories (3 weeks) 
In this unit, students will be introduced to three themes in folktales that have been told to children for 
generations, using variations from different lands or countries. By listening to these stories, students will 
increase their vocabulary and reading comprehension skills, be exposed to different places and cultures from 
around the world, and learn valuable universal lessons. 

Unit 6:  Early World Civilizations (3 weeks) 
In this unit, students will be introduced to the development of early civilizations by examining the fundamental 
features of civilizations, including the advent of farming, establishment of cities and government, and creation of 
other practices, such as writing and religion. It should be noted that the word civilization, as used in this domain, 
is not meant to convey a value judgment but to indicate that a group of people collectively established and 
shared these practices. Starting in the ancient Middle East, students will study Mesopotamia. They will learn 
about the importance of the Tigris and Euphrates rivers, the development of cuneiform as the earliest-known 
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form of writing, the first codification of laws known as the Code of Hammurabi, and the significance of gods and 
goddesses in the “cradle of civilization.” Students will then explore ancient Egypt and be able to compare and 
contrast Mesopotamia and Egypt. They will learn about the importance of the Nile River; the use of hieroglyphs; 
the rise of pharaohs, including Tutankhamun and Hatshepsut; the building of the Sphinx and pyramids; and the 
significance of mummification and the afterlife for ancient Egyptian. 

Unit 7:  Early American Civilizations (2 weeks) 
In this unit, there is a study of the Maya, Aztec, and Inca civilizations, exposing students to the gradual 
development of cities. Students will examine the fundamental features of the Maya, Aztec, and Inca, including 
farming, the establishment  of cities and government, as well as religion. Students will be encouraged to 
compare and contrast each of these societies and their elements. 

Unit 8:  Astronomy (2 weeks) 
In this unit, students are introduced to the solar system—our home in space. They will learn that Earth, the 
planet on which we live, is just one of many different celestial bodies within the solar system. They will learn how 
the sun, the stars, the moon, and the other planets relate to the earth (given its position in space). In the early 
texts, students will learn that the sun is a giant star as well as a source of light, heat, and energy for the earth. 
They will also learn about the earth’s orbit around the sun, and how the Earth’s own rotation on its axis leads to 
the phenomenon of day and night. Part of this domain is focused on the history of space exploration and the 
missions to the moon. Students will learn about NASA, the Space Race, the Apollo missions, and what it takes to 
be an astronaut. 

Unit 9:  History of the Earth (2 weeks) 
In this unit, students will learn about the geographical features of the earth’s surface. They will also learn about 
the inside of the earth and characteristics of its various layers. Students will learn about the shape of the earth, 
the North and South Poles, and the equator. Students will also learn the names of the layers of the earth—the 
crust, the mantle, and the core—and characteristics of each layer. Students will learn how occurrences such as 
volcanoes and geysers give information about the layers of the earth. 

Unit 10:  Animals and Habitats (3 weeks) 
In this unit, students will be introduced to the wonder of the natural world, focusing on the interconnectedness 
of all living things  with their physical environment and with one another. Students will learn what a habitat is 

and will also learn to identify specific  types of habitats and their related characteristics. They will learn to 

recognize different plants and animals as being indigenous  to specific habitats and will begin to develop an 
understanding of several fundamental principles of nature. They will learn, for example, that animals and plants 
typically live in those habitats to which they are best suited, often developing unique characteristics or features 
that enable them to specifically adapt to the climate and conditions of a given environment. They will also be 
introduced to simple classifications of animals according to the types of food they eat and will begin to 
understand the notion of a food chain.  

Unit 11:  Fairy Tales (3 weeks) 
In this unit, students will be introduced to fairy tales that have been favorites with children for generations. 
Students will learn about the elements of fairy tales that distinguish them from other types of fiction. They will 
also learn that fairy tales have the elements of character, plot, and setting that are found in other types of 
fiction. By becoming familiar with particular fairy tales, students will be able to add these tales to their 
repertoire of stories that they are able to retell orally. Reading these fairy tales will help first-grade students 
develop a strong foundation for the understanding of other fictional stories in later grades. 

Unit 12:  A New Nation: American Independence (2 weeks) 
In this unit, students will hear about the birth of our country, the United States of America. They will be 
introduced to many important historical figures and events as the story unfolds to describe how the thirteen 
colonies evolved slowly over time from their initial dependence on England to the status of an independent 
nation. The overriding focus of this domain is from the perspective of a rather wide lens, i.e., to emphasize the 
story of how the colonies became an independent nation. 

Unit 13: Frontier Explorers (2 weeks) 
In this unit, students will learn about the American frontier and the explorers that played an important role in 
the westward expansion of the United States. Students will be introduced to key people and events that played a 
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role in the early westward expansion of the United States. 
Unit 14: Great Readers  

In this unit, students will practice comprehension skills to get them ready for 2nd grade. 
 
 

2nd Grade ELA 
Foundational Skills: 

o Demonstrate solid understanding of the organization and basic features of print 
o Create a strong foundation of fluency with appropriate accuracy, prosody and rate of 100 words per 

minute by the end of second grade.  
o  Develop sound phonological awareness to support phonics development; apply phonics and word-

analysis skills to accurately and automatically decode words. 
 
Academic and Oral Language Development: 

o Development of a robust academic vocabulary by building word knowledge through direct acquisition of 
roots and affixes and through indirect acquisition by volume of reading in all classes; 

o Develop understanding of syntax, namely how sentences are put together and the author’s intent in 
doing so; 

o Demonstrate understanding of figurative language, word relationships and nuances in word meanings 
o Build thinking, listening and speaking skills through rich discussion of text and application of the habits 

of discussion; adapt conversation to the demands of the situation; 
o Ensure the constant development of oral language through expression and synthesis of ideas in 

presentation and conversation. 
 

World Knowledge: 
o Build world knowledge intentionally and systematically to deepen scholar understanding of essential and 

relevant topics in our world. 
o Build broad, content-rich knowledge of history, geography, science, literature and the arts in order 

to become stronger, versatile readers.   
 

Thinking Skills: 
o Build critical thinking skills by asking and answering oral and written text dependent questions that 

allow access to the big ideas of the text, core comprehension and engagement with critical text demands; 
o Build ability for students to navigate texts of different purposes, genres and styles at different levels 

and read in a variety of formats (e.g. listening to a text read aloud, reading photographs, reading a text at 
the CCSS level, reading a text at an independent level, listening to a text on cd).  

 
Love and Engagement: 
o Build a love of literacy through exposure to rich, relevant high-interest text and genuine teacher 

enthusiasm for the discipline;  
o Enhance scholar capacity and motivation to sustain a volume of engaged reading; 
o Creatively engage with self-discovery as well as new worlds, ideas and their own imagination while 

exploring text and their own writing. 
 

Writing: 
o Demonstrate the ability to clearly communicate strong ideas and produce a variety of types of writing 

across the curriculum through the application of the habits of academic writing; 
o Write fluently and with clarity through attention to sound-letter basics (letter recognition, formation, 

automaticity and legible handwriting), accurate spelling (as expected by defined spelling sequence), and 
sentence composition (grammar, syntax, and punctuation). 

Unit Topics 
Week 1- Summer School 
Unit 1- Comprehension Strategies Deep Dive 
Unit 2- Siblings and Other Rivals 
Unit 3- Author Study-Patricia Polacco 
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Unit 4- Folktales (mythology) 
Unit 5- Fairy Tales and Tall Tales 
Unit 6- Immigration 
Unit 7-Author Study- E.B. White  
Unit 8-Poetry 
Unit 9- Fighting for a Cause 

 
 

3rd Grade ELA 
Foundational Skills: 

o Support the continued development of fluent, accurate, and poetic readers, increasing rate of words 
per minute above 2nd grade benchmark while maintaining accurate decoding of multisyllabic words, 
words in and out of context, emphasis and use of tone to convey meaning. 

 
Academic and Oral Language Development: 

o Development of a robust academic vocabulary by building word knowledge through direct acquisition of 
roots and affixes and through indirect acquisition by volume of reading in all classes; 

o Develop understanding of syntax, namely how sentences are put together and the author’s intent in 
doing so; 

o Demonstrate understanding of figurative language, word relationships and nuances in word meanings 
o Build thinking, listening and speaking skills through rich discussion of text and application of the habits 

of discussion; adapt conversation to the demands of the situation; 
o Ensure the constant development of oral language through expression and synthesis of ideas in 

presentation and conversation. 
 

World Knowledge: 
o Build world knowledge intentionally and systematically to deepen scholar understanding of essential and 

relevant topics in our world. 
o Build broad, content-rich knowledge of history, geography, science, literature and the arts in order 

to become stronger, versatile readers.   
 

Thinking Skills: 
o Build critical thinking skills by asking and answering oral and written text dependent questions that 

allow access to the big ideas of the text, core comprehension and engagement with critical text demands; 
o Build ability for students to navigate texts of different purposes, genres and styles at different levels 

and read in a variety of formats (e.g. listening to a text read aloud, reading photographs, reading a text at 
the CCSS level, reading a text at an independent level, listening to a text on cd).  

 
Love and Engagement: 
o Build a love of literacy through exposure to rich, relevant high-interest text and genuine teacher 

enthusiasm for the discipline;  
o Enhance scholar capacity and motivation to sustain a volume of engaged reading; 
o Creatively engage with self-discovery as well as new worlds, ideas and their own imagination while 

exploring text and their own writing. 
 

Writing: 
o Demonstrate the ability to clearly communicate strong ideas and produce a variety of types of writing 

across the curriculum through the application of the habits of academic writing; 
o Write fluently and with clarity through attention to sound-letter basics (letter recognition, formation, 

automaticity and legible handwriting), accurate spelling (as expected by defined spelling sequence), and 
sentence composition (grammar, syntax, and punctuation). 

Week 1- Summer School 
Unit 1- Comprehension Strategies Deep Dive 
Unit 2- Classic Tales (CKLA) 
Unit 3- Everyday Heroes 
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Unit 4- Rattenborough’s Guide to Animals (CKLA) 
Unit 5- Author Study- Patricia MacLachlan 
Unit 6-Poetry   
Unit 7-Author Study- Kate DiCamillo 
Unit 8- Discrimination Hurts 
Unit 9- Astronomy (CKLA) 

 
 

4th Grade ELA 
I. Writing, Grammar, and Usage  

A. Writing and Research  
B. Grammar and Usage  

II. Poetry  
A. Poems  
B. Terms  

III. Fiction  
A. Stories  
B. Myths and Mythical Characters  
C. Literary Terms  

IV. Speeches V. Sayings and Phrases 
 
 

5th Grade ELA 
I. Writing, Grammar, and Usage  

A. Writing and Research  
B. Grammar and Usage  
C. Vocabulary  

II. Poetry  
A. Poems  
B. Terms  

III. Fiction and Drama  
A. Stories  
B. Drama  
C. Myths and Legends  
D. Literary Terms  

IV. Speeches  
V. Sayings and Phrases 

 
Mathematics 
The information for grades K-3 is based on the curriculum developed and in use at our 
Brilla flagship school.  For grades 4-5 we will continue to rely on the Core Knowledge 
sequence as the foundation for what students should know and be able to do in each 
grade. 

 
Curriculum Programs: 

• Math In Focus 
• Engage NY 
• Calendar Math 
• ST Math, ST Fluency (blended learning) 
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Assessment: 
• Quarterly math interim assessments 
• NWEA (3x/year) 
• Mid- and End-of-Module Assessments 

 
Content and Skills:  

 
Kindergarten Math 

 
Module 1: Numbers to 10 
Numbers | Number Quantities and Modeling 
Topic A | Attributes of Two Related Objects | K.MD.3 | 3 days 
Topic B | Classify to Make Categories and Count| K.CC.4.a, K.CC.4.b, K.MD.3| 3 days 
Topic C | Numerals to 5 in Different Configurations, Math Drawings, and Expressions | K.CC.4, K.CC.4.a, K.CC.4.b, 
K.CC.5, K.OA.3| 5 days 
Topic D | The Concept of Zero and Working with Numbers 0-5| K.CC.4.a, K.CC.4.b, K.MD.3| 8 days 
  MID-MODULE ASSESSMENT  
Topic E | Working with Numbers 6-8 in Different Configurations| K.CC.3, K.CC.4, K.CC.4.a, K.CC.4.b, K.CC.5| 6 days 
Topic F | Working with Numbers 9-10 in Different Configurations| K.CC.3, K.CC.4, K.CC.4.a, K.CC.4.b, K.CC.5| 6 days 
Topic G | One More Than with Numbers 0-10| K.CC.4.a, K.CC.4.b, K.CC.4.c, K.CC.2, K.CC.5| 4 days 

Topic H | One Less Than with Numbers 0-10| K.CC.4, K.CC.4.a, K.CC.4.b, K.CC.4.c, K.CC.5| 8 days 
  END-OF-MODULE ASSESSMENT  
 
Module 2: Two-Dimensional and Three-Dimensional Shapes 
Number, Geometry, and Measurement 
Topic A | Two-Dimensional Flat Shapes| K.G.1, K.G.2, K.G.4 | 5 days 
Topic B | Three-Dimensional Solid Shapes| K.G.1, K.G.2, K.G.4 | 5 days 
Topic C | Two-Dimensional and Three- Dimensional| K.G.1, K.G.2, K.G.4 | 4 days 
  END-OF-MODULE ASSESSMENT  
 
 
Module 3: Comparison of Length, Weight, Capacity, and Numbers to 10 
Number, Geometry, and Measurement 
Topic A | Comparison of Length and Height | K.MD.1, K.MD.2 | 3 days 
Topic B | Comparison of Length and Height of Linking Cube Sticks Within 10 | K.MD.1, K.MD.2, K.CC.4.c, K.CC.5, K.CC.6 
| 4 days 
Topic C | Comparison of Weight | K.MD.1, K.MD.2 | 5 days 
  MID-MODULE ASSESSMENT  
Topic D | Comparison of Volume |  K.MD.1, K.MD.2 | 3 days 
Topic E | Are There Enough? | K.CC.6 | 4 days 
Topic F | Comparison of Sets Within 10 | K.CC.6, K.CC.7, K.CC.4.c, K.MD.2 | 5 days 
Topic G | Comparison of Numerals | K.CC.6, K.CC.7, K.CC.4.c | 4 days 
Topic H | Clarification of Measurable Attributes | K.MD.1, K.MD.2, K.CC.6, K.CC.7 | 7 days 
  END-OF-MODULE ASSESSMENT  
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Module 4: Number Pairs, Addition and Subtraction to 10 
Numbers | Number Quantities and Modeling 
Topic A | Compositions and Decompositions of 2, 3, 4, and 5 | K.OA.1, K.OA.3, K.OA.5 | 6 days 
Topic B | Decompositions of 6, 7, and 8 into Number Pairs | K.OA.3, K.OA.1, K.OA.4 | 6 days 
Topic C | Addition with Totals of 6, 7, and 8 | K.OA.1, K.OA.2, K.OA.3, K.OA.4 | 6 days 
Topic D | Subtraction form Numbers to 8 | K.OA.1, K.OA.2, K.OA.3 | 9 days 
  MID-MODULE ASSESSMENT  
Topic E | Compositions of 9 and 10 into Number Pairs | K.OA.3 | 4 days 
Topic F | Addition with Totals of 9 and 10 | K.OA.2 | 4 days 
Topic G | Subtraction with Totals of 9 and 10 | K.OA.1, K.OA.2, K.OA.3 | 4 days 
Topic H | Patterns with Adding 0 and 1 and Making 10 | K.OA.1, K.OA.2, K.OA.4 | 8 days 
  END-OF-MODULE ASSESSMENT  

 
 
Module 5: Numbers 10-20 and Counting to 100 
Numbers | Number Quantities and Modeling 
Topic A | Count 10 Ones and Some Ones | K.CC.1, K.NBT.1, K.CC.2, K.CC.4.a, K.CC.4.b, K.CC.4.c, K.CC.5 | 5 days 
Topic B | Compose Numbers 11-20 from 10 Ones and Some Ones; Represent and Write Teen Numbers | K.CC.1, 
K.CC.2, K.CC.3, K.CC.4.a, K.CC.4.b, K.CC.4.c, K.CC.5, K.NBT.1 | 4 days 
Topic C | Decompose Numbers 11-20, and Count to Answer “How Many?” Question in Varied Configurations| K.CC.4, 
K.CC.4.b, K.CC.4.c, K.CC.5, K.NBT.1 | 8 days 
  MID-MODULE ASSESSMENT  
Topic D | Extend the Say Ten and Regular Count Sequence to 100 | K.CC.1, K.CC.2, K.CC.3, K.CC.4.c, K.CC.5, K.NBT.1 | 5 
days 
Topic E | Represent and Apply Compositions and Decompositions of Teen | K.CC.5, K.NBT.1, K.CC.1, K.CC.2, K.CC.3, 
K.CC.4.c, K.CC.6, 1.OA.8, 1.NBT.3 | 8 days 
  END-OF-MODULE ASSESSMENT  
 
Module 6: Analyzing, Comparing, and Composing Shapes 
Geometry | Geometry band Modeling 
Topic A | Building and Drawing Flat and Solid Shapes| K.G.5, K.G.4, K.CC.4 | 4 days 
Topic B | Composing and Decomposing | K.G.6 | 6 days 
  END-OF-MODULE ASSESSMENT  
 
 

1st Grade Math 
 

Module 1: Sums and Differences to 10 
Numbers | Number Quantities and Modeling 
Topic A | Embedded Numbers and Decompositions | 1.OA.1, 1.OA.5 | 3 days 
Topic B | Counting On from Embedded Numbers | 1.OA.1, 1.OA. 5, 1.OA.6 | 5 days 
Topic C | Addition Word Problems | 1.OA.1, 1.OA.6 | 5 days 
Topic D | Strategies for Counting On | 1.OA.5, 1.OA. 8, 1.OA.6 | 3 days 
Topic E | The Commutative Property of Addition and the Equal Sign | 1.OA.3, 1.OA.7 | 4 days 
Topic F | Development of Addition Fluency Within 10 | 1.OA.3, 1.OA.6 | 7 days 
  MID-MODULE ASSESSMENT  
Topic G | Subtraction as an Unknown Addend Problem | 1.OA.1, 1.OA.4, 1.OA.5 | 3 days 
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Topic H | Subtraction Word Problems | 1.OA.1, 1.OA.4, 1.OA.5, 1.OA.8 | 5 days 
Topic I | Decomposition Strategies for Subtraction | 1.OA.5, 1.OA.6, 1.OA.4| 5 days 
Topic J | Development of Subtraction Fluency Within 10 | 1.OA.6 | 5 days 
  END-OF-MODULE ASSESSMENT  
 
Module 2: Introduction to Place Value Through Addition and Subtraction Within 20 
Numbers | Number Quantities and Modeling 
Topic A | Counting On or Making Ten to Solve “Result Unknown” and “Total Unknown” Problems | 1.OA.1, 1.OA.2, 
1.OA.3, 1.OA.6 | 14 days 
Topic B | Counting On or Taking from Ten to Solve “Result Unknown” and “Total Unknown” Problems| 1.OA.1, 1.OA.3, 
1.OA.4, 1.OA. 5, 1.OA.6, 1.OA.7 | 10 days 
Topic C | Strategies for Solving “Change” or “Addend Unknown” Problems | 1.OA.1, 1.OA.4, 1.OA.5, 1.OA.6, 1.OA.7, 
1.OA.8 | 4 days 
Topic D | Varied Problems with Decompositions of Teen Numbers as 1 Ten and Some Ones | 1.OA.1, 1.OA.6, 1.NBY.2, 
1.NBT.2.a, 1.NBT.2.b, 1.NBT.5 | 7 days 
  END-OF-MODULE ASSESSMENT  

 
Module 3: Ordering and Comparing Length Measurements as Numbers 
Number | Geometry and Measurement 
Topic A | Indirect Comparison in Length Measurement| 1.MD.1 | 3 days 
Topic B | Standard Length Units | 1.MD.1 , 1.MD.2| 3 days 
Topic C | Non-standard and Standard Length Units| 1.OA.1, 1.MD.2 | 3 days 
Topic D | Data Interpretation | 1.OA.1, 1.MD. 4| 5 days 
  END-OF-MODULE ASSESSMENT  

 
Module 4: Place Value, Comparison, Addition and Subtraction to 40 | Module 4  
Numbers | Number Quantities and Modeling 
Topic A | Tens and Ones | 1.NBT.1, 1.NBT.2, 1.NBT.2.a, 1.NBT.2.c, 1.NBT.5  | 6 days 
Topic B | Comparison of Pairs of Two-Digit Numbers | 1.NBT.3, 1.NBT.1, 1.NBT.2 | 4 days 
Topic C | Addition of Tens or Ones to a Two-Digit Number |1.NBT.2, 1.NBT.2.a, 1.NBT.2.c, 1.NBT.4, 1.NBT.6 | 5 days 
  MID-MODULE ASSESSMENT  
Topic D | Addition of Tens or Ones to a Two-Digit Number | 1.NBT.4| 6 days 
Topic E | Varied Problem Types Within 20 | 1.OA.1 | 4 days 
Topic F | Addition of Tens and Ones to a Two-Digit Number | 1.NBT.4 | 10 days 
  END-OF-MODULE ASSESSMENT  
 
Module 5: Identifying, Composing, and Partitioning Shapes 
Geometry | Geometry and Modeling  
Topic A | Attributes of Shapes| 1.G.1 | 3 days 
Topic B | Part-Whole Relationships Within Composite Shapes | 1.G.2 | 3 days 
Topic C | Halves and Quarters of Rectangles and Circles | 1.G.3 | 3 days 
Topic D | Application of Halves to Tell Time | 1.MD.3, 1.G.3 | 6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 6: Place Value, Comparison, Addition and Subtraction to 100  
Numbers | Number Quantities and Modeling 
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Topic A | Comparison Word Problems | 1.OA.1 | 2 days 
Topic B | Numbers to 120 | 1.NBT.1, 1.NBT.2, 1.NBT.3, 1.NBT.5, 1.NBT.2.a, 1.NBT.2.c | 7 days 
Topic C | Addition to 100 Using Place Value Understanding | 1.NBT.4, 1.NBT.6 | 8 days 
Topic D | Varied Place Value Strategies for Addition to 100 | 1.NBT.4 | 5 days 
  MID-MODULE ASSESSMENT  
Topic E | Coins and Their Values | 1.MD.3 | 5 days 
Topic F | Varied Problem Types Within 20 | 1.OA.1 | 5 days 
  END-OF-MODULE ASSESSMENT  
Topic G | Culminating Experiences| 1.OA.1, 1.OA. 5, 1.OA.6 | 3 days 
 
 
 

2nd Grade Math 
 
Module 1: Sums and Differences to 100 
Numbers | Number Quantities and Modeling 
Topic A | Foundations for Fluency with Sums and Differences Within 100 | 2.OA.1, 2.OA.2, K.OA.3, K.OA.4, K.NBT.2.b, 
1.OA.5, 1.OA.6  | 2 days 
Topic B | Initiating Fluency with Addition and Subtraction Within 100 | 2.OA.1, 2.OA.2 | 
6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 2: Addition and Subtraction of Length Units 
Number, Geometry, and Measurement 
Topic A | Understand Concepts About the Ruler| 2.MD.1 | 3 days 
Topic B | Measure and Estimate Length Using Different Measurement Tools| 2.MD.1, 2.MD.3 | 2 days 
Topic C | Measure and Compare Lengths Using Different Length Units | 2.MD.1, 2.MD.2, 2.MD.4 | 2 days 
Topic D | Relate Addition and Subtraction to length | 2.MD.5, 2.MD.6 | 3 days 
  END-OF-MODULE ASSESSMENT  
 
Module 3: Place Value, Counting, and Comparison of Numbers to 1000 
Numbers | Number Quantities and Modeling 
Topic A | Forming Base Ten Units of Ten, a Hundred, and a Thousand | 2.NBT.1 | 1 day 
Topic B | Understanding Place Value Units of One, Ten, and a Hundred | 2.NBT.2, 2.NBT.1 | 2 days 
Topic C | Three-Digit Numbers in Unit, Standard, Expanded, and Word Forms | 2.NBT.2, 2.NBT.1, 2.NBT.3 | 4 days 
Topic D | Modeling Base Ten Numbers Within 1000 with Money | 2.NBT.2, 2.NBT.1, 2.NBT.3, 2.ND.8 | 5 days 
  MID-MODULE ASSESSMENT  
Topic E | Modeling Numbers Within 1000 with Place Value Disks | 2.NBT.1.a | 5 days 
Topic F | Comparing Two Three-Digit Numbers | 2.NBT.4 | 3 days 
Topic G | Finding 1, 10, and 100 More or Less Than a Number | 3.NBT.2, 2.OA.1, 2.NBT.8 | 5 days 
  END-OF-MODULE ASSESSMENT  
 
Module 4: Addition and Subtraction Within 200 with Word Problems to 100 
Numbers | Number Quantities and Modeling 
Topic A | Sum and Differences Within 100 | 2.OA.1, 2.NBT.5, 2.NBT.8, 2.NBT.9 | 5 days 
Topic B | Strategies for Composing a Ten | 2.NBT.7, 2.NBT.9, 2.OA.1, 2.NBT.5 | 5 days 
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Topic C | Strategies for Decomposing a Ten | 2.OA.1, 2.NBT.7, 2.NBT.9, 2.NBT.5 | 8 days 
  MID-MODULE ASSESSMENT  
Topic D | Strategies for Composing Tens and Hundreds | 2.NBT.6, 2.NBT.7, 2.NBT.8, 2.NBT.9 | 6 days 
Topic E | Strategies for Decomposing Tens and Hundreds | 2.NBT.7, 2.NBT.9 | 6 days 
Topic F | Student Explanations of Written Methods | 2.OA.1, 2.NBT.7, 2.NBT.9 | 5 days 
  END-OF-MODULE ASSESSMENT  

 
Module 5: Addition and Subtraction Within 1000 with Word Problems to 100 
Numbers | Number Quantities and Modeling 
Topic A | Strategies for Adding and Subtracting Within 1000 | 2.NBT.7, 2.NBT.8, 2.NBT.9 | 7 days 
Topic B | Strategies for Composing Tens and Hundreds Within 1000 | 2..NBT.7, 2.NBT.9| 7 days 
  MID-MODULE ASSESSMENT  
Topic C | Strategies for Decomposing Tens and Hundreds Within 1000 | 2.NBT.7, 2.NBT.9 | 6 days 
Topic D | Student Explanations for Choice of Solution Methods| 2.NBT.7, 2.NBT.8, 2.NBT.9| 4 days 
  END-OF-MODULE ASSESSMENT  
 
Module 6: Foundations of Multiplication and Division  
Number, Geometry, and Measurement 
Topic A | Formations of Equal Groups | 2.OA.1, 2.NBT.2, 2.NBT.6 | 4 days 
Topic B | Arrays and Equal Groups | 2.OA.4 | 7 days 
  MID-MODULE ASSESSMENT  
Topic C | Rectangular Arrays as a Foundation for Multiplication and Division | 7 days 
Topic D | The Meaning of Even and Odd Numbers | 2.OA.3 | 6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 7: Problem Solving with Length, Money, and Data 
Number, Geometry, and Measurement 
Topic A | Problem Solving with Length, Money, and Data | 2.MD.10 | 5 days 
Topic B | Problem Solving with Coins and Bills | 2.NBT.5, 2.MD.8, 2.NBT.2, 2.NBT.6 | 10 days 
  MID-MODULE ASSESSMENT  
Topic C | Creating an Inch Ruler | 2.MD.1 | 2 days 
Topic D | Measuring and Estimating Length Using Customary and Metric Units | 2.MD.1, 2.MD.2, 2.MD.3, 2.MD.4| 4 
days 
Topic E | Problem Solving with Customary and Metric Units| 2.MD.5, 2.MD.6, 2.NBT.2, 2.NBT.4, 2.NBT.5 | 3 days 
Topic F | Displaying Measurement Data| 2.MD.6, 2.MD.9, 2.MD.1, 2.MD.5 | 6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 8: Time, Shapes, and Fractions as Equal Parts of Shapes 
Number, Geometry, and Measurement 
Topic A | Attributes of Geometric Shapes | 2.G.1 | 5 days 
Topic B | Composite Shapes and Fraction Concepts | 2.G.3 | 5 days 
  MID-MODULE ASSESSMENT  
Topic C | Halves, Thirds, and Fourths of Circles and Rectangles | 2.G.3 | 4 days 
Topic D | Application of Fractions to Tell Time | 6 days 
  END-OF-MODULE ASSESSMENT  
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3rd Grade Math 

 
Module 1: Properties of Multiplication and Division and Solving Problems with Units 
of 2-5 and 10 
Numbers | Number Quantities and Modeling 
Topic A | Multiplication and the Meaning of the Factors | 3.OA.1, 3.OA.3 | 3 days 
Topic B | Division as an Unknown Factor Problem | 3.OA.2, 3.OA.6, 3.OA.3, 3.OA.4 | 3 days 
Topic C | Multiplication Using Units of 2 and 3 | 3.OA.1, 3.OA.5, 3.OA.3, 3.OA.4 | 6 days 
  MID-MODULE ASSESSMENT  
Topic D | Division Using Units of 2 and 3 | 3.OA.2, 3.OA.4, 3.OA.6, 3.OA.7, 3.OA.3, 3.OA.8 |  
3 days 
Topic E | Multiplication and Division Using Units of 4 | 3.OA.5, 3.OA.7, 3.OA.1, 3.OA.2, 3.OA.3, 3.OA.4, 3.OA.6| 3 days 
Topic F | Distributive Property and Problem Solving Using Units of 2-4 and 10 | 3.OA.3, 3.OA.5, 3.OA.7, 3.OA.8, 3.OA.1, 
3.OA.2, 3.OA.4, 3.OA.6| 6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 2: Place Value and Problem Solving with Units of Measure 
Number, Geometry, and Measurement 
Topic A | Time Measurement and Problem Solving | 3.MD.1, 3.NBT.2| 5 days 
Topic B | Measuring Weight and Liquid Volume in Metric Units | 3.NBT.2, 3.MD.2 | 8 days 
  MID-MODULE ASSESSMENT  
Topic C | Rounding to the Nearest Ten and Hundred | 3.NBT.1, 3.MD.1, 3.MD.2 | 3 days 
Topic D | Two- and Three-Digit Measurement Addition Using the Standard Algorithm | 3.NBT.1, 3.NBT.2, 3.MD.1, 
3.MD.2 | 3 days 
Topic E | Two- and Three Digit Measurement Subtraction Using the Standard Algorithm| 3.NBT.1, 3.NBT.2, 3.MD.1, 
3.MD.2 | 6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 3: Multiplication and Division with Units of 0, 1, 6-9, and Multiples of 10 
Numbers | Number Quantities and Modeling 
Topic A | Multiplication and Division with Units of 0, 1, 6-9, and Multiples of 10 | 3.OA.4, 3.OA.5, 3.OA.7, 3.OA.9 | 3 
days 
Topic B | Multiplication and Division Using Units of 6 and 7 | 3OA.3, 3.OA.4, 3.OA.5, 3.OA.7 | 4 days 
Topic C | Multiplication and Division Using Units up to 8 | 3.OA.3, 3.OA.4, 3.OA.5, 3.OA.7 | 6 days 
Topic D | Multiplication and Division Using Units of 9 | 3.OA.3, 3.OA.4, 3.OA.5, 3.OA.7, 3.OA.9 | 4 days 
  MID-MODULE ASSESSMENT  
Topic E | Analysis of Patterns and Problem Solving Including Units of 0 and 1 | 3.OA.3, 3.OA.7, 3.OA.8, 3.OA.9| 3 days 
Topic F | Multiplication of Single-Digit Factors and Multiples of 10 | 3.OA.5, 3.OA.8, 3.OA.9, 3.NBT.3 | 5 days 
  END-OF-MODULE ASSESSMENT  
 
Module 4: Multiplication and Area 
Number, Geometry, and Measurement 
Topic A | Foundations for Understanding Area| 3.MD.5 | 4 days 
Topic B | Concepts of Area| 3.MD.5, 3.MD.6, 3.MD.7.d, 3.MD.7.a| 6 days 
  MID-MODULE ASSESSMENT  
Topic C | Arithmetic Properties Using Area Models | 3.MD.5, 3.MD.6, 3.MD.7.a, 3.MD.7.b, 3.MD.7.c, 3.MD.7.d | 3 
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days 
Topic D | Applications of Area Using Side Lengths of Figures | 3.MD.6, 3.MD.7.a, 3.MD.7.b, 3.MD.7.c, 3.MD.7.d, 
3.MD.5 | 7 days 
  END-OF-MODULE ASSESSMENT  
 
Module 5: Fractions as Numbers on the Number Line 
Fractions | Ratios and Proportions  
Topic A | Partitioning a Whole into Equal Parts | 3.G.2, 3.NF.1 | 4 days 
Topic B | Unit Fractions and their Relation to the Whole | 3.NF.1, 3.NF.3, 3.G.2| 5 days 
Topic C | Comparing Unit Fractions and Specifying the Whole | 3.NF.1, 3.NF.3, 3.NF.3.a, 3.NF.b., 3.NF.c, 3.NF.3.d, 
3.G.2 | 7 days 
  MID-MODULE ASSESSMENT  
Topic D | Fractions on the Number Line | 3.NF.2, 3.NF.2.a, 3.NF.2.b., 3.NF.3, 3.NF.3.c, 3.NF.3.d| 6 days 
Topic E | Equivalent Fractions | 3.NF.3, 3.NF.3.a, 3.NF.3.b, 3.NF.3.c | 8 days 
Topic F | Counting On from Embedded Numbers | 1.OA.1, 1.OA. 5, 1.OA.6 | 6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 6: Collecting and Displaying Data  
Number, Geometry, and Measurement 
Topic A | Generate and Analyze Categorical Data | 3.MD.3 | 4 days 
Topic B | Generate and Analyze Measurement Data | 3.MD.4 | 6 days 
  END-OF-MODULE ASSESSMENT  
 
Module 7: Geometry and Measurement Word Problems 
Topic A | Solving Word Problems| 3.OA.8 | 3 days 
Topic B | Attributes of Two-Dimensional Figures | 6 days 
Topic C | Problem Solving with Perimeter | 3.MD.8 | 11 days 
  MID-MODULE ASSESSMENT  
Topic D | Recording Perimeter and Area Data on Line Plots | 3.MD.4, 3.MD.8 | 5 days 
Topic E | Problem Solving with Perimeter and Area| 3.MD.8, 3.G.1 | 11 days 
  END-OF-MODULE ASSESSMENT  
Topic F | Year in Review | 4 days 
 
 

4th Grade Math 
 

I. Numbers and Number Sense  
II. Fractions and Decimals  

A. Fractions  
B. Decimals  

III. Money  
IV. Computation  

A. Multiplication  
B. Division  
C. Solving Problems and Equations  

V. Measurement  
VI. Geometry 
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5th Grade Math 
 

I. Numbers and Number Sense  
II. Ratio and Percent  

A. Ratio  
B. Percent  

III. Fractions and Decimals  
A. Fractions  
B. Decimals  

IV. Computation  
A. Addition  
B. Multiplication  
C. Division  
D. Solving Problems and Equations  

V. Measurement  
VI. Geometry  
VII. Probability and Statistics  
VIII. Pre-Algebra 

 
 

Science and Social Studies 
Science and social studies are integrated in grades K-2 and then taught as distinct 
subjects in grades 3-5. The information for grades K-3 is based on the curriculum 
developed and in use at our Brilla flagship school.  For grades 4-5 we will continue to 
rely on the Core Knowledge sequence as the foundation for what students should know 
and be able to do in each grade. 
 
Kindergarten Science and Social Studies 
 
Curriculum Programs 

• Core Knowledge 
• NYS Learning Standards 

 
Assessments: 

• Teacher developed formative and summative assessments 
• Project-based learning: hands-on labs, projects 

 
Content and Skills: 

 
Kindergarten Science and Social Studies 

 
Self & Others (August 24th – September 24th)  
In this unit, Kindergarteners will begin to understand a sense of who they are and what that means to society. 
Scholars will begin to understand how they have changed from infancy to now and dream of what they hope 
the future holds. They begin to learn how to ask questions about why people are different and/or the same, and 
express their own opinions about what makes them special and unique in regards to their own family, 
community, and/or nation.  
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Essential Question: How are people the same and different?  
Intro to Scientific Method & Human Body (Health, Hygiene, Senses)  
September 28th – October 29th  
Students will continue to build on their sense of wonder in this unit, and begin to gather evidence and ask 
questions in regards to science. This unit will also focus on how our body parts (external) contribute to our 
understanding of the world and what we experience with focus on the five senses (and which body parts 
correspond). Additionally, we will venture inside the body to learn about the vital organs and how they are 
connected. Finally, scholars will learn the importance of maintaining a strong, healthy body and lifestyle.  
 
Essential Question: How do people’s bodies work?  
Unit 3: Civic Ideals & Practices  
 November 2nd – December 3rd  
In this unit, children will build on their unique sense of self and then apply that to their role in society. 
Kindergarteners will begin to learn how every person, child or adult, has rights and responsibilities. They will 
learn how one’s responsibilities may look different at home, at school, or in their community. They will also 
discuss the rules for fire, water, traffic, and school and the consequences to what happens if you don’t follow 
the rules. Students will also have the opportunity to build rules for their own classroom after identifying the 
importance of rules.  
 
Essential Question: What does it mean to be a member of a school community?   
Unit 4: Trees Through the Seasons 
December 7th – January 21st   
In this science unit, students will begin to distinguish things that are living and non-living. They will then explore 
how living things require certain needs to survive. They will take this knowledge and introduce plants as a form 
of life. They will examine what they need to survive as well as the parts of the plant and how this helps them 
function successfully. (If there is time, they will compare/contrast the needs of a living plant to a living human 
and how these needs differ or are the same.)  
 
Essential Question: What are some changes we see in trees during the year?   
Unit 5: Animals 
January 25th – March 3rd    
In this science unit, students will begin to distinguish things that are living and non-living. They will then explore 
how living things require certain needs to survive. They will take this knowledge and introduce plants as a form 
of life. They will examine what they need to survive as well as the parts of the plant and how this helps them 
function successfully. (If there is time, they will compare/contrast the needs of a living plant to a living human 
and how these needs differ or are the same.)  
 
Essential Question: What are animals?   
Unit 6: Geography, Humans, and the Environment (Maps, Globes, Simple Maps) (1/2 Community & ½ World) 
March 7th – April 7th     
Throughout this unit, Kindergarteners will begin to learn the very basics of geography. The beginning of the unit 
will take a look at their own community’s geography and who resides and works in that community to keep it 
running. They will be able to identify places on simple maps, and identify simple physical features like water, 
mountains, and land. They will then move on to look at a map of the world and how the world extends so much 
farther beyond their own community. They will identify geographic tools like a map and a globe and begin to 
recognize the names of the 7 continents.  
 
Essential Question: What makes a community?  
Unit 7: Intro to Earth/Taking Care of Our Earth  
April 11th – May 12th  
In this unit, scholars will understand why we depend on the existence of a healthy world, filled with many plants 
(and animals) that we depend on for survival. It will introduce them to ways the Earth is typically harmed, 
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however, will counter with ways we can conserve resources, recycle and avoid pollution. Ultimately, they will 
understand that without plants, humans would not survive; therefore we need to protect them while we can!  
 
Essential Question: How do we protect our Earth?  
Unit 8: Continent Study/Country Study (Kinder around the world)  
May 16th – June 10th   
This unit will begin with a review of the 7 continents. They will be given a brief overview of the 7 continents and 
have a general sense of their location on the map. In the latter half of the unit, the students will do a case study 
of one student from a country in Africa. They will study how that students routines, familial structure, and 
lifestyles compare/contrast to their own lives. Additionally, they will continue to ask questions and gather 
evidence from the various texts, movies, and articles used to learn about this kindergartner around the world.  
 
Essential Question: How are we similar/different from Kindergarteners around the world?   
 
 

1st Grade Science and Social Studies 
 
Myself & My Family (August 24th – September 24th)  
In this introductory unit, scholars will begin to review what it means to be special as well as develop a sense of 
their family. They will learn how families look different for different people (language, beliefs, customs, 
traditions) and they will begin to form questions about their own family make-up. Through discussions, they will 
explore the uniqueness of their own family’s story and culture and be able to explain the importance of their 
own special family structure. Students will also practice chronological patterns by recognizing how their families 
have changed over time.  
 
Essential Question: Why are families important and how do they influence who we are?   
Review of Scientific Method; Human Body/Systems  
September 28th – October 22nd  
This unit introduces scholars to the five major body systems (building upon their knowledge of the human body 
from kindergarten). Scholars will learn the basic functions, as well as key components of each system. In 
addition, scholars will learn what causes their bodies to become ill, and how to prevent their bodies from 
becoming ill. Unit 2 will also review the scientific method and allow scholars to understand how questions help 
to develop experimentation.  
 
Essential Question: How do people’s bodies work?  
Unit 3: Civic Ideals & Practices  
 October 26th- December 3rd   
In this unit, students will begin by learning basic geographic concepts. They will learn how to read simple maps 
and maps of the community that they are in and who/what that entails. By the end of this unit, students will be 
able to state the state/city that they reside in and how they are important members within this community. 
Additionally, students will understand the definition of a citizen and how this applies to the law. They will 
participate in group activities to distinguish between positive contributions to their community and negative 
contributions. Students will also work within groups to explain the traits of responsible citizens and how they 
can become responsible citizens.  
 
Essential Question: What makes a good citizen? Why are communities important?    
Unit 4: Families around the World (Review Geo. Skills; Country Study of Different Families)  
December 7th – January 7th    
While building on their knowledge of their own unique family structure and customs, these scholars will begin 
to compare/contrast families around the world. They will use their geographic skills from Kindergarten to 
review the 7 continents and their location, but then they will focus in on two different families one from a South 



Brilla College Prep at Highbridge – Charter Application January, 2016 

Response 5, page 42 

American Country and one from an African country. They will use their ability to gather evidence through 
various mediums to form opinions and have discussions about different family structures.   
 
Essential Question: How do families grow and change over time?    
Unit 5: Properties of Matter 
January 11th – February 11th     
In this unit, scholars will explore various real life materials and participate in experiments in order to understand 
the basic concepts and properties of matter. Scholars will be introduced to the concept of atoms and how 
matter is composed of atoms. Finally, scholars will study the states of matter, specifically how to measure and 
categorize them, as well as how material can change through states.  
 
Essential Question: What are some properties of solids/liquids/gases?    
Unit 6: Families Long Ago- Early Civilizations (Native Americans- Iroquois) 
February 22nd – March 17th  
While understanding families in the present day, scholars will begin this unit by looking at present day Native 
American families and then transition to the past when the Native Americans were still considered an early 
civilization. Students will also be able to use the information that they gather from previous family units to see 
how life was different in the past. They will build their chronological skills to analyze how families changed 
overtime. In this unit, scholars will study early civilizations by learning about the Native American Iroquois Tribe. 
We will focus on the traditions and culture of the Iroquois tribe. These are the native people of New York!  
 
Essential Question: Why are families important and how do they change?   
Unit 7: Living/Non-Living Things   
March 21st – May 12th  
In this unit, scholars will review how to distinguish between living and non-living organisms. They will learn the 
importance of animal habitats and why we should help preserve them. Additionally, they will take time to 
understand the classification of different animals and how that affects them in the environment. They will also 
focus in on the other needs animals have that they will find in their environment – extending from the food 
chain to clean water.  
 
Essential Question: How do we protect our Earth?  
Unit 8: Intro. To Astronomy   
May 16th – June 9th   
This unit will send scholars minds into orbit as they explore the world past Earth. It will begin with the structure 
of our solar system with a focus on stars – introducing the idea that the sun is just a star that is the center of our 
solar system. We will examine Earth’s place in the Milky Way and how the Earth moves throughout the solar 
system (creating our days and years through orbit and rotation). Finally, we will study the planets and the 
asteroid belt that separates them.  
 
Essential Question: What is the Earth’s position in the universe?    
 
 

2nd Grade Science and Social Studies 
 
Unit 1: Community (August 24th – October 1st)  
In this introductory unit to social studies, scholars will dive into the meaning of community. They will compare 
and contrast the various types of communities that they belong to such as school, church, city, country, etc. They 
will then identify the different types of communities across the US (rural, urban, and suburban), and who helps to 
support those communities (community helpers). They will also use the evidence that they gather to identify how 
their community is special. Additionally, at the end of this unit, scholars will take the information that they have 
learned about their own community and contrast that to a modern day Japanese community. They will then begin 
to compare and contrast the modern Japanese society and how that looks similar to our Bronx community. 
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Additionally, they will use these weeks to practice writing with a multitude of texts, videos, songs, and other 
forms of evidence.  
 
Essential Question: What is culture and community? How are they similar/different?   
Unit 2: Introduction to Magnetism 
October 5th – November 5th  
In this unit, scholars will learn about the history and properties of magnets. They will understand how 
magnets create forces that we cannot see, yet are still important to our everyday lives. They will explore 
how two poles – North and South, form these invisible fields. They will experiment with the attraction of 
opposing poles,  as well as the repulsion of like poles. Finally, we will see how Earth is one big magnetic 
field that contributes to our ability to navigate.  
 
 
Essential Question: How do people’s bodies work?  
Unit 3: My Government’s Role and My Role as a Citizen  
 November 9th –   December 17th  
After identifying and exploring the community that they personally exist within, students will get to explore their 
role within their community as a citizen. They will also begin to question and implore to know more about the 
government’s role within their community. They will study the three branches of government and how our 
government believes in a democracy. The Second Grade scholars will be exposed to how democracy is seen 
within some of our structures. They will understand that democracy is based on equality, fairness, and respect for 
authority. The government puts these types of democratic principles in place to protect the citizens. Scholars will 
then form opinions throughout discussions as to whether or not they believe the US is a democracy, and how they 
can act out against things they disagree with.  
 
Essential Question: What makes a good citizen? Why are communities important?    
Unit 4: Simple Machines  
January 4th – February 4th  
In this unit, scholars will develop an understanding of the types of simple machines and their uses. Through the 
exploration of each simple machine, they will examine how the tools perform, their uses in like machines, the 
friction that is produced, and the ways they make work easier. Children will examine the following machines: 
level, pulley, wheel-and-axle, inclined plane, wedge and screw. Additionally, we will work moreso on building a 
cohesive sense of every simple machine and how that can work together. We will then examine how simple 
machines combine together to make more complex machines.  
 
Essential Question: What causes objects to move?     
Unit 5: Immigration & Ellis Island  
February 8th – March 17th  
After learning what ideology founded the US, students will begin to build their chronological knowledge by 
learning how and why people for centuries have wanted to come and join the US community. They will explore 
how people yearn to be a part of a democratic society. The goals of this unit are for students to develop a sense of 
historical empathy and to become aware of the contribution of immigrants to the United States. Much of this 
learning will be discovered through role-play. Scholars will learn an appreciation of what these other countries 
we have studied have given to the United States.    
 
Essential Question: What made the United States so desirable?     
Unit 6: Classification of Plants 
March 21st – May 5th  
In this unit, the scholars will take a narrow view at the classification of plants. They will learn the different 
kingdom and varieties that plants fall into and learn how to compare and contrast their simplicities or 
complexities.  
 
Essential Question: Why are families important and how do they change?   
Unit 7: Earth Materials    
May 9th – June 9th  
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Building off of the First Grade unit which covered the various landforms and composites of the Earth. The second 
grade scholars will take a deeper look into the soil, rock and landforms while reminding themselves how to 
preserve the Earth’s core.  
 
Essential Question: How do we protect our Earth?  
 
 

3rd Grade Social Studies 
 
NY Overtime (August 24th – October 15th)  
In this introductory unit, students will begin to recognize how New York City has transformed overtime. They 
will begin by considering the Native American peoples, transferring into famous explorers like Henry Hudson, 
and then looking at the early influences on architecture, and the evolution of communities and neighborhoods. It 
is hopeful that after this unit, scholars will have a clearer picture of how New York has come to be the great city 
that it is today. Consistency  
 
Essential Question: What was New York like long ago?    
NYC Today: My Community Unit (October 19th – December 17th)  
In this introductory unit to social studies, scholars will dive into the meaning of community. They will compare 
and contrast the various types of communities that they belong to such as school, church, city, country, etc. They 
will then identify the different types of communities across the US (rural, urban, and suburban), and who helps to 
support those communities (community helpers). They will also use the evidence that they gather to identify how 
their community is special. Additionally, they will use these weeks to practice writing with a multitude of texts, 
videos, songs, and other forms of evidence.  
 
Essential Question: What is culture and community? How are they similar/different?   
Unit 3: USA Today: Government (Rights, responsibilities, rules)  
January 4th-  March 3rd  
After identifying and exploring the community that they personally exist within, students will get to explore their 
role within their community as a citizen. They will also begin to question and implore to know more about the 
government’s role within their community. They will study the three branches of government and how our 
government believes in a democracy. The Second Grade scholars will be exposed to how democracy is seen 
within some of our structures. They will understand that democracy is based on equality, fairness, and respect for 
authority. The government puts these types of democratic principles in place to protect the citizens. Scholars will 
then form opinions throughout discussions as to whether or not they believe the US is a democracy, and how they 
can act out against things they disagree with.  
 
 
Essential Question: What is government? Why do people need laws?   
Unit 4: The World: Geographical Study (March 7th – May 5th)   
Towards the end of the year, students will begin to question why geography matters and what types of unifying 
characteristics can be observed by paying attention to geography. Students will study hemispheres, continents, 
and countries, as well as concentrate on structural features of maps, titles, and physical features that help people 
to decipher maps. They will also understand how geographic factors often influence where people settle and form 
communities in order to adapt to/modify their environment in different ways to meet their needs.  
 
Essential Question: Why does geography matter?  
Unit 5: Africa- Nigeria Case Study (May 9th- June 9th)     
After learning about geography and how it can affect the way that one lives, the students will end their year by 
studying the Nigerian community. They will better understand their national symbols, cultural customs, schools, 
languages, and religious beliefs. They will learn how people from all over have rich cultures that have contributed 
to the world in a variety of ways !  
 
Essential Question: How do culture, geography and history shape a community?  
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3rd Grade Science  

 
Properties of Matter (August 24th – October 8th)  
Throughout this unit, students will be reintroduced to science as a “hands-on” class. While reviewing the 
properties of solids, liquids, and gases, students will also work through comparing and contrasting the types of 
matters by observing their characteristics and attributes. Students will learn how to use the appropriate tools to 
measure matter and to classify objects based on their qualities. Students will also be exposed to the fourth type of 
matter: plasma.  
 
 
Essential Question: What are some properties of matter?   
Forms of Energy (October 13th – December 3rd)  
Throughout this science unit, students will begin to observe and understand the following types of energy: sound, 
heat, chemical, mechanical, and electricity. Through various hands on activities and observing the similarities and 
differences, students will come to grasp how energy is found in daily life and its functional uses. They will also 
learn how energy can be transformed into another type of energy and it can be transferred to other places.  
 
Essential Question: What are some ways that energy can be changed from one form to another?  
Unit 3: Simple Machines (December 7th – February 4th)  
 In this unit, scholars will continue to understand mechanical energy and develop an understanding of simple 
machines. Through the exploration of each simple machine, they will examine how the tools help to improve 
movement of objects. Children will examine the following machines: level, pulley, wheel-and-axle, inclined 
plane, wedge and screw. They will take a deeper look into friction and gravity and how this can change the 
range/rate of motion.  
 
Essential Question: How do simple machines help us move objects?  
Unit 4: Classification and Study of Plants and Animals  (Plants 4 Weeks/Animals 4 Weeks) (February 8th – 
March 31st)  
Throughout this science unit, scholars will study living organisms and how they have adapted to survive in 
various settings. By the end of this unit, students will be able to describe what each living thing needs and how its 
own specific structures and chemistry make it fit to survive in their specific environment. They will be able to cite 
how seasons cause plant changes and migration/hibernation and what types of implications this has on survival.  
 
Essential Question: How are plants and animals well-suited to live in their environments? 
Unit 5: Earth Materials (April 4th – May 19th)    
Building off of their basic background knowledge of planet Earth, scholars will uncover the materials that 
compose the Earth. Scholars will look into various landforms, soil, rocks, and remind themselves of ways to 
preserve the Earth. They will also consider erosion and deposition and how that contributes to the Earth’s 
chemistry.  
 
Essential Question: What materials make up the Earth?      
Unit 6: Astronomy  
May 16th – June 9th  
This unit will send scholars minds into orbit as they explore the world beyond Earth and see what caused people 
to be interested in it. It will begin with the structure of our solar system with a focus on stars – introducing the 
idea that the sun is just a star that is the center of our solar system. We will examine Earth’s place in the Milky 
Way and how the Earth moves throughout the solar system (creating our days and years through orbit and 
rotation). Finally, we will study the planets and the asteroid belt that separates them.  
 
Essential Question: What does our universe consist of?   
 
 

4th Grade Science 
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I. The Human Body  

A. The Circulatory System  
B. The Respiratory System  

II. Chemistry: Basic Terms and Concepts  
A. Atoms  
B. Properties of Matter  
C. Elements  
D. Solutions I 

III. Electricity  
IV. Geology: The Earth and Its Changes  

A. The Earth’s Layers  
B. How Mountains Are Formed  
C. Rocks  
D. Weathering and Erosion  

V. Meteorology  
VI. Science Biographies 

 
 

4th Grade Social Studies 
 

History and Geography 
 
World:  

I. World Geography  
A. Spatial Sense  
B. Mountains and Mountain Ranges  

II. Europe in the Middle Ages  
A. Geography Related to the Development of Western Europe  
B. Background  
C. Developments in History of the Christian Church  
D. Feudalism  
E. The Norman Conquest  
F. Growth of Towns  
G. England in the Middle Ages  

III. The Spread of Islam and the “Holy Wars”  
A. Islam  
B. Development of Islamic Civilization  
C. Wars Between Muslims and Christians  

IV. Early and Medieval African Kingdoms  
A. Geography of Africa  
B. Early African Kingdoms  
C. Medieval Kingdoms of the Sudan  

V. China: Dynasties and Conquerors 
 
American:  

I. The American Revolution  
A. Background: The French and Indian War  
B. Causes and Provocations  
C. The Revolution  

II. Making a Constitutional Government  
A. Main Ideas Behind the Declaration of Independence  
B. Making a New Government: From the Declaration to the Constitution  
C. The Constitution of the United States  
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D. Levels and Functions of Government (National, State, Local)  
III. Early Presidents and Politics  
IV. Reformers  
V. Symbols and Figures 

 
 

5th Grade Science 
 

I. Classifying Living Things  
II. Cells: Structures and Processes  
III. Plant Structures and Processes  

A. Structure: Non-Vascular and Vascular Plants  
B. Photosynthesis  
C. Reproduction  

IV. Life Cycles and Reproduction  
A. The Life Cycle and Reproduction  
B. Sexual Reproduction in Animals  

V. The Human Body  
A. Changes in Human Adolescence  
B. The Endocrine System  
C. The Reproductive System  

VI. Chemistry: Matter and Change  
A. Atoms, Molecules, and Compounds  
B. Elements  
C. Chemical and Physical Change  

VII. Science Biographies 
 
 

5th Grade Social Studies 
 

History and Geography 
World:  

I. World Geography  
A. Spatial Sense  
B. Great Lakes of the World  

II. Early American Civilizations  
A. Geography B. Maya, Aztec and Inca Civilizations  
C. Spanish Conquerors  

III. European Exploration, Trade, and the Clash of Cultures  
A. Background  
B. European Exploration, Trade, and Colonization  
C. Trade and Slavery  

IV. The Renaissance and the Reformation  
A. The Renaissance  
B. The Reformation  

V. England from the Golden Age to the Glorious Revolution  
A. England in the Golden Age  
B. From the English Revolution to the Glorious Revolution  

VI. Russia: Early Growth and Expansion  
A. Geography  
B. History and Culture  

VII. Feudal Japan  
A. Geography  
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B. History and Culture 
 
American:  

I. Westward Expansion  
A. Westward Expansion before the Civil War  
B. Westward Expansion after the Civil War  

II. The Civil War: Causes, Conflicts, Consequences  
A. Toward the Civil War  
B. The Civil War  
C. Reconstruction  

III. Native Americans: Cultures and Conflicts  
A. Culture and Life  
B. American Government Policies  
C. Conflicts  

IV. U. S. Geography 
 

 
Arts and Physical Education 
 
Content: Brilla adheres to the NYS Learning Standards for Arts and Physical Education. 
Course content is developed each year based on the expertise and experience of the 
teaching staff and the interests of students and their families. To the extent feasible Arts 
and Physical Education is aligned with core subjects and informed by the Core 
Knowledge sequence. 
 
Assessment: Brilla uses performance tasks to evaluate student’s development of artistic 
expression and motor skills. 

 

(e) Promotion and Graduation Policy 

Promotion Standards: We believe students must demonstrate mastery of skills and knowledge 
rather than merely attend school and show effort.  State standards and the Core Knowledge 
Sequence provide the framework for determining what a student should learn in each grade, which 
will inform promotion and retention decisions. We believe that a rigid formula does not make sense 
for deciding promotion from one grade to the next. Because our blended-learning and intervention 
programs allow teachers to personalize learning in a given subject, it is often not in the best interest 
of the student to repeat an entire grade with all of the same content in other subjects.  Our 
Response to Intervention (RTI) Program is designed to identify struggling students early, implement 
targeted strategies to get them on track, and include parents in the process.  Thus both teachers 
and parents will know if a student was at risk of not achieving grade level proficiency by the end of 
the year and what steps were taken to prevent failure.  For students whose promotion remains in 
doubt, teachers will employ a protocol to holistically analyze a number of factors, including student 
performance data from standardized and state tests as well teacher developed assessments, 
including both achievement levels and the magnitude of progress made over the course of the year; 
grades; academic interventions; attendance; and behavior and discipline.  Teachers will use the 
results to generate a recommendation based on the best interests of the student that will be shared 
with parents.  The Head of School will make the final decision.     
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Exit Standards: In order to complete elementary school at Brilla Prep and move on to middle 
school, a student must demonstrate mastery of skills, content and character in all subjects at the 5th 
grade level or above.  Our sample exit standards below are for the 2nd and 5th grade in English 
language arts, mathematics and science based on the Core Knowledge Sequence, which is aligned 
to the Common Core Learning Standards.  Student mastery of these standards will be evaluated 
using results from state exams, NWEA MAP tests and internal school assessments and grades.    
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ENGLISH LANGUAGE ARTS 

2ND Grade 5TH Grade 
LISTENING AND SPEAKING 

A. CLASSROOM DISCUSSION 
• Maintain attention and actively participate in discussions about a variety of 

topics, ideas, and texts in both small and large group settings. 
• Speak clearly with volume appropriate to the setting. 
• Use agreed-upon rules for group discussions, i.e., look at and listen to the 

speaker, raise hand to speak, take turns, say “excuse me” or “please,” etc. 
• Ask questions to clarify conversations, directions, exercises. 
• Understand and use language to express spatial and temporal relationships 

(up, down, first, last, before, after, etc.). 
• Understand and use narrative language to describe people, places, things, 

locations, events, actions. 
• Understand and use common sayings and phrases. 

B. PRESENTATION OF IDEAS AND INFORMATION 
• Follow multi-step, oral directions. 
• Give simple directions and provide simple explanations. 
• Recite a nursery rhyme, poem or song independently, using appropriate eye 

contact, volume and clear enunciation. 
• Give oral using appropriate eye contact, volume and clear enunciation. 

C. COMPREHENSION OF READ-ALOUDS 
• Listen to and understand a variety of texts read aloud, including stories, fairy 

tales, fables, historical narrative, drama, non-fiction text, and poems. 
• Distinguish the following genres of literature: fiction, nonfiction and drama. 
• Sequence four to six pictures illustrating events in a read aloud. 
• Answer questions requiring literal recall and understanding of the details 

and/or facts of a read-aloud, i.e., who, what, where, when, etc. 
• Summarize in one’s own words selected parts of a read-aloud. 
• Ask questions to clarify information in a read-aloud. 
• Use narrative language to describe people, places, things, locations, events, 

actions, a scene or facts in a read-aloud. 
• Compare and contrast similarities and differences within a single read-aloud 

or between two or more read-alouds. 
• Make personal connections to events or experiences in a read-aloud and/or 

make connections among several read-alouds. 
• Describe the use of rhyme, rhythm and sensory images used in poetry. 
• Distinguish fantasy from realistic text in a story. 
• Identify the moral or lesson of a fable, folktale, or myth. 

READING 
A. PHONICS: DECODING AND ENCODING 
• Demonstrate understanding that a systematic relationship exists between 

written letters (graphemes) and spoken sounds (phonemes). 
• Blend individual phonemes to pronounce printed words. 
• Understand that two or more printed letters can stand for a single sound. 
• Read multi-syllable words. 
• Read and write words with inflectional endings. 
• Read, understand, and write contractions. 
• Sort words according to the spelling used to represent a specific phoneme. 
• Read tricky spellings that can be sounded two ways. 
• Read and spell chains of one-syllable words in which one sound is added, 

substituted, or omitted, i.e., read at > cat > bat > bad > bid. 
• Read at least 100 words generally identified as high frequency words. 

B. ORAL READING AND FLUENCY 
• Read decodable stories that incorporate the taught code knowledge. 
• Demonstrate increased accuracy, fluency, and expression on successive 

reading of a decodable text (90 wpm by the end of the year). 
• Use phonics skills in conjunction with context to confirm or self-correct 

word recognition and understanding, rereading as necessary. 
• Demonstrate and use commas and end punctuation while reading orally. 
• Read aloud, alone, or with a partner at least 20 minutes each day. 

C. READING COMPREHENSION 
• Demonstrate understanding of text. 
• Sequence four to six pictures illustrating events from a text. 

WRITING, GRAMMAR AND USAGE 
A. WRITING AND RESEARCH 
• Produce a variety of types of writing—including reports, summaries, letters, 

descriptions, research essays, essays that explain a process, stories, poems—
with a coherent structure or story line. 

• Know how to gather information from different sources (such as an 
encyclopedia, magazines, interviews, observations, atlas, on-line). 

• Write short reports synthesizing information from at least three different 
sources, presenting the information in his or her own words, with attention to 
the following: understanding the purpose and audience of the writing; 
defining a main idea and sticking to it; providing an introduction and 
conclusion; organizing material in coherent paragraphs; illustrating points 
with relevant examples; documenting sources in a rudimentary bibliography. 

B. GRAMMAR AND USAGE 
• Understand what a complete sentence is, and identify subject and predicate 

correct fragments and run-ons 
• Identify subject and verb in a sentence and understand that they must agree. 
• Know the following parts of speech and how they are used: nouns, verbs 

(action verbs and auxiliary verbs), adjectives (including articles), adverbs, 
conjunctions, interjections. 

• Understand that pronouns must agree with their antecedents in case 
(nominative, objective, possessive), number, and gender. 

• Correctly use punctuation studied in earlier grades, as well as the colon before 
a list and commas with an appositive 

• Use underlining or italics for titles of books. 
C. VOCABULARY 
Know how the following prefixes and suffixes affect word meaning: 
• anti (as in antisocial, antibacterial) 
• inter (as in interstate) 
• co (as in coeducation, co-captain) 
• mid (as in midnight, Midwest) 
• fore (as in forefather, foresee) 
• post (as in postseason, postwar) 
• il, ir (as in illegal, irregular) 
• semi (as in semicircle, semiprecious) 
• ist (as in artist, pianist) 
• ish (as in stylish, foolish) 
• ness (as in forgiveness, happiness) 
• tion, sion (as in relation, extension) 

FICTION AND DRAMA 
• Understand and be able to use the following literacy terms: pen name 

(pseudonym), literal and figurative language, imagery, metaphor and simile, 
symbol and personification. 

• Be familiar with the literary canon through 5th grade, including stories, 
dramas, myths and legends. 

• The texts listed here constitute a selected core of literature for this grade: 
• The Adventures of Tom Sawyer (Mark Twain) 
• episodes from Don Quixote (Miguel de Cervantes) 
• Little Women (Part First) (Louisa May Alcott) 
• Narrative of the Life of Frederick Douglass (Frederick Douglass) 
• The Secret Garden (Frances Hodgson Burnett) 
• Tales of Sherlock Holmes, including “The Red-Headed League” (Arthur 

Conan Doyle) 
• A Midsummer Night’s Dream (William Shakespeare) 
• A Tale of the Oki Islands (a legend from Japan, also known as “The 

Samurai’s Daughter”) 
• Morning Star and Scarface: the Sun Dance (a Plains Native American 

legend, also known as “The Legend of Scarface”) 
• Native American trickster stories (for example, tales of Coyote, Raven, 

or Grandmother Spider) 
POETRY 

• Analyze poetry and understand use of language and devices, including simile, 
metaphor, onomatopoeia and alliteration. 
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• Answer questions requiring literal recall and understanding of the details 
and/or facts (i.e., who, what, where, when, etc.) about a text. 

• Use narrative language to describe people, places, things, locations, events, 
actions, a scene or facts from a text that has been read independently. 

• Identify basic text features and what they mean, including title, table of 
contents, chapter headings and captions. 

• Distinguish fantasy from realistic text in a story. 
• Identify the moral or lesson of a fable, folktale, or myth. 
• Compare and contrast similarities and differences within a single text or 

between multiple texts read independently. 
• Make personal connections to events or experiences in a text and/or make 

connections among several texts. 
• Prior to reading, identify what they know and have learned that may be 

related to the specific story or topic to be read. 
• Use pictures accompanying the written text to support understanding. 
• Make predictions prior to and while reading, based on the title, pictures, 

and/or text read thus far and then compare outcomes to predictions. 
• Answer questions that require making interpretations, judgments, or giving 

opinions about what is read independently, including answering “why” 
questions that require recognizing cause/effect relationships. 

• Interpret information and then ask questions to clarify this information. 
• Identify who is telling a story or providing information in a text. 
• Identify temporal words that sequence events, i.e., first, next, then, etc. 
• Identify words that link ideas, i.e., for example, also, in addition. 

WRITING 
A. NARRATIVE WRITING 
• Write a familiar story that includes setting(s), character(s), dialogue, using 

temporal words and phrases to indicate the chronology of events. 
• Write a personal narrative. 
• Create a title and an ending that are relevant to the narrative. 

B. INFORMATIVE/EXPLANATORY WRITING 
• Write about a topic, including a beginning and ending sentence, facts and 

examples relevant to the topic, and specific. 
• Group similar information into paragraphs. 
• Use linking words to connect ideas within a paragraph. 

C. PERSUASIVE WRITING (OPINION) 
• Express an opinion or point of view in writing, providing reasons and 

supporting details for preference or opinion. 
• Use words to link opinions with reasons or supporting details. 
• Create a title that is relevant to the topic or subject of the text. 

LANGUAGE CONVENTIONS 
A. SPELLING 
• Write phonemically plausible spellings for words using current code 

knowledge, e.g., write doller for dollar, wate for wait or weight. 
• Write words, phrases, and sentences applying phonics knowledge. 
• Alphabetize words to the second letter. 
• Identify and use synonyms, antonyms, homophones, and compound words. 

B. PARTS OF SPEECH AND SENTENCE STRUCTURE 
• Recognize, identify and use subject, object, and possessive pronouns; correct 

noun-pronoun agreement, common and proper nouns, regular and irregular 
plural nouns, regular and irregular past, present, and future tense verbs,  
adjectives, adverbs ,  subjects and predicates, statements, questions, and 
exclamations, complete simple and compound sentences. 

C. CAPITALIZATION, AND PUNCTUATION 
• Capitalize the first word in a sentence, the pronoun I, and proper nouns, 

months, days of the week, titles of people, and addresses. 
• Recognize, identify and use abbreviations with correct punctuation for the 

months, days of the week, titles of people, and addresses. 
• Identify and use end punctuation, including periods, question marks, and 

exclamation points. 
• Use commas appropriately in greetings and closings of letters, dates, items 

in a series, and addresses. 
• Write a simple friendly letter. 
• Use apostrophes to create contractions and indicate possession. 
• Use quotation marks appropriately to designate direct speech. 

• Be familiar with the poetry canon through 5th grade. 
• The poems listed here constitute a selected core of poetry for this grade: 

• The Arrow And The Song (Henry Wadsworth Longfellow) 
• Barbara Frietchie (John Greenleaf Whittier) 
• Battle Hymn of the Republic (Julia Ward Howe) 
• A bird came down the walk (Emily Dickinson) 
• Casey at the Bat (Ernest Lawrence Thayer) 
• The Eagle (Alfred Lord Tennyson) 
• I Hear America Singing (Walt Whitman) 
• I like to see it lap the miles (Emily Dickinson) 
• I, too, sing America (Langston Hughes) 
• Jabberwocky (Lewis Carroll) 
• Narcissa (Gwendolyn Brooks) 
• O Captain! My Captain! (Walt Whitman) 
• A Poison Tree (William Blake) 
• The Road Not Taken (Robert Frost) 
• The Snowstorm (Ralph Waldo Emerson) 
• Some Opposites (Richard Wilbur) 
• The Tiger (William Blake) 
• A Wise Old Owl (Edward Hersey Richards)  

 
SPEECHES 

• Understand the use of alliteration, symbols, slang and dialect. 
• Be familiar with the notable speeches.    
• Students in this grade should be familiar with the following speeches: 

• Abraham Lincoln: The Gettysburg Address 
• Chief Joseph (Highh’moot Tooyalakekt): “I will fight no more forever” 

 
SAYING AND PHRASES 

• Be familiar with and understand the meaning of common sayings and phrases 
in the English language culture.    

• Students in this grade should be familiar with the following sayings: 
• Birthday suit 
• Bite the hand that feeds you. 
• Chip on your shoulder 
• Count your blessings. 
• Eat crow 
• Eleventh hour 
• Eureka! 
• Every cloud has a silver lining. 
• Few and far between 
• Forty winks 
• The grass is always greener on the other side (of the hill). 
• To kill two birds with one stone 
• Lock, stock and barrel 
• Make a mountain out of a molehill 
• A miss is as good as a mile. 
• It’s never too late to mend. 
• Out of the frying pan and into the fire. 
• A penny saved is a penny earned. 
• Read between the lines. 
• Sit on the fence 
• Steal his/her thunder 
• Take the bull by the horns. 
• Till the cows come home 
• Time heals all wounds. 
• Tom, Dick and Harry 
• Vice versa 
• A watched pot never boils. 
• Well begun is half done. 
• What will be will be. 
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MATHEMATICS 

2ND Grade 5TH Grade 
NUMBERS AND NUMBER SENSE 

• Write numbers to 1,000. 
• Read and write words for numbers from one to one-hundred. 
• Order and compare numbers to 1,000, using the signs <, >, and = . 
• Count by twos, threes, fives, and tens; by tens from any given number; by 

hundreds to 1,000; by fifties to 1,000 forward and backward 
• Use a number line. 
• Identify ordinal position, 1st to 20th, and write words for ordinal numbers, 

first to twentieth. 
• Identify even and odd numbers. 
• Identify dozen; half-dozen; pair. 
• Recognize place value: ones, tens, hundreds, thousands. 
• Write numbers up to hundreds in expanded. 
• Given a number, identify one more and one less; ten more and ten less. 
• Round to the nearest ten. 
• Create and interpret simple bar graphs. 
• Identify and extend numerical and symbolic patterns. 
• Record numeric data systematically and find the lowest and highest values 

in a data set. 
 

FRACTIONS 
• Recognize these fractions as part of a whole set or region and write the 

corresponding numerical symbols: ½, ⅓, ¼, ⅕, ⅙, ⅛, 110 . 
• Recognize fractions that are equal to 1. 

 
MONEY 

• Recognize relative values of a penny, nickel, dime, quarter, and dollar. 
• Write amounts of money using $ and ¢ signs, and the decimal point. 
• Show how different combinations of coins equal the same amounts of 

money. 
• Add and subtract amounts of money. 

 
COMPUTATION 

A. ADDITION 
• Achieve timed mastery of addition facts (2 seconds). 
• Recognize what an addend is. 
• Know how to write addition problems horizontally and vertically. 
• Know how to add in any order. 
• Estimate the sum. 
• Solve two-digit and three-digit addition problems. 
• Find the sum (up to 999) of any two whole numbers. 
• Add three two-digit numbers. 
• Practice doubling (adding a number to itself). 

B. SUBTRACTION 
• Understand the inverse relation between addition and subtraction; use 

addition to check subtraction. 
• Know addition and subtraction “fact families.” 
• Achieve mastery of subtraction facts. 
• Estimate the difference. 
• Know how to write subtraction problems horizontally and vertically. 
• Solve two-digit and three-digit subtraction problems. 
• Given two whole numbers of 999 or less, find the difference. 

C. INTRODUCTION TO MULTIPLICATION 
• Recognize the “times” sign (x). 
• Know what “factor” and “product” mean. 
• Understand that you can multiply numbers in any order. 
• Know the product of any single-digit number x 1, 2, 3, 4, 5. 
• Know what happens when you multiply by 1, by 0, and by 10. 
• Practice simple word problems involving multiplication. 

D. SOLVING PROBLEMS AND EQUATIONS 
• Solve basic word problems. 
• Write and solve simple. 

 

NUMBERS AND NUMBER SENSE 
• Read and write numbers (in digits and words) up to the billions. 
• Recognize place value up to billions. 
• Order and compare numbers to 999,999,999 using the signs <, >, and =. 
• Write numbers in expanded form. 
• Locate positive and negative integers on a number line. 
• Compare integers using the symbols <, >, = . 
• Know that the sum of an integer and its opposite is 0. 
• Add and subtract positive and negative integers. 
• Using a number line, locate positive and negative whole numbers. 
• Round to the nearest ten; hundred; thousand. 
• Review perfect squares and square roots to 144. 
• read and evaluate numerical expressions with exponents. 
• Identify a set and the members of a set, as indicated by { }. 
• Identify numbers under 100 as prime or composite. 
• Identify prime factors of numbers to 100 and write using exponential notation 

for multiple primes. 
• Determine the greatest common factor (GCF) of given numbers. 
• Determine the least common multiple (LCM) of given numbers. 

 
RATIOS AND PERCENTS 

A. RATIO 
• Determine and express simple ratios. 
• Use ratio to create a simple scale drawing. 
• Ratio and rate: solve problems on speed as a ratio. 

B. PERCENT 
• Recognize the percent sign (%) and understand percent as “per hundred.” 
• Express equivalences between fractions, decimals, and percents, and know 

common equivalences: 
 

FRACTIONS AND DECIMALS 
A. FRACTIONS 
• Determine the least common denominator (LCD) of fractions with unlike 

denominators. 
• Recognize equivalent fractions. 
• Put fractions in lowest terms. 
• Compare fractions using the signs <, >, and = . 
• Identify the reciprocal of a given fraction; know that the product of a given 

number and its reciprocal = 1. 
• Add and subtract mixed numbers and fractions . 
• Multiply and divide fractions. 
• Add and subtract fractions with like and unlike denominators. 
• Add, subtract, multiply mixed numbers and fractions. 
• Round fractions to the nearest whole number. 
• Write fractions as decimals. 

B. DECIMALS 
• Read, write, and order decimals to the nearest ten-thousandth. 
• Write decimals in expanded form. 
• Read and write decimals on a number line. 
• Round decimals to the nearest tenth; hundredth; thousandth. 
• Estimate decimal sums, differences, and products by rounding. 
• Add and subtract decimals through ten-thousandths. 
• Multiply decimals: by 10, 100, and 1,000; by another decimal. 
• Divide decimals by whole numbers and decimals. 

 
COMPUTATION 

A. ADDITION 
• Commutative and associative properties. 

B. MULTIPLICATION 
• Commutative, associative, and distributive properties. 
• Multiply two factors of up to four digits each. 
• Write numbers in expanded form using multiplication. 
• Estimate a product. 
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MEASUREMENT 

A. LINEAR MEASURE 
• Make linear measurements in feet and inches, and in centimeters. 
• Know that one foot = 12 inches. 
• Know abbreviations: ft., in. 
• Measure and draw line segments in inches to 1/2 inch, and in centimeters. 
• Estimate linear measurements, then measure to check estimates. 

B. WEIGHT 
• Compare weights of objects using a balance scale. 
• Estimate and measure weight in pounds, and know abbreviation: lb. 

C. CAPACITY (VOLUME) 
• Estimate and measure capacity in cups. 
• Measure liquid volumes: cups, pints, quarts, gallons. 
• Compare U.S. and metric liquid volumes: quart and liter (one liter is a little 

more than one quart). 
D. TEMPERATURE 
• Measure and record temperature in Fahrenheit to the nearest 2 degrees. 
• Know the degree sign: ° 

E. TIME 
• Read a clock face and tell time to five-minute intervals. 
• Know how to distinguish time as A.M. or P.M. 
• Understand noon and midnight. 
• Solve problems on elapsed time (how much time has passed?). 
• Using a calendar, identify the date, day of the week, month, and year. 
• Write the date using words and numbers. 

 
GEOMETRY 

• Identify and draw basic plane figures: square, rectangle, triangle, circle. 
• Describe square, rectangle, triangle according to number of sides; 

distinguish between square and rectangle as regards length of sides (a square 
has sides of equal length). 

• Measure perimeter in inches of squares and rectangles. 
• Identify solid figures—sphere, cube, pyramid, cone, cylinder—and associate 

with planar shapes: sphere (circle), cube (square), pyramid (triangle). 
• Make congruent shapes and designs. 
• Identify lines as horizontal; vertical; perpendicular; parallel. 
• Name lines and line segments (for example, line AB; segment CD). 
• Identify a line of symmetry, and create simple symmetric figures. 

 
 

• Use mental computation strategies for multiplication. 
• Solve word problems involving multiplication. 

C. DIVISION 
• Understand multiplication and division as inverse operations. 
• Know what it means for one number to be “divisible” by another number. 
• Know how to move the decimal point when dividing by 10, 100, or 1,000. 
• Divide up to four digits by one-digit, two-digit, and three-digit divisors. 
• Solve division problems with remainders; round a repeating decimal. 
• Check division by multiplying (and adding remainder). 

D. SOLVING PROBLEMS AND EQUATIONS 
• Solve word problems with multiple steps. 
• Solve problems with more than one operation. 

 
MEASUREMENT 

• Convert to common units in problems involving different units. 
• Time: Solve problems on elapsed time. 

 
GEOMETRY 

• Identify and draw points, segments, rays, lines. 
• Identify lines: horizontal; vertical; perpendicular; parallel; intersecting. 
• Measure the degrees in angles, and know that right angle = 90°; acute angle: 

less than 90°; obtuse angle: greater than 90°; and straight angle = 180° 
• Identify and construct different triangles: equilateral, right, and isosceles. 
• Know what it means for triangles to be congruent. 
• Identify polygons: triangle, quadrilateral, pentagon, hexagon, and octagon, 

parallelogram, trapezoid, rhombus, rectangle, square 
• Know regular polygons have sides of equal length & angles of equal measure. 
• Identify and draw diagonals of polygons. 

Circles 
• Identify arc, chord, radius (plural: radii), and diameter (radius = ½ diameter). 
• Using a compass, draw circles with a given diameter or radius. 
• Find the circumference of a circle using the formulas C = πd, and C = 2 πr, 

using 3.14 as the value of pi. 
Area 
• Review the formula for the area of a rectangle (Area = length x width) and 

solve problems involving finding area in a variety of square units. 
• Find the area of triangles, using the formula A = ½(b x h). 
• Find the area of a parallelogram using the formula A = b x h. 
• Find the area of an irregular figure (such as a trapezoid) by dividing into 

regular figures for which you know how to find the area. 
• Compute volume of rectangular prisms in cubic units (cm3, in3). 
• Find the surface area of a rectangular prism. 

 
PROBABILITY AND STATISTICS 

• Understand probability as a measure of the likelihood that an event will 
happen; using simple models, express probability of a given event as a 
fraction, as a percent, and as a decimal between 0 and 1. 

• Collect and organize data in graphic form (bar, line, and circle graphs). 
• Solve problems requiring application of graphically displayed data. 
• Find the average (mean) of a given set of numbers. 
• Plot points on a coordinate plane, using ordered pairs of positive and negative 

whole numbers. 
• Graph simple functions. 

 
PRE-ALGEBRA 

• Recognize variables and solve basic equations using variables. 
• Write and solve equations for word problems. 

 
 

SCIENCE 
2ND Grade 5TH Grade 

CYCLES IN NATURE 
A. SEASONAL CYCLES 
• The four seasons and earth’s orbit around the sun (one year) 
• Seasons and life processes 

CLASSIFYING LIVING THINGS 
• Kingdoms:  Plant, Animal, Fungus, Protist, Moneran. 
• Each kingdom is divided into Phylum, Class, Order, Family, Genus, Species 

CELL STRUCTURES AND PROCESSES 
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• Spring: sprouting, sap flow in plants, mating and hatching 
• Summer: growth 
• Fall: ripening, migration 
• Winter: plant dormancy, animal hibernation 

B. LIFE CYCLES 
• The life cycle: birth, growth, reproduction, death 
• Reproduction in plants and animals 
• From seed to seed with a plant 
• From egg to egg with a chicken 
• From frog to frog 
• From butterfly to butterfly: metamorphosis (see below: Insects) 

C. THE WATER CYCLE 
• Most of the earth’s surface is covered by water. 
• The water cycle 
• Evaporation and condensation 
• Water vapor in the air, humidity 
• Clouds: cirrus, cumulus, stratus 
• Precipitation, groundwater 

INSECTS 
• Helpful: pollination; products like honey  and silk; eat harmful insects 
• Harmful: destroy crops, trees, buildings, clothes; carry disease; bite or sting 
• Distinguishing characteristics 
• Life cycles: metamorphosis 
• Social insects: ants and honeybees 

THE HUMAN BODY 
A. CELLS 
• All living things are made up of cells, too small to be seen without a 

microscope. 
• Cells make up tissues. 
• Tissues make up organs. 
• Organs work in systems. 

B. THE DIGESTIVE AND EXCRETORY SYSTEMS 
• Salivary glands, taste buds 
• Teeth: incisors, bicuspids, molars 
• Esophagus, stomach, liver, small intestine, large intestine 
• Kidneys, urine, bladder, urethra, anus, appendix 

C. TAKING CARE OF YOUR BODY: A HEALTHY DIET 
• The “food pyramid” 
• Vitamins and minerals 

MAGNETISM 
• demonstrates that there are forces we cannot see that act upon objects. 
• Most magnets contain iron. 
• Lodestones: naturally occurring magnets 
• Magnetic poles: north-seeking and south-seeking poles 
• Magnetic field (strongest at the poles) 
• Law of magnetic attraction: unlike poles attract, like poles repel 
• The earth behaves as if it were a huge magnet: north and south magnetic 

poles (near, but not the same as, geographic North Pole and South Pole) 
• Orienteering: use of a magnetized needle in a compass, which will always 

point to the north 

SIMPLE MACHINES 
• Simple machines: lever, pulley, wheel-and-axle, gears, inclined plane, 

wedge, screw 
• Friction, and ways to reduce friction (lubricants, rollers, etc.) 
  

• Structure of cells (both plant and animal) 
• Cells are shaped differently in order to perform different functions. 
• Organization of cells into tissues, organs, and systems. 

PLANT STRUCTURES AND PROCESSES 
A. STRUCTURE: NON-VASCULAR AND VASCULAR PLANTS 
B. PHOTOSYNTHESIS 
• Role in photosynthesis of: energy from sunlight, chlorophyll, carbon dioxide 

and water, xylem and phloem, stomata, oxygen, sugar (glucose) 
C. REPRODUCTION 
• Asexual reproduction 
• Vegetative reproduction: runners (for example, strawberries) and bulbs (for 

example, onions), growing plants from eyes, buds, leaves, roots, and stems 
• Sexual reproduction by spore-bearing plants (for example, mosses and ferns) 
• Sexual reproduction of non-flowering seed plants 
• Sexual reproduction of flowering plants (for example, peas) 
• Process of seed and fruit production: pollen, wind, insect and bird pollination, 

fertilization, growth of ovary, mature fruit 
• Seed germination and plant growth. 

LIFE CYCLES AND REPRODUCTION 
A. THE LIFE CYCLE AND REPRODUCTION 
• Development of an organism from birth to growth, reproduction, death 
• All living things reproduce. Reproduction may be asexual or sexual. 

B. SEXUAL REPRODUCTION IN ANIMALS 
• Reproductive organs: testes (sperm) and ovaries (eggs) 
• External fertilization: spawning 
• Internal fertilization: birds, mammals 
• Stages of embryo: egg, zygote, embryo, growth in uterus, fetus, newborn 

THE HUMAN BODY 
A. CHANGES IN HUMAN ADOLESCENCE 
• Puberty 

B. THE ENDOCRINE SYSTEM 
• Endocrine glands secrete (give off) chemicals called hormones.  
• Pituitary gland: secretes hormones that control other glands and growth 
• Thyroid gland: controls the rate the body burns and uses food 
• Pancreas: both a duct and ductless gland; secretes a hormone called insulin 

that regulates how the body uses and stores sugar 
• Adrenal glands: secrete a hormone called adrenaline, especially when a 

person is frightened or angry, causing rapid heartbeat and breathing 
C. THE REPRODUCTIVE SYSTEM 
• Females: ovaries, fallopian tubes, uterus, vagina, menstruation 
• Males: testes, scrotum, penis, urethra, semen 
• Sexual reproduction: intercourse, fertilization, zygote, implantation of zygote 

in the uterus, pregnancy, embryo, fetus, newborn 

CHEMISTRY: MATTER AND CHANGE 
A. ATOMS, MOLECULES, AND COMPOUNDS 
• Basics of atomic structure: nucleus, protons, neutrons, electrons 
• Atoms are constantly in motion, electrons move around the nucleus in paths 

called shells (or energy levels). 
• Atoms may join together to form molecules and compounds. 
• Common compounds and their formulas: H2O, NaCl, CO2 

B. ELEMENTS 
• Elements have atoms of only one kind, having the same number of protons. 

The Periodic Table: organizes elements with common properties 
• Two important categories of elements: metals and non-metals 

C. CHEMICAL AND PHYSICAL CHANGE 
• Chemical change affects molecules .  
• Physical change changes only the properties or appearance of the substance.  
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Response 5 Curriculum and Instructional Design 
 

(f)  Programmatic Audit 

 

Our previous application stated that the Head of School evaluation was done by an outside 
consultant.  We are now in-housing that activity.  Please see full response below. 

 

Programmatic audits will focus on two things: quality of implementation and results.  
Implementation of technology, software, curriculum programs, interventions and assessments will 
be monitored by Brilla’s Network Executive Director, Principals, Assistant Principal, Grade and 
Content Leads, and SPED/Learning Support Coordinator through planning meetings and direct 
observation with additional support from the Network.  Teachers will be expected to annotate 
lessons after they have been taught and that information will be used at the end of the year to 
evaluate implementation of curriculum and pedagogy.  Once we have ascertained that our 
programs have been implemented with fidelity, analysis of student performance data will be the 
primary method for evaluating efficacy.  We will disaggregate data and look for trends in sub-
groups. 
 
Brilla will submit an Annual Report to its authorizer detailing its performance and progress towards 
its accountability goals.  This will require annual reflection on implementation and outcome data 
and drive strategic planning and continuous improvement efforts. 
 
We will also seek to participate in inter-visitation with other high performing “no excuses” schools 
that result in critical feedback.  Finally, we expect to have regular oversight visits by our authorizer 
and will use any constructive feedback to make necessary changes to the academic program. 
 
CMO Evaluation: The Board of Brilla Pax and Caritas will be responsible for a yearly evaluation of 
Seton Education Partners’ performance as Brilla’s CMO. The Board will focus primarily on whether 
the CMO is effectively managing the school such that it is adhering to and advancing the mission, 
which is to provide a K-8 school in the classical tradition, help students to grow intellectually, 
socially, and physically into young men and women of good character and spirit, and to be prepared 
for excellence in high school, college and beyond. The CMO will be evaluated on the strength of the 
classical tradition of education at the school, the school’s progress towards meeting the academic 
goals delineated in the accountability plan, and the extent to which the core values of Courage, 
Wisdom, Justice, and Self-Control permeate school culture. Additionally, the CMO will be evaluated 
on the operational effectiveness and fiscal soundness of the school. 
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Executive Director Evaluation: The Board will conduct an annual evaluation of the Executive 
Director focused heavily on academic achievement, which will be used to determine the Executive 
Director’s bonus. At the beginning of the year the Executive Director and the Board will establish 
measurable process and outcome goals for the year. A mid-year review will be conducted and at 
the end of the year and a written review will be provided to the Executive Director and used to 
determine eligibility for a bonus. The evaluation will be “360” in the sense that input will be sought 
from the Executive Director, Network Office staff, principals, teachers and staff, families and 
students, and the board. Data sources will include assessment results, enrollment and attendance, 
parent satisfaction surveys, grievance records, and budget information and audit results.  
 
Superintendent Evaluation: The Executive Director, with Board input, will conduct an annual 
evaluation of the Superintendent focused heavily on academic achievement, which will be used to 
determine the Superintendent’s bonus. At the beginning of the year the Executive Director and 
Superintendent will establish measurable process and outcome goals for the year. A mid-year 
review will be conducted and at the end of the year and a written review will be provided to the 
Superintendent and used to determine eligibility for a bonus. The evaluation will be “360” in the 
sense that input will be sought from the Superintendent, Executive Director, Network Office staff, 
principals, teachers and staff, families and students, and the board. Data sources will include 
assessment results, enrollment and attendance, parent satisfaction surveys, grievance records, and 
budget information and audit results. 
 
Principal Evaluation: The Superintendent, with the Executive Director, will conduct an annual 
evaluation of all principals focused heavily on academic achievement, which will be used to 
determine the principal’s bonus. At the beginning of the year the Executive Director, 
Superintendent and principals will establish measurable process and outcome goals for the year. A 
mid-year review will be conducted and at the end of the year a written review will be provided to 
the principal and used to determine eligibility for a bonus. The evaluation will be “360” in the sense 
that input will be sought from the Principal, teachers and staff, families and students, and the 
board. Data sources will include assessment results, enrollment and attendance, parent satisfaction 
surveys, grievance records, and budget information and audit results. Our evaluation of principals 
will be rooted in our LCM (described above). 
 
Board Evaluation: The board will develop a self-evaluation instrument and use it annually to check 
its performance. Domains will include member attendance and participation, communication with 
stakeholders, regular review and revision of key policies and procedures, financial oversight, 
evaluation of the Executive Director’s leadership and CMO performance, handling of grievances, 
and adherence to the mission of the school. The board will use the results of these evaluations to 
inform the development of strategic goals and action plans. The board will also monitor its 
composition to maintain adequate skill sets with which to govern the school as well as diversity to 
ensure a variety of perspectives. 
 
CMO Network Office Staff Evaluation: The Executive Director will evaluate the network level staff. 
The various positions will receive a mid-year and year-end evaluations that focus on outcome-based 
criteria appropriate to their role in the network. Surveys from school-level staff with be a factor in 
tracking and evaluating the quality of the services provided by the network staff and identify areas 
of improvement. 
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Underperformance by key personnel will be handled in a manner consistent with that described in 
the Network Management section. 
 
Family and Student Satisfaction: Brilla will gauge family and student satisfaction both directly and 
indirectly.  We will administer at least annually surveys to assess their satisfaction in areas such as 
instruction, school culture, and communication.  We will also infer satisfaction based on our 
enrollment numbers and retention of students from year to year as well as any issues brought to 
the attention of school leadership, the CMO and the board via our complaint process.  We believe 
our attention to parents through regular communication and parent workshops will keep them 
engaged in the life of the school and their children’s academic progress. 
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Response 6 Calendar and Schedules 
Both Brilla Pax and Caritas will share the calendar as our replicating schools.   

 

(a) School Calendar: Our extended school year provides students with 188 days of instruction, over 
eight days more than traditional district schools, for a total of 1,131 total hours of instruction. In 
August teachers will participate in two weeks of Summer Institute for staff development and 
planning; the school year for all students will begin in mid-August and run through mid-June.  
We will recognize major federal holidays and extended breaks that align with the district, when 
possible. However, we will also make adjustments as necessary to maximize the amount of time 
students spend in school while also ensuring coherence with our instructional and planning 
needs. For grading purposes, the calendar is divided into four quarters. 

 

The first and last day of school for the 2020-21 school-year is tentatively set to August 17, 2020 
and June 18, 2021, respectively.  The schools will provide 1,131 hours of instruction time.   

INSTRUCTIONAL TIME 

Month Full 
Days 

Half 
Days 

Total 
Days Hours 

August 9 5 14  84  
September 20 0 20  120  
October 21 0 21  126  
November 16 0 16  96  
December 13 1 14  84  
January 19 0 19  114  
February 13 1 14  84  
March 22 0 22  132  
April 15 0 15  90  
May 21 1 22  132  
June 10 1 11  66  
Annual Total 179 9 188  1,131  
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2020-2021 Brilla Schools Network Tentative School Calendar 

 

MONTH KEY DATES 
August 2020 • August 17, 2020 – First Day of School 

• August 17-21 – Half Days 
September 2020 • September 7, 2020 – Labor Day 
October 2020 • October 12, 2020 – Columbus Day 
November 2020 • November 3, 2020 – Election Day 

• November 11, 2020 – Veterans Day 
• November 23-27 – Thanksgiving Recess 

December 2020 • December 21 – Begin Winter Recess 
January 2021 • January 4 – Classes Resume 

• January 18 – MLK, JR. Day 
February 2021 • February 15 – 19 – President’s Day Week 
March 2021  
April 2021 • April 26 – 30 – Spring Recess 
May 2021 • May 31, 2021 – Memorial Day 
June 2021 • June 21, 2021 – Last Day of School / Half-Day 
School Hours: 
Monday – Thursday:  8:15am – 4:00pm 
Friday:  8:15am – 3:00pm 
Half-Day Hours:  8:15am – 12:45pm 

 
(b)  Sample Student Schedule  

Schedule: Our extended school day maximizes student time on task while providing teachers with 
ample opportunities for planning and development.  Here is a typical day:  

 

8:15 am Breakfast: The school serves breakfast. 
8:40 am School Meeting: The school day begins with a school-wide meeting to 

share information, recognize achievements, highlight a virtue, and build 
community across the school as a whole. 

8:45 am Class Meeting: As a follow-up to the school meeting, each class has a 
more intimate meeting to share information, recognize achievements, 
highlight a virtue, and build community within the class. 

9:00 am Literacy: Includes whole-class read-aloud and grammar and vocabulary 
instruction, as well as small group rotation among teacher-led phonics 
instruction, guided reading, computer-based lessons, and independent 
reading.  

10:45 am Social Studies and Science: In alternating units, students study social 
studies or science using content integrated with the literacy program. 

11:25 am Lunch: The school serves a nutritious lunch. 
11:45 am Art/Music: Interactive art and music classes alternate quarterly 
12:15 pm Dance/Fitness: Movement-based dance and fitness classes alternate 

quarterly 
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12:45 pm Mathematics: The math block uses both teacher-led and computer-
based instruction. It also incorporates a whole class math meeting, 
focused on using an interactive bulletin board with topics relating to 
counting, time, the calendar, temperature and money. 

2:15 pm Structured Play: Structured play provides a creative outlet while 
simultaneously developing self-control and social skills. 

2:30 pm Writing: The writing block encompasses time for penmanship practice, as 
well as teacher-led instruction and daily opportunities to practice the 
writing process. 

3:15 pm Remediation / Social Studies or Science Extension: Scholars who would 
benefit from additional differentiated instruction in a particular academic 
subject will attend small group remediation at this time. All other 
scholars will engage in inquiry-based science or social studies instruction 
in alternating units.  

3:45 pm Quietest Meeting of the Day: Each day will end with a reflection on the 
day’s successes and challenges before preparing for dismissal.    

4:00 pm Dismissal: Students are dismissed 

 

Given the importance of literacy as a foundation for learning in all subjects, Brilla will devote 
significant time to literacy and humanities as well as to daily math instruction. A total of 1,805 
instructional minutes will be offered each week to all elementary grades, which equates to six hours 
per week, an entire hour more than the five hours required for grades K-6 by NY state law. The 
table below presents the amount time dedicated to each core subject per week and day. The total 
instructional time will remain consistent for grades K-5, though each year the school may revisit 
precisely how time is allocated across subjects in order to best achieve our academic goals.  

 

Subject Area Minutes Per Week Minutes Per Day Hours Per Day 

Literacy 525 105 1.8 
Mathematics 

450 90 1.5 

Science / Social Studies 280 56 0.9 
Writing 220 44 0.7 
Structured Play 90 18 0.3 
Art / Music 120 24 0.4 
Fitness / Dance 120 24 0.4 
Weekly Total 1805 361 6.0 
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A sample weekly schedule for students is provided below. For students the school day runs from 
8:15 am to 4:00 pm, except on Fridays when students are dismissed at 3:00 pm to accommodate 
staff development and planning.  Brilla will identify and partner with an after-school program to 
offer optional enrichment activities and additional academic support after school hours.  

 

Sample Student Schedule 

Time Monday Tuesday Wednesday Thursday Friday 

8:15-8:40am Breakfast Breakfast Breakfast Breakfast Breakfast 

8:40-8:45am School Meeting School Meeting School Meeting School Meeting School Meeting 

8:45-9:00am Class Meeting Class Meeting Class Meeting Class Meeting Class Meeting 

9:00-10:45am 

Literacy: 
Read Aloud 

Guided 
Reading 

Grammar and 
Vocabulary 

Independent 
Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

10:45-
11:25am 

Social Studies/ 
Science 

Social Studies/ 
Science 

Social Studies/ 
Science 

Social Studies/ 
Science Writing 

11:25-
11:45am Lunch Lunch Lunch Lunch Lunch 

11:45am-
12:15pm Art/Music Art/Music Art/Music Art/Music Structured Play 

12:15-
12:45pm Fitness/Dance Fitness/Dance Fitness/Dance Fitness/Dance 

12:15-1:45 
Mathematics 

12:45-2:15pm 
 

Mathematics 
 

Mathematics Mathematics Mathematics 

2:15-2:30pm Structured Play Structured Play Structured Play Structured Play 1:45-2:00 
Class Meeting 

2:30-3:15pm Writing Writing Writing Writing 2:00-2:45 
School Meeting 

3:15-3:45pm 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

2:45-3:00 
Class Meeting 
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Time Monday Tuesday Wednesday Thursday Friday 

3:45-4:00pm Class Meeting Class Meeting Class Meeting Class Meeting - 
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(c)  Sample Teacher Schedule  

Teachers are expected to be at school from 8:00 am until 4:15 pm every day, and until 6:00 pm on 
Tuesdays to accommodate additional professional development.  Recognizing the large amount of 
time we expect our teachers to be interacting with students each day, they will have two daily 30-
minute prep periods plus lunch, as well as the opportunity to exercise choice most evenings in 
deciding where to work to complete the day’s planning or other responsibilities.  

A sample weekly schedule for teachers is provided below. 

 

Sample Teacher Schedule 

Time Monday Tuesday Wednesday Thursday Friday 

8:00 – 8:15am Staff Meeting Staff Meeting Staff Meeting Staff Meeting Staff Meeting 

8:15-8:40am Breakfast Breakfast Breakfast Breakfast Breakfast 

8:40-8:45am School Meeting School Meeting School Meeting School Meeting School Meeting 

8:45-9:00am Class Meeting Class Meeting Class Meeting Class Meeting Class Meeting 

9:00-10:45am 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

Literacy: 
Read Aloud 

Guided Reading 
Grammar and 

Vocabulary 
Independent 

Read 

10:45-11:25am Social Studies/ 
Science 

Social Studies/ 
Science 

Social Studies/ 
Science 

Social Studies/ 
Science Writing 

11:25-11:45am Lunch Lunch Lunch Lunch Lunch 

11:45am-
12:15pm Planning Planning Planning Planning Structured Play 

12:15-12:45pm Planning Planning Planning Planning 

12:15-1:45 
Mathematics 

12:45-2:15pm 
 

Mathematics 
 

Mathematics Mathematics Mathematics 
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2:15-2:30pm Structured Play Structured Play Structured Play Structured Play 1:45-2:00 
Class Meeting 

2:30-3:15pm Writing Writing Writing Writing 2:00-2:45 
School Meeting 

3:15-3:45 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

Remediation 
OR Social 
Studies/ 
Science 

Extension 

2:45-3:00 
Class Meeting 

3:45-4:00pm Class Meeting Class Meeting Class Meeting Class Meeting 3:00-4:00 
Planning 

4:30-6:00pm - 
Staff 

Professional 
Development 

- - - 

 

 



Brilla Pax and Caritas 06_18 Charter Proposal 

Response 7, page 1 

Response 7 Specific Populations 

(a) Struggling Students 

Brilla Schools are deliberately located in an underserved neighborhood in an attempt to provide a 
better educational option for low-income, South Bronx children.  Schools are specifically designed 
to accelerate the achievement of at-risk students; our blended-learning model, co-teaching, and 
systematic approach to assessment, all contribute to our ability to personalize instruction for each 
child.  At-risk or struggling students are those that consistently score within the bottom 20% of their 
grade.  We are absolutely committed to meeting the needs of all students, including those with 
disabilities and English language learners, and believe that with appropriate supports our students 
will thrive. The range of interventions available at Brilla include: 

• Supplemental curricula 
• Computer-based programs for remedial and accelerated learning 
• Small group instruction 
• Push-in and pull-out services by certified special education staff and contractors, and ELL 

staff 
• Tutoring  
• Electives 
• Support blocks (grade dependent)  

 
Response to Intervention: Traditionally most schools have provided interventions for struggling 
students only after they test and verify chronic failure, by which time it is often too late to prevent 
tragic loss of learning. We know that students who begin to struggle need quality instruction 
immediately.  Our RTI program is designed to quickly catch students before serious failure occurs 
and design interventions to put them back on track to academic success. It is a cycle that provides 
intervention options of varying intensity that are linked to specific learning needs. The RTI process 
at Brilla follows these steps: 

1. Determine the academic skill gap between the student and typically-performing peers 
through academic data analysis. 

2. Determine the likely reason(s) for the student’s depressed academic performance. 
3. Select a research-based intervention likely to improve academic functioning. 
4. Provide ongoing monitoring of academic progress to evaluate the impact of the intervention 

and try alternatives if necessary. 
5. Refer to CSE for evaluation if the student fails to respond to multiple, well-implemented 

interventions. 
 

Our RTI program trains teachers in its implementation during Summer Institute and throughout the 
course of the school year. The Student Services department will meet with each grade team 
regularly.  These meetings will follow explicit protocols to focus on identifying struggling students, 
hypothesizing causes, developing intervention strategies, establishing measurable goals and 
timelines, and reviewing progress.  These will be data-driven discussions using all available 
information, including standardized test results, teachers’ observations and records, assessment 
results from computer-based programs, behavior and discipline data, and parent input.  The result 
will be the creation of an intervention plan. The RTI program will also receive support from the 
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Network office, with a Network Director of Student Services projected to be hired by the second 
year of any replicated Brilla school.  Our RTI model will utilize the common three tier approach: 
 

• Tier 1 - High-Quality Classroom Instruction: General education teachers will be trained in 
and expected to use differentiated instructional strategies, materials and assessments 
within their classroom.  Our blended-learning and co-teaching model provides frequent 
opportunities for targeted support within the classroom. 

• Tier 2 - Targeted Interventions: For students who struggle in the general education 
classroom, blended learning permits teachers to select from and add an ever widening array 
of programs to meet individual student needs. This allows them to provide alternative 
pedagogy, guided practice and appropriate pacing for each child.  Co-teaching permits 
additional support to small groups and individual students.  In addition, we will have trained 
and certified intervention teachers on staff who can push-in and pull-out to provide one-on-
one and small group targeted interventions. Finally, our teachers will provide tutoring to 
struggling students and the school will seek an afterschool program that provides academic 
support services. Some of the ways this is done at our flagship Brilla follow: 

o Daily (Mon – Thurs) thirty-minute small group re-teaching of skills identified by 
teachers and special education teachers 

o Extra time during the day or after school to review specific skills with individual 
students 

o RAZ Kids, Headsprout, myOn, Starfall, and Brainpop Jr. are computer programs 
employed to support learners develop specific skills and meet individual student 
needs 

o Core Knowledge provides a remedial program for struggling students, which can be 
used to re-teach skills in smaller groups 

• Tier 3 - Intensive Interventions:  The goal of Tier 3 is remediation for severe challenges that 
require intensive and sustained intervention.  For example, we anticipate in our first years 
of operation most Tier 3 students may require intensive one-on-one reading programs, such 
as Wilson Fundations or Reading Recovery. 

 
The RTI process will operate on a six to eight week cycle to identify new students and review and 
revise existing students’ intervention plans by a Student Study Team.  Ongoing assessment is key to 
a successful RTI program, and our blended-learning program is uniquely suited to monitoring the 
achievement of individual students and providing personalized instruction to meet their needs. 

(b) Students with Disabilities 

We believe that all students can achieve academically and special education students will be 
expected to master the general curriculum and participate in extracurricular and other non-
academic activities to the maximum extent possible.   
 
Identification: We are well aware of the fact that poor minority students are over-identified for 
special education and will take vigorous steps to determine whether a student’s struggles are the 
result of a legitimate learning or other disability or the consequence of a poorly executed education 
program. Our three-tiered RTI process is designed to identify whether general education techniques 
and supports are sufficient or if a student might require special education services.  Having 
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exhausted all three tiers, the Special Education & Learning Supports Coordinator will convene a 
Student Study Team (SST) comprised of a learning support teacher, general education teacher and 
administrator to review past attempts at meeting the student’s needs and determine whether to 
recommend the student to the appropriate Committee on Special Education (CSE) for evaluation.  
While the school itself cannot make a determination, it will work closely with the CSE to provide all 
necessary information to support its evaluation and IEP development processes.  As Brilla will be 
implementing a unique school model, it will be incumbent upon the Special Education & Learning 
Supports Coordinator and the Network office to develop an effective working relationship with CSE 
staff so as to educate them in regards to the effectiveness of our program for at-risk students.  In 
addition, we also recognize that parent consent is required for both initial evaluation and provision 
of services and our staff will work closely with parents to involve them throughout the entire 
process.  It is also the parent’s right to request an evaluation at any time, even before the school 
has completed the RTI process.  
 
To identify students with a pre-existing IEP, after our enrollment lottery is held in the spring (or if a 
student enrolls during the school year), school staff will immediately request student records to 
identify incoming students with disabilities.  They will obtain and evaluate IEPs to determine 
whether Brilla is able to provide the services mandated in the IEP and work with parents and the 
CSE to modify IEPs if necessary and possible. In instances where the school cannot provide the 
placement specified by the IEP or when the parent does not provide consent to a proposed IEP 
modification, the CSE will secure the student placement in a district school that provides the 
required services. 
 
Section 504 of the Rehabilitation Act of 1973 (“Section 504”) (29 U.S.C. § 794) requires that the 
school provide a free appropriate public education (FAPE) to qualified students who have a physical 
or mental impairment that substantially limits one or more major life activities.  If student records 
reviews or the RTI process determines a student: (1) has a physical or mental impairment that 
substantially limits one or more major life activities; or (2) has a record of such an impairment; or 
(3) is regarded as having such an impairment not generally covered in an IEP, Brilla Highbridge will 
convene a 504 team, consisting of the same persons as a SST, to review or develop 504 Plans, as 
necessary and appropriate, and in accordance with federal regulations (34 CFR Part 104) to ensure 
such students receive FAPE.  In cases where a student has a current 504 Plan, the 504 team will 
review its suitability, reevaluate the student and modify the plan as necessary.  Brilla Highbridge will 
ensure that all 504 student/parent notice, consent, records review and due process provisions are 
fulfilled, and will reevaluate all plans once every three years. 
 
Staffing: In addition to the Special Education & Learning Supports Coordinator, Brilla will employ 
Learning Support Teachers with a specialized or special education certification to provide support 
services for students with IEPs and other at-risk students (see job descriptions in Response 11 - 
Personnel).  A full-time counselor will be hired in Year 1.  In the case of students whose IEPs require 
the provision of related services not available at the school (such as speech, occupational therapy, 
physical therapy, vision therapy), the school will contact the CSE of the community school district of 
residence to arrange for services to be provided by the New York City Department of Education or 
contract with external providers.  In the case that the New York City Department of Education is 
unable to contract an external provider, the CSE may issue a related service agreement (RSA) letter 
that authorizes parents to avail themselves of free services. Finally, in consultation with the CSE, the 
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school may issue an RSA letter that authorizes parents to avail themselves of free services from an 
outside agency.  
 
Logistics: The Special Education & Learning Supports Coordinator will oversee and coordinate the 
implementation of the special education program within the school and serve as the primary liaison 
to the CSE.  He or she is responsible for maintaining all confidential records, including IEPs, in a 
secure manner and making them available to staff as appropriate.  These records will be stored in 
locked filing cabinets in an administrative office and an access log will be maintained. At the 
beginning of the year IEPs will be provided to teachers along with a summary containing a 
description of the disability, goals (or short-term instructional objectives and benchmarks for 
students who meet the eligibility criteria to take New York State Alternate Assessment), and 
required services.  Special education staff will meet with each teacher to go over the IEPs, including 
goals, responsibilities, accommodations and instructional strategies, and to ensure the privacy of all 
records. General education teachers will also receive ongoing training to provide them with the 
skills and knowledge necessary to effectively include students with disabilities in their classrooms.  
Common planning time will also support collaboration between general and learning supports. As 
the school and Network office grows, we anticipate the Network Director of Student Services 
absorbing most of the administrative duties and becoming the primary liaison to the CSE. 
 
Services: We whole-heartedly agree with the legal requirement that students with disabilities 
should be taught in the least restrictive environment and believe that our inclusion model will 
permit them to receive many of their required services within the general education classroom. 
Having Learning Support Teachers in the general education classroom reduces the stigma for at-risk 
students and provides both types of teachers with another opportunity for collaboration.  Either 
direct or indirect special education teacher support services (SETSS) will be provided to individual 
students or small groups within or outside the classroom.  Related services such as speech, 
occupational therapy, physical therapy or counseling will be provided on site.  Our blended-learning 
model allows students to be scheduled for pull-out services in a manner that limits missing critical 
components of classroom instruction.  We have also budgeted for supplemental curriculum and 
assessment resources, such as specialized computer software and reading programs.   
 
Reviews: Brilla will conform to all laws and regulations regarding the regular review of IEPs.  If the 
Special Education & Learning Supports Coordinator and support staff determine that a student’s IEP 
may no longer be appropriate to the child's needs, they may recommend that the CSE conduct a re-
evaluation to adapt the IEP or declassify the student. Likewise, parents may request a reconvene or 
a re-evaluation meeting with the CSE at any time.   
 
Program Evaluation: School leaders and Network staff will regularly evaluate the efficacy of our 
special education program by disaggregating student performance data and reviewing progress 
toward goals of students with IEPs.  Observation of grade team and Student Study Team meetings 
will provide qualitative data about the quality of implementation of the RTI model.  Parents will also 
be surveyed to determine their perspective on services and communication. Parents of students 
with IEPs will receive quarterly updates on their child’s progress toward his or her IEP goals, which 
will help gauge the efficacy of the school’s program.  
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Brilla Interventions and Supports Overview:  Brilla has an excellent track record with regard to 
working with students with disabilities, and the Network office will work to ensure the foundational 
practices in place across all Brilla Schools. Below is a summary of the practices in place at our 
flagship Brilla. 
 
Response to Intervention (RTI):  Brilla employs a blend of the “problem solving” and “standard 
protocol” approach to its three-tier RTI model.  Brilla’s RTI model allows struggling students to be 
identified and supported immediately.  Students’ movement between tiers is monitored in an effort 
to provide them with the best instruction to meet their needs.    
 
At-risk services: At-risk services are provided to students that have been identified as needing more 
than the support offered in tier 1 instruction.  These services include: Special Education Teacher 
Support Services (SETSS), counseling, or targeted support groups.  The interventions employed 
within these groups may include, but are not limited to: 

• Wilson Foundations 
• Reading Mastery 
• Stern Math 

 
Special Education Supports: Students who need more intensive, targeted support than tier 3-
instruction can adequately provide, are recommended to be evaluated for special education 
services through the CSE.  Based on the outcome of these evaluations, Brilla works with the family 
and the CSE to determine the necessary services for that student.  These services may include, but 
are not limited to: 

• Speech and Language Therapy 
• Occupational Therapy 
• Physical Therapy 
• Vision Services 
• Paraprofessional Services 
• Counseling 
• Special Education Teacher Support Services (SETSS) 
• Integrated Co-teaching (ICT) 

 
These practices appear to be serving the SWD population well, as Brilla has enrolled and retained 
very high numbers of students with disabilities. As noted earlier, 19% (65 students) of Brilla’s 
current enrollment are students with disabilities, beating the district average of 14%.  Of the 40 
students with disabilities enrolled in 2014-15, 39 (98%) returned for the 2015-16 school year. With 
these encouraging numbers, Brilla Highbridge seeks to build upon this track record and add to 
Brilla’s reputation as a school that embraces and serves all students.  

 
(c) English Language Learners 

The most recent data indicate that 23% of CSD 9 students are Limited English Proficient 
Students and therefore we anticipate serving a sizable number of students who are English 
language learners (ELLs).  One reason we chose to open our school at the elementary level is the 
opportunity to help students quickly build foundational skills in the English language that will serve 
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them for a lifetime.  Moreover, we believe our blended-learning design with frequent opportunities 
for targeted instruction and independent practice is especially well suited to meeting the needs of 
ELL students.  
 
Identification: The school will use the State Education Department's process for identifying 
students who are English Language Learners. Before the school year begins school staff will make 
home visits for each enrolled child and use this opportunity to administer the Home Language 
Identification Survey (HLIS), which will also be administered to any student enrolling during the 
school year. If this screening process reveals the home language is other than English or the 
student's native language is other than English, appropriate school staff will conduct an informal 
interview. If the HLIS indicates any language other than English, the school will administer the New 
York State Identification Test for English Language Learners (NYSITELL) to determine eligibility for 
services. 
 
Staffing: The Special Education & Learning Supports Coordinator, with support from the Network 
Director of Student Services, will be responsible for implementation of our programs for ELL 
students.  Together, they will maintain all records, ensure timely screening to establish initial 
eligibility for services, and administer annual assessment to determine ongoing eligibility. The 
Special Education & Learning Supports Coordinator will supervise learning support teachers who 
will be trained to support ELL students and their teachers such that they are qualified to teach ELLs.  
Once we know our students and can evaluate their needs, the school is prepared to hire additional 
certified ESOL or other qualified staff or contract with external service providers.  Appropriate PD 
will be provided to all teachers with ELL students.   
 
Services: It is our intention to use structured English language immersion to help English language 
learners (ELLs) achieve proficiency in the English language as quickly as possible.  Blended-learning 
is an ideal context for an immersion program.  Using computers and headphones students can both 
see and hear the English language and practice speaking and writing. The computer initially targets 
student learning with differentiated, individualized lessons that enables them to learn at their own 
pace and to focus on specific skills. Classroom teachers, on the other hand, are freed to do what 
they do best: use the rich resources of the classroom to expand and socialize new language. 
Increasingly, the classroom takes over the primary work of developing conversational language in a 
context that prepares students for real-life communication. Computer-based instruction continues 
to build vocabulary and to bolster students’ confidence in their ability to understand and produce 
new language. To ensure that computer-based programs add value within the blended-learning 
model, software must meet the following criteria: emphasis on rapid vocabulary acquisition, basic 
language structures, and development of listening, reading, writing and speaking skills. For students 
who require more intensive interventions, the school will be prepared to provide additional push-in 
support by a teacher or aid and/or intensive pull-out instruction. 
 
Our program design is based on research and evidence of success using blended-learning to support 
an immersion program.  Blended-learning addresses the importance of motivation, interactivity and 
feedback in teaching and learning a language (Sharma and Barrett).  Moreover, this theory has been 
put into practice with great success.  For example, in 2010 Rocketship schools were ranked in the 
top 15 among all California schools with low-income populations: 86 percent of Rocketship’s 
students were English Language Learners and 88 percent qualified for free or reduced-price lunch. 
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Accessibility: Brilla will ensure that ELL students will not be excluded from the general curriculum 
and extra-curricular activities based on an inability to speak and understand the language of 
instruction, and also that ELL students will not be assigned to special education because of their lack 
of English proficiency.  The school will also make every effort to provide parents with limited English 
proficiency with notices and information in their native language to encourage participation in the 
school by all members of the school community. 
 
Program Evaluation: School leaders and Network staff will regularly (but at least annually) evaluate 
the efficacy of our ELL program by disaggregating student performance data and reviewing student 
progress towards English proficiency.  Observation of instruction and learning support team 
meetings will provide qualitative data about the quality of implementation of the program.  Parents 
will also be surveyed to determine their perspective on services and communication. 
 
Brilla Enrollment and Retention Numbers: In our current schools’ network, 32% of our nearly 650 
students are English language learners.  Of the 118 eligible to return to us in the 2017-2018 school-
year from the previous year, 115 students were retained. Brilla is very proud of these numbers and 
will strive to carry this success forward to our next school. 

(d) Gifted and Advanced Students 

We believe that students’ academic achievement should not be limited to the general curriculum 
and students should be challenged to their highest potential.  Students who have mastered the 
general curriculum will be expected to advance beyond their grade’s achievement expectancy.  
Whether struggling, reluctant, accelerated, at-risk, on grade level, with special needs, or with 
limited English proficiency, all students will receive uniquely tailored instruction to drive them to 
their greatest academic potential.  
 
Brilla is committed to addressing the needs of more accelerated learners in addition to those 
students who at or below grade level.  Upon mastering basic concepts, students will be challenged 
to tackle more complex treatments of content.  Brilla will create enrichment activities for students 
to apply higher order levels of Bloom’s Taxonomy. Our blended learning and co-teaching model 
provides students the opportunity to dig deeper and explore a greater breadth of content both 
individually and within smaller groups.  These activities may include inquiry – and project-based 
extensions that cross into other subject areas and the technology employed in every classroom 
allows for further integration and augmentation in all core subjects.  
 
Identification: The school is specifically designed to accelerate the achievement of accelerated 
learners, just as it is designed to accelerate the achievement of at-risk students.  Brilla’s blended-
learning model, co-teaching, and systematic approach to assessment, all contribute to its ability to 
personalize instruction for each child. School leaders and teachers will regularly evaluate students’ 
academic achievement data.  Through targeted data analysis, grade teams will determine student 
groupings in an effort to challenge specific students or groups of students and teach them with 
their zone of proximal development.  
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Staffing: All teachers will receive ongoing training around how to include extension in their lessons.  
Learning Support Teachers will work with classroom teachers to aid in this development as 
necessary.  
 
Services: Blended learning programs enable learners to advance at a pace that is appropriate for 
them and perhaps beyond that of their peers.  Accelerated students’ needs are targeted in a range 
of additional areas:  

• Supplemental curricula 
• Computer-based programs for accelerated learning 
• Small group instruction 
• Push-in and pull-out services by certified special education staff and contractors 
• Advanced Tutoring  
• Electives 
• Support blocks (grade dependent)  
• Extension work (homework and classwork)  

 
Program Evaluation: School leaders and Network staff will regularly evaluate the efficacy of our 
gifted and advanced program by disaggregating student performance data.  Observation of grade 
team will provide qualitative data on the achievement of students that are already achieving at an 
accelerated rate.  Parents will also be surveyed to determine their perspective on their child’s 
achievement.  
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Response 8 Instructional Leadership 
Because of substantial revisions, we are NOT incorporating by reference and have instead provided 
an updated response. 

(a) Instructional Leadership Roles 

The chart below demonstrates how the network and school will divide responsibility over the 
academic program. 

Category Decision Type Network School 

Academic program 
- Assessment 

Grade-level exit standards  X   
Promotion requirements  X   
Promotion decisions    X 
Grading scale  X   
Benchmark testing requirements X   
Instructional response to data    X 

Academic program 
- Curriculum 

Alignment of network academic model  X   
School curriculum  X   
Blended Learning (Tier 1) X   
Instructional Methods   X 
Instructional material   X  
Lesson planning   X  

Academic program 
- Support & 

accountability 

Professional Development - network  X   
Professional Development - school    X 
Professional Development - individual    X 
Performance goal setting for Principals X   
Performance goal setting for teachers    X 

 
At the school itself, the instructional leadership team will be comprised of the Principal, Assistant 
Principal(s), and Grade & Content Lead(s).  In addition to Principal, an Assistant Principal and Grade 
& Content Lead are essential stakeholders on the leadership teams.  The job descriptions for these 
positions are formatted in tables below: 

 

Assistant Principal 

Position Overview 

The primary responsibility of the Assistant Principal (AP) is to facilitate excellence in alignment and execution of 
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the Brilla mission and Strategic Priorities set forth by the Principal and network leaders.  Supervised directly by 
the Principal, the AP is charged with executing the Culture Initiatives or Data and Assessment Initiatives for the 
entire school.  As two critical pillars of the Brilla organization, these fundamental practices of the model require 
stoic leadership and deep institutional knowledge.  In addition to managing one of the model cornerstones, the 
AP supervises the school-wide approach to Tier 2 and Tier 3 behaviors in collaboration with the other AP, the 
Student Services Coordinator, and other personnel ensuring that systems and procedures are being followed to 
best meet the needs of all students.  Assistant Principals regularly create and facilitate professional learning 
opportunities for a variety of stakeholders.   

Additionally, the AP directly supervises one Grade & Content Lead (GCL) for exposure to junior leadership 
management.  This authentic supervisory experience prepares Assistant Principals for possible Principalship in 
the future.   Further, the AP supervises a Team Lead and provides instructional coaching for the grade-level of 
the Team Lead - both developing the Team Lead to grow to a GCL and ensuring the instructional quality of the 
entire grade is high impact.  APs are highly motivated collaborators who go above and beyond for their teachers 
and their students, while also taking the initiative to solve problems and address challenges head-on and 
independently.  They are consistently effective GCLs with many demonstrated strengths according to the 
evaluation framework . They are positive, grounded in virtue, calm in the midst of adversity, model growth 
mindsets for adults and students, and deeply believe in the Brilla mission.  Assistant Principals do not back down 
from professional and personal challenges - going above and beyond to ensure that all aspects of the Brilla 
model are implemented with fidelity, excellence, and joy.  APs actively seek feedback, solicit input, and engage 
in courageous conversations in order to better themselves and others. 

Core Competencies & Responsibilities 
 

Brilla Assistant Principals Set the Standard. 
● Facilitate, establish, and hold others accountable for a vision of the content/grade level alongside their 

direct reports 
● Plan and execute the robust systems and procedures necessary for high quality implementation of 

Culture Initiatives or Data and Assessment Initiatives 
● Supervise and evaluate grade-level teachers, one Team Lead, and one GCL - ensuring deadlines, 

surveys, data and assessment and other professional responsibilities are met and completed with 
quality and fidelity  

● Cultivate teachers’ and junior leaders’ abilities to analyze, create, synthesize, and evaluate plans and 
high quality instruction for constant improvement 

● Assess the quality and impact of different development structures - modeling best practices and 
providing actionable feedback that can be implemented to increase student and teacher outcomes 

● Facilitate, design, model, and hold others accountable to the Tier 2 and Tier 3 behavioral and academic 
processes and systems established - guaranteeing a school culture that meets the needs of all students 
while supporting staff morale 

● Visibly live and hold others accountable to the Brilla Mission through consistent professional dress, 
modeling of core virtues, execution of professional norms, and enthusiastic, regular engagement in 
ongoing professional development and community-building 

Brilla Assistant Principals Honor the Team. 
● Foster, maintain, and hold others accountable to productive, collaborative, and collegial working 

relationships with leaders, team members, staff members, parents, and community members 
● Contribute to a positive school culture through consistent implementation of behavior management 

strategies, attendance at Brilla-sponsored Culture Events, and regular, professional communication 
● Model and hold others accountable to consistent school-wide approaches to student and teacher 
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routines throughout the school day and school year with fidelity and positivity  
● Plan, facilitate, and attend regular, mission-critical programming including weekly network leadership 

meetings, school leadership meetings, SSO meetings, IEP meetings, summer development sessions, 
data days, parent workshops, family conferences, and other opportunities 

● Commit to be available by phone after school hours until 7:00pm each workday to address any student 
or family questions or concerns (cell phone provided by school) 

● Perform other duties as assigned including but not limited to attending regular network/school 
walkthroughs, test preparation small group instruction, model teaching, reviewing report cards and 
comments, reviewing and finalizing incident reports, mediating parent concerns, Parent University 
facilitation, ordering supplies, maintaining communication logs, ensuring accurate attendance, and 
registering direct reports for external trainings 

 
Brilla Assistant Principals Make it Count. 

● Design, schedule, and facilitate purposeful meetings including behavioral interventions, coaching 
debriefs, data protocols, culture event planning 

● Intelligently delegate tasks to direct reports that leverage skills and latent capacities while still serving 
to develop their potential 

● Model, seek, and schedule regular collaboration and correspondence with APs across campuses - 
embodying the “One School” mentality 

● Assist in the creation of school and grade-level schedules, special schedules, and test prep schedules 
with Principal including teacher and staff deadlines 

● Develop and maintain monthly accurate and complete school-level data dashboards  
● Lead and ensure that students maintain aggressive growth rates through the consistent use and 

modeling of data 
● Demonstrate preparation and skill in working with and leading students & colleagues from diverse 

cultural, economic and ability backgrounds 
● Organize and manage time and commitments efficiently to maximize productivity and intentionality 

throughout the school day and school year 
 

Brilla Assistant Principals know It Starts with Them. 
● Demonstrate an entrepreneurial mindset and is proactive in collaborating with colleagues and 

leadership to build on the excellence of the model/position 
● Embody courage, justice, wisdom, and self-control, while championing a positive, flexible attitude and 

solution-based approach to challenges 
● Actively solicit feedback from colleagues and leaders across campuses and the organization in order to 

strengthen competencies and capacities - being willing to be held accountable for successes and 
failures 

● Reflect and seek to understand both individual strengths and areas for growth, committing to 
continuous personal growth and professional development as an individual, teacher, mentor, and 
leader 

● Challenge assumptions and beliefs about teaching and learning in order to best meet the needs of 
students and the mission of the organization  

● Seek to grow both professionally and personally as a classical educator by deepening literary and 
humanities content mastery, reading literary classics, and improving in understanding of classical form 
and pedagogy  
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Grade and Content Lead 

Position Overview 

The primary responsibility of the Grade Chair & Content Lead (GCL) is to provide organizational leadership and 
support to all teachers within their grade level as well as their assigned content team to ensure teachers meet 
ambitious student achievement goals aligned to network and school strategic priorities. In addition to meeting 
the requirements of both a Content Lead and Team Lead, the GCL serves as the key communicator and liaison 
between Network/School Leaders and teachers in their grade level and content area. GCLs facilitate and 
coordinate professional development, grade-level team meetings, organizational practices, parent 
communication, and grade-wide activities.  Supervised by a Principal or Assistant Principal, GCLs rely on the 
Brilla Leadership Competencies to impact student achievement including strong mission conviction, high-impact 
instructional leadership, strategic thinking with integrity and wisdom, standard-setting professionalism, and the 
“one-school” mentality.  

GCLs regularly provide instructional and content coaching to their teams, greatly influencing the overall success 
of the school.  GCLs are highly motivated collaborators who go above and beyond for their teachers and their 
students, regularly meeting with Learning Specialists, Student Service Coordinators, and other stakeholders to 
ensure that each child is succeeding.  They are consistently effective teachers with many demonstrated 
strengths according to the evaluation framework . They are positive, grounded in virtue, calm in the midst of 
adversity, model growth mindsets for adults and students, and deeply believe in the Brilla mission.  GCLs are 
also the “culture carriers” of the mission and vision for their teams - ensuring that all aspects of the Brilla model 
are implemented with fidelity, excellence, and joy.  GCLs seek regular feedback, solicit input, and engage in 
courageous conversations in order to better themselves and others. 

Core Competencies & Responsibilities 
 

Brilla GCLs Set the Standard. 
● Establish a vision for the grade level and content in coordination with school leaders and establish 

ambitious goals for the grade-level team and its students 
● Establish a structure for team collaboration, decision-making, and grade level team meetings aligned 

with Network and School Strategic Priorities that prioritizes student achievement 
● Supervise and evaluate grade-level teachers, ensuring deadlines, surveys, data and assessment and 

other professional responsibilities are met and completed with quality and fidelity  
● Cultivate teachers’ ability to analyze, create, synthesize, and evaluate plans and high quality instruction 

for constant improvement 
● Set and uphold high academic and social expectations for all teachers through a strong sense of 

personal accountability for student achievement and ongoing child development - assisting and 
modeling Love & Logic and following Tier 2 and Tier 3 instructional and behavioral protocols 

● Visibly live and hold others accountable to the Brilla Mission through consistent professional dress, 
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modeling of core virtues, execution of professional norms, and enthusiastic, regular engagement in 
ongoing professional development and community-building 

 
 

Brilla GCLs Honor the Team. 
● Foster, maintain, and hold others accountable to productive, collaborative, and collegial working 

relationships with leaders, team members, staff members, parents, and community members 
● Contribute to a positive classroom and school culture and environment through consistent 

implementation of behavior management strategies, attendance at Brilla-sponsored Culture Events, 
and regular, professional communication 

● Model and uphold consistent, aligned, team-wide and school-wide approaches to student and teacher 
routines throughout the school day and school year with fidelity and positivity  

● Plan, facilitate, and attend regular, mission-critical programming including weekly network leadership 
meetings, school leadership meetings, bi-weekly SSO meetings, summer development sessions, data 
days, parent workshops, family conferences, and other opportunities 

● Commit to be available by phone after school hours until 7:00pm each workday to address any student 
or family questions or concerns (cell phone provided by school) 

● Perform other duties as assigned including but not limited to attending regular network/school 
walkthroughs, test preparation small group instruction, model teaching, validating report cards and 
comments, mediating parent concerns, Parent University facilitation, ordering supplies, maintaining 
communication logs, ensuring accurate attendance, and registering teachers for external trainings 

 
Brilla GCLs Make it Count. 

● Design, schedule, and facilitate regularly scheduled team meetings, looking at student data protocols, 
weekly coaching observations and debriefs, and, if applicable, daily test preparation debriefs 

● Lead the creation of grade-level schedules, special schedules with direct supervisor aligned to Strategic 
Priorities  

● Organize, implement, and analyze the individualized learning technology programs and corresponding 
data used by all students on a consistent basis within the grade-level 

● Develop and maintain monthly accurate and complete grade-level data dashboards  
● Lead and ensure that students maintain aggressive growth rates through the consistent use and 

modeling of data 
● Demonstrate preparation and skill in working with and leading students & colleagues from diverse 

cultural, economic and ability backgrounds 
● Organize and manage time and commitments efficiently to maximize productivity and intentionality 

throughout the school day and school year 
 

Brilla GCLs know It Starts with Them. 
● Demonstrate an entrepreneurial mindset and is proactive in collaborating with colleagues and 

leadership to build on the excellence of the model/position 
● Embody courage, justice, wisdom, and self-control, while championing a positive, flexible attitude and 

solution-based approach to challenges 
● Actively solicit feedback from colleagues and leaders in order to strengthen competencies and 

capacities - being willing to be held accountable for successes and failures 
● Reflect and seek to understand both individual strengths and areas for growth, committing to 
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continuous personal growth and professional development as an individual, teacher, mentor, and 
leader 

● Challenge assumptions and beliefs about teaching and learning in order to best meet the needs of 
students and the mission of the organization  

● Seek to grow both professionally and personally as a classical educator by deepening literary and 
humanities content mastery, reading literary classics, and improving in understanding of classical form 
and pedagogy  

 

 

During the first five years, while the school fully enrolls, the instructional leadership team will 
evolve into the following structure, replicating our current instructional leadership framework: 

YEAR 1 2 3 4 5 

Positions --Principal 
--Grade & 
Content Lead (K) 

--Principal 
--Assistant 
Principal 
--Grade & 
Content Lead (1) 

--Principal  
--Assistant 
Principal 
--Grade & 
Content Lead (K) 
--Grade & 
Content Lead (1) 

--Principal 
--Assistant 
Principal of Data 
and Assessment 
--Assistant 
Principal of 
Culture 
--Grade & 
Content Lead (K) 
--Grade & 
Content Lead (1) 
--Grade & 
Content Lead (2) 

--Principal 
--Assistant 
Principal of Data 
and Assessment 
--Assistant 
Principal of 
Culture 
--Grade & 
Content Lead (K) 
--Grade & 
Content Lead (1) 
--Grade & 
Content Lead (2) 
--Grade & 
Content Lead (3) 

 

 
The primary instructional leader of the school will be the Principal, who will be recruited via Brilla’s 
School Leader Fellowship selection process. The job openings and descriptions will be announced 
internally and posted externally to various sector job boards upon charter application approval.  
The hiring process includes resume, cover letter, and student achievement results; a series of 
interviews, by phone and in person; short-answer essays; observations of candidates while 
teaching; and culminates in a two day-long visit to Brilla for various interviews and role-specific 
tasks.  All tasks and interview questions have been aligned to our internal, centralized Leadership 
Competencies Framework. We anticipate the Brilla School Leader Fellow will be selected (from 
among internal and external talent) by March 2019, in time to participate in an intensive training 
program over the summer through either the KIPP Fisher Fellowship, the Relay Graduate School of 
Education’s National Principals Academy or Building Excellent Schools Fellowship, depending on the 
candidate’s skills, experience, and needs.  
 
All Principals must have taught in a school with a similar demographic to that of the current Brilla 
schools’ neighborhoods and will have led students to achieving outstanding academic growth 
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results. The selection process will include members of the Seton and Brilla Boards, experienced 
charter school leaders and teaching experts, the Seton CMO Executive Director, and the Principals 
and highest performing teachers from Brilla’s current campuses. Principal candidates will be 
assessed for their ability to be the most accomplished educator of poor children and the most 
skillful coach of teachers in our schools. We will seek leaders who have an unwavering belief that all 
children can achieve both moral and academic excellence. Below is the full set of competencies for 
which Principal candidates will be selected. 
 
Brilla Charter Schools Leadership Competency Framework: 

 
Formation: 
 

1. Mission Conviction 
a. Promotes and models common language, consistent practices, and school 

structures to support Brilla’s mission and goals. 
b. Identifies and addresses barriers to achieving the mission and vision. 
c. Prioritizes decisions and decision making processes that are aligned with and 

reinforce the mission. 
2. Instructional Leadership 

a. Promotes and models evidence-based instructional practices that address the 
diverse needs of students. 

b. Supports and holds junior instructional leaders accountable for implementing 
aligned instructional strategies that raise student achievement. 

c. Analyzes and facilitates effective analysis of Brilla’s data sources. 
d. Builds the capacity of staff to collaboratively implement and evaluate curriculum 

and instruction that meets or exceeds state and national standards. 
3. Classical 

a. Values and prioritizes the holistic, classical development of students. 
b. Facilitates and promotes an understanding of truth, beauty, and goodness. 
c. Ensures and evaluates Brilla’s approach to classical content and pedagogy.  

4. Character 
a. Proliferates a shared understanding of Brilla’s virtues and sub-virtues.  
b. Facilitates and supports all staff to actively leverage virtue language to facilitate 

character development during both prescribed and non-prescribed moments.  
c. Models and facilitates an environment where virtue and character formation is 

valued, in self and others.  
5. Joyful School Culture 

a. Evidence of positive interaction is evident across all stakeholder groups.  
b. School environment is safe and clean.  
c. Staff and students adhere to thoughtful and effective systems and procedures.  
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d. All staff urgently address student behaviors with empathy, shared control, and 
logical consequences and rewards.  

6. Shared Environment  
a. Student and staff attire and presentation models professionalism and adherence 

to Brilla standards.  
b. Shared spaces evoke a sense of community, warmth and culture of hospitality, 

aligned to the classical tenet of Beauty (School space is orderly, intentionally 
curated, aesthetically pleasing, and uplifting, invoking positive ethos).  

c. Learning spaces harmoniously reflect the values of Brilla’s mission. 
d. The integrity and quality of the Brilla brand is upheld on all displays and 

communications. 
 
Execution: 
 

1. Strategic Thinking 
a. Accurately and thoughtfully identifies areas of current or potential weakness and 

addresses them with urgency. 
b. Thinks creatively about challenges and opportunities grounded in best practice. 
c. Intentionally collaborates with peers, managers, and direct reports, and 

authentically remains open when seeking counsel.  
d. Prioritizes decisions aligned to strategic priorities while considering the impact 

on time, money, and human capital.  
2.  Integrity 

a. Models, supports, and holds colleagues accountable to ethical behavior.  
b. Adheres to network-wide systems and procedures. 
c. Exhibits thoughtful judgement in planning, decision-making, and interactions. 
d. Proactively displays and facilitates professional and personal integrity by 

operating with transparency and prudence. 
e. Admits mistakes or poor decisions and accepts responsibility for one’s own and 

others’ mistakes. 
3. Wisdom 

a. Displays self-knowledge by reflecting on personal past-practices, habits, and 
leadership competencies in order to adjust behaviors. 

b. Seeks and openly receives constructive feedback from stakeholders across all 
levels of the organization 

c. Demonstrates a broad understanding of the education sector including 
knowledge of best practices and current educational issues and policies 
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d. Models the importance of and proactively seeks opportunities for growth and 
development of self and others 

4. Organization and Self-Management 
a. Utilizes effective personal organization systems to prioritize work appropriately 

and minimize stress. 
b. Models universal professionalism through communication, attendance, 

punctuality, attire, and mutual respect.  
c. Honors deadlines and commitments. 

5. Talent Management 
a. Builds a diverse, dynamic, and balanced team that champions and furthers the 

mission.  
b. Establishes and upholds high expectations for all staff by consistently monitoring 

the performance management cycle.  
c. Actively builds and monitors a pipeline of talent to sustain the school’s priorities 

and needs.  
d. Ensures all staff develop toward and meet an appropriate level of performance.  

6. Fiscal Stewardship 
a. Establishes appropriate financial objectives aligned to school priorities. 
b. Holds self and others accountable for accurate and effective monitoring of 

expenditures. 
c. Understands and upholds Brilla’s financial processes.  

 
Engagement: 
 

1. Communication 
a. Conveys professionalism and respect in all forms of communication, including 

email, phone, and in-person conversations.  
b. Applies clear, concise, and grammatically correct language in both written and 

oral communication 
c. Inspires confidence and demonstrates graceful poise when orating to 

stakeholder groups 
d. Creates a climate in all gatherings that invites participation and honest 

discussions 
2. Student 

a. Knows students beyond their academic abilities, recognizing their interests, 
strengths, weaknesses, accomplishments, and fears.   

b. Employs a warm and firm approach to communicate love and respect while 
maintaining high expectations. 
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c. Demonstrates through word and actions a commitment to help each individual 
scholar succeed at Brilla.  

d. Creates intentional experiences that foster joy, a love of learning, and a sense of 
belonging to the school community.  

3. Family 
a. Ensures families’ stories beyond the school building are known in order to 

respond appropriately to their individual interests and needs, while respecting 
each family’s dignity.  

b. Communicates partnership and respect by seeing families as the first educator of 
their child, while maintaining high expectations. 

c. Is appropriately available to families, and follows through on communication and 
commitments in a timely and thorough manner.  

d. Creates intentional experiences that strengthen families’ connections to 
stakeholders, and fosters a sense of belonging to the school community.  

4. Staff 
a. Knows staff beyond their professional abilities, recognizing, valuing, and 

celebrating their unique interests, strengths, and accomplishments.   
b. Sets and maintains high expectations, anchored in a mutual purpose, to both 

challenge and empower staff to take responsibility for Brilla’s collective success. 
c. Is appropriately available to staff, and follows through on communication and 

commitments in a timely and thorough manner.  
d. Creates intentional experiences that strengthen staff members’ connections to 

stakeholders, and fosters a sense of belonging to the school community.  
5. Brilla Schools  

a. Embraces the ‘One School’ mentality, in words and actions, by championing the 
collective success of Brilla schools over one individual school. 

b. Promotes, owns, and builds authentic buy-in to Network-wide decisions and 
priorities.  

c. Facilitates purposeful opportunities to strengthen staff members’ connections 
across Brilla Schools, and fosters a sense of belonging to the school community.  

6. Partnerships 
a. Fosters and manages a welcoming and engaging culture of hospitality. 
b. Consistently collaborates with El Camino to ensure cohesion across the school 

and extended-day program. 
c. Actively engages Seton Teaching Fellows as members of the school community. 
d. Manages and evaluates the effectiveness of academic and operational 

partnerships within the school.  
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e. Identifies and advocates for partnerships that are aligned to the Brilla priorities 
and mission.  
 

As for the other instructional leadership roles, a systematic pipeline has been established that 
identifies key roles and levels within fully enrolled schools that positions Brilla for smart expansion.  
In order to ensure our new schools have a number of talented instructional leaders and teachers, 
our current school leaders have identified potential leadership candidates. Additionally, the 
Network’s Recruitment Manager will work closely with the founding Principal to select strong 
instructional leaders from outside the Brilla Network.  
 
 
 

 

Position
 

Assistant Principal Grade & Content 
Lead 

Content Lead Team Lead Content Specialist 

Key 
Responsibilities 

Manage School-wide 
Data and Assessment 
Initiatives or Culture 
Initiatives 
 
Supervise Grade Level 
Team, Team Lead, GCL 
 
Manage and Supervise 
school-wide approach 
to Tier 2 and Tier 3 
behaviors 
 
Assist with School 
Strategic Priority 
Planning & 
Implementation 

Supervise, coach, and 
evaluate grade level 
teachers 
 
Develops grade level 
goals aligned with 
school and network 
priorities 
 
Maintain grade-level 
budget and logistical 
management for 
grade level team 
 
Develop, facilitate 
Mission-in-Progress 
 

Facilitate fidelity to 
content vision set 
forth by Organization 
Leadership 
 
Build content 
knowledge and 
planning expertise of 
Grade Level Planning 
team through 
feedback and coaching 
meetings 
 
Plan & facilitate buy-in 
to classical form of 
education 
 
Develop, facilitate 
Mission-in-Progress 
 

Maintain grade-level 
budget and logistical 
management for 
grade level team 
(Parent University, 
electives, etc.) 
 
Co-teach with and 
coach grade-level 
Teacher-in-Residence 
 
Facilitate Grade Level 
Meetings & Data 
Analysis Meetings 
 
Maintain 
Materials/Inventory 
for Grade Level 

Plan and execute 
content lessons in 2-3 
grade levels 
 
Provide coaching and 
support to at least one 
other grade level 
content teacher 
through observation & 
feedback 
 
Conduct content-
specific data analysis 
regularly in order to 
differentiate 
 
Assist with Test 
Preparation and 
Assessment Protocols 

Pipeline -Experienced GCL  
 

-Experienced Team 
Lead 
-Experienced Content 
Lead 
-Experienced Content 
Specialist 

-Experienced Content 
Planner 

-Experienced Teacher -Experienced Close 
Reading Lead Teacher 
-Experienced NFS Lead 
Teacher 
-Experienced GTL 

Key Application 
Indicators 

 

School Strategic 
Priority Plan Analysis 
Task 
 
Demonstration O3 
 
Mission-in-Progress 
Planning Task 
 

Lesson Observation & 
Analysis Task 
 
Demonstration Lesson 
 
Portfolio of Unit & 
Lesson Plans 
 
Facilitation of Grade 

Demonstration Lesson 
in Content 
 
Portfolio of Unit & 
Lesson Plans 
 
Demonstration O3 
(Content) 
 

Demonstration Lesson 
 
Facilitation of Grade 
Level Team Meeting 
 
Grade Level 
Stewardship Task 
 
Demonstrated Student 

Demonstration Lesson 
in Content 
 
Facilitate Planning 
Meeting 
 
Demonstrated Student 
Achievement  
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Demonstrated Team 
Achievement 

Level Team Meeting  Achievement 

Compensation Formal Promotion 
Change in Salary 

Formal Promotion 
Change in Salary 

Stipend Stipend Stipend 

 
All instructional leaders will be selected using consistent criteria. Instructional leaders must have a 
track record of outstanding academic growth results, preferably in schools serving disadvantaged 
populations. The selection process will include the Principal and other Brilla teachers with support 
from the Brilla Network. These leaders must also possess an unwavering belief that all children can 
achieve both moral and academic excellence.  
 
School leaders, along with the Brilla Network, will monitor the effectiveness of the model via 
strategic programmatic audits that focus on the Brilla Essential Practices and their corresponding 
outcomes.  Implementation of technology, curriculum programs, interventions, assessments, 
operations and finances, branding, and data practices will be measured and monitored by school 
leadership team with support from the Network through planning meetings and direct observation.  
Using these organizational benchmarks and analyses, the Network will be able to pinpoint and 
assign strategic supports to various campuses.  Once we have ascertained that our programs have 
been implemented with fidelity, analysis of student performance data will be the primary method 
for evaluating efficacy.  We will disaggregate data and look for trends in sub-groups.  Brilla schools 
will submit an Annual Report to its authorizer detailing its performance and progress towards its 
accountability goals.  As part of our instructional principles, Brilla Schools also participate in external 
inter-visitation, hosting other teachers and leaders from various schools and, in turn, visiting other 
schools to consistently share best practices.  Finally, we expect to have regular oversight visits by 
our authorizer and will use any constructive feedback to make necessary changes to the academic 
program. 
 

(b) Teacher Support and Supervision 
Understanding that a highly effective teacher is the single most important factor to a child’s 
academic success, we are committed to recruiting top talent and empowering our instructional staff 
to succeed. The Brilla Schools teaching staff engage in comprehensive and ongoing professional 
development in three distinct ways: school wide; within their grade-level team; and individually. 
 
On a school-wide basis, all staff are required to attend a multi-week on-boarding and professional 
development period prior the start of each school year. During this time teachers are introduced to 
and reflect on Brilla’s mission, align curriculum and instruction across the teaching team, and 
engage in activities to develop a sense of cohesion around our shared goals. Every week throughout 
the year staff gather to participate in a “Mission in Progress” professional development training. 
Topics covered during these sessions include: how to use data to inform lesson planning; 
highlighting best practices; norming around report card grading; and community team building 
activities. 
 
We have found that dedicating time (formally and informally) for teachers to collaborate with 
others who teach the same grade level has been critical to both content and instructional 
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consistency as well as teacher satisfaction. On a weekly basis, grade level teams meet for shared 
lesson planning for the next week’s instruction, they also have a planned lunch period in which all 
teachers on their level gather and collaborate in an informal manner. Additionally, in an effort to 
create opportunity for further connection and collaboration all teachers on a given grade-level have 
their scheduled planning period for the same time. 
 
Individual teachers are supported to grow and target specific strengths and weaknesses through a 
formal mentorship program in which teachers receive face-to-face and written feedback weekly, 
alternating between their instructional and content leaders. Additionally, individual teachers have 
access to external professional development and are given opportunities to visit other high-quality 
schools. 
 
At Brilla we believe that happy and engaged teachers lead to better outcomes for children. As such, 
we deliberately try to foster a positive staff culture. Some of the ways we do this include: 
intentionally creating many opportunities to celebrate and highlight our teachers’ individual and 
group success; structuring opportunities to build community; having a manageable workday; and 
allowing some flexibility with structured prep time that can be done at home instead of at school. 
 

(c) Professional Development 
Research shows an astonishing lack of return from traditional professional development practices.  
Limited time to learn and practice new techniques, lack of understanding and support, or a 
professional environment hostile to collaboration and improvement can undermine professional 
development that might improve teaching and learning (Jerald).  However, recent studies 
demonstrate that certain kinds of instructional coaching can significantly boost teaching 
effectiveness and students’ value-added learning gains (Biancarosa, Bryk, and Dexter) and that 
strong Principal leadership was critical (Matsumura et al). Moreover, time and support for teachers 
to meet in collaborative teams can increase student achievement if those teams follow a protocol 
for solving explicit problems (Saunders, Goldenberg, Gallimore). 
 
Our staff development program has three main components: explicit training, coaching and 
mentoring.  
 
Training: Staff development sessions will be designed and coordinated by instructional leadership 
and may include vendor representatives and consultants.  In August all staff will participate in an 
intensive, multi-week Summer Institute for training and planning.  Training topics for instructional 
staff will include: the school mission and vision; Core Knowledge, curriculum programs and unit and 
lesson design; blended-learning; school culture, routines, procedures and discipline; assessment 
and data analysis protocols; Multi-Tiered Student Supports (MTSS); co-teaching and mentoring; and 
education in the classical tradition.  The Network Director of Student Services will coordinate with 
selected school leaders to conduct trainings explaining the referral process for special education, 
MTSS, IEP development and implementation, evaluation and reporting of the student’s progress 
toward meeting IEP goals and objectives, confidentiality of student records, structured English 
language immersion and discipline of students with disabilities.  An overview of our centralized 
MTSS system and corresponding example templates have been included in the table below.  As the 
staff gains experience, topics will be differentiated based on assessment of staff needs; new staff 
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will be oriented to the school’s program and practices while veteran staff will receive more 
advanced trainings.   
 

 

MTSS Overview 

MTSS Definition of Tiers 
 
Tier 1: Core Universal Instruction and Supports.  
 
Tier 1 involves general academic and behavioral instruction and support, including support for greater 
student engagement in learning, which is designed, provided, and differentiated for all students in 
regular instructional settings. This tier presumes that the core curriculum is rigorous, evidence-based, 
aligned with the Common Core State Standards, culturally relevant and linguistically appropriate, and 
is implemented with integrity for all students. Although the tier includes general instruction, it also 
refers to differentiation of core instruction to address diverse student classroom needs. This 
differentiation in Tier I instruction can be accomplished effectively by designing curriculum and 
classroom teaching around the principles of Universal Design for Learning (UDL). UDL removes or 
reduces barriers to learning by customizing and adjusting instruction and student supports to 
individual learning needs; and the use of technology can be particularly helpful in this effort.  
 
In the case of English-language learners, UDL refers both to the removal of barriers and the assurance 
that students have the English language development supports that allow them full access to the core 
curriculum. And in the case of behavior, Tier I refers to the positive behaviors that are expected of all 
students. Meeting individual learning needs under UDL, however, should not be interpreted to mean 
that struggling students should be given below-grade-level work if they are behind. Instead, it means 
that teachers and administrators should plan and use lessons thoughtfully that build student 
knowledge and independence in their daily Tier I or general instruction, so that students learn how to 
handle the academic vocabulary, sophisticated language structures, and content present in the 
complex texts called for in the Common Core State Standards.  
 
Tier 2: Targeted Supplemental Instruction and Intervention 
 
Tier 2 instruction entails more focused, targeted instruction, interventions, and supplemental 
supports that are provided to some students who share common academic and/or behavioral needs. 
Tier 2 services are provided in addition to—not in lieu of—core instruction, are aligned with the 
Common Core State Standards, and use, to a significant degree, core instructional materials and 
supplemental tools. But under Tier 2, students are assessed and their progress is monitored more 
frequently than are students receiving only Tier 1 instruction.  
 
Description: Tier II interventions are designed to provide supplemental, focused teaching and learning 
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opportunities for the small percentage (5 – 15%) of students who are not making progress or 
demonstrating achievement or behavioral objectives given Tier I practices and accommodations. 
Students who receive Tier II interventions should also continue to receive Tier I instruction. Tier II 
interventions are designed to address the specific learning or behavioral challenges a student may be 
facing. When Tier I progress monitoring and assessment data indicates a need for more intense 
interventions, a teacher or teachers will collect and present pertinent data to the school’s SRBI team 
using the MTSS Referral form. If the student’s learning, achievement and/or behavior data warrant 
intervention, a Brilla Student Success Plan (SSP) will be developed by the building MTSS team (Form 
2). The student services coordinator and GCL will meet regularly to review student data and to 
develop and monitor new and existing Student Success Plans, which include specific interventions and 
progress monitoring guidelines for individual students. All students receiving Tier II intervention are 
provided with a Student Success Plan specifying effective, targeted intervention practices. Parents are 
notified of their child’s involvement and progress, and a copy of the Student Success Plan will be 
placed in a building SRBI file, to be monitored regularly until progress monitoring data indicates that 
intervention is no longer needed. 
We will ensure the above by employing Tier II intervention practices, which may include: 

• Diagnostic assessments; 
• Collaborative planning by the MTSS team and a student’s teachers; 
• Targeted academic and/or behavioral goals; 
• Highly focused supplemental teaching and learning opportunities of a predetermined 

duration; 
• Consultation and/or direct service from specialists; 
• Frequent monitoring of student progress using assessments linked to curriculum based 

measurements; 
• Analysis of assessment data to determine the need for continued intervention, additional 

intervention or a 
   change of intervention. 

 
If a student receiving Tier II intervention is not making significant academic or behavioral progress 
toward the specified goals, the building MTSS team will modify the existing Tier II Student Success 
Plan before considering the next level of support. 
 
Tier 3: Intensive Individualized Instruction and Intervention 
 
Tier 3 is the most intense instruction and intervention and is made available only to a few students 
based on their individual needs. Tier 3 is characterized by increased time and intensity.  All students in 
Tier III are provided with more frequent, individualized interventions. Parents are notified of their 
child’s involvement and progress and a copy of the Student Success Plan will be placed in a student’s 
cumulative file. We will ensure this by employing Tier III intervention practices which may include: 

• Collaboration among the student’s teachers and the building SRBI team to refine the 
existing Student Success   Plan and address the learning needs of each identified student in 
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Tier III; 
• Administering frequent progress monitoring linked to targeted goals; 
• Highly focused, supplemental teaching and learning opportunities of predetermined 

duration; 
• Consultation and/or direct service from specialists; 
• Frequent monitoring of student progress using assessments linked to curriculum based 

measurements; 
• Analysis of assessment data to monitor student progress and determine the need for 
continued intervention, additional intervention or a change on intervention. 

 
If a student receiving Tier III interventions does not show adequate progress, the MTSS team, 
including the GCL, the principal/principal designee, and Student Services Coordinator will carefully 
examine why. It is important for the team to review the effectiveness of previous interventions to 
determine if a different intervention regime would benefit the learner. Based on these considerations, 
the SRBI team determines whether a referral to special education is necessary. 
 
When implemented appropriately, MTSS has the added potential benefit of addressing the 
discrepancy in disciplinary rates among African American students and others with IEPs. National 
suspension data indicate that 17 percent or 1 out of six African American students enrolled in grades 
k-12 were suspended at least once—a significantly higher rate than among Native American students, 
(8 percent), Latinos students (7 percent), white students (5 percent), or Asian American students 2 
percent). Among all racial groups combined, more than 13 percent of students with disabilities were 
suspended, twice the rate of their non-disabled peers. And one out of four (25 percent) of African 
American students with disabilities were suspended at least once in 2009-10 (Opportunities 
Suspended: The Disparate Impact of Disciplinary Exclusion from School. Los Angeles; UCLA 2012). In 
Tier 3, instruction remains aligned with the Common Core State Standards and includes necessary 
supplemental academic and behavioral instruction, and supports. In this tier, it is essential that 
students are taught skills and provided remediation in the context of the standards, and that teaching 
is targeted on the skills and concepts presenting students with the most difficulty.  
 
Thus, students receiving Tier 3 services should focus on and practice skills and concepts that are 
spelled out in the Common Core State Standards for the student’s particular grade level. This is also 
the tier where the needs of students in say grade 6 and might not be able to decode are addressed. 
The instruction for these students may not be on grade level in this circumstance, but provides the 
instruction needed to get there. Finally, in this tier, students are assessed and progress is monitored 
more frequently than for students receiving Tier 1 and/or Tier 2 instruction. One should also note that 
when using intensive Tier 3 interventions with English-language learners (ELLs), in particular, it is 
important that the interventions have been validated on ELLs and are meant to address a literacy 
development issue.  
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Multi-Tiered Student Supports  
Student Support Team Referral Form 

Student Name: Grade: 
 

Referring Teacher: 
 

Date: 

1. Area(s) of Concern:  2. Strengths: (Academic, behavioral, spatial, musical, 
interpersonal, etc.)  

___Reading      
___Writing 
___Math  
___Content  

___Behavioral/Social 
___Communication 
___Fine/Gross Motor 
___ Attendance 

  

3. Was the student previously in MTSS?   Yes ____ No ____ (If yes, explain) 

 

4. Attendance (Current Year)  

Number of absences:  ________      Number of days tardy:  ________ 

6. Baseline Assessment Data: 

Map Scores: Term/Y
ear 

Score Level NYSITELL 
(ELL): 

Term/ 
Year 

Score Level 

Reading     Speaking    

Math    Listening    

Friday Assessment 
Scores: 

   Reading    

Reading    Writing     

Math        

STEP Progress 
 

Term/Y
ear 

Level  
 

Term/ 
Year 

Level 

STEP Fall   STEP Winter   

Other: 
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7.  Specific area(s) of concern related to question #1: 

Reading Concern(s) 
___Phonological/phonetic reading skills 
___Reading fluency 
___Sight vocabulary 
___Visualization 
___Reading Comprehension 

___Inferring 
___Academic vocabulary 
___Other  
 
_________________________________________________ 

Writing Concern(s) 
___Written expression 
___Spelling 
___Elaboration 
___Fluency 

 
___Grammar and/or syntax 
___Vocabulary 
___Organization 
___Other 
________________________________________________ 

Math Concern(s) 
___Functions 
___Basic Skills 
___Ratios and proportional relationships 
___Statistics and Probability 
 

 
___Computation 
___Problem-solving skills 
___Expressions and Equations 
___Other  
 
________________________________________________ 

Health Concern(s) 
___Vision        ___Hearing          ___ Other____________________________________ 

Behavior/Work Ethic 
___Does not follow routines and procedures 
___Does not completes assignments as expected 
___Aggressive behavior toward self/others (indicate) 
___Does not follow directions 
___Unresponsive (head down, etc.) 
___Not listening/distracted/off task/unfocused 

 
___Inappropriate language 
___Out of seat 
___Peer interactions 
___Disrupting others 
___ Harassment sexual/other (indicate) 
___Other:  
_____________________________ 

Inappropriate Behavioral Setting:  
___Classroom   ___Hallway   ___Cafeteria    ___Stairs  ___ Other: _____________________ 
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8. Baseline Behavioral Data:  
 
# of Major Incident Reports to date  ________ 
# of Minor Incident Reports to date _______ 
# of  after school detentions _______ 
# of  days ISS _______ 
# of  days OSS _______ 
____Other: (describe and attach any behavioral data collected through observations: frequency of off- task 
behaviors, disruptions, etc.) 
_____________________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________ 

9. Parental Contacts: (Team log may be attached) 

Date Nature Outcome 

   

   

   

   

10. Tier I Interventions  

Intervention  Frequency 
(Daily, Weekly, etc.)  

Duration 
(Dates and time) 

Outcome 

    

    

    

    

 
Brilla Student Success Plan 

 

Student Name: 
 

Date of Birth: Grade Level: Student Success Plan Number: 
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Parent/Guardian Name: Parent/Guardian 
Contact 
Information: 
 

Date of 
Parent/Guardian 
Contact: 

Date Current Success Plan 
Developed and Implemented: 
 

MTSS Point Person: ❏ Tier 2 
❏ Tier 3 

Proposed Date for Review of SSP 
Implementation (at least 6 weeks 
from implementation date): 
 

Current Goal(s) for Intervention stated in clear and measurable terms: 
1. __________________________________________________________________________________________

__________________________________________________________________________________________ 
2. __________________________________________________________________________________________

__________________________________________________________________________________________ 

Strategies for Intervention 
(To be determined by MTSS team and include frequency and student response to interventions) 

Specific Measurable Intervention Frequency and 
Duration 

Person(s) 
Responsible 

Progress Monitoring and Evidence  
(include student work samples and 
assessment results as attachments) 

 
 

   

 
 

   

 
 

   

 
 

   

 
Student Response to Intervention and SRBI Team Action                            Date: 
_____________________________ 
 
_____ Satisfactory Performance, student learning and or behavior needs addressed, discontinue 
interventions 
_____ Satisfactory Progress, continue interventions in current SSP (extend current SSP) 
_____ Some Progress, continue and/or modify interventions (develop new SSP) 
_____ Unsatisfactory Progress, modify and/or intensify interventions (develop new SSP) 
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During the school year students will be released early once per week to provide extended time for 
staff development and planning.  The agenda will be determined by the Head of Schools and 
Principals based on ongoing observation of instructional practice, review of student performance 
data, and staff input.  It may be delivered to the whole staff, grade level teams or by department, 
i.e., learning supports or operations staff.  These sessions will also provide important opportunities 
for collaboration and sharing of effective practices, especially between general education teachers 
and intervention staff.  
 
Ensuring teacher content knowledge and instructional practice is essential to successful 
implementation of our model.  In order to maximize teachers’ content and instructional expertise, 
we will build teacher schedules that provide regular common planning time for collaborative work.  
Traditionally teachers work in isolation and receive little pre-service or on the job training in the 
skills necessary to make collaboration effective.  Therefore, Brilla teachers will be trained to use 
protocols to evaluate student work to norm expectations, review assessment data to inform action 
plans, and discuss students’ achievement and behavior to develop re-directing strategies.  We plan 
for Grade and Content Leads to facilitate and then observe meetings as teachers become familiar 
with the protocols. 
 
Coaching: According to cognitive scientists who have studied expert performance in a wide variety 
of fields, high-quality feedback is the key resource for novice performers to become competent and 
for competent performers to become experts (Sartain et al). Our staffing plan includes a robust 
operations staff to free up instructional leaders to spend at least half of their time supporting 
faculty.  Coaching may include review of and feedback on curriculum and lesson plans, modeling 
instruction, co-teaching, observation of classroom practices, facilitation of collaborative activities, 
as well as critical feedback.  The Principal, Assistant Principal, and Grade and Content Leads will visit 
classrooms, lead, and/or attend grade team meetings, either for quick pop-ins or extended periods. 
They will also use these opportunities to collect evidence related to each teacher’s professional 
growth goals and evaluate the implementation of staff development training into practice.  Faculty 
and students will be accustomed to classroom visitors and will not break stride.  We also intend to 
use frequent videotaping of instruction to track progress and help teachers identify strengths and 
areas for improvement.  A constant theme of classroom observation will be instructional rigor and 
student engagement. Feedback may be verbal or written, and will be aligned with the teacher 
performance rubric.  Each school leader will hold one-on-one meetings with their direct report (i.e. 
Assistant Principal with Grade & Content Lead), who in turn will hold one-on-one meetings with 
individual teachers. These meetings will formally occur at least twice per month, though we 
anticipate much more frequent informal interaction.  Similarly, the SPED/Learning Support 
Coordinator will meet regularly with learning support staff.  The leadership team will meet regularly 
to discuss teacher performance and identify any needs for more targeted and intensive coaching. 
In addition, we believe teachers possess valuable expertise and will design systems to cultivate peer 
support and development.  For example, using reflection protocols teachers will collaboratively 
identify specific problems, reflect on their manifestation, and develop strategies to address them.  
Similarly, teachers will be expected to regularly videotape themselves and, using the teacher 
performance rubric, evaluate their performance and dissect it with their peers.  This non-
threatening approach to critical reflection and feedback contributes to a culture of continuous 
improvement similar to that found in the field of medicine. 
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Mentoring: As part of their job description, the master teachers will be responsible for mentoring 
the more novice teachers, while all teachers will be expected to mentor the Teachers in Residence 
and will receive training to do so.  They will be expected to include Teachers in Residence in all 
planning activities, define clear roles in the classroom, and use a gradual release of responsibility to 
enhance their skills.  They will support the Teachers in Residence in achieving their professional 
growth plan goals and will provide school leaders with feedback regarding their progress, but will 
not formally evaluate them. 
 
Staff Development Resources: Our Principal will be the driving force behind staff development and 
work closely with his or her leadership team and Network Office to ensure adequate resources, 
including dedicated time in the schedule, trainers with relevant expertise, and technology such as 
video cameras and data analysis software.  We intend to connect the school with external resources 
as well, such as the Special Education Collaborative and test scoring initiatives organized through 
the New York City Charter School Center and the What Works in Urban Schools conference hosted 
by KIPP NYC.  Faculty may request funds for external training that is aligned with the school 
program and can be turn-keyed for the benefit of others.  For our non-academic staff we will 
participate during the start-up phase in the Start Right Program at the NYC Charter School Center 
and rely on our Network Office to develop and/or augment our finance and operations staff.  We 
will also draw on the lived experience gained from our first school’s early years to help inform and 
train our new school staff. We plan to put our Principal through the KIPP School Leadership Institute 
and will encourage he/she to participate in on-going leadership development offered by KIPP or 
similar organizations. 

(d) Teacher Evaluation and Accountability 
We do not believe evaluation should be based on just one or two formal classroom visits; rather it 
should encompass cumulative evidence collected over the course of the school year from 
observation of classroom practice and professional responsibilities, student performance data, self-
reflection and peer and parent input.  During their initial coaching cycles, teachers will create 
professional and academic goals in collaboration with their direct supervisor that include 
measurable goals for the year based on domains in the teacher performance rubric (see below). 
School leaders will work with staff to ensure all goals are ambitious and align with school needs, 
professional development priorities and mission.  Instructional leaders and teachers will collect 
evidence throughout the year and hold a mid-year and end-of-year conference to evaluate progress 
towards goals.  Teachers will be expected to prepare a self-reflection based on their individual goals 
and bring supporting evidence, such as assessment results and video of instruction.  Teachers with 
serious performance deficits will be placed on an improvement plan that includes specific 
objectives, strategies and deadlines for improvement.  
 
Teacher Performance Rubric: In order to articulate clear expectations and hold staff accountable, 
we believe staff development and evaluation should be organized around explicit standards for 
teaching performance.  The Principal will implement the network-wide teacher performance rubric 
that describes levels of practice and addresses key domains. Similar to the Danielson Framework for 
Effective Teaching, Marshal Teacher Evaluation Rubric and Marzano Teacher Practice Rubric, the 
Brilla Public Charter Schools’ teacher performance rubric sets clear expectations in areas such as 
instructional rigor, student engagement and classroom management, and also addresses unique 
school practices, such as blended-learning, classical pedagogy, and character formation.  This 
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document will continue to evolve and improve with our lived experiences, but demonstrates Brilla’s 
comprehensive approach to evaluating and developing teachers.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher Performance Management Evaluation Template (Draft) 
 
Ratings for Section 1 
5 – On track to exceed goals  
4 – On track to meet all goals 
3 – On track to meet most goals 
2 – On track to meet some goals 
1 – Not on track to meet goals.  
N/A 
 
Section I. Student Achievement and Character Development 
 

Competency Focus Area Indicators 

Achieves 
Academic 
Results 

Student 
Academic 
Achievement 

Goals and specific student data. 

Grade/Team 
Success 

Grade/subject level team is on track to meet school's goals. 



Brilla Pax and Caritas 06_18 Charter Proposal 

Response 8ad - 24 
 

Courage Courage Students show COURAGE: 
• Take on challenging tasks  
• Make the right choice when it is not easy 
• Stand up for oneself/others 
• Speak in front of the class 
• Display a willingness to venture when unsure 

Justice Justice Students show JUSTICE: 
• Take responsibility for their actions 
• Tell the truth at all times 
• Celebrate the achievement of others and support 
classmates 
• Are their best self even when no one else is watching 
• Keep their desk, classroom, and school clean 

Wisdom Wisdom Students show WISDOM: 
• Listen and participate actively in class 
• Do best work on all assignments, even when they are 
challenging  
• Act like a college student today  
• Make thoughtful choices 

Self-Control Self-Control Students show SELF-CONTROL: 
• Practice patience 
• Follow all directions the first time 
• Actively monitor voice and body  
• Work is always neat and complete 
• Respect the space of others and keep hands to self 

Character Teachable 
Moments 

Uses key moments in class to explicitly talk about, celebrate, 
and reinforce character skills; these moments flow naturally 
from the lesson and are quick and high-impact. 

Strategically picks examples in lessons, when appropriate, that 
reinforce Brilla's character values. 

School-wide 
Character 
Development 

Students across grade/subject exemplify the school values. 
Teacher supports school-wide culture systems and focuses on 
the character development of all students, not just his or her 
own. 
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Ratings for Sections II – VI 
5 – Role Model: Teacher shows exceptional skill in this area and is among the top 5% in the entire 
school.  
4 – Exceptional:  Teacher consistently exceeds expectations and is an exemplar for this standard and 
is among the top 15 – 20% in the entire school. 
3 – Demonstrates Strength: Teacher consistently meets expectations most of the time and is solid in 
this area.  Note: Strong teachers will have mostly 3s on their evaluation. 
2 – Building:  Teacher meets this standard some of the time but is not yet consistently solid. 
1 – Needs Development: Teacher consistently does not meet expectations for this standard.  This is 
an area for growth; the teacher should work with supervisors and/or colleagues to improve in this 
area.  
N/A – Not Observed:  Teacher is not responsible for meeting this standard or the manager does not 
have enough data to evaluate the standard.  If not applicable, the teacher and the manager will 
both leave the rating blank or write N/A.  
 
 
Section II. Instruction 
 

Competency Focus Area Indicators 

Lesson 
Execution 

Content 
Knowledge and 
Strategy 

Demonstrates strong content knowledge; all information 
conveyed to students is factually accurate. 

Consistently uses the most effective and efficient strategies to 
guide students to mastery. 

Moves students briskly from one part of the agenda to the 
next; there is a palpable sense of urgency and purpose in the 
room.  

Modeling and 
Guided Practice 

Consistently delivers a well-planned and efficient lesson (think 
aloud, explicit modeling, heavily guided practice, etc). 

When appropriate, the lesson is captured in a visual anchor so 
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students can reference it during independent practice. 

Leads students through guided practice with declining 
scaffolding so students eventually provide both the answers 
and the thought process. 

Regularly checks for understanding during guided practice so 
that students transition to independent practice when ready. 
 
 
 
 
 

Rigor Questioning Consistently includes a high ratio of teacher to student activity 
with students doing most of the "heavy lifting" of work and 
explaining their thinking. 

Plans his/her questions in advance with a range of both low 
and high level questioning and regulary stretches questions. 

Accepts only high quality student responses; doesn't allow 
students to "opt-out" because teacher cycles back to students 
who didn't answer. 

Allows time for independent practice so that students have 
ample, successful “at bats” to practice the objective.  

Differentiation Works to ensure that the needs of every student are met, 
providing extra support, enrichment, or variation of work.  
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Modifies shared lesson plans for own students without 
changing the objective or outcome.  

Holds Special Education students to the high standards of their 
General Education peers.  Does not make excuses for Special 
Education students, but finds/provides a different means of 
accessing the content.  

Works with Related Service providers to develop thoughtful 
means for all students to access the lesson/content. 

Activates students' background knowledge as necessary.  

Lesson 
Engagement 

Lesson 
Engagement 

Uses high-engagement strategies (e.g. rapid fire questioning, 
non-verbal responses, etc.) to ensure that all students are 
accountable for engagement; limits use of strategies that 
engage only one student at a time. 

Moves around the classroom constantly during independent 
practice to assess mastery and provide individual help.  

Insists and motivates so that 100% of students are on task and 
at least 80% of hands are in the air. 

Shares examples of top-quality work for reference and 
celebrates great student work. 
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Assessing 
Mastery 

Objectives & 
Student Mastery 

Writes on the board and reviews them with scholars; the 
objectives clearly drive the activities, not vice-versa.  

Either formally or informally assesses every student’s mastery 
of the   objective(s) at the end of each lesson and diagnoses 
areas of student misunderstanding (i.e. exit tickets, CFUs, etc.). 

Assures students can verbalize the daily objective.  

Assessment Gives regular assessments (tests, quizzes, etc.); collects, 
grades, and returns homework and other assignments 
regularly. Each student receives regular, detailed, and 
individualized feedback about their academic work. 

Ensures students are aware of their personal and class's goals.  

Blended 
Learning 

Classroom 
Management 

Assures students are focused and on task when working 
independently on the computers by periodically monitoring 
when students in small group are working independently.  

Spaces and sets up computers so students are seated in areas 
where they will be most productive and can be easily seen by 
a teacher.  

Progress 
Monitoring 

Regularly reviews blended learning data. Checks in with 
struggling students to help them advance.   
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Tracks and posts students' growth visibly in classroom. 

Integration Utilizes blended learning  as more than a supplemental 
component of instruction in the classroom. Incorporates 
blended learning strategies into teacher led instruction.  

Engagement Celebrates students' growth through shout-outs, post cards, 
celebrations, etc. 

 
Section III. Classroom Culture 
 

Competency Focus Area Indicators 

Classroom 
Engagement 

High 
Expectation, 
Clear Routines 

Sets and reinforces clear expectations and routines so that 100 
percent of students are safe, on task, and follow direction the 
first time. 

Sweats the small stuff (no call outs, no laughing at other’s 
mistakes) and encourages students 'Do it Again' if not great.  

Joy Factor The class is a fun, joyful place where kids are enthusiastic and 
excited about learning. 

Love & Logic Enhancement of 
Self-Concept 

Uses Positive Framing to correct behavior and narrate class 
activity; there is a high ratio of positive to corrective comments. 
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Employs techniques to build relationships (i.e. "I notice…" 
statements, quality time, sharing personal experiences, etc.).  

Shared Control Students are given the responsibility, tools, and strategies to fix 
problems they have or created. The teacher resists the 
temptation to be the sole problem-solver; students who make 
mistakes must own and fix them. 

Employs enforceable statements by utilizing thinking words 
(what the adult will do) rather than fighting words (what the 
adults are going to make the students do). 

Consequences 
with Empathy 

Teacher leads with empathy. Teacher's tone and body language 
convey respect and understanding.  

Teacher avoids using prescribed consequences and rewards to 
motivate student behavior.  

Classroom 
Appearance 

Physical Space The classroom space purposefully reinforces the school values 
and culture. The space is bright and inviting; it shows museum-
like attention to detail and problems are swiftly addressed. 

There are obvious posted examples of both outstanding 
academics and character in and outside (i.e. on bulletin boards) 
the classroom.  

 
Section IV. Content Planning 
 

Competency Focus Area Indicators 
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Content 
Expertise 

Goals Teacher sets measurable, ambitious, yet attainable goals for 
the year and for each IA Cycle. 

Creates rigorous, bite-sized, measurable, standards-based 
objectives to drive instruction. 

Writes daily objectives in students friendly language for 
teachers to post in their classrooms.  

Standards and 
Scope and 
Sequence 

Deeply knows the standards and the scope and sequence (for 
own grade/subject and the grades one year before and one 
year after) and knows how standards are assessed. 

Works effectively with Content Lead to revise the long-term 
plan that breaks the year into units with clear dates. 

Collaborates with  Content Team to drive instruction both for 
own grade, but also the school as a whole. 

Unit Planning Designs rigorous, unit assessments that effectively measure 
mastery of standards and include varying levels of questions 
(i.e. Blooms Taxonomy, etc.). 

Embeds Core Knowledge into units and Common Core 
standards. 
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Develops 
Thoughtful 

Lesson Plans 

Lesson Planning Has a thorough, written, daily lesson plan based on the 
essentials of effective instruction; uses or includes all relevant 
elements of appropriate lesson planning templates. 

Implements teachers' feedback into lessons and presents new, 
content-specific information to grade team. 

Provides examples of visual anchors when applicable.  

Data Driven 
Planning 

Daily and 
Weekly Data 
Analysis 

Designs rigorous daily assessments to assess progress towards 
mastery and understanding of the lesson's objective.  

Effectively uses data from exit slips, quizzes, and informal 
assessments to plan interventions and adjust future objectives.  

Monitors weekly student achievement data and annotates 
lesson plans to inform future year's planning.  

IA Data Analysis Reviews previous data-driven plan (e.g., from six week prior) to 
determine in detail how effective each part (cumulative review, 
re-teaching, intervention groups, new standards) of that data-
driven plan had been. 

Works with Content Lead to create thoughtful data-driven 
plans each IA cycle that diagnoses why students did or did not 
master standards; develops specific remedies for whole-class 
re-teach and review, and develops targeted and differentiated 
student interventions. 
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Section V. Professional Relationships 
*Note: This section will be completed by the Leadership Team based on reviews by co-teacher 
survey, and parent surveys 
 

Competency Focus Area Indicators 

Student 
Relationships 

Growth & 
Development 

Students understand unambiguously that the teacher cares 
about them and their progress. 

Helps students to set goals. Systematically returns throughout 
the year to academic and character goals and has students 
reflect and problem-solve based on progress toward the goals. 

Love Knows students beyond their academic abilities. Recognizes 
their interests, strengths, weaknesses, accomplishments, and 
fears. Is in touch with events occurring in student home-life.  

Puts in the extra effort outside of class to build relationships 
(e.g. lunches with scholars, special events, positive calls 
home). 

Family 
Relationships 

Mutual Respect Works actively to build relationships with families and 
respects family members’ role as partners. 

Communication & 
Availability  

Parents know about goals for the class and specific academic 
and character goals for their child. Teacher regularly 
communicates both successes and challenges.  

Teacher makes him/herself available and responds promptly 
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to parent outreach.  

Follows through on commitments in a timely and thorough 
fashion.  

Provides families with academic and behavioral resources 
including exemplars of proficient work.  

Colleague 
Relationship 

Contributions Works well with others and collaborates with team members 
to complete tasks; offers assistance when she/he can to 
ensure the success of others.  

Takes initiative and assigns themselves to tasks that will 
benefit the entire team and all students.  

Communication Effectively communicates with school leaders and fellow staff 
in order to positively problem-solve and advocate for the 
school’s agenda. Avoids negative talk. 

Actively contributes to meetings, without dominating; listens 
to the views of others. 

Co-Teacher 
Relationship 

Shared 
Responsibility 

Share responsibilities equally. Effectively communicate to hold 
partner accountable.  

Co-Ownership Equally share ownership over classroom culture and identity. 
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Know when to lead, when to step back, and when to ask for 
guidance.  

Contributions to 
Partnership  

Balance each others strengths and weaknesses and motivate 
partner to perform at his/her highest level. Provide feedback 
when relevant.  

Invest in the co-teacher relationship.  Know that their partner 
cares about them as a person.  

 
Section VI. Professionalism 
*Note: This section will be completed by the Leadership Team. 
 

Competency Focus Area Indicators 

Constant 
Learning 

Mission Driven Models good character and makes a point to highlight his/her 
own actions and responses to students.  

Emphasizes cognitive, social, emotional, and physical 
excellence as well as academic achievement.  

Reflective Shows introspection; actively works to improve upon 
weaknesses and leverage strengths. Is eager to get feedback 
and incorporates feedback in a positive, non-defensive way. 

Proactively finds solutions when addressing challenges, rather 
than focusing on barriers or making excuses.  
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Organization & 
Self-

Management 

Self-Management Utilizes effective personal organization systems to prioritize 
work appropriately and minimize stress. 

Honors deadlines and commitments.  

Has exemplary attendance and is punctual. 

Models professional attire. 

Initiative Initiative 
  
  
  

Participates actively in school rituals and events.  

Adheres to school-wide systems and procedures.  

Communicates with before and/or after-school partners to 
support students beyond the academic school day.  

Communicatio
n 

Communication  Communicates in a timely, responsive manner (returns calls 
and emails to staff within 24 hours, even if to say, “I need 
more time”). 
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Employs a positive, respectful tone in interactions with 
students, families and colleagues.  

Uses clear and concise language to communicate efficiently 
and effectively.  

Problem solves by proactively addressing concern(s) with the 
involved parties.  

 

Performance Evaluations: Performance evaluations are an essential component of staff 
development. They are conducted for all staff and provide an opportunity to discuss plans for 
professional growth and development. At the beginning of each year staff will develop in 
consultation with their supervisor Professional Growth Plans (PGPs) that include measurable goals 
for the year and inform subsequent evaluation. 
 
The Principal is responsible for employees' performance evaluations. Each year each staff member 
will undergo a thorough summative performance review with the Principal or his or her delegate. At 
this time the employee will receive formal feedback on his or her performance. The performance 
evaluation will consider evidence gathered throughout the school year, including achievement of 
PGP goals, formal and informal observations of planning and instruction, parent survey results and 
feedback, student performance data, and attendance and punctuality. A performance evaluation 
consists of a written review and assessment of job performance followed by an in-depth discussion. 
The written performance evaluation and any written comments become part of the staff member’s 
personal file.  Teacher evaluations will be used to determine retention, placement and performance 
bonuses. 
 
The school may use the following mechanisms to inform teachers and other staff if their 
performance is below expectations: oral and written warnings, improvement plans and suspension. 
Employees may also be terminated for misconduct and/or poor job performance. All teachers will 
receive ongoing staff development through trainings, coaching and mentoring.  Teachers who 
demonstrate a deficiency in any aspect of their responsibilities will receive additional assistance. If 
the deficiency continues, the teacher will be dismissed. The Principal is directly responsible to the 
Network Executive Director, who is directly responsible to the Brilla Board of Directors.  In the event 
of failure in the performance of his/her duties, he/she will be dismissed. Evaluations are among the 
factors considered in determining salary increases. Other factors include, but are not limited to, 
competitive data, Brilla’s financial resources and the general state of the economy. 
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Response 9 School Culture and Discipline 

a)   School Culture and Discipline 

The success of our academic program depends on the creation and maintenance of a strong 
school culture for students, staff and parents.  We believe that school culture should be respectful, 
structured and above all else completely in service to helping the school to achieve its mission.  This 
requires clarity, consistency and action.  Based on other successful “no excuses” charter schools such as 
KIPP and Uncommon Schools and the lessons learned from our flagship Brilla College Prep in Mott 
Haven and replicated Brilla Veritas, we will establish a vibrant learning environment built on our 
Character Initiatives interaction with with our students’ behaviors and cultures as well as the training of 
our staff.   

Interaction of Character Initiatives with Behavior & Cultural Awareness 
  

● To make a difference for individuals, character education must be a holistic approach that 
infuses all parts of a school’s culture, routine, curriculum, and ethos. 

● The incorporation of social emotional learning (SEL) compliments our holistic approach to 
character education. Social emotional learning spaces allow for children to practice and build 
understanding of positive behaviors that support the development of good character. While 
recognizing SEL and character education are not the same, there is power in using SEL to bring 
character education to life. 

● Children learn how to be and who to be from the examples of influential adults, personal 
experience and through direct instruction. Using all three of these ways of learning is essential in 
our approach.  

● Use of Restorative Practices, particularly leaning into restorative circles and conferences as 
trained by International Institute for Restorative Practices, has become a part of our approach. 

● We intentionally use our shared understanding of virtues, dignity, and restorative practices to 
continuously thread the needle on race, equity, and cultural responsiveness.  

 

Training, Onboarding and Spot Training 
 
In order to facilitate authentic character education with children, it is necessary for professionals to 
own, explore, and invest in their own personal growth and development. We believe that forming virtue 
in adults who work with children is paramount to effective character formation for children. This 
personal growth and development should focus on challenging what we already know and expanding 
our experiences and beliefs in order to strengthen our individual moral compass. 
 
Our work is brought to life through our mission statement, our four core virtues (wisdom, justice, 
courage, self control) and our shared norms. This is accomplished primarily through:  
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● Hiring/orientation: Our core virtues and our approach to growing good character guide hiring 
practices and orientation of teaching and non-teaching staff. 

● Staff on-boarding & training sessions: We host a series of professional development sessions 
that establish and refresh staff/teacher knowledge of our character approach (540 annual 
minutes). 

● External training: We provide opportunities to learn best practices from our partner 
organizations and/or leaders in a given practice, which leads to deepening individual staff 
understanding and yields turn-key sessions for our larger staff community. This includes but is 
not limited to Responsive Classroom, International Institute for Restorative Practices, and World 
Youth Alliance. 

● Weekly written reflection/journaling: We provide a weekly opportunity to pause and ponder in 
a positive manner that honors personal space, encourages the practice of stepping away from 
the business and minutia of the day, allows all staff to begin the day in a calm and shared 
manner, and prioritizes a reflective space related to personal growth. A prompt is provided that 
directly connects to a reflection around a core or sub-virtue. 

● Professional development: We provide opportunities for virtue reflections and community 
discussions to challenge what we already know, expand our experiences, expand our beliefs, 
and develop our own moral compass as a larger group. These are facilitated discussions and 
activities in response to contemporary writings, character exemplar videos, etc.  

● Grade level brainstorms: These look ahead to the upcoming core/sub-virtues on which scholars 
are focusing. The goal is to discuss how to bring the definition to life across content in a way 
appropriate for each age group. 

 
Evaluation 

 
● Families:  Annual listening session (to build community and collect qualitative data); 

Opportunities for deeper learning about and reflection around core and sub-virtues at Coffee & 
Conversations; Formal discourse around individual student growth and challenges in school and 
at home during Parent/Teacher conferences; Parent University to equip families with language 
and tools to facilitate character growth at home 

● Students: Students receive character report cards each trimester/quarter; Bi-annual parent 
review regarding scholar virtue formation, behavior,  and development; Staff intentionally 
capitalize on “teachable moments” to develop moral and positive habits 

● Staff: Bi-annual self-review of individual virtue formation and fidelity; Formal, multi-tiered 
observation and feedback around character by grade level and school wide; School leadership 
team are trained to “live model” in real time if/when staff need redirection when navigating 
spaces with one another or students, always grounded in honoring the dignity of all involved 

 

The following practices will be used to build a strong school culture: 

Routines and Procedures: School leaders and teachers will develop a system of explicit routines 
and procedures so that students know what to expect and do at every point in the day.  Given the 
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frequent rotation between whole class lessons, small group instruction and independent work on 
computers, efficient transitions are an important part of school culture.  Transitions will be signaled with 
visual cues, songs, raps, rhythms or chants.  Students will also be taught to use signals to avoid 
disrupting instruction; for example, students might silently hold up one finger to indicate the need to 
use the bathroom and the teacher will need only point to give permission.  In the beginning of the year 
students will participate in fun activities to practice these routines and procedures until they have 
internalized them.  

Recognition: Teachers and staff will develop systems for monitoring and recognizing students’ 
embodiment of the virtues and other character traits, such as quick words of praise in the classroom and 
coordinated celebrations during daily meetings and weekly assemblies.  They will track and recognize 
both academic and personal accomplishments, individual and class attainment, and progress and 
mastery for students, parents and the community to see. 

Rituals and Traditions: To foster a sense of shared identity, Brilla will develop and implement an 
array of rituals and traditions. Examples may include selecting a mascot, slogan, or school colors, 
creating ritual events, or selecting imagery aligned to school virtues. 

Weekly Assembly: To encourage community, we will institute a weekly assembly of multiple 
grade levels. Students will sing chants and cheers to rally behind their identity as a class. The assembly 
may also feature student performances, competitions, recognition ceremonies, and other community 
building events. 

Love and Logic: Brilla will implement a behavior management system inspired by Jim Fay’s book 
“Teaching with Love and Logic.” Traditional behavior management systems based on prescribed 
consequences and rewards may send students the message that the outcomes of their actions are based 
solely on external controls. To develop strong character, students must be empowered to take 
responsibility for their choices, and to accept the logical outcomes that may follow. This system allows 
students to be active participants in owning and solving their own problems, with teacher guidance. 

Character Report Card & Surveys: To hold ourselves accountable to our mission, we must 
evaluate not only student’s academic outcomes, but also outcomes related to their character growth. 
Students will be evaluated on their ability to display several age-appropriate, observable actions that 
would indicate their adoption of each of our core values. Student progress on these metrics will be 
discussed during Report Card Conferences. In addition, families will complete a bi-annual survey 
reporting on their child’s progress with regard to several age-appropriate, observable actions. 

Discipline: By establishing and teaching clear expectations for behavior, the school can then 
implement an effective discipline system for misbehavior, the sole purpose of which is to redirect 
students to productive learning and develop habits necessary for future success. A code of conduct will 
be disseminated to all families as part of the Commitment to Excellence. It will be printed in multiple 
languages and parents will be expected to sign it to demonstrate that they have received and read it.  
The code will spell out consequences for infractions based on their severity and frequency.  Staff will be 
extensively trained on this policy during Summer Onboarding. The policy will also be revisited during 
professional development sessions throughout the year. Behaviors that disrupt learning, harm physical 
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and emotional well-being, and diminish the common good will not be tolerated. Our guiding policy is to 
be fair and firm in the application of discipline for inappropriate behavior, while also involving the 
student in the resolution process, per the principles of Love and Logic, when possible. We recognize the 
vast emotional and moral development of students between kindergarten and 5th grade.  To be fair, 
consequences will be grounded in restorative practices and be developmentally appropriate.  Teachers 
will be trained in the discipline system at the beginning of the year and, based on regular observation, 
receive critical feedback and suggestions to ensure adherence to this policy.  

Consequences for minor infractions such as inappropriate language or failure to follow 
directions may include: 

●      verbal warnings 

●      removal from group activities 

●      silent meals 

●      loss of privileges 

●      communication with parents/guardians 

Consequences for more serious infractions such as intentional physical harm or threats, 
sustained disruptions or disrespect, or destruction of property may include: 

●      removal from class 

●      parent/guardian conferences 

●      suspension 

●      expulsion 

Regardless of the type of infractions, all consequences will include opportunities for reflection 
and reconciliation to maintain connections with learning and the school community.  The school will 
create time and tools to support and document reflection, e.g., verbal reflection protocols for younger 
students or incident reflection forms that require older students to write what happened, what rules 
and virtues were compromised, and what alternative actions could have been taken.  Reconciliation will 
include apologies and/or action related to the harm done. Students who are suspended will be provided 
with alternative instruction. 

Due Process: The Brilla Code of Conduct describes in detail the steps that will be taken to 
discipline students as well as students’ and parents’ rights in this process.  Students will be conferenced 
with and asked for their perspectives/understanding of what did or didn’t happen. The School Leader or 
other school official shall consider this explanation prior to taking disciplinary action. For some minor 
infractions parents may be merely notified and/or a conference requested to assist in resolving the 
situation.  For more serious issues that involve removal of the student from participation in the school, 
parents will always be notified and have opportunities to discuss and appeal the disciplinary action.  In 
cases where a student has committed a crime or violation of local, state or federal law, law enforcement 
authorities will be notified. 
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Short-Term Suspension: The School Leader may suspend any student for up to ten school days 
for serious cause. The school staff involved shall make reasonable efforts to verify facts and statements 
prior to recommending suspension. The Head of School will present the student and his or her 
parents/guardians with the reasons and evidence for suspension and provide an informal opportunity to 
respond to the charges prior to the suspension. The School Leader may then, at his or her discretion, 
decide to impose lesser consequences than suspension. 

Long-Term Suspension: The School Leader may suspend a student for over ten days for serious 
cause after the student has been found guilty at a formal hearing. The School Leader School or a 
delegate will preside over the hearing and all members of the staff who were involved in witnessing the 
alleged discipline violation are required to participate. The student shall have the right to be 
represented by counsel, question witnesses and present evidence. A decision by the School Leader will 
stand as the final decision regarding the student’s long-term suspension status, though the student’s 
family has the right to appeal to the Board of Directors. 

Expulsion: If the School Leader decides that an infraction warrants expulsion, a hearing as 
described above will be held.  Based on that hearing, the School Leader will make a recommendation to 
the Board of Directors, which will make the final decision.  That decision may be appealed to the Board. 

Students with Disabilities: Brilla’s disciplinary policy for students with disabilities is in 
accordance with the Individuals with Disabilities Education Act (IDEA) and school staff will work closely 
with the Committee on Special Education (CSE) to ensure all students are treated justly. Any time the 
behavior of a student with a disability requires a disciplinary action, an assessment will be made to 
ensure the discipline does not constitute a disciplinary change in placement, and that the student is not 
suspended or removed for behaviors related to the student's disability. If, upon review, it is determined 
that the child's behavior was not a manifestation of his or her disability, then the child may be 
disciplined in the same manner as a child without a disability.  That said, a student whose Individualized 
Education Program (IEP) includes a Behavior Intervention Plan (BIP) will be disciplined in accordance 
with the BIP. Teachers will be informed of the BIP for each student they instruct during Summer 
Onboarding, and may request to review the BIP at any point throughout the year. If the BIP does not 
appear to be effective or if there is a concern for the health and safety of the student or others, the 
matter will be immediately referred to the CSE for consideration of a change in the guidelines. Parents 
may request a hearing to challenge the manifestation determination and the child will remain in his or 
her current educational placement pending the determination of the hearing.  While students with 
disabilities are suspended, the school will provide alternative instruction, so that the student is given full 
opportunity to complete assignments and master the curriculum. 

Evaluating School Culture and Climate:  As a data-driven school, Brilla will collect specific 
information about school culture to monitor implementation of practices and procedures and make 
continuous improvements.  Parents and staff will be surveyed regularly to gauge their perceptions about 
school safety and climate.  Discipline data will be analyzed to determine consistency across teachers and 
grades and identify topics for staff development.  Data from recognition activities, character report 
cards, and individual student’s behavior and performance will be used to evaluate the efficacy of 
character development initiatives. 
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Response 9b - Discipline Policy 
 
Mission:  Brilla Public Charters Schools, K-8 schools in the classical tradition, helps students to grow 
intellectually, socially, and physically into young men and women of good character and spirit, and 
to be prepared for excellence in high school, college and beyond. 
 
Brilla College Prep Core Virtues: Courage, Justice, Wisdom, and Self-control 
 
Commitment to Excellence:  Each Brilla school is a three-legged stool supported by staff, parents 
and students.  We expect each to make a commitment to the others and to the school to ensure 
that together we achieve our mission. 
 

School Commitment 
 

1. Timeliness – We will arrive every day by 8:00 A.M. and remain at school until 4:30 P.M. 
2. High Quality Education – We will do whatever it takes to nurture and strengthen our 

students’ creativity, knowledge, and character as we prepare them to excel academically, 
physically, and socially in secondary schools, colleges, and life. 

3. Support and Respect – We promise to respect, appreciate, and support every student.  We 
will work together with you for the benefit of your child and all the children attending Brilla 
Schools. 

4. Communication – We promise to communicate regularly with parents about their child’s 
progress and make ourselves available in person and by phone.  We will return parent 
phone calls within one business day.     

5. Civility – We promise to maintain a high level of civility in our communication with you and 
your child.  We believe that we are on the same team and we will conduct ourselves 
respectfully and professionally.  

6. Homework – We will assign productive, worthwhile homework each night to reinforce and 
support skills and concepts learned in class. 

7. Fairness – We will address all issues consistently and fairly.  We promise to keep you 
informed of how your child is demonstrating the Brilla virtues.  When students are 
disciplined or deserve recognition for their accomplishments, we will inform their parents 
promptly.   

8. Safety – We will always protect the safety, interests, and rights of all individuals. 
 

Parent/Guardian Commitment 
 

1. Attendance – We will make sure our child comes to school every day.  We will schedule 
doctor’s appointments, vacations, etc. for days when school is not in session.  We 
understand that there will be consequences for multiple absences.   

2. Timeliness – We will make sure our child arrives at school every day on time.  We will make 
sure to promptly pick up our child at the end of the school day. 

3. Support & Homework – We will provide a quiet space at home for our child to study.  We 
will check our child’s homework every night and ensure that our child reads and/or is read 
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to every night.  We will make sure our child gets enough sleep each night (at least 8 hours).  
We will do whatever it takes for our child to learn and perform to his/her optimal ability. 
We will reinforce the Brilla virtues at home. 

4. Communication – We will make ourselves available to our child and the school, and respond 
to any concerns they might have.  We will return phone calls from the school within 24 
hours.  If we are asked to attend a meeting regarding our child’s education or behavior, we 
will attend.  If we have any concerns, we will raise them with someone at the school.  We 
will promptly inform the school if our address and/or phone number changes. 

5. Civility – We promise to maintain a high level of civility in our communication with the 
school.  We know that we are on the same team and we will conduct ourselves in a 
respectful and professional manner.  

6. Dress Code – We will make sure our child follows the Brilla College Prep dress code every 
day. 

7. Parent Workshops – We will ensure that at least one family member attends all Parent 
Workshop sessions.  

 
Student Commitment 

 
1. Virtues – I will live by our virtues: Courage, Wisdom, Justice, and Self-control. 
2. Kindness – I will be nice to everyone every day. 
3. Work Hard – I will work hard and do my best every day. 
4. Homework – I will do my homework every night and call my teacher if I need help. 
5. Directions – I will follow the directions of my parents and all of the adults at school. 
6. Respect – I will respect adults, students, myself and school property. 
7. Choices – I will use appropriate behavior and language at all times. 

 
Code of Conduct 
 
Brilla has very high expectations for student behavior to ensure students act appropriately at all 
times and are always within a safe, structured environment.  The school takes a preventive and pro-
active approach to discipline to ensure that students behave properly in the first place and that 
there are no obstacles to learning.   
 
Proactive Measures: It is important for students to feel safe and part of a larger community that 
cares about their well-being.  Brilla takes a number of steps to ensure students feel a strong sense 
of belonging to and responsibility for their community.  Students are consistently and warmly 
welcomed into the building and classrooms by adults.  Each day begins with a school-wide morning 
meeting, including routines such as the Pledge of Allegiance, chants or songs, and activities to 
recognize the achievements of students and adults.  School leaders and teachers have a system of 
explicit routines and procedures so that students know what to expect and do at every point in the 
day.  Beyond the larger-picture, Brilla takes proactive measures to ensure all scholars are set up for 
success.  There are a variety of targeted, proactive systems that address students who need another 
tier of support to feel responsible to their community.  These systems may include, but are not 
limited, to the following:  
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• Routines and Procedures: School leaders and teachers employ a system of explicit routines 
and procedures so that students know what to expect and do at every point in the day.  
Given the frequent rotation between whole class lessons, small group instruction and 
independent work on computers, efficient transitions are an important part of school 
culture. Transitions will be signaled with clear cues.  Examples include visual cues, songs, 
raps, rhythms or chants.  Students will also be taught to use signals to avoid disrupting 
instruction; for example, students might silently hold up a sign language “r” to indicate the 
need to use the restroom and the teacher will only need to point to give permission.  In the 
beginning of the year students will participate in fun activities to practice these routines and 
procedures until they have internalized them.   

• Recognition: Teachers and staff have systems for monitoring and recognizing students’ 
embodiment of the core values and other, positive character traits, such as quick words of 
praise in the classroom and coordinated celebrations during daily meetings and weekly 
assemblies.  Teachers track and recognize both academic and personal accomplishments, 
individual and class attainment, and progress and mastery for students, parents and the 
community to see. 

• Rituals and Traditions: To foster a sense of shared identity, Brilla has developed an array of 
rituals and traditions. Examples include a mascot, slogan, school colors, ritual events, etc. 

• Weekly Assembly: To encourage community, we have instituted a weekly assembly of 
multiple grade levels. Students will sing chants and cheers to rally behind their homeroom’s 
identity.  The assembly may also feature student performances, competitions, recognition 
ceremonies, and other community building events.  

• Love and Logic: Brilla implements a behavior management system inspired by Jim Fay’s and 
David Funk’s book Teaching with Love and Logic.  Traditional behavior management systems 
based on prescribed consequences and rewards may send students the message that the 
outcomes of their actions are based solely on external controls.  To develop strong 
character, students must be empowered to take responsibility for their choices, and to 
accept the logical outcomes that may follow.  This system allows students, with teacher 
guidance, to be active participants in owning and solving their own problems.  

• Character Report Card: To hold ourselves accountable to our mission, we must evaluate not 
only student’s academic outcomes, but also outcomes related to their character growth.  
Students are evaluated on their ability to display several age-appropriate, observable 
actions that would indicate their adoption of each of our core values.  Student progress on 
these metrics is discussed during Report Card Conferences.  

• Student Study Team (SST):  SST occurs bi-weekly, or as needed, by grade during a prep 
period or during a grade level meeting.  The meeting is led and documented by a SETSS 
teacher.  The counselor will attend the most relevant case(s).  During this meeting, the team 
will share challenges and collaboratively brainstorm alternative measures for supporting the 
student at hand.  Each case will be revisited at the beginning of the subsequent SST 
meeting.  The meeting documentation will be sent to administration for review.  

• Collaborative and Proactive Solutions (CPS): Dr. Ross Greene’s CPS is a student-driven, 
problem solving approach.  During these meetings, staff and students collaborate to discuss 
a student’s challenges and brainstorm potential solutions.  Any staff member trained in CPS 
may lead this meeting. CPS meetings can be scheduled as needed.   
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• Observation/Feedback: In addition to observations and feedback from Grade and Content 
Leads and administration, teachers may request targeted feedback from other teachers or 
the Student Services staff.  Observations from Student Services may include a Functional 
Behavioral Analysis (FBA), and/or an informal academic evaluation.  

• Counseling Referral: Counseling can occur for non-mandated students on an at-risk basis. 
Teachers may refer a student to the counselor for such services by submitting a counseling 
referral form.   

• Special Education Referral: A student who presents with academic and/or behavioral 
challenges may be referred to the Committee on Special Education.  Teachers may reach 
out to the Director of Special Education if they believe a referral is necessary.   

 
Reactive Measures: Consequences are designed to help students recognize negative behavior, 
teach them alternative choices, promote positive behavioral choice, and protect themselves or 
other members of the community from disruptions or danger.  There is a range of possible 
consequences for negative behavior depending on the severity of the infraction or the logical 
consequence within the given situation.  Regardless of the type of infractions, all consequences will 
include opportunities for reflection and reconciliation to maintain connections with learning and 
the school community.   
 

• Verbal Warning: Students are informed that their conduct is not conducive to learning and 
are warned not to continue the conduct. Continuing the conduct will result in more severe 
consequences. 

• Cool-down: Used primarily in the lower grades, students take a “break” by going to a 
designated part of the room or to another classroom to complete their assigned work. This 
gives a student time to get back on track and think briefly about their actions. The length of 
a time out varies from grade to grade and is also based on the severity of the behavior. 

• Parent Contact: Teachers will call family members to inform them of their child’s behavior 
and the consequence and to discuss appropriate strategies that can be used both at school 
and at home.  

• Silent Lunch: Teachers keep students in their classroom during the lunch period.  Students 
may be required to complete written reflections, complete missed work, or make up for 
their behavior by doing some form of community service during this time. 

• Reconciliation: We believe deeply in the idea of community and that students are 
responsible for their actions and the impact they have on others.  Therefore, depending on 
the severity of the incident, students may be asked to publicly acknowledge the negative 
impact that their conduct had on the community and/or their individual class.  If a child has 
been suspended or removed from class, for example, the child will return to his/her class 
and be asked to acknowledge his/her unacceptable behavior and articulate what he/she did 
wrong.  The student will also be asked to say how his/her conduct violated one of the 
school’s virtues or rules, and state how he/she will act differently in the future.  This 
acknowledgement emphasizes the student’s responsibility towards his/her community.  
Such actions are voluntary and may be part of an agreement to reduce or lessen a 
suspension or other penalty.  

• Reparations: In order to reinforce the idea that negative behavior affects others, students 
may be asked to compensate those affected by their negative behavior, or “fix” the 
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situation.  For example, a student may be required to clean or paint over vandalism, clean 
an area that was destroyed, replace damaged property that he/she caused or perform 
community service. 

• Classroom Removal: If a student repeatedly disrupts the learning environment, the student 
may be removed from class at the discretion of the teacher.  The student will be sent to 
another classroom, until such time as he/she is instructed to return to class.  If the problem 
persists, the student may be referred to a GCL or an administrator.  This contact with 
different staff provides the student with the chance to stop negative behavior, reflect on 
his/her actions and return to class ready to be productive members of the learning 
community.  If the student is not able to return to a calm state, he/she may be sent home 
for the remainder of the day, if a parent or guardian is willing to pick the student up at 
school, or suspended in-school or out of school (the next day).  

• Parent Conference/Conversations: Parents or guardians are integral partners in helping us 
support a child who is struggling in school either socially or academically.  By coordinating 
strategies to support students in understanding appropriate behavior, we increase the 
likelihood of success and avoid confusion and mixed messages.  Teachers will be 
communicating on a regular basis via phone, email or by meeting to make sure that all 
parties are aware of issues and are working together to solve the problem.  Administrators 
may also get involved in working with families to develop productive solutions. 

• Behavior Contract: A behavior contract may be developed for students who regularly 
violate behavioral expectations and require consistent monitoring to modify their behavior.  
The behavior contract will clearly describe expected behaviors for the student and a parent 
or guardian will be required to sign the document.  Students will keep the contract with 
them each day and have it signed by their teachers during the day.  The contract will be 
reviewed on a regular basis to determine whether it is still necessary. 

• Loss of Privileges: Students who continue to exhibit negative behaviors will face the loss of 
privileges, including access to extra-curricular programs, field trips, special events and 
ceremonies. Examples may include: silent lunch, silent breakfast, working lunch, missing 
Roosting Rally, missing electives, missing non-curricular experiments, no karaoke, missing 
library books sign-out (except when required for class homework or credit), isolated seat in 
classroom, transitions with a teacher.  

• In-School Suspension: Brilla may require students to serve an in-school suspension during 
which they are not allowed to spend the day as members of their class communities.  In-
school suspensions are determined by the school administration and are used only for 
serious or persistent infractions of school rules.  Students who have received an in-school 
suspension must spend the school day supervised by a staff member in one of the school 
offices or in another classroom doing their schoolwork, which must be completed and 
signed by his or her teacher or a member of the Leadership team, before he or she can be 
dismissed.  Such students, if they have not received at least 90 minutes of instruction prior 
to suspension during the school day, must receive such amount of live instruction, and be 
able to take all tests and quizzes.   

• Out of School Suspension and Expulsion: To create and maintain a safe, supportive, fair and 
reliable school community, Brilla will suspend students from school for the most serious 
breaches of Brilla’s behavioral expectations.  In all cases, parents or guardians will be 
informed and permitted to attend a conference with administration.  Suspensions will be 
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filed in students’ records.  In the event that a child is suspended, an alternative instructional 
setting will be established as soon as possible and no later than the day after the suspension 
or expulsion is effective.  The character of the alternative instruction will be such that there 
is at least 90 minutes of live instruction, the ability to receive all homework assignments, 
take all tests and quizzes and keep pace with the student’s class for purposes of 
advancement from grade to grade or graduation. 

 
Below is a list of possible infractions that may elicit use of the above interventions.  All discipline will 
take into account the history, specific context and severity of the negative behavior.  Consequence 
determinations fall foremost on the classroom teacher, who may defer to the GCL for severe or 
repeat infractions.  Final determinations may be subject to the discretion of the school 
administration.  Finally, any breaches of state or federal law may be handled in cooperation with 
New York City Police Department or other authorities. 
 
Infractions: 

Physical or psychological danger 
• Leaving school property 
• Gang affiliation/activity 
• Sexual assault 
• Attempted assault 
• Bullying; using fear or intimidation; 

physical or psychological threats 
 

• Fighting 
• Throwing objects that could harm 

self/others  
• Bringing dangerous or illegal items to 

any area of school property 
• Using common objects in a dangerous 

way 
Abuse in tone, gesture, or word 

• Harassment of any kind 
• Public indecency 
• Profanity 

• Disrespect in action, tone, or gesture 
after repeated correction  

• Vandalism 
Out of control behavior 

• Refusal to listen to or follow directions 
• Repeated violations of 

classroom/school rules 

• Willful misbehavior toward a teacher, 
school personnel, or volunteer 

 
Disciplinary Procedures: Any of the above incidents warrant an incident report, a therapeutic 
conversation, completion of a reflection sheet, and a call home to all involved parties.  Depending 
on the severity and nature of the incident, teachers may choose to follow these procedures 
independently and return the incident report to their GCL, or they may defer to a GCL directly.  
GCLs may defer to the counselor for therapeutic assistance.  GCLs or the counselor will follow up 
with administration if more severe disciplinary action is needed.  If classroom removal or 
suspension is necessary, the re-entry process will be followed.  
 

• Incident Reports: An incident report is an official school document that allows school staff 
to document infractions and resulting interventions.  GCLs are responsible for collecting 
their grade’s completed incident reports and returning them to the Main Office.  Operations 
staff will share the incident reports with administration and file the documents.  
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• Therapeutic Conversation: After an incident occurs, students are usually in an escalated 
state.  As such, the staff member addressing the student should do so in a calm manner that 
allows the student to return to a stable state and articulate his/her feelings.  If the student 
is unwilling or unable to have a conversation, he/she may calm down in an alternative 
manner.  This may include, but is not limited to, brain-break cards, journaling, or drawing.  

• Reflection Form: Following an infraction, students must complete a reflection form.  This 
form will be sent home and returned the following day with a parent/guardian’s signature.  

• Call Home: The staff member most proximate to the infraction will call the 
parents/guardians of all students involved in the incident.  If the teacher has deferred the 
incident to the GCL, the GCL will determine the appropriate person to make the call home.      

• Re-entry Process Following Class Removal (within the school building): After a child has 
deescalated from an incident, he/she may return with a completed reflection sheet.  If 
necessary, the staff member returning the student will stay in the classroom for 10-15 
minutes to supervise his/her transition back to class.  

• Re-entry Process Following Class Removal (sent home): When the student returns to 
school the following day, he/she will have breakfast in his/her classroom with his/her GCL 
and one teacher.  The group will review the student’s signed reflection form.  The student’s 
parent/guardian will receive a check in phone call midday with the student present.  

• Re-entry Process Following Suspension: Upon return from an out of school suspension, the 
student will come to school at 8:00 A.M.  At this time, a meeting between one 
administrator, the student’s GCL, the student’s teacher, and the student’s parent/guardian 
will occur.  Such meeting will be delayed if the parent is unable to attend or will occur 
without the parent if the parent refuses to attend.  The group will review the reflection 
form.  The student’s parent/guardian will be encouraged to sit in the classroom.  The 
parent/guardian will receive a check in phone call midday for a minimum of three days.   

 
Procedures and Due Process for Short Term Suspension: The Head of School may impose a short-
term suspension, and shall follow due process procedures consistent with federal case law pursuant 
to Goss v. Lopez (419 U.S. 565). Before imposing a short-term suspension, or other, less serious 
discipline, the Head of School shall provide notice to inform the student of the charges against him 
or her, and if the student denies the charges, an explanation of the evidence against the student.  A 
chance to present the student’s version of events shall also be provided. 
 
Before imposing a short-term suspension of ten days or less, the Head of School shall immediately 
notify the parents or guardian in writing that the student may be suspended from school.  Written 
notice of the decision to impose suspension shall be provided by personal delivery or express mail 
delivery within 24 hours at the last known address or addresses of the parents or guardian.  Where 
possible, notification also shall be provided by telephone.  Such notice shall provide a description of 
the incident(s) for which suspension is proposed and shall inform the parents or guardian of their 
right to tell the student’s version of the events.  Parents may request a voluntary informal 
conference with the Head of School.  Such notice and informal conference shall be in the dominant 
language or mode of communication used by the parents or guardians.  The parents or guardian of 
the student and the student shall have the opportunity to present the student’s version of the 
incident and may be able to ask questions of the complaining witnesses. Such notice and 
opportunity for an informal conference shall take place prior to the suspension of the student 
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unless the student’s presence in the school poses a continuing danger to persons or property or an 
ongoing threat of disruption to the academic process, in which case the notice and opportunity for 
an informal conference shall take place as soon as possible after the suspension as is reasonably 
practicable. 
 
The Head of School’s decision to impose a short-term suspension may be challenged by the 
parent(s) or guardian in accordance with school’s complaint process. 
 
Long-Term Suspension/Expulsion: A long-term suspension refers to the removal of a student from 
school for disciplinary reasons for a period of more than ten days.  Expulsion refers to the 
permanent removal of a student from school for disciplinary reasons.  A student who is determined 
to have committed any of the infractions listed below shall be subject minimally to a long-term 
suspension or expulsion, unless the Head of School determines that an exception should be made 
based on the circumstance of the incident and the student’s disciplinary record.  Such a student 
may also be subject to any of the disciplinary measures outlined elsewhere in this document 
including a referral to the appropriate law enforcement authorities. 
 
Long-Term Suspension/Expulsion Infractions: 
 
• Extreme incident of the aforementioned infractions 
• Repeated in-school and/or out-of-school suspensions 
• Charged with or convicted of a felony  

  
Procedures and Due Process for Long Term Suspension: After a hearing, the Head of School may 
impose a long term suspension or expulsion, and shall follow due process procedures consistent 
with federal case law pursuant to Goss v. Lopez (419 U.S. 565).  Before imposing a long term 
suspension or expulsion, the Head of School shall provide notice to inform the student of the 
charges against him or her, and if the student denies the charges, an explanation of the evidence 
against the student.  A chance to present the student’s version of events shall also be provided. 
 
Before imposing a long term suspension of more than ten days, the Head of School shall 
immediately notify the parents or guardian in writing that the student may be suspended or 
expelled from school.  Written notice of the decision to impose suspension/expulsion shall be 
provided by personal delivery or express mail delivery within 24 hours at the last known address or 
addresses of the parents or guardian.  Where possible, notification also shall be provided by 
telephone.  Such notice shall provide a description of the incident(s) for which suspension is 
proposed and shall inform the parents or guardian of their right to be represented by counsel, 
question witnesses, present witnesses and present and confront evidence. 
 
The Head of School or a delegate will preside over the hearing and all members of the staff who 
were involved in witnessing the alleged discipline violation are required to participate.  A decision 
by the Head of School will stand as the final decision regarding the student’s long-term suspension 
status, though the student’s family has the right to appeal to the Board of Directors, or file a 
complaint under the complaint policy.  If the Head of School is involved as a witness or victim, 
another administrator will carry out the duties. 
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Alternative Instruction: Students who are suspended will be provided with alternative instruction.  
Arrangements will be made between the school and each individual family on a case-by-case basis. 
In cases of suspension, alternative instruction by qualified staff will be offered within 24 hours of 
any suspension.  Such instruction can be at a location and time of the school’s choosing, so long as 
each is reasonable and the student has notice of it.  The school can choose to provide tutoring to a 
suspended student at the school, the student’s home or some other reasonably accessible location, 
either during the school day or before or after school hours. Alternative instruction means actual 
instruction as opposed to simply giving homework or assigning self-study. The quality of the 
instruction will be designed to allow the student to keep pace with school work, receive all 
assignments and assessments, and generally advance with the curriculum. In addition, when 
appropriate, the student may be assigned a project designed to address the conduct that gave rise 
to the suspension. During long-term suspensions, the school may also seek to place the student 
during the term of the suspension in any alternate education program that is operated by the 
student’s school district of residence.  For a student who has been expelled by the school, the 
means and manner of alternative instruction will be the same as for a student who has been 
suspended. Alternative instruction will be provided for a reasonable period of time or until the 
student is enrolled at another accredited school, or otherwise participating in an accredited 
program, including any alternative education program operated by the student’s school district of 
residence, to the extent the provision of such services is required by law.  If the expulsion is in close 
proximity with the end of the school year, then the school will provide alternative instruction until 
the end of the school year.  As above, the school may seek, where appropriate, to place the student 
in an alternative education program operated by the student’s school district of residence either 
through agreement with the school district or by operation of law. 
 
Bus Policy: Although Brilla does not plan to use regular bussing, in the cases where bussing is 
required for specific students or when bussing is used for field trips, extracurricular activities, etc, 
the following policy will apply. 
  
Appropriate behavior on school buses is necessary at all times to make transportation safe and 
efficient; therefore, misconduct on the bus will not be tolerated. The following system is in place in 
the event a student does not behave properly on the bus: 
 

• 1st incident: a warning is issued 
• 2nd incident: the student will not be allowed to use the bus for one day 
• 3rd incident: the student will not be allowed to use the bus for an entire school week 
• 4th incident: the student will be prohibited from using the bus. 

 
Gun-Free Schools: Federal law requires suspension from school for a period of not less than one 
year for a student who is determined to have brought a firearm to the school, or to have possessed 
a firearm at school, except that the Head of School may modify in writing such suspension 
requirement for a student on a case-by-case basis. "Firearm" as used in this law includes firearms 
and explosives as defined under federal law.  The Head of School shall refer a student under the age 
of sixteen who has been determined to have brought a weapon or firearm to school to a 
presentment agency for a juvenile delinquency proceeding. Any action taken by criminal justice or 
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juvenile agencies will be in addition to, and independent of, discipline imposed by a school.  The 
school may also permanently expel a student for bringing a firearm to school. 
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Response 9c - Students with Disabilities 
 
The school’s disciplinary policy, as regards any student with a disability, will be consistent with the 
Individuals with Disabilities Education Act (“IDEA”), its implementing regulations and applicable 
New York State law respecting students with disabilities. The school will cooperate with the 
Committee on Special Education (“CSE”) of the student’s district of residence as necessary to ensure 
compliance with all applicable laws and regulations.  
 
Generally, a student with, or suspected of having, a disability may be disciplined in the same 
manner as his/her non-disabled peers as set forth above. However, when a student is suspended 
for more than 10 days, or on multiple occasions that, in the aggregate, amount to more than 10 
days in a school year, additional safeguards are in place to ensure that the student’s behavior was 
not tied to or was a manifestation of his/her disability. An exclusion from school for a period greater 
than 10 days, as described in this paragraph, is considered a change in placement. 
 
A student whose Individualized Education Program (“IEP”) includes a Behavior Intervention Plan 
(“BIP”) will be disciplined in accordance with the BIP. If the BIP appears not be effective or if there is 
a concern for the health and safety of the student or others if the BIP is followed with respect to an 
infraction, the matter will be immediately referred to the Committee on Special Education (CSE) for 
consideration of a change in the guidelines.  
 
If a student identified as having a disability is suspended during the course of the school year for a 
total of eight days, the school will contact the CSE for reconsideration of the student's educational 
placement. Such student shall not be suspended for a total of more than 10 days during the school 
year without the specific involvement of the CSE of the student's district of residence prior to the 
11th day of suspension, because such suspensions may be considered to be a change in placement. 
 
Brilla will work with the CSE to ensure that it meets within seven days of notification of any of the 
following: 
 

• The commission of an infraction by a student with a disability who has previously been 
suspended for the maximum allowable number of days; 

• The commission of any infraction resulting from the student's disability; or 
• The commission of any infraction by a student with a disability, regardless of whether the 

student has previously been suspended during the school year, if, had such an infraction 
been committed by a non-disabled student, the principal would seek to impose a 
suspension in excess of 10 days. 

 
Specifically, when a change of placement of greater than 10 days is proposed, a manifestation team 
consisting of: (a) someone from the CSE who is knowledgeable about the student and can interpret 
information about the student’s behavior generally; (b) the parent/guardian; and (c) relevant 
members of the student’s CSE IEP team (as determined by the parent and CSE but to include a 
special education teacher and a general education teacher) shall convene immediately if possible, 
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but in no event later than 10 days after the decision to change placement, to determine whether 
the conduct was a manifestation of the student’s disability. 
 
In the event of a proposed short-term or long-term suspension or expulsion of a student with 
disabilities, the school will follow the notice procedures described above for students without 
disabilities. The notice to the parent/guardian will advise that the CSE has been notified. The notice 
will state the purpose of the CSE meeting and the names of the expected attendees, and indicate 
the parent/guardian’s right to have relevant CSE members attend.  The CSE should provide the 
proper notices to the parent and any procedural safeguards. 
 
The manifestation team must review the student’s IEP together with all relevant information within 
the student’s file and any information provided by the parent/guardian. If the manifestation team 
concludes that the child’s behavior resulted from his/her disability, the manifestation team must 
conduct a functional behavioral assessment (“FBA”) and implement a BIP to address the behaviors 
giving rise to the conduct, unless a FBA or BIP was made prior to the student’s violation of school 
rules giving rise to the suspension, in which case each should be reviewed and revised, if necessary, 
to address the behavior. A student whose IEP includes specific disciplinary guidelines will be 
disciplined in accordance with those guidelines. If the disciplinary guidelines appear not to be 
effective or if there is concern for the health and safety of the student or others if those guidelines 
are followed with respect to a specific infraction, the CSE may consider a change in the guidelines. If 
the manifestation team determines the BIP or the IEP has not been properly followed by the charter 
school and/or district, then the student shall be returned to the original setting unless a change in 
IEP or BIP are warranted for other reasons. 
 
Moreover, the student must also be returned to his or her original placement (i.e., the placement 
from which he/she was removed), unless: (a) the parent and district agree to another placement as 
part of the newly created or revised BIP, or (b) in cases where the child: 
 

(i)  carries or possesses a weapon to or at school, on school premises, or to or at a function 
under the jurisdiction of the State or charter school; 

(ii)  knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled 
substance, while at school, on school premises, or at a school function under the 
jurisdiction of the State or local educational agency; or 

(iii)  has inflicted serious bodily injury upon another person while at school, on school premises, 
or at a school function under the jurisdiction of the State or local educational agency; 

 
In such cases, the school may remove the student to an Interim Alternative Educational Setting 
(“IAES”), as the CSE shall determine for a period which shall not exceed 45 days. 
 
If a student does not currently have an IEP, but prior to the behavior which is the subject of the 
disciplinary action the school has a basis of knowledge that a disability exists, the student’s family 
may request that the student be disciplined in accordance with these provisions.  If the school 
regards such student as having a disability, then this policy must be followed as well. 
 
Alternative Instruction: Students who are suspended short term will be provided with alternative 
instruction. Arrangements will be made between the school and each individual family on a case-
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by-case basis. In cases of suspension, alternative instruction by qualified staff will be offered within 
24 hours of any suspension. Such instruction can be at a location and time of the school’s choosing, 
so long as each is reasonable and the student has notice of it. The school can choose to provide 
tutoring to a suspended student at the school, the student’s home or some other reasonably 
accessible location, either during the school day or before or after school hours. Alternative 
instruction means actual instruction as opposed to simply giving homework or assigning self-study. 
The quality of the instruction will be designed to allow the student to keep pace with school work, 
receive all assignments and assessments, and generally advance with the curriculum. In addition, 
when appropriate, the student may be assigned a project designed to address the conduct that 
gave rise to the suspension. During long-term suspensions, the school may also seek to place the 
student during the term of the suspension in any alternate education program that is operated by 
the student’s school district of residence. For a student who has been expelled by the school, the 
means and manner of alternative instruction will be the same as for a student who has been 
suspended. Alternative instruction will be provided until the student is enrolled at another 
accredited school, or otherwise participating in an accredited program, including any alternative 
education program operated by the student’s school district of residence, to the extent the 
provision of such services is required by law. As above, the school may seek, where appropriate, to 
place the student in an alternative education program operated by the student’s school district of 
residence either through agreement with the school district or by operation of law. 
 
If a long term suspension of a student with a disability is upheld, the student, at the CSE’s sole 
discretion, may receive alternative instruction in the school’s normal settings as directed by the 
CSE. A suspended elementary school student will be assigned to alternative instruction for direct 
instruction for a minimum of one hour per day. The school will assign staff to develop alternative 
instruction that will enable the student to complete required coursework, take all tests and quizzes, 
receive all assignments and make sure that the student progresses toward his/her IEP goals and 
progresses or graduates with similarly situated students or in accordance with the IEP. If the school 
believes it is unable to accommodate the provisions of the student’s IEP, it will immediately contact 
the CSE to convene a meeting to remedy the situation. The school will coordinate with the student’s 
general education teachers to ensure that the coursework and homework is gathered and provided 
to the student. During alternative instruction, the school will insure all assignments are taught, 
reviewed, and submitted to the general education teacher in a timely fashion. In addition, when 
appropriate, the student may be assigned a project designed to address the behavior that gave rise 
to the suspension. 
 
Bus Policy: Although Brilla does not use regular bussing, in the cases where bussing is required for 
specific students in an IEP or otherwise, or when bussing is used for field trips, extracurricular 
activities, etc, the following policy will apply.  
 

• 1st incident: a warning is issued 
• 2nd incident: the student will not be allowed to use the bus for one day 
• 3rd incident: the student will not be allowed to use the bus for an entire school week 
• 4th incident: the student will be prohibited from using the bus. 
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Gun-Free Schools: Federal and state law require expulsion from school for a period of not less than 
one year for a student who is determined to have brought a firearm to the school, or to have 
possessed a firearm at school, except that the Principal may modify in writing such expulsion 
requirement for a student on a case-by-case basis. "Firearm" as used in this law includes firearms 
and explosives as defined under federal law.  
 
Pursuant to a special rule, the provisions of the Gun Free Schools Act shall be construed in a manner 
consistent with the IDEA, which means the school should consult the CSE prior to imposing a 
mandatory one year suspension in order to arrange for special education settings and services for the 
student. 
 
It is the policy of NYCACS Bronx that in the event a student brings a firearm to school or possesses 
one at school, the Head of School will refer the student to local law enforcement or to the NYS 
Office of Children and Family Services or NYC Administration for Children’s Services as a juvenile 
delinquent. In addition, the NYPD should be contacted to take possession of any firearm.  Any 
action taken by criminal justice or juvenile agencies will be in addition to, and independent of, 
discipline imposed by a school. 
 
Due Process: If discipline which would constitute a change in placement is contemplated for any 
student, the following steps shall be taken: (1) not later than the date on which the decision to take 
such action is made, the parents of the student with a disability shall be notified of that decision 
and provided the procedural safeguards notice described in 34 CFR §300.504; and (2) immediately, 
if possible, but in no case later than 10 school days after the date on which such decision is made, 
the CSE of the student’s district of residence and other qualified personnel shall meet and review 
the relationship between the child’s disability and the behavior subject to the disciplinary action. 
 
If, upon review, it is determined that the child's behavior was not a manifestation of his or her 
disability, then the child may be disciplined in the same manner as a child without a disability, 
except as provided in 34 CFR §300.121(d), which relates to the provision of services to students 
with disabilities during periods of removal. 
 
Parents may request a hearing to challenge the manifestation determination. Except as provided 
below, the child will remain in his or her current educational placement pending the determination 
of the hearing. 
 
If a parent requests a hearing or an appeal to challenge the interim alternative educational setting 
or the manifestation determination resulting from a disciplinary action relating to weapons or 
drugs, the child shall remain in any interim alternative educational setting pending the decision of 
the hearing officer or until the expiration of the time period provided for in the disciplinary action, 
whichever occurs first, unless the parent and the School agree otherwise.  
 
Procedures and Due Process for Short Term Suspension: These procedures are the same as the 
ones for non-disabled students. 
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Response 9d Dress Code Policy 
 
Brilla has a primary objective of developing a community of learners, dedicated to the highest 
standards of academics and deportment. As such, a distinctive uniform is a unifying factor within 
our school community. It is also a visible signature of our school to the larger community, an 
indicator of our unity and of our pride of purpose. This is one of the most important functions of a 
uniform: it identifies its wearer as part of a distinctive group with a distinctive purpose. It is a 
reminder to its wearer of that purpose and one’s responsibility to that group.  Uniforms also allow 
parents to save money by not having to buy an entire wardrobe of school clothing and they 
minimize learning distractions in the school.  
 
While the school will identify an inexpensive uniform provider, it understands that all families may 
not be able to afford the uniform. No student will be denied access to the school because of an 
inability to purchase the school uniform. The school will keep reserves on hand to assist families 
who cannot afford the uniform. 
 
Brilla Uniform 
 

Boys Girls 
• Brilla polo shirt with logo 
• Slacks 
• Black socks 
• Black shoes 
• Black belt 

 

• Brilla polo shirt with logo 
• Jumper, skirt, or slacks 
• Black tights or socks 
• Black shoes 

 
The following dress code guidelines apply to all students: 
  

1. Students are to wear the Brilla uniform every day.  
2. All Brilla shirts are to be tucked in and worn appropriately. 
3. All pants must fit around the waist. Boys must wear a belt every day. Belts should be of 

appropriate size and nature, i.e., no large-faced images or symbols which may pose as a 
distraction. 

4. Pants may not be excessively baggy and may not cover the shoes.   
5. Students may not wear jeans, jogging pants, sweat pants or shorts.  
6. Students may not wear sleeveless or cut-off shirts, blouses, or dresses. 
7. Students may not wear inappropriately tight clothing. 
8. Girls may not wear skirts that are inappropriately short (above the center of their knee) or 

that have inappropriately long slits (above their knees). Girls are encouraged to wear shorts 
under their skirts as we sit on the carpet often. 

9. Students may not wear hats, caps, do-rags, or other head coverings in the school (except in 
the case of religious observance). 

10. For safety reasons the following jewelry will not be permitted at Brilla College Prep: 
necklaces outside of shirt, chains, chokers, multiple finger rings, and dangle earrings.  
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Earrings should not hang from the earlobe (studs are permitted).  Students are permitted 
one bracelet and one ring to be worn in school.  One necklace may be worn but must 
remain tucked in at all times. 

11. Students may not wear makeup, contacts (except for documented medical reasons) and 
hair with sparkles or glitter.  (Students may use clear lip balm, such as Vaseline, Chap Stick, 
etc. to moisturize lips.  As with any items, these may be taken away for inappropriate and 
excessive use). 

12. Students cannot wear shoes that show their toes or heels. 
13. Students may not use fake fingernail tips. 
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Response 10 School Management and Leadership 
 
(a) Organizational Chart 
 
NETWORK ORGANIZATIONAL CHART: For Year 1 – by Summer 2020 (supporting 4 elementary 
school campuses and 1 middle school campus) For Year 5 – by Summer 2024 (supporting 4 
elementary school campuses, 2 middle school campuses, and 1 high school partnership) 
 

 
 
Note about the Organizational Chart: We anticipate that our 2020 Organizational Chart will be the 
same as our 2024 Organizational Chart.  The network team has invested in months of strategic 
planning to identify how to best support principals and drive academic outcomes.  The result is the 
early hiring of an Executive Director, Chief Academic Officer, Chief Talent Officer, COO/CFO and 
Director of Character Initiatives to provide functional support over our network of schools. We are 
building capacity in our network team early on in order to best facilitate replication. 
 
b) School Leadership and Management Structure 
 
Our Organizational Chart is designed to separate administrative and operational duties from 
academic responsibilities and allow school Principals to focus the bulk of their time working with 
children, families and teachers.  Due to the increasing complexity of governing multiple schools, 
Brilla’s Board of Directors believes the best way to exercise their fiduciary duties is to hire Seton 
Education Partners as a CMO to manage and oversee the operations of all the Brilla College Prep 
Charter Schools. This does not relieve Brilla’s Board of any of its fiduciary duties; rather, it ensures a 
team of skilled professionals will devote their full time jobs to running schools of excellence, all the 
while working towards specific goals and being held accountable to Brilla’s Board.  To manage 
effectively, the Board believes the Managing Director of Seton Education Partners needs to have 
hiring/firing power over the Network Executive Director, who in turn has hiring/firing power over 
the Network staff. 
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A key design element of Brilla College Prep is the “Power to Lead.”  In taking this approach we seek 
to hire entrepreneurial leaders who have demonstrated teaching success with underserved 
students and give them authority to build their team and school culture, manage their budget, and 
hold them accountable for results.  The Network team will be focused on creating efficiencies, 
facilitating the sharing of lessons learned and best practices among schools, while allowing school 
leaders a level of autonomy to take ownership of their schools, aligned to Brilla’s essential practices.  
The Network team will work collaboratively with the superintendent to ensure high quality 
standards and provide top-notch value added services, targeted to each school team’s specific 
needs, which includes ensuring a robust talent pipeline. The superintendent and principals will work 
closely with the chief talent officer on hiring, but in keeping with the spirit of the “Power to Lead,” 
all school-based personnel will be the final decision of the principal.  
 
In order to guide how key organizational decisions will be made, we began work on creating a 
detailed decision matrix (see below) demonstrating the division of responsibilities between the 
Network and the schools.  We expect to complete the matrix this summer.  The matrix is a high-
level look at the ultimate decision making responsibilities, though each area will require teamwork 
and many micro-level decisions to set priorities and achieve our desired outcomes.  Recognizing the 
importance of a decision-making strategy along with our commitment to constant improvement, 
we anticipate that this matrix will evolve over time. New leaders, with their specific talents and 
experiences, will bring new perspectives to our effort.  Most importantly, we will never stop 
learning and want to leave ourselves the ability to apply these lessons learned and course correct in 
areas when in the best interest of our mission and the children we serve. 

 
The principal is responsible for day-to-day management of the school and is the primary 
instructional leader of the school. The principal will report directly to and be held accountable by 
the superintendent. Each school’s academic leadership team will consist of the principal, and 
assistant principal and/or grade & content lead for each grade, and a student services coordinator. 
The principal will supervise and coach the assistant principal(s), who in turn will supervise the grade 
& content leads. The principal will also coach the student services coordinator, who will in turn 
supervise the social worker, learning specialists, and any contracted academic service providers. 
The student services coordinator will provide direct services to students in the early years and 
transition to primarily administrative work as the number of students with special needs grows. 

 
The grade & content leads (GCL) present a matrix approach to teacher supervision and 
management. Master teachers, novice teachers and teachers-in-residence will report to their grade 
& content leads or assistant principals (AP). Each assistant principal or GCL is responsible for 
instructional coaching and supervision of their particular grade level teachers. GCLs also provide 
content-based coaching to teachers responsible for planning in their area of content expertise. This 
drives both horizontal and vertical planning and accountability across the curriculum. Each 
instructional coach (GCL or AP)  is responsible for observing their teachers on a regular basis and 
providing instructional coaching and support and for holding their teachers accountable for 
academic results and professional performance. Each GCL will report directly to the principal for the 
first two years and then to the assistant principal, who will hold them accountable to their yearly 
goals and will provide coaching on how to be a better instructional coach, including on how to 
provide timely, actionable, and effective feedback to their teachers. 
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Beginning in the first year the network director of operations will train and supervise the operations 
manager, who in turn will oversee the operations staff, nurse, custodian, food service staff, and any 
other non-academic contracted services. The operations manager will have a dual reporting 
structure, also reporting to the principal to ensure daily operations are running smoothly. The 
operations manager will supervise the on-site operations team, which will include two operations 
associates and one operations assistant at full capacity. The network chief financial officer and 
business manager will manage the financial policies and procedures and will work closely with the 
superintendent and principals each year on budgeting. 
 

Decision Matrix 
Key: M= make, A= approve, I= input and N= notify 

BOD=Board; MD=Managing Director; ED=Executive Director; S=Superintendent; COO=Chief Operating 
Officer; CAO=Chief Academic Officer; CTO=Chief Talent Officer; CCO=Chief Character Officer; CoP=Chief 
of Programs; P=Principal; NDOO= Network Director of Ops; OM=Ops Manager 
  

  Original    

Category Decision Type Network School Network 
vs. 

School 

Owner Approver 

Network Strategy & Staffing Mission, vision, theory of 
change 

M I    

Strategic business plan M I    

External Annual academic 
benchmarks 

M I    

Internal academic goals 
(school based) 

I M    

Annual strategic priorities 
(Network) 

M I    

Annual strategic priorities 
(School-Level) 

I M    

Network staffing M I    

School staffing A/I M    

Academic program - 
Assessment  

Grade-level exit standards M I Network CAO S 

Promotion decisions N M School      P S 

Report Card Format M I Network CAO S 
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Grading scale M I Network CAO  

Benchmark testing 
requirements 

M I Network CAO S 

Instructional response to data I/A M School P CAO 

Academic program - Curriculum  Alignment of network 
academic model 

M I Network CAO S 

Course offerings N/A M School P CAO 

Daily schedule N/I/A M School P S/CAO 

School curriculum (Broadly) M I Network CAO  

Blended Learning M I Network CAO  

Instructional Methods I/N M School  P CAO 

Supplemental Instructional 
material 

I/N M School P CAO 

Scope and sequence M I Network CAO  

Lesson planning N / I M School      P CAO 

Academic program - support & 
accountability  

Professional Development - 
network 

M I Network CAO S 

Professional Development - 
school 

N/I M School P CAO 

Professional Development - 
individual 

N M School P  

Academic goal setting for 
principals 

M I Network CAO S 

Professional goal setting for 
principals 

M I Network S ED 

Academic goal setting for 
teachers 

N/A M School P CAO 

Professional goal setting for 
teachers 

N/A M School P  S 

Teacher Performance 
Evaluation 

M I School P S 
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 Principal Performance 
Evaluation 

M I Network S ED 

School culture  School calendar M I Network S BOD 

Grade size M I Network S ED 

Class size I M School P S 

Discipline: suspension & out 
placement 

M I School P S 

Behavior management 
systems 

I/A M Network P  

Uniforms M I Network S  

Events, celebrations, etc. N/I M Network P S 

Parent/student handbook – 
general outline 

M I Network COO S 

Parent/student handbook – 
school specific info 

I M School P S 

Student Programs Special education contracted 
services 

I M Network SSC CAO 

Social work/guidance 
department 

N M Network SSC CAO 

RTI I M Network P  

Tutoring N M Network P S 

Extended Day Partners N M Network P COO 

Electives I I Network P  

Field Trips IN M Network P  

School Operations  Selection of Student 
Information System 

M I Network COO  

Management of use of 
Student Information System 

  Network OM NDOO 

Student recruitment pre-
launch 

M I Network NDOO P 
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Student recruitment post-
launch 

I M School OM P 

Reporting - State, Authorizer, 
etc. 

M I School OM NDOO 

Facility maintenance plan M I Network NDOO COO 

Network technology plan M I Network NDOO COO 

Lunch vendor M I Network NDOO NDOO 

Insurance M N Network COO COO 

State/Federal compliance M I Network NDOO COO 

Attendance Policy M I Network NDOO NDOO 

Regional emergency/disaster 
plan 

M I Network NDOO COO 

Campus emergency/disaster 
plan 

N M School OM NDOO 

Transportation M I School OM NDOO 

HR Policy & Processes Network compensation 
structure 

M  Network ED ED 

School compensation 
structure 

I/N/A M Network COO HOS 

Employee handbook M I Network NDOO HOS 

Teacher recruitment M I Network CTO HOS 

Teacher selection N/I M Network P HOS 

Principal recruitment and 
selection 

M N/I Network CTO MD 

Network staff recruitment 
and selection 

M N/I Network CTO MD 

Executive director 
recruitment and selection 

M N/I Network MD MD 

Principal succession planning I M Network HOS ED/MD 
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Executive director succession 
planning 

M N Network MD MD 

Employee benefits M N/I Network COO HOS 

Finance Financial policies and 
procedures 

M I Network COO ED 

Long range budget planning M I Network COO ED/HOS 

Network budget 
management (annual) 

M  Network COO ED/MD 

School budget development 
process (annual) 

I M Network COO HOS 

School budget management 
(ongoing) 

M N/I Network COO HOS 

School budget decisions 
(ongoing) 

I M Network P HOS 

Communications & 
Development  

Marketing/branding strategy M I   ED 

Media campus interviews M I   ED 

Network fundraising plan M I   ED 

Donor relationship 
management 

M I   ED 

Teacher/parent-led 
fundraising 

N M   S 

Annual Report M I   ED 

Future Facilities Site selection process and 
decision 

M I Network COO ED/MD 

Lease negotiation M N Network COO ED/MD 

Financing arrangement M N Network COO ED 

Construction vendor selection M N Network COO COO 

Growth Charter Application - New 
School 

M N/I   BOD 

Charter Revisions/Renewals - 
Existing Schools 

M I   BOD 
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New School Greenlighting M N   BOD 

 
Each year the principal will have a 360 evaluation that includes surveys of direct reports, other staff 
and parents, self-assessment, and interviews.  Following is a list of the key components of the 
evaluation and some of the qualities measured within those areas: 

● Essential characteristics and qualities including vision, leadership, strategic thinking, 
communication and accountability; 

● Core responsibilities/expectations including instructional leadership, talent 
acquisition & development, school culture, fiscal stewardship, and judgment;  

● Leadership and management including coaching, communication, growth mindset, 
collaboration and supportiveness; 

● Parent and community responsibilities including setting high expectations, 
accessibility, inspiration and conflict management. 

 

Additionally, the principal will be held accountable to specific deliverables focused on academic 
outcomes as well as progress towards Brilla’s mission, core values, and cornerstones. Rather than 
wait until the end of the year for feedback, the principal will have a mid-year evaluation and weekly 
coaching meetings with the superintendent. In doing this, principals will be supported in growth 
and given ample opportunity for feedback. All full-time Brilla school employees will receive 
complementary, bi-annual 360 reviews aligned to their specific roles.  We will use a 4-point scale 
(not meeting standard, approaching standard, meeting standard, exceeding standard) that 
identifies proficiency in specific areas.  The employee will also complete a self-evaluation using the 
same tool. 
 
Brilla understands that hiring and developing the right leader is the most critical component of the 
success of a new school. As a result, Brilla and Seton have already begun recruiting principals for 
our replicated schools. It is essential that the new principal has taught in a school with a similar 
demographic to the students we expect to serve and will have led students to achieving outstanding 
academic growth results. The selection team includes members of the Brilla and Seton Board of 
Directors, the executive director and other members of the network team, the superintendent, 
current Brilla principals, and select high performing teachers. Principal candidates will be assessed 
for their ability to be the most accomplished educator of underserved children and the most skillful 
coach of teachers in our schools. We will seek leaders who have an unwavering belief that all 
children can achieve both moral and academic excellence. Below is the full set of competencies for 
which principal candidates will be selected. 

 
Brilla Charter Schools Leader Fellowship Core Competencies: 

 
Formation 

1. Mission Conviction 
a. Promotes and models common language, consistent practices, and school structures to 

support Brilla’s mission and goals. 
b. Identifies and addresses barriers to achieving the mission and vision. 
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c. Prioritizes decisions and decision making processes that are aligned with and reinforce 
the mission. 

2. Instructional Leadership 
a. Promotes and models evidence-based instructional practices that address the diverse 

needs of students. 
b. Supports and holds junior instructional leaders accountable for implementing aligned 

instructional strategies that raise student achievement. 
c. Analyzes and facilitates effective analysis of Brilla’s data sources. 
d. Builds the capacity of staff to collaboratively implement and evaluate curriculum and 

instruction that meets or exceeds state and national standards. 
3. Classical 

a. Values and prioritizes the holistic, classical development of students. 
b. Facilitates and promotes an understanding of truth, beauty, and goodness. 
c. Ensures and evaluates Brilla’s approach to classical content and pedagogy.  

4. Character 
a. Proliferates a shared understanding of Brilla’s virtues and sub-virtues.  
b. Facilitates and supports all staff to actively leverage virtue language to facilitate 

character development during both prescribed and non-prescribed moments.  
c. Models and facilitates an environment where virtue and character formation is valued, 

in self and others.  
5. Joyful School Culture 

a. Evidence of positive interaction is evident across all stakeholder groups.  
b. School environment is safe and clean.  
c. Staff and students adhere to thoughtful and effective systems and procedures.  
d. All staff urgently address student behaviors with empathy, shared control, and logical 

consequences and rewards.  
6. Shared Environment  

a. Student and staff attire and presentation models professionalism and adherence to 
Brilla standards.  

b. Shared spaces evoke a sense of community, warmth and culture of hospitality, aligned 
to the classical tenet of Beauty (School space is orderly, intentionally curated, 
aesthetically pleasing, and uplifting, invoking positive ethos).  

c. Learning spaces harmoniously reflect the values of Brilla’s mission. 
d. The integrity and quality of the Brilla brand is upheld on all displays and 

communications. 
 
Execution 

1. Strategic Thinking 
a. Accurately and thoughtfully identifies areas of current or potential weakness and 

addresses them with urgency. 
b. Thinks creatively about challenges and opportunities grounded in best practice. 
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c. Intentionally collaborates with peers, managers, and direct reports, and authentically 
remains open when seeking counsel.  

d. Prioritizes decisions aligned to strategic priorities while considering the impact on time, 
money, and human capital.  

2.  Integrity 
a. Models, supports, and holds colleagues accountable to ethical behavior.  
b. Adheres to network-wide systems and procedures. 
c. Exhibits thoughtful judgement in planning, decision-making, and interactions. 
d. Proactively displays and facilitates professional and personal integrity by operating with 

transparency and prudence. 
e. Admits mistakes or poor decisions and accepts responsibility for one’s own and others’ 

mistakes. 
3. Wisdom 

a. Displays self-knowledge by reflecting on personal past-practices, habits, and leadership 
competencies in order to adjust behaviors. 

b. Seeks and openly receives constructive feedback from stakeholders across all levels of 
the organization 

c. Demonstrates a broad understanding of the education sector including knowledge of 
best practices and current educational issues and policies 

d. Models the importance of and proactively seeks opportunities for growth and 
development of self and others 

4. Organization and Self-Management 
a. Utilizes effective personal organization systems to prioritize work appropriately and 

minimize stress. 
b. Models universal professionalism through communication, attendance, punctuality, 

attire, and mutual respect.  
c. Honors deadlines and commitments. 

5. Talent Management 
a. Builds a diverse, dynamic, and balanced team that champions and furthers the mission.  
b. Establishes and upholds high expectations for all staff by consistently monitoring the 

performance management cycle.  
c. Actively builds and monitors a pipeline of talent to sustain the school’s priorities and 

needs.  
d. Ensures all staff develop toward and meet an appropriate level of performance.  

6. Fiscal Stewardship 
a. Establishes appropriate financial objectives aligned to school priorities. 
b. Holds self and others accountable for accurate and effective monitoring of 

expenditures. 
c. Understands and upholds Brilla’s financial processes.  

 
Engagement 

1. Communication 
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a. Conveys professionalism and respect in all forms of communication, including email, 
phone, and in-person conversations.  

b. Applies clear, concise, and grammatically correct language in both written and oral 
communication 

c. Inspires confidence and demonstrates graceful poise when orating to stakeholder 
groups 

d. Creates a climate in all gatherings that invites participation and honest discussions 
2. Student 

a. Knows students beyond their academic abilities, recognizing their interests, strengths, 
weaknesses, accomplishments, and fears.   

b. Employs a warm and firm approach to communicate love and respect while maintaining 
high expectations. 

c. Demonstrates through word and actions a commitment to help each individual scholar 
succeed at Brilla.  

d. Creates intentional experiences that foster joy, a love of learning, and a sense of 
belonging to the school community.  

3. Family 
a. Ensures families’ stories beyond the school building are known in order to respond 

appropriately to their individual interests and needs, while respecting each family’s 
dignity.  

b. Communicates partnership and respect by seeing families as the first educator of their 
child, while maintaining high expectations. 

c. Is appropriately available to families, and follows through on communication and 
commitments in a timely and thorough manner.  

d. Creates intentional experiences that strengthen families’ connections to stakeholders, 
and fosters a sense of belonging to the school community.  

4. Staff 
a. Knows staff beyond their professional abilities, recognizing, valuing, and celebrating 

their unique interests, strengths, and accomplishments.   
b. Sets and maintains high expectations, anchored in a mutual purpose, to both challenge 

and empower staff to take responsibility for Brilla’s collective success. 
c. Is appropriately available to staff, and follows through on communication and 

commitments in a timely and thorough manner.  
d. Creates intentional experiences that strengthen staff members’ connections to 

stakeholders, and fosters a sense of belonging to the school community.  
5. Brilla Schools  

a. Embraces the ‘One School’ mentality, in words and actions, by championing the 
collective success of Brilla schools over one individual school. 

b. Promotes, owns, and builds authentic buy-in to Network-wide decisions and priorities.  
c. Facilitates purposeful opportunities to strengthen staff members’ connections across 

Brilla Schools, and fosters a sense of belonging to the school community.  
6. Partnerships 
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a. Fosters and manages a welcoming and engaging culture of hospitality. 
b. Consistently collaborates with El Camino to ensure cohesion across the school and 

extended-day program. 
c. Actively engages Seton Teaching Fellows as members of the school community. 
d. Manages and evaluates the effectiveness of academic and operational partnerships 

within the school.  
e. Identifies and advocates for partnerships that are aligned to the Brilla priorities and 

mission.  

Of Brilla’s current staff, there are a number of talented individuals who we have identified and are 
nurturing for continued growth within the organization. It is our goal that this pipeline of talent be a 
central part of the staffing for both network and school leadership positions. 
 
Additionally, Brilla and Seton are committed to recruiting dynamic and entrepreneurial leaders 
outside of Brilla’s current staff to participate in our School Leader Fellowship. The job opening and 
description has been announced to in-house staff and posted on our website as well as in a variety 
of external sites and job boards including: Teach for America, New York Charter School Center, 
Idealist, and the University of Notre Dame’s ACE Job Board. The hiring process includes resume, 
cover letter, and student achievement results; a series of interviews, by phone and in person; short-
answer essays; observations of candidates while teaching; and culminates in a two-day long visit to 
Brilla for interviews with additional stakeholders and an assessment of each candidate’s ability to 
offer teacher feedback. We anticipate Brilla School Leader Fellows will be selected (from among 
internal and external talent) by March 2019, in time to participate in either the KIPP Fisher 
Fellowship or the Relay Graduate School of Education’s National Principals Academy, depending on 
the candidate’s skills, experience, and needs. Following summer 2019 training, Fellows will spend 
the first part of the 2019-2020 school year visiting high-performing urban schools across the 
country and engaging in a part-time residency onsite at one of Brilla’s schools. Brilla School Leader 
Fellows will have individual coaching from a school leader who has achieved success with 
underserved children as well. Fellows will then have time to prepare for the launch of their new school 
in August 2020. Brilla School Leader Fellows will receive a competitive salary with excellent benefits. 
Seton is also committed to investing in additional training, as needed, to provide individualized 
development opportunities for school founders.  
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Response 11 Personnel 
 
(a) Staffing Chart and Rationale  
 
 
Brilla Network Staffing Chart 
 

 
 
Brilla Network Rationale for Staffing Chart 
 
Please see business plan to learn how the Brilla Network will work to support the success of 
Brilla Pax and Brilla Caritas.  
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BRILLA PAX STAFFING CHART 
 

Brilla Pax   

Acad Years 2020-21 2021-22 2022-23 2023-24 2024-25 

Grades K K-1 K-2 K-3 K-4 

Enrollment 90 180 270 360 450 

 
 

ADMINISTRATIVE PERSONNEL FTE  

Executive Management 0.1 0.1 0.1 0.2 0.2 

Instructional Management 1.1 1.1 1.1 1.2 1.2 

Deans, Directors & Coordinators 1.1 2.1 3.1 4.2 5.2 

CFO / Director of Finance 0.0 0.0 0.0 0.0 0.0 

Operation / Business Manager 1.0 1.0 1.0 1.0 1.0 

Administrative Staff 1.0 1.0 2.0 3.0 3.0 

TOTAL ADMINISTRATIVE STAFF 4.2 5.3 7.4 9.5 10.5 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

     



Brilla Pax and Caritas 06_18 Charter Proposal 

 
Response 11ac - 3 

INSTRUCTIONAL PERSONNEL FTE 

Teachers - Regular 6.0 12.0 18.0 24.0 30.0 

Teachers - SPED 2.0 3.0 4.0 5.0 6.0 

Substitute Teachers 0.0 0.0 0.0 0.0 0.0 

Teaching Assistants 0.0 0.0 0.0 0.0 0.0 

Specialty Teachers 1.0 2.0 3.0 4.0 4.0 

Aides 0.0 0.0 0.0 0.0 0.0 

Therapists & Counselors 1.0 1.0 1.0 1.0 1.0 

Other 0.0 0.0 0.0 0.0 0.0 

TOTAL INSTRUCTIONAL 10.0 18.0 26.0 34.0 41.0 

      

NON-INSTRUCTIONAL PERSONNEL FTE 

Nurse 0.0 0.0 0.0 0.0 0.0 

Librarian 0.0 0.0 0.0 0.0 0.0 

Custodian 0.0 0.0 0.0 0.0 0.0 

Security 0.0 0.0 0.0 0.0 0.0 

Other 0.1 0.1 0.1 0.2 0.2 

TOTAL NON-INSTRUCTIONAL 0.1 0.1 0.1 0.2 0.2 

      

TOTAL PERSONNEL SERVICE FTE 14.3 23.5 33.6 43.7 51.7 

 
 
Year 1 
Research illustrates the critical importance of a new school’s first year; a successful first year is a 
very strong predictor of future success while a poor first year points to continued struggles in the 
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years to come. Therefore, the principal will receive strong support from the superintendent and 
network team to ensure the school is off to a good start, while the assistant head of schools will 
focus on sustaining Brilla’s established schools. The grade & content lead will work closely with the 
principal to build a strong culture while achieving early academic gains, with additional guidance 
from the network director of engagement, an expert in Brilla’s essential practices. So the principal 
can confidently handle day-to-day management and serve as the primary instructional leader of the 
school, the operations manager will be hired in time to provide full operational support before the 
school opens. The guidance counselor/social worker and student services coordinator will also be 
employed in year one following the same rationale: to ensure all early supports are in place to start 
the year strong for the sake of the future.  
 
Beginning in the first year, the network director of operations will train the operations manager. 
Year one should be a good time for this training as the operations manager will only have one direct 
report this year, the operations associate. A key member of the operations team, the operations 
associate will be stationed at the front desk to provide the first tier of welcome and support for all 
visitors. However, the operations associate will also be asked to work closely with the operations 
manager to provide support to common operational issues such as school food, transportation, 
school supplies, etc. Because our school places such value on parent and family relationships, 
Brilla’s operations team serves as the de facto parent liaisons. Although the principal will meet each 
student and parent at the front door every day at drop-off and pick-up times and will also be in 
regular communication with the parents, the operations team members will be the ones 
troubleshooting and identifying creative solutions to everyday problems and questions. 
 
With three classes per grade, Brilla will employ six teachers in its first year. This means that each 
class will always be co-taught, creating a strong student to teacher ratio.  The grade team will also 
have a learning specialist assigned to their grade, who will provide direct services to students with 
mandates as well as those determined to be at risk. We will hire one full time specials teacher 
during our first year to begin to build out the program, but will outsource the remaining specials in 
year one because we do not feel a full-time position is warranted yet. Other outsourced positions 
will include the nurse, food service workers, custodians, and security guards.  
 
Year 2 
We will add only one grade per year after year one, so year two will see the introduction of first 
grade. With this will come one more GCL and six more teachers, as well as another learning 
specialist focused on supporting at risk students in first grade. We will also hire a second specials 
teacher, to continue to build our specials program in a manner that is classically-aligned according 
to our mission, with a preferred emphasis on music or the arts. 
 
Year 3 
An assistant principal will be added during year three to support the principal in instructional 
leadership duties, while also coaching a grade team. Six more experienced teachers and a learning 
specialist will staff the addition of a second grade. We will add our third specials teacher during this 
year, preferably with a specialty that is movement-based to aid in the physical development of our 
students. We also plan to invest in one more junior member of the operations team in year three as 
we eclipse 200 students. Because our operations team is so heavily involved with students’ families, 
it has been our experience that having this extra team member is critical to maintaining the smooth 
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operation of the school. The increased workload will justify the hiring of an additional operations 
associate. 
 
Year 4 
One more GCL to serve as instructional coach for third grade, six more teachers, and another 
dedicated learning specialist will be hired during year four as we begin to serve third grade. Our 
final member of the specials team will be added this year, as well as an operations assistant to 
continue  building capacity for the operations team to serve over 300 students.  
 
Year 5 
A second assistant principal will be hired during year five, serving as an instructional coach for one 
grade level while also assisting with school-wide leadership. By this point in the school’s growth, 
both assistant principals will help to build capacity for the principal by managing the coaching and 
supervision of the three GCLs and student services coordinator. The final six teachers and fifth 
learning specialist will be added as we reach the final year of founding with fourth grade. 
 
 
 
Please note the above staffing chart and rationale is for Brilla Pax.  Brilla Caritas would have a 
parallel structure to Pax. 
 
 
 
 
 
(b) Qualifications and Responsibilities  

 
Academic Personnel Responsibilities and Qualifications 
Principal 
Responsibilities: 

● Provide leadership and direction to all school 
staff members 

● Hire, evaluate and terminate staff members. 
● Implement the school program with fidelity to 

the charter 
● Implement all school policies and procedures 

as directed by the executive director and/or 
superintendent  as empowered by the Board of 
Directors 

● Ensure the proper use of student data to drive 
and improve instruction 

● Facilitate and encourage parent involvement 
● Make formal reports to the charter authorizer, 

and others 
● Establish a strong school culture and provide a 

safe learning environment 
● Ensure proper budgeting and financial 

oversight 

Qualifications: 
● Commitment to Brilla Charter Schools’  

mission, goals, culture and virtues 
● Demonstrated success in raising urban student 

achievement 
● High expectations for themselves, staff and 

students 
● Teaching and leadership experience, especially 

in an urban setting 
● Commitment to classical education, blended-

learning model and use of data 
● Experience hiring, managing and evaluating 

employees 
● High level of organization and resourcefulness 

necessary for start-up environment 
● Exemplary communication skills and 

sophisticated analytical analysis 
● Strong recommendations from prior 

employers, colleagues and employees 
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● Provide guidance and support to teachers and 
instructional leads to improve instruction and 
raise student achievement 

● Evaluate school programs and recommend 
policy changes and resource allocation  

● Respond to grievances by parents and staff 
● Handle serious discipline issues, including 

suspensions and expulsions 
● Conduct long-term strategic planning 

● Bachelor’s degree 
● Successfully co-founding and/or serving in a 

leadership position in a private or charter 
school (preferred) 

● Fluent in Spanish (preferred) 
● Experience with elementary grades, Core 

Knowledge, and/or classical liberal arts 
education (preferred) 

Assistant Principal (starting in Year 3) 
Responsibilities: 

● Support principal in instructional leadership 
duties 

● Serve as school leader in absence of principal 
● Provide staff development training 
● Regularly observe teachers and provide critical 

feedback to improve instruction 
● Evaluate teachers and make recommendations 

for placement and retention 
● Coach and supervise GCLs 
● Provide instructional coaching for one grade 

team 
● Facilitate development of curriculum, 

instruction and assessment 
● Support school culture and handle minor 

discipline issues 
● Communicate with parents 

Qualifications: 
● Demonstrated success in raising urban student 

achievement 
● Experience with instructional leadership as a 

teacher or administrator 
● Ability to work effectively as part of a team 
● Commitment to classical education, blended-

learning model and use of data 
● Bachelor’s degree 
● Fluent in Spanish (preferred) 
● Experience with elementary grades, Core 

Knowledge, and/or classical liberal arts 
education (preferred) 

Grade & Content Leads (one per grade) 
Responsibilities: 

● Support principal and assistant principal in 
instructional leadership duties 

● Manage all aspects of assigned grade level, 
including professional development, 
instructional materials, report card standards, 
character integration, parent workshops, 
summer school, major assessments (IAs, 
NWEA, state exams, etc), and grade team 
budget 

● Regularly observe teachers and provide critical 
feedback to improve instruction 

● Participate in teacher evaluations 
● Provide intensive coaching and mentoring for 

teachers-in-residence  
● Manage blended learning data reports and 

coordinate relevant interventions 
● Manage content planning and development, 

building a vertically aligned scope and 
sequence for each grade level 

● Coach teachers in assigned content area, 
providing guidance in lesson and unit planning 

● Analyze content-level data to monitor progress 
● Regularly assess student learning against 

Qualifications: 
● High expectations for learning and behavior 
● Ability to work effectively as part of a team 
● Demonstrated success raising achievement of 

urban students 
● Experience integrating digital resources into 

teaching and learning 
● Strong classroom management skills 
● Commitment to classical education, blended-

learning model and use of data 
● A whatever-it-takes attitude 
● Reflective and open to feedback with the 

desire to continuously improve 
● A team player who is not deterred by a fast-

paced, constantly changing environment  
● Eagerness to go above and beyond the 

requirements of the job to innovate and 
improve the organization  

● Certification in appropriate field(s) 
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measurable benchmarks 
● Use student performance data to organize 

student learning on computers and with adults 
● Demonstrate the school’s virtues and integrate 

character education into instruction 
Teachers 
Responsibilities: 

● Prepare joyful, rigorous and engaging lessons 
for classes of up to 30 students 

● Regularly assess student learning against 
measurable benchmarks 

● Use student performance data to organize 
student learning on computers and with adults 

● Contribute to the professional community by 
identifying needs and developing solutions 

● Demonstrate the school’s virtues and integrate 
character education into instruction 

Qualifications: 
● High expectations for learning and behavior 
● Demonstrated success raising achievement of 

urban students 
● Experience integrating digital resources into 

teaching and learning 
● Strong classroom management skills 
● Commitment to classical education, blended-

learning model and use of data 
● A whatever-it-takes attitude 
● Reflective and open to feedback with the 

desire to continuously improve 
● A team player who is not deterred by a fast-

paced, constantly changing environment  
● Eagerness to go above and beyond the 

requirements of the job to innovate and 
improve the organization  

● Certification in appropriate field(s) 
Specials Teacher  
Responsibilities: 

● Apply expertise in given field to prepare joyful, 
rigorous and engaging lessons for classes of up 
to 30 students 

● Regularly assess student learning against 
measurable benchmarks 

● Contribute to the professional community by 
identifying needs and developing solutions 

● Demonstrate the school’s virtues and integrate 
character education into instruction 

Qualifications: 
● High expectations for learning and behavior 
● Demonstrated success engaging urban 

students in non-core academic subjects 
● Strong classroom management skills 
● A whatever-it-takes attitude 
● Reflective and open to feedback with the 

desire to continuously improve 
● A team player who is not deterred by a fast-

paced, constantly changing environment  
● Eagerness to go above and beyond the 

requirements of the job to innovate and 
improve the organization  

● Expertise in appropriate field(s) 
Student Services Coordinator 
Responsibilities: 

● Manage the school’s RTI process 
● Coordinate all meetings and activities with the 

Committee on Special Education (CSE); 
● Provide information to and obtain information 

from CSEs as needed throughout the year 
● Determine if entering students have IEPs 
● Ensure that all services are provided in 

accordance with each student’s IEP in the 
context of the charter school setting. 

● Coordinate all external service providers  
● Ensure that all compliance and reporting 

Qualifications: 
● Special Education certification 
● Demonstrated success raising the achievement 

level of at-risk students 
● Experience supervising and evaluating 

intervention staff 
● Commitment to data-driven instruction 
● Knowledgeable about best practices in special 

education and urban K-8 education 
● Knowledgeable about CSE and IEP referral 

process and ELL programs 
● Excellent interpersonal and communication 
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requirements are satisfied 
● Train instructional staff on effective methods 

for educating at-risk students 
● Inform staff of all FERPA requirements as they 

relate to student record privacy 

skills with experience in presentations, process 
facilitation, problem solving and relationship 
building 

● Demonstrated respect and concern for children 
and their parents and a passion for education 

● ELL credential and experience preferred 
Learning Specialist 
Responsibilities: 

● Support the learning and achievement of 
students with disabilities, English language 
learners and other struggling students 

● Write and implement rigorous, standards-
driven Individualized Education Plans (IEPs) 

● Use data to identify students in need of 
remediation or enrichment 

● Plan instruction with general education 
teachers to ensure alignment 

● Participate in all meetings related to referral, 
placement and treatment of students 

● Maintain complete history/record of 
treatments and services related to students’ 
special needs. 

Qualifications: 
● Certification in special education  
● Demonstrated success raising achievement of 

students with special needs 
● Ability to collaborate with other teachers to 

ensure alignment of instruction and services 
● Strong communication skills with parents 
● Teaching experience in a special education 

setting (highly preferred) with a proven record 
of high student achievement  

● ELL credential and experience preferred 
● Bachelor’s degree from a competitive college 

or university 
 

Guidance Counselor/Social Worker  
Responsibilities: 

● Provide counseling services as mandated by 
students’ IEPs 

● Provide counseling services to other students 
● Support and train teachers in handling social 

and emotional issues 
● Support the development of the school culture 
● Participate in required RTI and special 

education meetings 
● Maintain private records 
● Communicate with parents 
● Connect families to external mental health and 

social service resources 

Qualifications: 
● Certification as counselor or social worker in 

accordance with NYS law 
● A bachelor’s degree or higher and mastery of 

field  
● Commitment to the mission of the school 
● At least two years of successful experience 

working with urban students 
● Strong interpersonal and communication skills 
● Demonstrated capacity to work collaboratively 

with a professional team 
● Skills for outreach to families and the local 

community 
● Ability to access resources available to the 

community 
● Ability to run small groups and work one-on-

one with students 
● Preferably bilingual 

 
 
Operations Personnel Responsibilities and Qualifications 
Operations Manager  
Responsibilities: 

● Oversee all day-to-day operational activities of 
the school in collaboration with principal and 
with direction from network director of 
operations 

● Manage a team of back office personnel, 
including operations associates and operations 

Qualifications: 
● High School Diploma or GED 
● Teaching or education program experience ideal. 
● At least 2 years relevant professional work 

experience, ideally in a charter school or other K-
12 education organization 

● Demonstrated success providing superior 
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assistant 
● Manage major academic-related systems and 

activities, including student recruitment and 
enrollment lottery, student information systems. 

● Coordinate with network office on HR functions 
including onboarding 

● Coordinate with network office on procurement 
and building maintenance, renovations and 
upgrades 

● Coordinate food services and transportation 
● Plan logistics for school-wide events for 

students, staff and families 
● Manage all volunteers, including sourcing, 

selection, and assigning of duties 
● Coordinate communications with parents and 

the community 
● In coordination with the network office, track 

and monitor technology needs  

customer service. 
● Strong interpersonal skills and track record of 

collaborating with diverse stakeholders 
● Strong communication, writing, and presentation 

skills 
● Organized planner and project manager with 

proven ability to multi-task, take initiative, 
prioritize effectively, and deliver for multiple 
stakeholders on deliverables and deadlines. 

● Relentless determination to do whatever it takes 
to help our students succeed 

● Proactive and creative problem-solver 

Operations Associate  
Responsibilities: 

● Warmly greet all visitors to the school and direct 
them to the appropriate place or person 

● Serve as primary contact for all school 
communication via phone 

● Maintain records in accordance with legal 
requirements and audit guidelines 

● Ensure confidentiality and security of office 
space, files, and all information pertaining to 
students, parents, staff, and community 

● Type, translate, and distribute school 
correspondence 

● Maintain and ensure the accuracy of students’ 
daily attendance, as well as medical, tardy, and 
early leave logs 

● Update data in student information system 
● Assist in ordering and receiving materials 
● Provide administrative support including 

scheduling meetings and conference calls, 
maintaining calendars, arranging travel and 
managing correspondence 

● Check and summarize all voice messages and 
respond to general inquiries 

● Sort and route mail  
● Manage inventory and order office supplies 
● Update school calendar 

Qualifications: 
● AA preferred 
● Minimum of 1 Year of school experience 

required 
● Oral and written proficiency in Spanish strongly 

preferred 
● Proficiency with the Microsoft Office Suite 
● Experience in proper Office Procedures including 

filing, answering the telephone professionally, 
photocopying, greeting all visitors cordially, and 
handling information with confidentiality 

● Excellent communication skills, both oral and 
written 

● Strong organizational and interpersonal skills 
● Ability to manage the ambiguity and multiple 

priorities inherent in an entrepreneurial 
environment 

● Relentless results orientation 
● Detail oriented team player willing to roll up 

sleeves and get the job done 
● Demonstrates initiative and a desire to learn  

 
 

Operations Assistant (Starting Year 3) 
Responsibilities: 

● Assist operations manager and operations 
associate with their duties as assigned, 
particularly: 

● student recruitment and enrollment 
● student information systems 

Qualifications: 
● AA preferred 
● Minimum of 1 Year of school experience 

required 
● Oral and written proficiency in Spanish strongly 

preferred 
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● onboarding 
● procurement and building maintenance, 

renovations and upgrades 
● food services and transportation 
● communications with parents and the 

community 
● technology needs 

● Proficiency with the Microsoft Office Suite 
● Experience in proper Office Procedures including 

filing, answering the telephone professionally, 
photocopying, greeting all visitors cordially, and 
handling information with confidentiality 

● Excellent communication skills, both oral and 
written 

● Strong organizational and interpersonal skills 
● Ability to manage the ambiguity and multiple 

priorities inherent in an entrepreneurial 
environment 

● Relentless results orientation 
● Detail oriented team player willing to roll up 

sleeves and get the job done 
● Demonstrates initiative and a desire to learn 

 
 
(c) Staff Recruitment and Retention  
 
Please see Business Plan section regarding staff recruitment and retention 
 



 

 
 
 
 
 
 
 

Welcome! 
 
 

Thank you for joining Brilla Public Charter Schools. We hope you agree that you have a great contribution to 

make to the education of our children by way of our community, and that you will find your employment at 

Brilla a rewarding experience.  We look forward to the opportunity of working together to create a more 

successful School. We also want you to feel that your employment will be a mutually beneficial and gratifying 

one.  
 
You have joined an organization that is establishing an outstanding reputation for quality. Credit for this will 

go to everyone in the organization. We hope you will find satisfaction and take pride in your work here. As a 

member of the School's team, you will be expected to contribute your talents and energies to further improve 

the environment and quality of the School. 
 

We extend to you our personal best wishes for your success and happiness at the School. 
 
 
 

Sincerely, 
 
 
 
 
 

Head of School 

Personnel Policies 
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INTRODUCTION 
 

 

These policies are designed to assist in achieving consistent personnel practices and to best utilize the human and 
other resources of Brilla in the achievement of its goals and objectives. These personnel practices do not 
constitute a contract between Brilla and its employees. 

 
The Board of Trustees of Brilla is the source of authority concerned with setting personnel objectives and 
issuing policy statements. All staff will be under the policy authority of the Board of Trustees. The Head of 
School will be responsible for the implementation of this policy statement and for the development of detailed 
procedures consistent with its intent and individual objectives. While it is the role of the Board of Trustees to 
develop and adopt these policies, it is the role of the Head of School to interpret and implement them. 

 
Each present and subsequent employee of Brilla will be provided with a copy of this personnel policy manual 
and oriented as to its implementation. 

 
These personnel policies may be amended by the Board of Trustees at any time, with a copy of any changes 
provided to all employees within 90 days. 

 
This policy statement will be reviewed at least annually by the Board of Trustees. The Head of School may 
take recommendations to the Board for changes at any time. 
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1. AN OVERVIEW OF THE SCHOOL 
 

 

 

The goal of Brilla is to create one of the finest public schools in the nation through the charter school 
process. We hope to serve the children of our community and to create a role model for charter school 
design that can be replicated everywhere that new educational alternatives are needed. 

 
A broad cross-section of the community has joined together to create this unique School: parents, educators, 
social service executives, elected officials, community leaders and business people. At the same time, the 
deep need for better educational alternatives is longstanding and well known. 

 
The School is a public school, educating all children on a completely non-discriminatory and secular basis. 
The founders and supporters of the School believe that access to a public education of high quality for all 
children is the foremost civil rights issue in America today. 

 
Creating an outstanding public school that meets the needs of all of its children and families is not easy 
work. Ultimately, however, parents and children have a right to good public school alternatives and a fair 
chance at life. For this reason, the best-designed charter public schools will succeed and will raise the 
quality of traditional non-chartered public schools along with them. We are glad you have joined us in this 
most worthy and noble effort. 

 
1.1 WHAT YOU CAN EXPECT FROM THE SCHOOL 
The School believes in creating a harmonious working relationship between all employees. In pursuit of this 
goal, the School is working towards meeting the following employee relations objectives: 

 
1. Provide an exciting, challenging, and rewarding workplace experience. 

 
2. Provide employment opportunities on the basis of skill, training, ability, attitude, character, and 

business need, without discrimination with regard to race, color, religion, creed, ancestry, sex, sexual 
orientation, national origin, age, marital status, military status, alienage or citizenship, disability that 
can be reasonably accommodated without undue hardship, veteran status, genetic predisposition, 
status as a victim of domestic violence, or any other characteristic or status protected by federal, 
state, or local law. 

 
3. Compensate all employees according to their effort and contribution to the success of the School. 

 
4. Review wages, employee benefits and working conditions regularly with the objective of being as 

competitive in these areas as possible, consistent with the various demands on the School’s limited 
resources. 

 
5. Assure employees an opportunity to discuss any issue or problem with the Head of the School. 

 
6. Take prompt and fair action to investigate and resolve any complaint that may arise in the everyday 

conduct of the School’s business, to the extent that is practicable. 
 

7. Respect individual rights, and treat all employees with courtesy and consideration. 
 

8. Maintain mutual respect in our working relationships. 
 

9. Promote employees on the basis of their ability and merit. 
 

10. Keep all employees informed of the progress of the School, as well as its overall goals and 
objectives. 
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11. Promote an atmosphere in keeping with the School's vision, mission, and goals. 
 

12. Maintain an atmosphere that is free from harassment or discrimination on the basis of any protected 
classification or characteristic. 

 
1.2 WHAT THE SCHOOL EXPECTS FROM YOU 
The School needs your help in making each working day enjoyable and rewarding. Your first responsibility 
is to know your own duties and how to do them promptly, effectively, efficiently, correctly and pleasantly. 
Second, you are expected to cooperate with management and your fellow employees and to maintain a good 
team attitude. 

 
How you interact with fellow employees and those whom the School serves, and how you accept direction 
can affect the success of our School. In turn, the performance of one faculty member can have an impact 
upon the entire School. Consequently, whatever your position, you have an important assignment: perform 
every task to the very best of your ability. 

 
You are encouraged to grasp opportunities for personal development offered to you. This manual offers 
insight into how you can perform positively and to the best of your ability to meet and exceed the School's 
expectations. 

 
We are dedicated to making the School an educational institution where you can approach your supervisor to 
discuss any problem or question. We expect you to voice your opinions and contribute your suggestions to 
improve the quality of the School in a professional and respectful manner. We're all human, so please 
communicate with each other and with management in a professional and constructive manner. 

 
 
1.3 MISSION STATEMENT 
Brilla Schools, K-8 schools in the classical tradition, helps students to grow intellectually, socially, and 
physically into young men and women of good character and spirit, and to be prepared for excellence in 
high school, college and beyond. 

 
1.4 BRILLA’S 6 CORNERSTONES 

1) High Expectations. Because we believe in the inherent dignity and potential of every child, we have 
high expectations for our students’ academic achievement and conduct that make no excuses based 
on their background or socio-economic status. 

2) Results Matter. Brilla will relentlessly focus on high student performance on standardized tests and 
other objective measures because we hold ourselves accountable for preparing students personally 
and academically in ways that will enable them to succeed at the best high schools and colleges. 

3) Lead with Character. Good character makes for a meaningful life, produces lasting personal and 
social happiness and contributes to academic success. The development of the virtues of Courage, 
Justice, Wisdom and Self-Control in students is central to our educational mission. 

4) Choice & Commitment. Students, their parents and the faculty of Brilla will make a choice to 
participate in our unique and innovative program. Everyone must make and uphold a commitment to 
the school and to each other to put in the time and effort required to achieve success. 

5) More Time. There are no shortcuts. Only with more time at school will students have the time to 
acquire the academic knowledge, skills and habits that will prepare them for success in college and 
in life. 
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6) Teach the Best Content. All Brilla Prep students will learn math and science while also becoming 
familiar with the classics of Western Civilization, because of the way the traditional liberal arts 
convey truth, beauty, and goodness, and because students need the world’s best content in order to 
become good citizens and be competitive globally. 

 
1.5 GUIDING PRINCIPLES & CORE VALUES 
Brilla has four guiding principles: Courage, Justice, Wisdom, and Self-Control. 

 
1.6 AT-WILL EMPLOYMENT 
All employment at Brilla is “at-will.” This means that both staff members and Brilla have the right to terminate 
employment at any time, with or without advance notice, and with or without cause. No one other than the 
Head of School of Brilla (as an agent for the Board of Directors) has the authority to alter this at-will policy, 
to enter into an agreement for employment for a specified period of time, or to make any other agreement 
contrary to this policy. Any such agreement must be in writing, must be signed by the Chairman of the Board 
of Trustees and by the affected staff member, and must express a clear and unambiguous intent to alter the 
at-will nature of the employment relationship. 
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2. EQUAL OPPORTUNITY & ANTI-HARASSMENT 
 

 

 

2.1 EQUAL OPPORTUNITY EMPLOYMENT 
 

The School is an Equal Employment Opportunity (EEO) employer and supports the principles of equal 
opportunity and diversity in employment. The School seeks to insure that no person encounters 
discrimination in employment on the basis of race, color, religion, sex, national origin, age, disability, 
genetic information, ancestry or ethnicity, alienage or citizenship status, or any other federally protected 
category. In addition, School policy prohibits discrimination against an applicant or employee on the basis of 
marital status, partnership status, sexual orientation, gender identification, domestic violence victim status, 
arrest record, or prior criminal convictions. This commitment applies to all School employment practices 
including, but not limited to, hiring, termination, retention, promotion, tenure, recruitment, or compensation. 

 
HR functions to ensure the school’s compliance with its own policies and the various Federal laws enacted to 
prohibit discrimination in all aspects of employment including federal regulations. These laws include but are 
not limited to: 

 
• Title VII of the Civil Rights Act of 1964 (Title VII), as amended 
• Age Discrimination In Employment Act of 1967 (ADEA), as amended 
• Title I, Americans With Disabilities Act (ADA), as amended 
• Equal Pay Act of 1963 (EPA), as amended 
• Civil Rights Act of 1991, as amended 
• Title IX of the Education Amendments of 1972, as amended 

 
Employee awareness of workplace discrimination, harassment and retaliation is essential in helping us 
achieve our goals. The School provides awareness training using a variety of methods including but not 
limited to special briefings for all new employees on their first workday, traditional classroom training, and 
the utilization of publications and technology to inform all employees of their legal obligations and protections 
in the context of daily work situations. 

 
To the extent required by law, the School will not discriminate against any individual with a disability who 
is otherwise qualified for employment. Reasonable accommodation will be provided to individuals with a 
known physical or mental disability if such accommodation would not impose an undue hardship on the 
School and would enable the individual to apply for or perform the essential functions of the position in 
question. Any qualified employee or applicant with a disability who requires a reasonable accommodation 
in order to perform the essential functions of his or her job should notify his or her supervisor and request 
such an accommodation. The School will then identify possible accommodations, if any, that will help 
to eliminate the limitation or barrier. If the accommodation is reasonable, will not impose an undue hardship 
and neither the employee nor the accommodation would pose a direct threat to the health and/or safety of 
the individual or others, the School will make the accommodation. The individual is encouraged to fully 
cooperate with the School in seeking and evaluating alternatives and accommodations. The School may 
require medical verification of both the disability and the need for accommodation. For further information, 
please contact your School Operations Leader. 

 
The School will attempt to make reasonable accommodations for staff member’s observance of religious 
holidays and sincerely held religious beliefs unless doing so would cause an undue hardship on School 
operations. If you desire a religious accommodation, you are required to make the request in writing to your 
supervisor as far in advance as possible. 

 
2.2 ANTI-DISCRIMINATION POLICY 
It is the policy of School to employ and promote individuals qualified and/or trainable for positions by virtue 
of job-related standards of education, experience, and ability. Thus, it is the objective of the School that all 
actions which relate to employment including recruitment, hiring, training, education, promotion, transfer, 
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termination, compensation, benefits, School-sponsored social and recreational activities, and use of School 
facilities, shall be administered without regard to race, religion, gender, marital status, national origin, age, 
sexual orientation, disability, actual or perceived age, ancestry, ethnicity, political activities, predisposing 
genetic characteristics, domestic violence victim status, status as a veteran, or other status protected by law. 

 
The School shall comply with the intent of the Americans with Disabilities Act of 1990, as amended, and 
shall not knowingly discriminate against individuals with disabilities. The School will make adjustments to 
reasonably accommodate employees with disabilities to the extent required by law. 
 
The School shall comply with Tit le  IX of the Educat ion Amendments of 1972, as amended, and 
shall not knowingly discriminate against individuals on the basis of gender. 
 
The School’s Title IX Coordinator’s contact information is as follows:  

 [Name]   
 [Title] 
 [address] 
 [email address] 
 [phone]. 
 
The Title IX Coordinator may be used for all discrimination complaints. In the event a complaint concerns the 
Title IX Coordinator, the [insert person} should be contacted. 
 
 

Any grievance regarding discrimination shall be handled through the Little Bird Human Resources 
Department, who will provide information and assistance on filing and pursuing the complaint. 

 
The adult community of the School will model best practices and professional behavior of a diverse team. It 
is against the School’s policy for anyone within the School to intentionally: 

 
• Discriminate against anyone in a legally protected class in the recruitment, hiring, training, 

compensation, benefits, promotion, transfer termination, lay-off, reduction in workforce, or any other 
terms or conditions of employment; 

• Make any comments, display or distribute any materials that constitute unlawful harassment based 
on an individual’s membership in a legally protected class; or 

• Deny a person any service, other program benefits, or financial aid based on the individual’s legally 
protected classification. 

 
Any employee who has become aware of violations of this provision has the affirmative obligation to report 
the conduct to the Little Bird Human Resources Department. 

 
2.3 ANTI- HARASSMENT 
2.3.1 The Policy 

It is the policy of the School to prohibit harassment based on inclusion in a protected class from occurring in 
the workplace or at any other place where a School-sponsored event takes place.  The purpose of this policy 
is not to regulate personal morality, or to encroach on employees’ personal lives, but to demonstrate the 
School’s commitment to maintaining a workplace environment that is free of harassment of and by its 
employees. 

 
2.3.2 Defining Harassment 

The School intends to provide a work environment that is pleasant, professional and free from intimidation, 
hostility or other offenses, which might interfere with work performance. Harassment of any sort, including 
verbal, physical or visual, on the basis of a protected characteristic will not be tolerated. These characteristics 
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include, but are not necessarily limited to, race, color, creed, religion, gender, sexual orientation, age, national 
origin, citizenship status, ancestry, veteran status, physical or mental disability, marital status, genetic 
information or any other protected status defined by law. Such conduct when severe or pervasive may also 
violate the law. Improper conduct may violate our policy, even if it is not as severe or pervasive as to be illegal. 

 
Harassment that violates this policy may take many different forms including, but not limited to: 

• Any conduct that creates a hostile environment or that embarrasses or humiliates another individual; 
• Verbal conduct, such as epithets, derogatory comments, slurs or unwelcome comments or jokes; 
• Visual conduct, such as derogatory posters, photographs, pictures, e-mails, screensavers, cartoons, 

drawings or gestures; 
• Physical conduct, such as assault, blocking normal movement, restraint, touching or physical 

interference with work; 
• Threats or demands to submit to certain non-work related actions in order to keep or get a job, to 

avoid some other loss or as a condition of receipt of job benefits, job security or promotion; and 
• Retaliation for having reported harassment or discrimination, or having assisted another employee in 

reporting harassment or discrimination. 
 

Any employee, who feels that he or she has been the subject of harassment in violation of this policy, 
whether by a co-worker, supervisor, board trustee, agent, contractor, guest or vendor of the School, must 
immediately report this action to his or her supervisor. 

 
2.4 SEXUAL HARASSMENT 
Sexual harassment, like any other form of harassment, will not be tolerated at the School. Unwelcome 
sexual advances, requests for sexual favors and other verbal, visual or physical conduct of a sexual nature 
constitute harassment when: 

 
• Submission to such conduct is made either explicitly or implicitly a term or a condition of employment; 
• Submission to, or rejection of, such conduct is used as the basis for employment decisions; or 
• Such conduct has the tendency, purpose or effect of unreasonably interfering with work performance 

or creating an intimidating, hostile or offensive working environment. 
 

Sexual harassment refers to behavior: (1) that is not welcome; (2) that is, or would be, offensive to a person 
of reasonable sensitivity and sensibilities; (3) that fails to respect the rights of another; and (4) that 
unreasonably interferes with an employee's work performance and effectiveness or creates an intimidating, 
hostile or offensive working environment. It makes no difference if the harassment is “just joking,” “teasing” 
or “playful.” Such conduct may be equally offensive to an individual as any other type of harassment. 

 
Specific forms of behavior that are considered to be sexual harassment in violation of School policy include, 
but are not limited to, the following: 

 
1. Verbal 

 
• Explicit or implicit threats of retribution, or promises of benefits, in return for sexual favors. 

 
• Abusive language related to an employee's sex, including, but not limited to, sexual innuendoes, 

slurs, suggestive, derogatory or insulting comments or sounds, whistling, jokes of a sexual nature 
or concerning gender-specific traits, sexual propositions, and threats. 

 
• Use of demeaning or offensive words when referring to an individual's gender. 

 
• Demands for sexual favors or sexually-oriented comments about an employee's body or 

appearance, sexual habits, sexual preference or sexual desirability. 
 

2. Visual 
 

• Abusive written language, including e-mails, showing or displaying pornographic or sexually 
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explicit objects or pictures, graphic commentaries or obscene gestures in the workplace. 
 

3. Physical Contact 
 

• Any sexual advance involving physical contact that is not welcome, including touching, petting, 
pinching, massaging, coerced sexual intercourse, assault or persistent brushing up against a 
person's body. 
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2.5 INVESTIGATION AND REMEDIATION 
If an employee believes that he or she has experienced sexual harassment or other forms of harassment, or 
believes that he or she has witnessed sexual or other forms of harassment, that employee should immediately 
notify the any School official with whom that employee feels comfortable. All reports of sexual harassment 
will be promptly investigated by the School official who is not involved in the alleged harassment, and will 
be kept confidential to the extent possible. If a School official or their designee is involved in the reported 
conduct, or for some reason the employee feels uncomfortable about making a report to a School official, the 
employee should make a report directly to the Board of Trustees. 

 
If an investigation confirms that harassment has occurred, the Head of School or their designee or other 
designee as directed by the Board of Trustees, shall take appropriate corrective action which may, upon a 
determination by the Head of School or their designee include, but not be limited to, an official memorandum 
in an employee’s personnel file, salary adjustment, or the termination of the offending employee. 

 
All reports of harassment will be treated seriously and kept confidential to the extent practicable. However, 
absolute confidentiality is not promised nor can it be assured. 

 
No employee shall be subject to employment-based retaliation, intimidation, or discipline as a result of 
making a complaint of sexual harassment. However, disciplinary action up to and including termination may 
be taken against anyone who knowingly makes a false, meritless, or malicious claim of sexual harassment. 

 
2.6 WHISTLEBLOWER POLICY 
The School requires its trustees, officers and employees to observe high standards of business and personal 
ethics, as such personal ethics relate to the organization, in the conduct of their duties and responsibilities. 
Employees and representatives of the School must practice honesty and integrity in fulfilling their 
responsibilities and comply with all applicable laws and regulations. 

 
This policy is d e s i g n e d  t o  p r o t e c t  f r o m  r e t a l i a t i o n  e m p l o y e e s  w h o  report suspected improper 
conduct.  No trustee, officer, employee or volunteer of Brill College Prep who in good faith reports any action 
or suspected action taken by or within Brilla that is illegal, fraudulent or in violation of any adopted policy of 
the School shall suffer intimidation, harassment, discrimination or other retaliation or, in the case of employees, 
adverse employment consequence.  This policy is not i n t e n d e d  a s  a vehicle for reporting problems with 
co-workers or managers, or for reporting issues related to alleged employment discrimination or sexual or any 
other form of unlawful harassment, all of which may also be dealt with in accordance with the School’s 
Personnel Policies and Procedures (the “Policies and Procedures”), as it is those sections of the Policies 
and Procedures that are specifically applicable to such matters. 

 
The matters which should be reported under this policy, include suspected fraud, theft, embezzlement, 
accounting or auditing irregularities, bribery, kickbacks, misuse of the School’s assets, or suspected 
regulatory, compliance, or ethics-related issues, concerns, or violations. 

 
Under the Occupational Safety and Health Act (OSHA), employees may file complaints with OSHA if they 
believe that they have experienced discrimination or retaliation for exercising any right afforded by the OSH 
act, such as complaining to the employer union, OSHA, or any other government agency about 
workplace safety or health hazards; or for participating in OSHA inspection conferences, hearings, or other 
OSHA-related activities. Under the Asbestos Hazard Emergency Response Act (AHERA), employees may 
file complaints with OSHA if they believe they have experienced discrimination or retaliation for reporting 
alleged violations of environmental laws relating to asbestos in elementary and secondary school systems. 

 
2.6.1 Reporting Responsibility 

It is the responsibility of all trustees, officers and employees to report in good faith violations or suspected 
violations of business and personal ethical standards, as such personal ethics relate to the organization, and/or 
applicable legal requirements (“Violations”) in accordance with this Whistleblower Policy. 
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2.6.2 Reporting Violations 

Questions, concerns, suggestions, or complaints regarding the ethical and legal standards noted above should 
be addressed directly to the School’s Head of School, who will maintain the confidentiality of such reported 
information to the extent practicable.  In the event the complaint concerns the Head of School, such information 
may be reported to the Brilla Network Executive Director.  The Head of School and Executive Director are 
designated by the Board of Trustees to administer the Whistleblower Policy and to report on 
whistleblower activity and investigations to the Board’s Audit Committee or other committee of 
independent trustees or, if there are no such committees, to the Board; 

 
2.6.3 Non-Retaliation 

No employee who in good faith reports a violation shall suffer harassment, retaliation or adverse 
employment consequences because of such report. An employee who retaliates against someone who has 
reported a violation in good faith is subject to discipline up to and including termination of employment. 
This Whistleblower Policy is intended to encourage and enable employees and others to raise serious 
concerns within the School prior to seeking resolution outside the School. Notwithstanding anything contained 
herein to the contrary, this Whistleblower Policy is not an employment contract and does not modify the 
employment relationship between the School and its employees, nor does it change the fact that employees 
of the School are employees at will. Where provisions exist elsewhere under law and/or School policy 
governing the disclosure of information and other obligations, and /or retaliation relative to such disclosure, 
such laws and/or School policies shall govern. 

 
2.7 INVESTIGATIONS 
The Board of Trustees may delegate the responsibility to investigate a reported violation, whether relating to 
accounting and auditing matters or otherwise, to one or more employees of the School or to any other 
individual, including persons not employed by the School selected by the Board of Trustees. The Board of 
Trustees may not delegate such responsibility to an employee or other individual who is the subject of the 
reported Violation or in a manner that would compromise either the identity of an employee who reported the 
Violation anonymously or the confidentiality of the complaint or resulting investigation. Notwithstanding 
anything herein to the contrary, the scope, manner and parameters of any investigation of a reported Violation 
shall be determined by the Board of Trustees in its sole discretion and the School and its employees will 
cooperate as necessary in connection with any such investigation. 

 
2.7.1 Acting in Good Faith 

Anyone filing a complaint concerning a violation must act in good faith and have reasonable grounds for 
believing the information disclosed may indicate a violation of such standards. Any allegations that prove not 
to be substantiated and which prove to have been made maliciously or knowingly to be false will be viewed 
as a serious disciplinary offense. 

 
2.7.2 Confidentiality 

In making a complaint or submission, an employee of the School may request that such complaint be treated 
in a confidential manner (including that the School take reasonable steps to ensure that the identity of the 
employee making the complaint remains anonymous). The School takes seriously its responsibility to enforce 
this Whistleblower Policy and therefore encourages any employee reporting a violation to identify him or 
herself so as to facilitate any resulting investigation. Employees may, however, submit complaints on an 
anonymous basis. Reports of violations will be kept confidential to the extent possible, consistent with the 
need to conduct an adequate investigation. 

 
2.7.3 Handling of Reported Violations 

The Little Bird Human Resources Department or School official will notify the sender and acknowledge 
receipt of the reported violation or suspected violation within five business days, but only to the extent the 
sender’s identity is disclosed or a return address is provided. All reports will be promptly investigated; the 
scope of any such investigation being within the sole discretion of the Board of Trustees, and appropriate 
corrective action will be taken if warranted by the investigation. 
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2.7.4 Records 

The Head of School will retain on a strictly confidential basis for a period of seven years (or otherwise as 
required under the School’s record retention policies in effect from time to time) all records relating to any 
complaint and to the investigation and resolution thereof. All such records are confidential to the School and 
such records will be considered privileged and confidential. 

2.7.5 Distribution of Whistleblower Policy 

A copy of the policy shall be distributed to all trustees, officers, employees and to volunteers who provide 
substantial services to the School.  The policy shall be posted on the School’s website and in a conspicuous 
location in the School accessible to employees and volunteers. 

 
2.8    PROBLEM RESOLUTION PROCEDURE 
It is the policy of the School to treat employees in a fair and impartial manner. The School is firmly 
committed to the belief that undisclosed problems will remain unresolved and eventually lead to a decay of 
work relationships, dissatisfaction in working conditions, and a decline in operational efficiency. The School 
therefore tries to solve problems as quickly, fairly, and informally as possible. If a problem should arise 
between members of the community, employees are encouraged to speak directly to each other for discussion 
and resolution. If the two are unable to resolve their differences, concerns should be brought before the 
School leader or Board of Trustees. 

 
The School promotes a quality work environment for all employees, one that encourages a high level of 
individual and team contribution in support of organizational goals. The School believes that open 
communication is essential to a successful work environment and that all employees should feel free to seek 
answers to work-related questions and raise issues of concern without fear of reprisal or retaliation. 

 
The underlying philosophy of the School’s open-door policy is to provide an effective and timely process for 
employees to seek solutions to work-related questions, concerns or problems. 

 
If for any reason, you do not feel comfortable discussing a work-related concern with your manager, you 
should bring the issue to the attention of your School leadership. If after taking repeated steps you continue 
to feel that your issues have not been resolved, you are encouraged to bring your work-related concern to the 
attention of Board of Trustees. You should attempt to resolve your concerns as soon as possible.  Employees 
may also use the School’s official complaint policy to file a complaint under the NY Charter Schools Act of 
1998 alleging a violation of law or of the School’s charter. 
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3. COMMENCEMENT OF EMPLOYMENT 
 

 

 

Upon employment by the School, all employees are required to complete any and all necessary financial 
and immigration forms and benefit applications as deemed necessary by the School. Employment 
qualifications as stated by an employee or prospective employee on an employment application or related 
information may be verified, and falsification of such information may jeopardize an employee’s standing with 
the School or a prospective employee’s likelihood of being hired. 

 
3.1 SELECTION OF EMPLOYMENT 
The Head of School will be hired by the Board of Trustees. All other personnel will be hired by the Head of 
School or Operations Leader. 

 
All persons selected will receive a written copy of the signed employment letter which will include 
position, title, starting salary, exemption status, and overtime rate (if applicable).  Such letter or agreement shall 
not constitute a contract of employment or employment agreement (See section 1.6). 

 
3.2 BACKGROUND CHECK PROCESS 
All job applicants shall be subject to general background checks for credit, and criminal records checks through 
the New York State Education Department.  All credit checks shall be conducted strictly under the 
requirements of the Fair Credit Reporting Act. Applicants for managerial positions shall undergo credential 
verification, and all employees’ credentials are subject to review. 

 
The purpose of the background check is to keep students safe. Therefore, we need to understand if there is 
something in any potential staff member’s background that puts our students at risk. While background 
checks must be performed for all new staff members, it is vital that staff members are aware that they must 
disclose to the School any criminal convictions while employed. 

 
3.2.1     Laws and Procedures for Fingerprinting and Background Check Requirements 

• NY Education Law §§ 2854(3)(a-2) and 3035. 
o http://www.highered.nysed.gov/tsei/ospra/  

 
3.2.2 Convictions during Employment 
Employees have a continuing obligation to inform the School of any subsequent convictions. Additionally, the 
School will receive any updates about arrests or convictions from state and federal authorities. If a conviction 
is reported or discovered, the School must investigate and determine whether termination is appropriate. 

 
3.3 POSITION CLASSIFICATIONS 
3.3.1     Regular Employment 

All employees of Brilla shall be hired according to one of the following classes of employment. They are 
notified of their class of employment before they accept a position with Brilla. 

Employees hired as full-time regular employees and who are scheduled to work 30 hours per week are 
eligible for all benefits as described in this manual. The School may also hire part-time employees. 

 
Part-time employees are those who are scheduled to work for fewer than 30 hours per workweek.  Part-time 
employees are not eligible for benefits or leave accruals as stated in this manual, with following exceptions: 

http://www.highered.nysed.gov/tsei/ospra/
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• All employees have workers’ compensation coverage. 

3.3.2 Temporary Employment 

A temporary employee is one, which Brilla expects to employ for a specific period of time, up to four months 
in length. The appointment may be terminated by Brilla at any time, regardless of the period of employment, 
which was initially contemplated as a temporary appointment. 

 
If retained after the four month period, the employee shall have regular status. 

Temporary employees are not eligible for paid holidays, paid leave or any other benefit to which employees 
with regular status are entitled during the time spent as a temporary employee. 

3.3.3 On-Call Employment 

An on call employee has no specific period of employment and is hired on an as needed basis. 
 

On-call employees are not eligible for paid holidays, paid leave or any other benefit to which employees with 
regular status are entitled. 

3.3.4 Fair Labor and Standards Act (FLSA) 

Positions that employees hold will also be classified as either exempt or non-exempt pursuant to the Fair 
Labor Standards Act. An employee is exempt from the overtime provisions of the Fair Labor Standards Act 
when s/he holds a position that meets specific standards for executive, administrative or professional categories 
provided by FLSA. An employee who is considered exempt is not paid overtime for hours worked in excess 
of forty (40) per week. 

A non-exempt employee is one which occupies a position which is covered by the overtime provisions of the 
FLSA and must be paid time and one half for hours worked in excess of forty per week. The computation for 
hours worked in excess of forty does not include holidays, vacation, sick leave, or other time off. 

 
3.4 JOB DESCRIPTIONS 
Each employee shall be given a copy of his/her individual job description and a copy will be filed in his/her 
personnel file. Employees must understand that from time to time it may be necessary for them to change 
their duties or to assume new duties either temporarily or permanently, at the discretion of their supervisor. 
All job descriptions shall be reviewed annually at the time of the annual evaluation and updated if needed. 

 
3.5 OUTSIDE EMPLOYMENT 
Employees will not accept employment outside of Brilla that will conflict with their job responsibility 
or the interests of Brilla. 

Brilla may not retain the services of any person employed by any of its funding sources. 

No employee, officer, or agent of Brilla shall participate in the selection, award, or administration of a 
contract supported by federal funds if there is a conflict of interest or the appearance of conflict of interest. 

Officers, employees or agents of Brilla shall not solicit or accept gratuities, favors or anything of monetary 
value for personal gain from contractors, potential contractors or parties to sub-agreements. No person may 
offer to give any officer or employee of any funding source any item of value pursuant to an understanding 
that such officers or employee’s vote, official action or judgment would be influenced thereby. 

For more information on conflicts of interest and gifts, see the Brilla Code of Ethics, of which all employees 
must acknowledge receipt. 

 
3.6 CHANGE OF PERSONNEL STATUS 
We need to maintain up-to-date information about you to enable us aid you and/or your family in matters of 
personal emergency. Changes in name, address, telephone number, and marital status, number of dependents 
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or changes in next of kin and/or beneficiaries should be updated electronically. For more information, please 
reach out to your School Operations Leader. 

 
3.7 COMPENSATION 
3.7.1 Payment Schedule 

Paychecks are issued on a semi-monthly basis. There are twenty-four (24) pay periods each year and 
contributions for benefits are allocated across the twenty-four paychecks. Staff members who begin 
employment in the middle of a pay period will be paid on a prorated basis from the first day they work. If the 
pay date falls on a weekend or holiday, employees will be paid on the prior business day. 

3.7.2 Salary Advances 

No advances will be granted to any employee under any circumstances. 
 

3.7.3 Time and Place of Payment 

If you have direct deposit, your pay will be deposited into an account at your financial institution using the 
account information that you have provided. If you do not have direct deposit, your paycheck will be mailed 
to your home address on record with the School. 

 
3.7.4 Wage Garnishment 

The School complies with any and all court orders, the Consumer Credit Protection Act, and any other 
applicable laws or orders with regards to wage garnishments and/or wage attachments. On receipt of a court 
order, the School will notify the employee immediately, begin withholding the specified portion of the 
employee’s wages, and provide the employee a copy of the order. 

 
3.7.5 Policies for Errors in Pay 

Every effort is made to avoid errors in your paycheck. If you believe an error has been made for any reason, 
including, but not limited to, an overpayment or underpayment, please contact the Head of School 
immediately. Paycheck errors of less than $200.00 (overpayment or underpayment) will be corrected on the 
next regularly scheduled payroll period. Paycheck errors over $200.00 will be handled on an individual basis 
depending on the circumstances. 

 
3.8 EMPLOYMENT RECORDS 
3.8.1 Access to Employment Records 

In keeping with the growing recognition of individual rights to privacy, we maintain only those records and 
collect only personal information that is necessary for organizational purposes. We make every effort to 
maintain the confidentiality of all personal information. However, the School will cooperate with and 
provide access to personnel files to local, state and federal agencies in accordance with applicable law. 
Employees who wish to inspect their personnel file may do so in the presence of a School representative or 
request a copy through the NY Freedom of Information Law (FOIL). Employees will not be allowed to view 
information in their files which relates to personal privacy information of another employee. Please contact your 
supervisor if you would like to review your personnel file or contact the School’s Records Access Officer if you 
would like to make a FOIL request... 

 
It is important that your personnel records are kept updated at all times. Please promptly report any changes in 
the following items to your School Operations Leader: 

 
1. Legal name 
2. Home address 
3. Home telephone number 
4. Emergency contact person 
5. Dependents/beneficiaries 
6. Marital status 



Page | 15 Copyright 2014 Little Bird, All Rights Reserved  

7. Change of insurance beneficiary(s) 
8. Exemptions on your W-4 tax form 
9. Certification status 
10. Professional licenses 

 
3.8.2 Medical Records 

Confidential health and medical records are not included in your personnel file. The School will safeguard 
such records from disclosure and will divulge only that information: (1) as allowed by law, as referenced in 
the Health Insurance Portability and Accountability Act of 1996 (“HIPAA”) or other federal or state law; (2) 
to the employee's personal physician upon written request of the employee; (3) as required for Workers' 
Compensation cases; (4) on a need-to-know basis, in connection with matters in which the employee has put 
his or her health or ability to perform his or her job in issue; or (5) as otherwise required by law. 

 
3.8.3 Pre-employment 

Pre-employment and other background investigations are conducted in accordance with federal and state 
laws regarding individuals offered employment by the School. 

 
3.8.4 Notification of Arrests 

Employees must notify the Head of School within 48 hours of being arrested or charged with any local, state 
or federal crime, misdemeanor or other offense, unless the criminal action or proceeding has already been 
terminated in favor of the employee. Such notification will not necessarily disqualify you from continued 
employment. 

 
3.8.5 Verification of Employment 

The School will provide dates of employment when employment verification is requested. The School will 
provide wage/salary information if the appropriate authorization and release has been provided by the 
employee. The School will not provide recommendations and/or terms of separation and/or rehire status 
unless required by law. 

 
3.8.6 Form I-9 

The School is required to maintain employment eligibility verification on U.S. Citizenship and Immigration 
Services Form I-9 for each of its employees, along with copies of the documents used to establish the 
employee’s identity and employment authorization. 

 
3.8.7 Anniversary Date 

The first day you report to work is your "official" anniversary date. Your anniversary date is used to compute 
various conditions and benefits described in this Manual. 

 
 

4. WORK SCHEDULE 
 

 

 

4.1 WORK DAYS AND WORK WEEK 
All employees are required to work according to a schedule determined by the School. Regular attendance is 
essential to the School’s efficient operation and is a necessary condition of employment. Employees are 
expected to report to work as scheduled and on time. The standard work week for Brilla instructional staff will 
be Monday to Thursday 7:10 a.m. to 3:30 p.m.; Professional Development sessions on Mondays from 3:30 p.m. 
to 5:30 p.m.; Friday work hours will be from 7:10 a.m. to 2:30 p.m. Non-instructional staff schedule will be set 
at the discretion of the Head of School or his or her designee. The School reserves the right to make changes to 
its work schedule at any time as business needs dictate. 
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If it is impossible to report for work as scheduled, please call or text the Head of School by 6:00a.m. on the 
day the employee is scheduled to work. In addition, please send an email to Operations at 
operations@brillacollegeprep.org. If the absence is to continue beyond the first day, the employee must 
notify the Head of School or his/her designee on a daily basis unless otherwise arranged. It is the responsibility 
of each employee to notify the school operations team at operations@brillacollegeprep.org. Absence for 
three consecutive workdays without notifying the Head of School or his/her designee is considered a voluntary 
termination. If you're arriving to work late, you should advise the Head of School when you expect to 
arrive for work. If you are unable to call in yourself because of an illness, emergency or for some other reason, 
you are required to have someone call for you. 

 
4.2 PARENT WORKSHOPS & COMMUNITY EVENTS 
Each year Brilla has approximately 5 parent and community focused events that occur on Saturday’s 
during the school year. Community and family involvement is a major staple of Brilla’s mission and staff 
members are expected to be present at least 80% of these events. The events will be made known in the school 
calendar prior to the beginning of the school year. If a staff member cannot attend one of these events they 
are expected to notify the Head of School or Assistant Principal two weeks prior to the event. Staff will not 
receive additional compensation for these events. 

 
4.3 SUMMER RECESS 
Instructional staff will not receive additional compensation during the summer for classroom preparation or 
planned professional development. Any work performed during summer vacation or School recess on items 
other than classroom preparation or professional development will be compensated at a rate established in 
advance. 

 
4.4 WORK HOURS POLICY 
4.4.1 Non-Exempt Employees 

Non-exempt employees (those employees who are subject to the minimum wage and overtime provisions of 
the Fair Labor Standards Act) who work over forty hours in any particular week will be paid overtime for 
those additional hours at the rate of time and one-half unless state law dictates otherwise. All non-exempt 
employees are required to use the School’s biometric hand scanner to track their attendance time showing 
their daily hours worked. Time records cover one workweek and must be completed by the close of each 
workday.  The following points should be considered in filling out time records: 

 
1. Employees should record their starting time, time out for lunch, time in after lunch, any 

breaks taken (including start and end times), quitting time and total hours worked for each 
workday. 

 
2. Employees’ time records should be checked by the Operations Leader. Time not worked for 

which an employee is entitled to be paid (i.e., paid absences, paid holidays or paid vacation 
time) should be entered on the time record. 

 
3. Overtime must be authorized by the Head of School or Operations Leader before over forty 

hours are worked in a particular week. 
 

4. The Head of School or Operations Leader will assign overtime (if any) to non-exempt 
employees as needed. Employees are not permitted to work overtime without the prior 
approval of the Head of School or Operations Leader. If the School finds that an employee 
has worked overtime hours that were not approved in advance, appropriate disciplinary 
action will be taken 

mailto:operations@brillacollegeprep.org
mailto:operations@brillacollegeprep.org
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5. Non-exempt employees  will  be  compensated  for  attendance  at  lectures,  meetings  and 
training programs if such attendance is requested by management. 

 
4.4.2 Exempt Employees 

Personnel employed in executive, administrative, professional or certain computer-related capacities are 
generally exempt from the provisions of the Fair Labor Standards Act. These employees are required to use 
the School’s biometric hand scanner to track their attendance in order to account for daily attendance. 
Allocation of time must be recorded on the appropriate form as “Regular,” “Vacation,” “Sick,” “Personal,” 
“Bereavement” or “Jury Duty.” The School’s policy regarding salary payments to exempt employees is set 
forth below. 

 
1. All employees classified as “exempt” from overtime must be paid on a salary basis (except 

professional employees paid on a fee basis and exempt computer professionals). This means that the 
employee must be paid, on a weekly or less frequent basis, a predetermined amount constituting all 
or part of the employee’s compensation, which amount is not subject to reduction because of 
variations in the quantity or quality of work performed. Except as provided below and in accordance 
with Department of Labor regulations, an exempt employee will receive the full salary for any week 
in which the employee performs any work, without regard to the number of days or hours worked. 
The School prohibits deductions from the salary of exempt employees for absences occasioned by 
the School or by the operating requirements of the School or that are otherwise prohibited by 
Department of Labor regulations regarding payment of exempt employees on a salary basis. 

 
2. The following is a summary of the exceptions to the prohibitions against deductions from pay in the 

salary basis requirement: 
 

a. Deductions from pay may be made when an exempt employee is absent from work for one 
or more full days for personal reasons other than sickness or disability. 

 
b. Deductions from pay may be made for absences of one or more full days occasioned by 

sickness or disability if the deduction is made in accordance with a bona fide School plan, 
policy or practice of providing compensation for loss of salary occasioned by such sickness 
or disability. For example, deductions from pay for one or more full days may be made if an 
employee has exhausted his or her sick time allowance. 

 
c. Deductions cannot be made for absences due to jury duty, attendance as a witness or 

temporary military leave. However, the School may offset any amounts received by an 
employee as jury fees, witness fees or military pay against the salary due for that particular 
week. 

 
d. Deductions from pay may be imposed for penalties imposed in good faith for infractions of 

safety rules of major significance. 
 

e. Deductions from pay may be made for unpaid disciplinary suspensions of one or more full 
days imposed in good faith for infractions of workplace conduct rules, such as, but not 
limited to, a violation of the School’s Anti-Harassment Policy or policy against Sexual 
Harassment. 

 
f. Prorated salary may be paid in an employee’s first or last week of employment. 

 
g. The School may pay a proportionate part of the full salary for time actually worked in any 

week that an employee takes unpaid leave under the Family and Medical Leave Act. 
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Complaint Procedure: Any exempt employee who believes that an improper deduction has been made from 
his or her pay shall first bring the matter to the attention of the Head of School who shall attempt to resolve 
the matter with the employee on the basis of this policy. If the matter is not resolved within two weeks of the 
date on which the employee raised the matter, he or she may raise the matter with the School Operations 
Leader, in writing or by e-mail. The School Operations Leader or his or her designee will contact the 
employee within two business days of receiving the complaint to ascertain the employee’s position and the 
amount, date and reason for the deduction. The School Operations Leader, either alone or in consultation 
with legal counsel, shall determine whether the deduction violates the prohibition against deductions from 
the wages of exempt salaried employees and communicate the decision to the employee in writing no later 
than two weeks after the initial complaint by the employee. If the deduction is determined to be inappropriate, 
the employee will be reimbursed by the next regularly scheduled pay day.  An employee may use the School 
Complaint Policy in lieu of the foregoing procedure. 

 
4.5 BIOMETRIC TIME CLOCKS 
Employees required to use the biometric time clock for attendance/compensation purposes should not scan 
their fingerprints more than seven (7) minutes prior to his/her scheduled start time or scan out more than 
seven (7) minutes after his/her scheduled departure time without the Head of Schools pre-approval. Overtime 
must be pre-approved and will be reported via an exception report. 

 
4.6 OVERTIME 
For non-exempt employees, hours worked in excess of forty (40) per week must have the Head of School’s 
advance approval. 

 
4.7 LUNCH HOURS 
Each full-time employee and part-time employee working more than 6 hours per day may select to take 
either a half hour or full hour lunch without pay as approved and scheduled by the Head of School. For day 
shift staff, lunch hours may be taken from 11:00 a.m. to 2:00 p.m. For staff starting at 3:00 p.m. or later, 
lunch hour shall be taken between 6:00 p.m. and 8:00 p.m. the Head of School may approve a different lunch 
hour for employees who work split shifts. 

 
4.8 NURSING MOTHERS POLICY 
The School will abide by the “Breastfeeding Mothers Bill of Rights” which requires employers to provide a 
reasonable break time for an employee to express breast milk for her nursing child for one year after the 
child’s birth each time that employee has need to express milk. The School will make a concerted effort to 
accommodate mothers who choose to continue to breastfeed after returning to work. 

 
The School will attempt to provide a private room, other than a bathroom or toilet stall, that is shielded from 
view and free from intrusion from coworkers and the public, or space that is sanitary and close to an 
employee’s work area, to express milk during work hours. The School will endeavor to provide a room with 
an electrical outlet, comfortable chair and nearby access to running water. Employees who have a private 
office area may use it for breastfeeding or milk expression. 

 
Employees will provide their own breast pump. Employees may use their own cooler packs to store 
expressed breast milk or may store milk in a designated refrigerator/freezer. Employees should provide their 
own containers, clearly labeled with their name and the date. 

 
The School will attempt to provide a breastfeeding employee with adequate breaks for flexible breastfeeding 
or pumping. The time used for these purposes should not exceed the normal time allowed for lunch and 
breaks. 
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4.9 NEW YORK CITY PREGNANCY ACCOMODATION 
The School will abide by the “NYC Pregnancy Accommodation” which requires employers to provide 
employees reasonable accommodations for pregnancy, childbirth, and related medical conditions, unless the 
School can prove that the accommodation would cause an undue hardship. Reasonable accommodations the 
School may be expected to provide, may include but not be limited to, restroom breaks, breaks to facilitate 
increased water intake, periodic rest for those who stand for long periods of time, and assistance with manual 
labor. 

 
4.10 SCHOOL CLOSING 
The School will close due to inclement weather or other conditions whenever the local public School district 
(e.g., the New York City Department of Education) closes all of its Schools. Additionally, notices will be 
placed on the School’s voicemail system or website. At the discretion of the Head of School or his/her 
designee, any classroom days lost to closure due to inclement weather or other reasons may be made up by 
adding an equal number of days during or at the end of the School year. 

 
4.11 SEVERE WEATHER AND EMERGENCY CONDITIONS 
In the event of severe weather conditions or other emergencies, the Head of School may decide to close the 
School for all or part of the day. If this decision is made, you will be notified as soon as possible. For full- 
time employees, no loss of pay will occur as a result of early dismissal for this reason. Likewise, if such 
employees report to work and find that the School is unexpectedly closed due to an emergency, no loss of 
pay will occur. 

 
Any employee who was on a previously approved leave day during a declared emergency shall not be 
charged leave for the emergency period. 
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5. PERFORMANCE AND PROFESSIONAL DEVELOPMENT 
 

 

 

5.1 PERFORMANCE REVIEW AND EVALUATION 
All School employees are required to work toward the standards outlined for their role and responsibilities. 
These standards make up both the job description referenced in the contract and the standard by which all 
employees will be evaluated. Performance reviews and evaluations will take place in a variety of forms and 
will be based on the ongoing observations by the Head of School or their designee. These observations will 
be both formal and informal and will include daily walk-throughs as well as scheduled classroom 
observations for instructional employees. Employees will receive both oral and written feedback as to 
observed strengths and areas for improvement. It is expected that staff members will make every effort to 
address the recommendations given in these observations and evaluations. 

 
Evaluations will be conducted by the Head of School or their designee. One or more written evaluations of 
employees may be performed annually. The format of the evaluation will be determined by the School. The 
written observations and evaluations carefully and respond to them within the timeline provided by the Head 
of School or his/her designee. There is always a section for written employee comment. Concerns may also be 
addressed orally through a meeting with the Head of School, the Board of Trustees, and/or the Little Bird 
Human Resources Department. 
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6. TRAINING AND DEVELOPMENT 
 

 

 

Brilla will provide its employees with opportunities for professional development, within its resources 
and/or if funds will allow. 

 
6.1 TRAINING 
In-service training will provide staff with the skills, training and experience necessary to enable job 
performance. Attendance at approved training is recognized as an important means for staff development. In- 
service may be mandatory at the Head of School’s discretion based upon workloads, time schedule and need 
for such training. 

 
6.2 CONFERENCES 
In order to encourage professional development, staff shall be eligible for attendance at professional 
conferences as approved by the Head of School within the limitation of funds availability. Staff members 
may, with approval from the Head of School, attend professional conferences or conventions on Brilla’s 
time at their own expense. 

 
The Head of School and any member of the Board of Trustees may also be eligible to attend conference and 
to be reimbursed for expenses upon approval of the Chair of the Board of Trustees. 
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7. EMPLOYEE BENEFITS 
 

 

 

7.1 BENEFITS SUMMARY 
The School offers an array of benefit options, all of which are available to purchase through the Little Bird’s 
online benefits store. This innovative benefits storefront makes it easy for employees to shop, compare and 
enroll in the benefits plan that best meet their needs. 

 
Under Little Bird’s defined contribution model, each employee receives a defined contribution amount to 
spend in the Benefits Store. How the employee chooses to allocate the contribution, however, is entirely up 
to the employee. The School believes the contribution model gives employees better control over benefit 
choices, making it easier to make engaged and educated benefits decisions. 

 
All full-time regular staff members will receive the insurance and other benefits offered by the School. 
Eligibility, coverage, deductibles and carriers of such benefits are subject to modification or termination at 
any time at the sole discretion of the School or the respective insurance carriers. These benefits may be 
modified or discontinued at the sole discretion of the School at any time. 

 
Benefits are only available to full-time regular employees who are regularly scheduled to work a minimum 
of thirty hours per week. Part-time employees, temporary employees and employees who are regularly 
scheduled to work less than thirty hours per week are not eligible to receive the benefits. If elected, health 
insurance coverage begins the first of the month following thirty days of employment as a full-time regular 
employee. 

 
7.2 COBRA 
According to the federal Consolidated Omnibus Budget Reconciliation Act (COBRA) of 1985, employees 
and their families may be able to elect a temporary extension of group health insurance coverage in certain 
instances, called “qualifying events,” (qualifying events include termination of employment for reasons other 
than gross misconduct or a reduction in work hours which results in the employee’s loss of eligibility for 
coverage under the group health plan) where coverage under the insurance plan would otherwise end. These 
rights apply to those employees and dependent(s) who are eligible for our group health insurance program 
and who are enrolled in the program at the time of the qualifying event. 
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8. TIME OFF BENEFITS 
 

 

 

8.1 HOLIDAYS 
The School will observe various holidays each calendar year. A listing of the paid holidays will be distributed 
to employees at the start of each new School year.  All full-time regular employees are eligible to receive 
holiday pay. Part-time regular employees will only receive holiday pay when the holiday falls on their 
regularly scheduled workday. 

 
In order to receive holiday pay, eligible employees must work the full scheduled work day before and after 
the holiday, unless they have previously-approved time off on one or both of those days. 

 
If a holiday falls on a day when an employee is on vacation, that day will not be counted against the employee’s 
vacation time. 

 
Employees on leave are not eligible to receive holiday or recess pay. 

 
The School reserves the right to make changes to its holiday schedule at any time as business needs dictate. 

 
8.2 VACATION TIME 

 
Full-time administrators and support staff members earn vacation time at the accrual rates noted below for 
each pay period following thirty days of continuous employment. 

8.2.1 Vacation Accrual Rates 
 

Hours per Pay period Days per Year Maximum Bank 

6.67 20 days 30 days (240 Hours) 
 

In an employee’s first year of employment, vacation time will only be accrued during the time period 
actually worked by the employee. 

 
The Schools vacation time policy will be applied and interpreted subject to applicable state laws. 

8.2.2 Vacation Accrual 
 

The School encourages employees to take vacation time during the summer within the calendar year that it is 
earned.  However, if employees do not use all of their vacation time in the year that it is earned, they may 
“bank” up to a total of one year and a half’s worth of vacation time (except as otherwise provided by state law).  
Once a year and a half’s worth of vacation time has been banked, the employee may not accrue any additional 
vacation time until some of his or her banked vacation time is used. 

8.2.3 Vacation Scheduling 
 

A request to take vacation time should be submitted at least three weeks in advance of the requested time off 
to allow your manager or the Head of School to adequately plan for your absence and to secure appropriate 
coverage. Such requests for time off must be approved by the Head of School prior to the time off being 
taken. School administrators and support staff are expected to schedule vacation time during the summer 
when they are not required to report to work as defined by the administrative calendar. Vacation can be 
mandated depending on the needs of the school, at the discretion of the Head of School or his or her 
designee. 
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8.2.4 Illness or Injury Before Vacation 

If an employee is absent from work on the day before a vacation is scheduled to begin because of a verifiable 
personal illness or injury (doctor’s note required), the employee may attempt to postpone the vacation period 
to a later date. 

8.2.5 Vacation Credit Upon Termination 

Upon separation from the School, an employee with unused earned vacation time will receive payment for 
the unused accrued time at his or her current base rate of pay, up to a maximum of one year’s worth of 
accrual (except as otherwise provided by state law). Employees who have used more vacation time than they 
have earned at the time of termination will have to repay the School for the overpayment, subject to 
applicable law. 

8.2.6 Payment In Lieu Of Vacation 

An employee may not waive his or her vacation time and receive pay in lieu of vacation usage, except upon 
retirement, resignation or termination of employment. 

 
8.2.7 Breaks In Service/Rehires 

 
Rehired employees will be treated as new hires for the purpose of vacation accrual if their period of absence 
is greater than their period of employment with the School as a full-time regular employee. Should an 
employee’s break in service be less than their period of service they will be given an adjusted seniority date 
for the purpose of future vacation accrual. 

 
Employees do not accrue vacation time while on leaves of absence, including, without limitation, leaves 
taken pursuant to the federal Family and Medical Leave Act of 1993. 

 
8.3 SCHOOL AND SUMMER RECESS FOR NON-INSTRUCTIONAL STAFF 
The administrative calendar (as it may be amended at any time at the Board of Trustee’s sole discretion), as 
adopted by the Board of Trustees, establishes the School recess periods and holiday for School non- 
instructional support staff members. 

 
School support staff members (including but not limited to Business Managers, Operations Manager, 
Operations Associate, Administrative Assistants, Student Aides, and Maintenance) may take vacation during 
the School’s in-School breaks with the prior approval of the Head of School or Operations Leader. 

 
School support staff members are required to report to work during the summer recess, specifically the two 
weeks before pre-service and two weeks after the last day of School at the end of the School year. Staff 
members are encouraged to take vacation during the summer when they are expected to report to work with 
prior approval by the Head of School. 

 
Support staff members will not receive additional compensation for work during any School recess. 

 
8.4 SCHOOL AND SUMMER RECESS FOR ADMINISTRATIVE STAFF 
The administrative calendar (as it may be amended at any time at the Board of Trustee’s sole discretion), as 
adopted by the Board of Trustees, establishes the School recess periods and holiday for School 
Administrative members. 

 
School Administrative members (including but not limited to Head of School, Chief Operating Officer, and 
Assistant Principal) may take vacation during the School’s in-School breaks with prior approval. The Head 
of School must get prior approval from the School’s Board of Trustees. All other Administrative team 
members must get prior approval from the Head of School. Requests to take vacation time even during the 
summer should be submitted at least two weeks in advance of the requested time off. Such requests for 
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time off must be approved by the Board (or Head of School) prior to the time off being taken. School 
reports, documents and materials required or requested by the Board or any governmental authority, 
including, the School’s annual accountability report, must be satisfactorily completed by School 
Administrative staff members prior to vacation being taken by the Administrative staff member. 
Administrative staff members shall inform the Board (or Head of School) of any day that he/she is out or 
will be out of the building, excluding those leaves or vacations scheduled in advance with the Board’s 
knowledge. 

 
School administrators are required to report to work during the summer recess, specifically the two weeks 
before pre-service and two weeks after the last day of School at the end of the School year. Staff members 
are encouraged to take vacation during the summer when they are expected to report to work with prior 
approval by the Board of Trustees (or Head of School). 

 
School administrative staff members will not receive additional compensation for work during any School 
recess. 

 
8.5 SICK TIME 
Full-time regular instructional employees will receive six (6) days of sick time annually. Sick days will be 
prorated for employees who begin work after the commencement of the school year. 

 
a) Any unused sick time can be banked for future short-term or long-term disability, up to a maximum 

of thirty (30) days. 
b) Employees will not be paid for unused sick time upon separation from employment. 
c) Holidays occurring during the time of paid sick leave shall not be charged against any such leave. 
d) Paid sick leave should be used when an employee is ill or caring for an ill family member. 
e) An employee who is absent due to illness may be required to provide acceptable proof that the 

absence was illness-related. 
f) Individuals who have used all of their earned sick time and then become or remain ill will be 

classified as absent without pay. These employees may be entitled to short-term disability benefits 
with proper documentation from a physician. 

g) Employees on a leave of absence do not accrue sick time. 
h) An employee may not waive his or her sick time and receive pay in lieu of sick time usage. 
i) Rehired employees will be treated as new hires for the purposes of sick time accrual. 
j) At the discretion of the Head of School or his or her designee, the school will allow an employee to 

use their unused personal time in lieu of exhaustion of sick time 
 
8.6 PERSONAL DAYS 
Personal days are provided to all full-time regular employees to allow for time off for medical/dental 
appointments, to celebrate religious holidays or to attend to other personal matters that cannot be attended to 
outside of normal work hours. 

 
Full-time regular employee receives two (2) paid personal days per calendar year. Employees who work ten 
months per year pursuant to an employment agreement are entitled to receive two personal days per school 
year. Employees who work year round will receive two personal days on July 1st of each year. Personal days 
will be prorated for employees who begin work after the first day of the academic or calendar year. An 
employee is not entitled to use personal days until he or she has completed three months of continuous 
employment as a full-time regular employee. To the extent possible, the use of personal days should be 
approved at least two weeks in advance by the employee’s supervisor or the Head of School. 

 
At the discretion of the Head of School or his or her designee, the school will allow an employee to use their 
unused sick time in lieu of exhaustion of personal time. 
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Personal days cannot be carried over from one year to the next. Employees will not be paid for unused 
personal days upon separation. 

 
Employees who work ten months per year pursuant to an employment agreement are entitled to receive two 
personal days per School year. 

 
8.7 BEREAVEMENT 
If an employee suffers the loss of an immediate family member, the employee will be entitled to bereavement 
pay for up to five days. At the discretion of the Head of School or his/her designee, the employee may 
be granted additional time with or without pay or may use earned unused personal days for additional 
bereavement leave. The employee is expected to notify their supervisor or their designee as soon as possible 
for the reason for and expected length of the employee’s absence. For the purposes of this paragraph, 
“immediate family member” means the employee’s spouse, domestic partner, parent, stepparent, child, 
stepchild, sibling, grandparent, grandchild, or any other relative that permanently resides with the 
employee. If an employee suffers the loss of a non-immediate family member, the employee will be entitled 
to bereavement pay for up to two days. 

 
8.8 JURY DUTY 
Full-time regular employees who are called for and report to jury duty will be paid their regular rate of pay. 
Any non-travel allowance that an employee may receive in connection with serving jury duty is to be 
reimbursed to the School during the time period that the employee is receiving compensation from the 
School. 

 
An employee must provide the operations associate with written notification of the jury duty obligation as 
soon as possible (preferably the next business day or within 48 hours of receiving jury summons) following 
his or her receipt of notice. At the end of jury duty, employees must provide certification of having served 
jury duty and the amount of money that was received in connection with such service, if any. 

 
Employees who have the option to serve “on call” are required to do so and to report to work if they are not 
called for the day. 

 
Employees must report to work when excused or dismissed from jury duty. 

 
8.9 LEAVE TO APPEAR AS VICTIM OR WITNESS IN A CRIMINAL PROCEEDING 
An eligible employee may take time off from work, without pay, for any of the following reasons: 

 
• To comply with a subpoena to testify in a criminal proceeding (including time off to consult with the 

district attorney); 
 

• To give a statement at a sentencing proceeding; 
 

• To give a victim impact statement at a pre-sentencing proceeding; or 
 

• To give a statement at a parole board hearing. 
 

8.9.1 Leave Eligibility 

An employee is eligible for time off under this policy if he or she is: 
 

• The victim of the crime at issue in the proceedings; 
 

• The victim’s next of kin; 
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• The victim’s representative, if the victim is deceased as a result of the offense; 
•  
• A witness to a crime; 

 
• A “Good Samaritan;” or 

 
• Pursuing an application or the enforcement of an order of protection, as provided under relevant law. 

 
For purpose of this policy, a “Good Samaritan” is someone who acts in good faith to apprehend a person who 
has committed a crime in his or her presence, to prevent a crime or an attempted crime from occurring, or to 
aid a law enforcement officer in effecting an arrest. A victim’s representative is a person who represents or 
stands in the place of another person, including, but not limited to, an agent, attorney, guardian, conservator, 
executor, heir or parent of a minor. 

 
8.9.2 Notice and Certification 

An employee must notify his or her supervisor of the need to take a leave under this policy no later than the 
day before the absence. In addition, the employee must provide the supervisor with verification of his or her 
service upon request. 

 
The School will not retaliate or tolerate retaliation against any employee who seeks or obtains leave under 
this policy. 

 
8.10 BONE MARROW DONATION LEAVE 
Employees will be granted leaves of absence if they seek to undergo a medical procedure to donate bone 
marrow. Such leave is not required to be paid. Only employees who work for the School for an average of 
twenty or more hours per week are eligible for leave under this policy. The total length of the leave for each 
employee will be determined by the physician, but may not be longer than 24 work hours without the 
Schools approval. An employee who seeks leave under this section must provide verification from a 
physician of the purpose and length of the leave. 

 
The School will not retaliate or tolerate retaliation against an employee for requesting or taking bone marrow 
donation leave. 

 
8.11 BLOOD DONATION LEAVE 
Employees will be provided with up to three hours of leave time in each calendar year to donate blood. 
Employees seeking leave to donate blood must give reasonable notice to their supervisors of at least three 
working days prior to taking leave for blood donation. 

 
Non-exempt employees will receive paid leave to donate blood if the donation occurs at a blood drive at the 
School or at a School sponsored blood drive. Leave to donate blood will be unpaid, however, if the non- 
exempt employee’s donation occurs at a blood drive or facility that is not sponsored or otherwise connected 
with the School. As required by the Fair Labor Standards Act, exempt employees taking leave to donate 
blood under this policy will do so without a loss or reduction in pay. All employees taking leave to donate 
blood through a non-School-sponsored blood drive or at a blood drive away from the School may be required 
to provide proof of their blood donation. 

 
The School will not retaliate or tolerate retaliation against an employee for requesting or taking blood 
donation leave. 

 
8.12 CANCER SCREENING LEAVE 
Employees are eligible to take up to a maximum of 4 hours of excused, paid leave each school year to obtain 
a screening for breast or prostate cancer. Such leave will not be deducted from accrued sick leave or any 
other accrued leave.  Employees are required to submit a written request for such leave to the Head of School 
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at least one (1) week in advance. The employee must provide documentation from his or her physician 
immediately after such leave is taken. 

 
8.13 TIME-OFF TO VOTE 
The School encourages all employees to fulfill their civic responsibilities and to vote in public elections. 
Most employees’ schedules provide sufficient time to vote either before or after working hours. 

 
Employees will be provided with time off to vote where they do not have sufficient time outside of their 
working hours to do so. Up to two hours’ time off for this purpose will be without loss of pay. However, if 
the polls are open for at least four consecutive hours before or after your scheduled workday, you are deemed 
to have sufficient time outside of work hours to vote. 

 
Employees intending to take leave to vote should inform their supervisor that they will need leave to vote at 
least two working days prior to the election. The School will not penalize any employee for properly 
requesting leave or properly taking leave under this policy. 

 
8.14 MILITARY LEAVE OF ABSENCE 
Pursuant to the Uniformed Services Employment and Reemployment Rights Act of 1994 (“USERRA”), if 
you leave the School to serve in the United States military, you may elect to continue your existing health 
benefits provided by the School for up to twenty-four months while in the military, but you will be required 
to pay the cost of the premiums. If you do not elect to continue under the School’s health benefits, you may 
be reinstated in the health plan with a minimal waiting period, except for service-related illnesses or injuries. 
Such leave must be granted whether the service is voluntary or involuntary. There is no minimum number of 
employees or distinction between public and private employers. Any employer that "pays a salary or wages, 
or has control over employment opportunities" is covered. 

 
Employees subject to military duty obligations will be granted unpaid leave and possible re-employment in 
accordance with the requirements of the New York State Military Law. 

 
Please note that if you serve in the military, you are required to give the School advanced notice of your service 
as soon as practicable and you must apply for reemployment in a timely manner in order to be eligible for 
reinstatement. You will be required to provide a copy of the documentation obtained from the 
U.S. Armed Forces. 

 
Please contact the Head of School as soon as you receive notice that you are being activated. 

 
8.15 MILITARY SPOUSE LEAVE 
An employee who is the spouse of a member of the United States armed forces, national guard or reserves 
who has been deployed during a period of military conflict (to a combat zone of operations or a combat 
theater) may be allowed up to ten days unpaid leave to be used when the employee’s spouse is on leave. An 
employee who seeks leave under this section may be required to provide documentation to support their 
request for leave. 

 
For purposes of this policy, “period of military conflict” means a period of war declared by the U.S. 
Congress or in which a member of a reserve component of the armed forces is ordered to active duty. 

 
The School will not retaliate or tolerate retaliation against an employee for requesting or taking military 
spouse leave. 

 
8.16 WORKERS’ COMPENSATION INSURANCE 
Injuries resulting from accidents that occur while performing official duties on behalf of the School are 
covered by workers’ compensation insurance.  Any employee who suffers an injury as a result of such an 



Page | 29 Copyright 2014 Little Bird, All Rights Reserved  

accident must file an incident report with the Head of School or his/her designee as soon as possible. Such 
employee is responsible for filing any other necessary forms, applications, or other information as required 
by applicable government policies. 

 
Failure to report a work-related disability claim may result in the delay or denial of workers’ compensation 
benefits. Workers’ Compensation insurance provides employees with cash benefits and/or medical care 
when employees are injured or become ill as a direct result of their job. Every accident or injury must be 
reported, no matter how minor it may seem. Benefits for lost wages related to a job-related injury or illness 
will be paid in accordance with state law. 

 
8.17 UNAUTHORIZED ABSENCE 
An employee who is absent for a period of at least three days without notifying their supervisor or their 
designee will be considered to have resigned, with such resignation effective on the initial date of absence. 
The determination of unauthorized absence will be made by the Head of School or his/her designee. 
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9. LEAVES OF ABSENCE 
 

 

 

9.1 FAMILY AND MEDICAL LEAVE 
9.1.1 Coverage 

The federal Family and Medical Leave Act of 1993 (“FMLA”) entitles employees with twelve (12) work 
weeks of leave in any twelve (12) month period for: 

 
• the birth and care of a newborn child (“Bonding Leave”); 
• the adoption of a child or the placement of a child in foster care (“Bonding Leave”); 
• to care for an immediate family member (spouse, child or parent) with a serious health condition 

(“Family Care Leave”); 
• the employee’s own serious health condition (“Serious Health Condition Leave”); 
• any “qualifying exigency” for military operations arising out of the fact that the employee’s spouse, 

child or parent is on active duty or has been notified of an impending call or order to active duty in 
the US National Guard or Reserves in support of a “contingency operation” declared by the U.S. 
Secretary of Defense, President or Congress, as required by law (“Military Exigency Leave”); or 

• twenty-six (26) workweeks of leave during a single 12-month period to care for a covered service 
member who is a spouse, child, parent or next of kin (nearest blood relative of an individual) who is 
an Armed Forces member with a serious injury or illness incurred in the line of duty while on active 
duty that may render the individual medically unfit to perform his or her military duties (“Military 
Caregiver Leave”) 

 
In addition, some states have their own state family and medical leave laws, which may provide leave 
benefits different than or in addition to those outlined below. If you have any questions about family and 
medical leave coverage under federal or state law or about your eligibility for coverage, please contact the 
Little Bird Human Resources Department. 

 
9.1.2 Scope 

This policy is applicable to all requests for family and medical leaves of absence under the FMLA. 
 

9.1.3 Eligibility 

To be eligible for FMLA leave and benefits, an employee: 
 

• Must be employed and work at a worksite within 75 miles of which the school employs at least 50 
people; 

• must have worked for the School for at least twelve (12) months (which need not be consecutive) 
prior to the date on which his or her leave is to begin; 

• must have worked at least 1,250 hours during the previous twelve (12) months preceding the leave; 
• Full-time employees of an elementary or secondary School or other educational establishment are 

presumed to meet the 1,250 hours requirement. However, this presumption is rebuttable. The 
determination of whether an employee has worked 1,250 hours in the past twelve (12) months must 
be made as of the date that the FMLA leave is to start, not the date when the leave is requested 

9.1.4 Length of FMLA Leave 

An eligible employee may take up to a maximum of twelve (12) workweeks of unpaid leave in a “rolling” 
twelve-month period measured backward from the date that the employee’s FMLA leave begins, when the 
leave is taken for:  (1) Bonding Leave; (2) Family Care Leave; (3) Serious Health Condition Leave; and/or 
(4) Military Exigency Leave. 

 
In the event that both spouses are employed by the School, their rights under this policy will be limited to a 
combined leave totaling twelve (12) weeks in any twelve-month period if the leave is taken for the birth and 
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care of a newborn child, the adoption of a child or the placement of a child in foster care. FMLA leaves for 
the birth, adoption or foster care placement of a child must be concluded within twelve (12) months of the 
birth, adoption or placement. 

 
The maximum amount of FMLA leave available for an employee who needs to take Military Caregiver 
Leave will be a combined leave total of twenty-six workweeks in a single twelve-month period. A “single 
twelve-month period” begins on the date of the employee’s first use of such leave and ends twelve (12) 
months after that date. 

If both spouses work for the School and are eligible for leave under this policy, the spouses will be limited to 
a total of twenty-six workweeks off between the two when the leave is for Military Caregiver Leave only or 
is for a combination of Military Caregiver Leave, Bonding Leave and/or Family Care Leave. 

 
To the extent required by law, some extensions to FMLA leave may be granted when the leave is necessitated 
by an employee’s work-related injury/illness or a “disability” as defined under the Americans with 
Disabilities Act and/or applicable state or local law.  Certain restrictions on these benefits may apply. 

 
9.1.5 Advance Notice 

An employee requesting a leave pursuant to the FMLA must submit a written leave request to the Head of 
School at least thirty days before the date that the leave is expected to begin. The School recognizes that 
unexpected emergencies can arise where it is not possible to provide thirty days’ notice of the intended leave. 
In such situations, employees are expected to provide as much advance notice as possible. Employees may 
be required to explain why they provided less than thirty days’ notice of the need for foreseeable leave. If an 
employee fails to give timely advance notice with no reasonable excuse when thirty days’ notice is required 
for foreseeable leave, the School may delay FMLA coverage until thirty days after the employee provides 
notice. The employee must provide sufficient information to enable the School to determine if the leave is 
FMLA-qualifying and must advise the School of the anticipated timing and duration of the leave. If the 
employee fails to respond to the School’s reasonable inquiries for additional information, the leave may be 
denied. 

 
9.1.6 Medical Certification 

In cases where an employee is requesting a medical leave because of the employee's own serious health 
condition or that of a spouse, child or parent, the School will require the employee to submit a written 
medical certification from a healthcare provider verifying the need for the leave.  The employee must provide 
a complete and sufficient certification within fifteen calendar days after the Schools’ request, unless it is not 
practicable despite the employee’s diligent, good faith efforts. The failure to provide the required medical 
certification within the time allotted may result in the denial of the FMLA leave. If a certification is 
incomplete or insufficient, the Operations Leader will notify the employee in writing of what information is 
necessary to complete the medical certification and provide the employee with at least seven calendar days to 
furnish the additional information. Failure to cure the deficiencies identified by the Operations Leader may 
result in the denial of the FMLA leave. After providing the employee seven days to cure any deficiencies in 
the certification, the Operations Leader still has questions about the information provided, the Operations 
Leader may contact the employee’s healthcare provider directly to clarify or authenticate the medical 
certification. The Operations Leader may contact the employee’s healthcare provider using human resources 
professionals, but will not use the employee’s direct supervisor. 

 
The School, at its own expense, may require the employee to receive a second opinion from a healthcare 
provider designated and approved by the School. If this opinion conflicts with the first opinion, the School, 
again at its own expense, may request a third opinion from a healthcare provider mutually agreed upon by 
both the School and the employee. The third opinion will be binding on both parties. 

 
If an employee’s request for leave is for a qualifying exigency, the employee will be required to provide a 
copy of the covered military member’s active duty orders or other documentation issued by the military. The 
employee will also be required to complete a Certification of Qualifying Exigency form.  If the request is for 



Page | 32 Copyright 2014 Little Bird, All Rights Reserved  

Military Caregiver Leave, the employee must provide a certification from a Department of Defense (DOD) 
healthcare provider, a Department of Veteran Affairs healthcare provider, a DOD TRICARE network 
authorized private healthcare provider or a DOD non-network TRICARE authorized private healthcare 
provider. 

 
During the employee’s leave, the employee may also be required to provide the School with additional 
physicians’ statements at regular intervals, upon request from the School, attesting to the employee’s or 
family member’s continued serious health condition and inability to work. 

 
9.1.7 Substitution of Paid Leave 

An employee may use all of his or her accrued sick leave benefits, in lieu of unpaid leave and have such paid 
time off be counted toward his or her twelve-week FMLA leave entitlement. After an employee has 
exhausted all of his or her paid time off benefits, the remainder of his or her twelve-week FMLA leave 
period, if any, will be unpaid. The substitution of paid time off benefits for FMLA leave does not extend the 
duration of FMLA leave to which an employee is entitled beyond twelve (12) workweeks in a twelve-month 
period. 

 
9.1.8 Status of Benefits While on Leave 

While an employee is on family or medical leave pursuant to the FMLA, he or she will continue to be 
covered under the health insurance plan in effect at the time that his or her leave began to the same extent 
and under the same terms and conditions as would apply had he or she not taken leave. The employee must 
continue to pay whatever employee portion of the premium costs is normally required. If paid leave is used 
for any portion of the family or medical leave, employee premiums will be deducted from the leave payments 
in accordance with the practice applicable to an employee not on leave. 

 
During any period of unpaid FMLA leave, in lieu of a payroll deduction for payment of health benefits, the 
employee will write a check to the Operations Leader (due the first day of each month following their leave) 
to cover their portion of the health insurance premium. Failure to timely remit this payment will result in 
cancellation of coverage. Please note that during unpaid leave, retirement contributions will cease since 
there will be no payroll and hence, no payroll deduction. Employees may choose to temporarily increase 
their retirement contributions (in accordance with all applicable rules) before or after their unpaid leave to 
cover this period. 

 
9.1.9 Intermittent and Reduced Schedule Leave 

FMLA leave for an employee’s own serious health condition or for the serious health condition of the 
employee’s spouse, parent or child may be taken intermittently or on a reduced schedule basis when medically 
necessary. 

 
If the need for intermittent leave is based on planned medical treatment, the employee is required to consult 
with his or her supervisor or the Operations Leader to make a reasonable attempt to schedule the treatment in 
a manner that does not unduly disrupt the School or School’s operations. 

 
When an employee requests an intermittent leave or reduced schedule leave, the School reserves the right to 
temporarily transfer the employee, where possible, to an alternative position that better accommodates the 
employee’s leave schedule. The position to which the employee is transferred will be equivalent in pay and 
benefits to the one that the employee held prior to the transfer. 

 
9.1.10 Leave During School Closings 

For purposes of determining the amount of FMLA leave used by an employee, the fact that a holiday may 
occur within a week taken as FMLA leave has no effect; the week is counted as a week of FMLA leave. 
However, during extended School closings where the School’s activities have temporarily ceased and 
employees generally are not expected to report for work for one or more weeks (e.g., winter vacation, 
summer  vacation),  the  days  the  School  is  closed  do  not  count  against  the  employee’s  FMLA  leave 
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entitlement. The extended School closings policy shall not apply to employees who work year-round on an 
administrative schedule. 

 
9.1.11 Reporting in While on Leave 

During a FMLA leave, an employee is expected to maintain periodic contact with his or her supervisor, the 
Head of School and/or the Operations Leader to advise them of his or her progress and anticipated return-to- 
work date. Approximately two weeks prior to the anticipated end of the employee’s leave period, the 
employee is expected to notify his or her supervisor, the Head of School and/or the Operations Leader of his 
or her expected return-to-work date. 

 
9.1.12 Instructional Employees 

Special FMLA rules apply to employees who work in an instructional capacity. Instructional employees may 
be required to continue their FMLA leave until the end of the semester under the following circumstances: 

 
If the leave is scheduled to begin more than five weeks prior to the end of the semester, and (i) the leave will 
last at least three weeks and (ii) the employee’s scheduled return to work would occur within the three-week 
period of the end of the semester; 

 
If the leave is scheduled to begin within five weeks prior to the end of the semester, and (i) the leave will last 
for more than two weeks, and (ii) the employee’s scheduled return to work would occur within the two-week 
period of the end of the semester (this does not apply to medical leave for the employee’s own serious health 
condition); or 

 
If the leave is scheduled to begin within three weeks prior to the end of the semester and the leave will last 
more than five working days (this does not apply to medical leave for the employee’s own serious health 
condition). 

 
An instructional employee who needs intermittent leave or leave on a reduced schedule to care for a family 
member or for the employee’s own serious health condition is subject to special rules when the employee 
would be on leave for more than twenty percent (20%) of the number of working days over the period that 
the leave would extend. These special rules include being required to take leave for periods of a particular 
duration or to transfer temporarily to an alternative, equivalent position that better accommodates the leave. 
The Little Bird Human Resources Department should be consulted in such situations. 

 
9.1.13 Return-to-Work Certification 

All employees taking medical leave to care for their own serious health condition will be required to submit a 
fitness-for-duty certification signed by their healthcare provider before returning to work, stating that the 
employee is able to resume his or her position. The certification must address specifically the employee’s 
ability to perform the essential functions of his or her job. The failure to provide an appropriate fitness-for- 
duty certification will delay the employee’s ability to return to work. If an employee never provides such a 
certification, he or she may be denied reinstatement. 

 
9.1.14 Restoration of Position and Benefits 

During the leave, all existing accrued benefits will be retained. An employee on family or medical leave is 
not entitled to the accrual of any seniority or employment benefits (i.e. holidays) during any period of leave, 
except as expressly stated herein or as otherwise required by law. 

 
At the conclusion of an employee's family or medical leave, the employee will be restored to the same or an 
equivalent job with equivalent pay unless the following conditions apply: 

 
• The total FMLA-related absences from work exceed twelve (12) weeks: 
• The employee would not otherwise have been employed at the time reinstatement is requested: 
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• The employee cannot perform the essential functions of the job at the conclusion of FMLA leave 
with or without reasonable accommodation: 

• The employee advises the School of his or her intent not to return to work: 
• The employee fraudulently obtained leave: or 
• The employee is a key employee as defined under the FMLA, whose reinstatement would cause 

substantial and grievous economic injury to the operations of the School. 
 

If the employee’s position is not available, the employee will be placed in a position that is equivalent in pay, 
benefits and other terms and conditions of employment to the employee's prior position. 

 
Failure of the employee either to return to work or to notify the School of his or her inability to return to 
work at the end of his or her family or medical leave under the FMLA will be considered a voluntary 
resignation. 

 
Restoration to work can be delayed if the employee fails to provide a fitness-for-duty certificate to return to 
work, if the FMLA leave was occasioned by the employee’s own serious health condition. 

 
9.1.15 Miscellaneous 

The FMLA does not affect any state or local law that provides greater family or medical leave rights. Please 
contact the Operations Leader with any questions concerning individual state laws. 

 
Unless state law requires otherwise, FMLA leave is integrated with, not in addition to, time off due to a 
worker’s compensation injury or disability. 

 
9.1.16 Explanation of Terms 

“Covered service member” means a current member of the Armed Forces, including a member of the 
National Guard or Reserves, who is undergoing medical treatment, recuperation, or therapy, is otherwise in 
outpatient status, or is otherwise on the temporary disability retired list, for a serious injury or illness. 

 
A “serious injury or illness” is one that was incurred by a service member in the line of duty on active duty 
that may render the service member medically unfit to perform the duties of his or her office, grade, rank, or 
rating. 

 
“Immediate family member” under the FMLA means the employee’s spouse, child or parent. For purposes 
of the School’s FMLA policy, “immediate family member” will also include the employee’s domestic 
partner, stepparent, stepchild, or any other person as defined by the Head of School or their designee. 

 
“Key Employee” under the FMLA means an eligible salaried employee who is among the highest paid ten 
percent of all employees of the School. Under the FMLA, the School may refuse to reinstate a key employee 
on a FMLA leave if it determines that the denial of reinstatement is necessary to prevent substantial and 
grievous economic injury to the operations of the School. 

 
“Qualifying exigency” includes: 

 
Issues arising from a covered military member’s short notice deployment (i.e., deployment on seven or less 
days of notice) for a period of seven days from the date of notification; 
Military events and related activities, such as official ceremonies, programs, or events sponsored by the military 
or family support or assistance programs and informational briefings sponsored or promoted by the 
military, military service organizations, or the American Red Cross that are related to the active duty or call to 
duty status of a covered military member; 
Certain childcare and related activities arising from the active duty or call to active duty status of a covered 
military member, such as arranging for alternative childcare, providing childcare on a non- routine, urgent, 
immediate need basis, enrolling or transferring a child in a new School or day care 
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facility, and attending certain meetings at a School or a day care facility if they are necessary due to 
circumstances arising from the active duty or call to active duty of the covered military member; 

• Making or updating financial and legal arrangements to address a covered military member’s absence; 
• Attending counseling provided by someone other than a health care provider for oneself, the covered 

military member, or the child of the covered military member, the need for which arises from the 
active duty or call to active duty status of the covered military member; 

• Taking up to five days of leave to spend time with a covered military member who is on short-term 
temporary, rest and recuperation leave during deployment; 

• Attending to certain post-deployment activities, including attending arrival ceremonies, reintegration 
briefings and events, and other official ceremonies or programs sponsored by the military for a 
period of ninety (90) days following the termination of the covered military member’s active duty 
status, and addressing issues arising from the death of a covered military member; or 

• Any other event that the employee and the School agree is a qualifying exigency. 
 

“Serious health condition” means an illness, injury, impairment, or physical or mental condition that involves: 
 

• Inpatient care (i.e., an overnight stay) in a hospital, hospice, or residential medical-care facility, 
including any period of incapacity (i.e., inability to work, attend School, or perform other regular 
daily activities) or subsequent treatment in connection with such inpatient care; or 

• Continuing treatment by a health care provider, which includes: 
a. A period of incapacity lasting more than three consecutive, full calendar days, and any 

subsequent treatment or period of incapacity relating to the same condition, that also includes: 
• treatment two or more times by or under the supervision of a health care provider (i.e., in- 

person visits, the first within seven (7) days and both within thirty (30) days of the first day 
of incapacity); 

• one treatment by a health care provider (i.e., an in-person visit within 7 days of the first day 
of incapacity) with a continuing regimen of treatment (e.g., prescription medication, physical 
therapy); 

b. Any period of incapacity related to pregnancy or for prenatal care a visit to the health care 
provider is not necessary for each absence; 

c. Any period of incapacity or treatment for a chronic serious health condition, which continues 
over an extended period of time, requires periodic visits (at least twice a year) to a health care 
provider, and may involve occasional episodes of incapacity. A visit to a health care provider is 
not necessary for each absence; 

d. A period of incapacity that is permanent or long-term due to a condition for which treatment may 
not be effective; only supervision by a health care provider is required, rather than active 
treatment; 

e. Any absences to receive multiple treatments for restorative surgery or for a condition that would 
likely result in a period of incapacity of more than three (3) days if not treated. 

 
9.2 SHORT-TERM DISABILITY 
The School provides a fully paid short-term disability (STD) plan to all full-time employees. Under short- 
term disability, Cigna will provide 60% of an employee’s weekly earnings (up to $1,500) if they become 
disabled or unable to work for more than 7 days. This includes illnesses, injuries, and pregnancy. The school 
believes providing STD benefits allow employees the peace of mind they need to focus on getting better and 
returning to work. 

 
Employees should notify the School Operations Leader as soon as possible for an impending disability. 
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9.3 MATERNITY LEAVE 
Disability due to pregnancy shall be treated as any other temporary disability. Employees temporarily 
disabled due to pregnancy, childbirth or a pregnancy-related condition may use their sick or personal days, 
short-term disability time and any other paid leave time available to them for absences caused by such 
disability. In addition, such employees may use unpaid leave for disability due to pregnancy, up to a 
maximum of twelve (12) weeks’ time off as provided by the FMLA. In no event shall the total amount of 
pregnancy disability or child-care leave exceed twelve (12) weeks in a twelve-month period, unless state or 
federal law provides otherwise. Additionally, short-term disability will only be paid for the period that the 
employee is actually disabled due to pregnancy, childbirth or a pregnancy-related condition. 

 
Short-Term Disability (STD) is available to full-time benefit-eligible staff members who give birth. To verify 
this eligibility, your doctor will need to assist you with the medical certification of your claim. A staff 
member may elect to supplement STD benefits with paid time off. STD has a 7-day waiting period (total 
days, not workdays) that is unpaid. STD will pay 60% percent, up to $1,500, of a staff member’s pre- 
disability gross weekly wages for the period of disability (up to 26 weeks). Typically, a new mom is 
considered disabled for either six or eight weeks, depending on the type of delivery. 

 
9.4 CHILDCARE LEAVE 
An employee is eligible for childcare leave (salary continuation) if the employee is eligible for FMLA at the 
School, the employee gives birth, accepts a child for adoption or the spouse or partner of the employee gives 
birth to or adopts a child. An eligible employee who is the primary caregiver of the newborn child or child 
accepted for adoption or foster care is entitled to six weeks of childcare leave. An eligible employee who is 
not the primary caregiver of the newborn child or child accepted for adoption or foster care is entitled to up 
to two weeks of childcare leave. 

 
An eligible employee who gives birth must apply for and receive short-term disability coverage. During this 
paid disability leave, an employee may receive weekly benefits from the short-term disability plan of 60% of 
weekly earnings up to $1,500. The employee will be liable for all taxes on this amount. Under childcare 
leave the School will supplement the employee’s salary with the additional 40%, so that the employee 
receives the equivalent of 100% of pay during the first six weeks of short-term disability leave as paid 
childcare leave. At no time may the combined disability and childcare leave payments exceed the employee’s 
actual salary. All other paid leaves that result from an employee accepting a child for adoption or spouse or 
partner of the employee gives birth to or adopts a child will be paid by the School directly. Childcare leave 
taken during FMLA leave will count toward the twelve-week allotment of FMLA leave and will run 
concurrently with any short-term disability leave. 

 
For purposes of determining the amount of paid childcare leave used by an employee, the fact that a holiday 
may occur within the week taken as childcare leave has no effect; the week is counted as a week of childcare 
leave. However, during extended school closings where employees generally are not expected to report for 
work for one or more weeks), the days the School’s activities have ceased will count against the employee’s 
paid maternity/paternity leave entitlement but not against their FMLA entitlement. 

 
9.5 PARENTAL LEAVE 
Employees are eligible to take up to twelve (12) weeks off under FMLA to bond with the newborn or to 
provide medical care to the new mother and/or baby. Employees eligible for childcare leave may receive 
two-weeks of paid leave. Beyond this time, employees may elect to take unpaid leave if they are eligible for 
FMLA. Employees must use their accrued time off benefits while on FMLA. 

 
9.6 NEW YORK ADOPTIVE PARENTS LEAVE 
Employees who are adoptive parents will be permitted to take the same leave and upon the same terms as 
natural parents for the adoption of a child upon the start of the parent-child relationship.  Adoptive parents 
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leave will only be permitted to employees who adopt children of pre-School age or younger or who are under 
the age of 18 and deemed to be “hard to place” or handicapped under the New York Social Services law. 

 
9.7 PERSONAL LEAVE ABSENCE 
Full-time regular employees who have worked for the School for at least two years and who are not eligible 
for family or medical leave (either because of the number of employees in the vicinity of the employee’s 
workplace or because of the reason for the leave) may be eligible for a personal leave of absence without 
pay. In keeping with the School Design and philosophy, employees are reminded that absences and leaves 
may be disruptive to the educational and business processes. The reason for the personal leave which does 
not qualify as family or medical leave should be sufficiently significant to justify these disruptions. An 
employee must use all accrued, paid time off during a personal leave. Once all paid time off is exhausted, 
the remainder of the leave, if any, will be unpaid. 

 
Each request for a personal leave of absence must be submitted to the Head of School in writing. Requests 
will be reviewed on a case-by-case basis and the decision to approve or deny such a request will be 
dependent upon the operational needs of the School at the time of the request. A leave of up to no more than 
ninety calendar days may be granted. The supervisor or the Head of School may make reasonable inquiry 
into the reason for the request and ask for documentation where appropriate. The decision to approve or 
deny a request for a personal leave will be made in the School’s sole discretion. 

 
During the leave, all existing accrued benefits will be retained.  An employee on a personal leave of absence 
is not entitled to the accrual of any additional seniority or employment benefits (e.g., sick time, vacation 
time, paid holidays, personal days, etc.) during any period of leave. Employees are responsible for paying all 
deductions that would normally come out of their paycheck for their benefits. 

 
At the time an employee begins an unpaid personal leave, he or she will receive written instructions detailing 
the time and manner in which his or her health insurance premiums are to be paid. Failure to pay these 
premiums by the end of the grace period stated in the written instructions will result in the loss of insurance 
coverage. 

 
An employee who fails to return to work following the expiration of his or her personal leave will be 
required to reimburse the School for the entire amount of the healthcare premiums paid by the School during 
the unpaid leave. 

 
No guarantee of reinstatement can be made to an employee on a personal leave. If during the leave period 
the employee’s position is filled or eliminated for business reasons, the employee may be eligible to reapply 
for any openings available at the time of the employee’s return for which the employee is qualified. 

 
9.8 GENERAL LEAVE WITH OR WITHOUT PAY 
General Leave with or without pay may be granted at the discretion of the Head of School. 

 
9.9 INSURANCE PREMIUM PAYMENT DURING LEAVES OF ABSENCE 
Employees on paid or unpaid leave will be responsible for responsible for paying the employee contributions 
for their benefits. Failure to make payments may result in loss of coverage. Please consult with Little Bird 
Human Resources Department to set up a payment schedule. 
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10. WORKPLACE CONDUCT AND ENVIRONMENT 
 

 

 

10.1 CODE OF CONDUCT 
Each employee has an obligation to observe and follow the School’s policies and to maintain proper standards 
of conduct at all times. The conduct of our employees reflects on the School, so employees are encouraged 
to observe the highest standards of professionalism and integrity. The School expects all its employees to 
conduct themselves ethically and appropriately. This not only involves sincere respect for the rights and feelings 
of others, but also demands that employees avoid any behavior that might be harmful to themselves, co-workers, 
students or the School, or that might be viewed unfavorably by those with whom the School does business, by 
our students or families, or by the public at large. 

 
Note that the following list of Unacceptable Activities is by no means an exhaustive list of all types of 
conduct that can result in disciplinary action, up to and including suspension without pay and/or termination, 
and that nothing in this section of the Manual or on this list alters the at-will nature of your employment. 

 
1. Violation of any School rule; any action that is detrimental to the School's efforts to operate 

successfully. 
 

2. Violation of security or safety rules or failure to observe safety rules or the School safety practices; 
failure to wear required safety equipment; tampering with the School's equipment or safety 
equipment; unauthorized possession of dangerous or illegal firearms, weapons or explosives on 
School property or while on duty. 

 
3. Negligence or any careless action which endangers the life or safety of another person, including 

careless or negligent operation of a School vehicle. 
 

4. Possession, use or sale of alcohol or controlled substances (except medications prescribed by a 
physician that do not impair work performance) during working time or while on School property; 
being intoxicated or under the influence of alcohol or a controlled substance in any quantity while on 
School premises. 

 
5. Engaging in criminal conduct or acts of violence or making threats of violence toward anyone on 

School premises or when representing the School; fighting, or provoking a fight on School property, 
or negligent damage of property. 

 
6. Insubordination or refusing to obey instructions properly issued by your supervisor or the Head of 

School pertaining to your work; refusal to help out on a special assignment. 
 

7. Threatening, intimidating or coercing fellow employees on or off the premises at any time, for any 
purpose. 

 
8. Engaging in an act of sabotage; negligently causing the destruction or damage of School property, or 

the property of fellow employees, suppliers, or visitors in any manner. 
 

9. Theft or unauthorized possession of School property or the property of fellow employees; 
unauthorized possession or removal of any School property, including documents, from the premises 
without prior permission from School’s management; unauthorized use of School equipment or 
property for personal reasons; using School equipment for profit. 

 
10. Dishonesty; falsification or misrepresentation on your application for employment, other work records, 

or status of teacher certification; lying about sick or personal leave; falsifying reason for a leave of 
absence or other data requested by the School; alteration of School records or other School documents. 
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11. Violating the equal employment opportunity, anti-discrimination or unlawful harassment policies. 
 

12. Violating the confidentiality policy or agreement or the Family Educational Rights and Privacy Act 
(FERPA); giving confidential or proprietary School information to other organizations or to 
unauthorized School employees; working for an entity that creates a conflict of interest; breach of 
confidentiality of personnel information. 

 
13. Spreading malicious gossip and/or rumors; engaging in behavior which creates discord and lack of 

harmony; interfering with another employee on the job; restricting work output or encouraging 
others to do the same. 

 
14. Immoral conduct or indecency on School property. 

 
15. Unsatisfactory or careless work; failure to meet performance standards as explained to you by the 

Head of School. 
 

16. Excessive lateness or absences; leaving work before the end of a workday or not being ready to work 
at the start of a workday without approval of the Head of School; stopping work before time 
specified for such purposes. 

 
17. Sleeping or loitering during working hours or excessive use of School telephone for personal calls. 

 
18. Creating or contributing to unsanitary conditions. 

 
19. Posting, removing or altering notices on any bulletin board on School property. 

 
20. Obscene or abusive language toward any affiliate of the School; indifference or rudeness towards 

parents, students or fellow employees; any disorderly/antagonistic conduct on the School premises. 
 

21. Failure to report immediately injury or harm to a student, or damage to or an accident involving 
School equipment. 

 
22. Alteration or falsification of any timesheets, attendance documents, or other records; failure to 

accurately record time worked. 
 
10.2 DIGINITY ACT 
10.2.1 Respect for All 

All pupils have the right to attend schools that are safe, secure, and peaceful environments. The Board 
recognizes that discrimination, such as harassment, hazing and bullying, are detrimental to student learning 
and achievement. These behaviors interfere with the mission of Brilla to educate its students and disrupt 
the operation of the school. Such behavior affects not only the students who are its targets but also those 
individuals who participate and witness such acts. 

 
Bullying in schools has historically included actions shown to be motivated by a pupil’s actual or perceived 
race, color, religion, national origin, ancestry or ethnicity, sexual orientation, socioeconomic status, age, 
physical, mental, emotional, or learning disability, gender, gender identity and expression, obesity, or other 
distinguishing personal characteristics, or based on association with any person identified in any of the above 
categories. 

 
The Board prohibits all forms of discrimination, such as harassment, hazing and bullying on school grounds, 
school buses and at all school-sponsored activities, programs and events. Discrimination, harassment, hazing 
or bullying that takes place at locations outside of school grounds which can be reasonably expected to 
materially and substantially interfere with the requirements of appropriate discipline in the operation of the 
school or impinge on the rights of other students are prohibited, and may be subject to disciplinary 
consequences. 
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10.2.2 Definitions 

10.2.3 Bullying 

Bullying is understood to be a hostile activity which harms or induces fear through the threat of further 
aggression and/or creates terror. In order to facilitate implementation of this policy, provide meaningful 
guidance and prevent behaviors from rising to a violation of law, this policy will use the term bullying 
(which is usually subsumed under the term “harassment”) to describe a range of misbehaviors such as 
harassment, hazing, intimidation or discrimination. The accompanying regulation provides more guidance 
regarding the definition and characteristics of bullying. 

 
10.2.4 Discrimination 

Discrimination is the act of denying rights, benefits, justice, equitable treatment or access to facilities 
available to all others, to an individual or group of people because of the group, class or category to which 
that person belongs (as enumerated in the Definitions section, under Harassment, below). 

 
10.2.5 Hazing 

Hazing is an induction, initiation or membership process involving harassment which produces public 
humiliation, physical or emotional discomfort, bodily injury or public ridicule or creates a situation where 
public humiliation, physical or emotional discomfort, bodily injury or public ridicule is likely to occur. 

 
10.2.6 Harassment 

Harassment has been defined in various ways in federal and state law and regulation. The Board recognizes 
that these definitions are important standards, but the Board’s goal is to prevent misbehavior from escalating 
in order to promote a positive school environment and to limit liability. The Dignity for All Students Act 
(§§10-18 of Education Law) defines harassment as the creation of a hostile environment by conduct or by 
verbal threats, intimidation or abuse that has or would have the effect of unreasonably and substantially 
interfering with a student’s educational performance, opportunities or benefits, or mental, emotional or 
physical well-being; or conduct, verbal threats, intimidation or abuse that reasonably causes or would 
reasonably be expected to cause a student to fear for his or her physical safety. The harassing behavior may 
be based on any characteristic, including but not limited to a person’s actual or perceived: 

 
• race, 

• color, 

• weight, 

• national origin, 

• ethnic group, 

• religion, 

• religious practice, 

• disability, 

• sex, 

• sexual orientation, or 

• gender (including gender identity and expression) 

In some instances, bullying or harassment may constitute a violation of an individual’s civil rights. 
 

10.2.7 Prevention 

The School setting provides an opportunity to teach children, and emphasize among staff, that cooperation 
with and respect for others, which are key values of Brilla. A program geared to prevention is 
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designed to not only decrease incidents of bullying but to help students build more supportive relationships 
with one another by integrating the bullying prevention program into classroom instruction. Staff members 
and students will be sensitized, through professional development and instruction, to the warning signs of 
bullying, as well as to their responsibility to become actively involved in the prevention of bullying before 
overt acts occur. 

 
10.2.8 Intervention 

Intervention by adults and bystanders is an important step in preventing escalation and resolving issues at the 
earliest stages. Intervention will emphasize education and skill-building. 

 
Successful intervention may involve remediation. Remedial responses to bullying and harassment include 
measures designed to correct the problem behavior, prevent another occurrence of the behavior and protect 
the target. Remediation may be targeted to the individual(s) involved in the bullying behavior or 
environmental approaches. 

 
In addition, intervention will focus upon the safety of the target. Staff is expected, when aware of bullying, to 
either refer the student to designated resources for assistance, or to intervene in accordance with this policy 
and regulation. 

 
10.2.9 Provisions for Students Who Don’t Feel Safe at School 

The Board acknowledges that, notwithstanding actions taken by staff, intervention may require a specific 
coordinated approach if the child does not feel safe at school. Students who do not feel safe at school are 
limited in their capacity to learn and reach their academic potential. Staff, when aware of bullying, should 
determine if accommodations are needed in order to help ensure the safety of the student and bring this to the 
attention of the Head of School. The Head of School, other appropriate staff, the student and the student’s 
parent will work together to define and implement any needed accommodations. 

 
The Board recognizes that there is a need to balance accommodations which enhance student safety against 
the potential to further stigmatize the targeted student. Therefore, each case will be handled individually, and 
the student, parent/guardian, and school administration will collaborate to establish safety provisions that 
best meet the needs of the targeted student. Follow-up discussion and/or meetings will be scheduled, as 
needed, to ensure that safety concerns have been adequately addressed and to determine when and if 
accommodations need to be changed or discontinued. 

 
10.2.10 Training 

The Board recognizes that in order to implement an effective bullying prevention and intervention program, 
professional development is needed. The Head of School and/or appointed staff member will incorporate 
training to support this program in new teacher orientation and the annual professional development plan, as 
needed. Training opportunities will be provided for all staff, including but not limited to staff that have 
contact with students. 

 
10.2.11 Reporting and Investigation 

Although it can be difficult to step forward, the Board can’t effectively address bullying if incidents aren’t 
reported. Students who have been bullied, parents whose children have been bullied or other students or staff 
who observe bullying behavior are encouraged and expected to make a verbal and/or written complaint to 
any school personnel in accordance with the training and guidelines provided. At all times, complaints will 
be documented, tracked and handled in accordance with School policy, or, if applicable, [0100, Equal 
Opportunity and Nondiscrimination, or 0110, Sexual Harassment]. If a staff person is unsure of the reporting 
procedure, he/she is expected to inquire about how to proceed by speaking with their supervisor. Bullying 
incidents must be included in the Violent and Disruptive Incident Reporting (VADIR) system, as applicable. 
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There shall be a duty for all school personnel to report any incidents of student-to-student and staff-to- 
student bullying that they observe to their Head of School or other administrator who supervises their 
employment. In addition, there shall be a further duty for all school personnel to report any incidents of 
student-to-student and staff-to-student bullying of which they are made aware by students to the Head of 
School or other administrator who supervises their employment. 

 
The results of the investigation shall be reported back to both the target and the accused. If either of the parties 
disagrees with the results of the investigation, they can appeal the findings in accordance with the Complaint 
Policy. 

 
10.2.12 Disciplinary Consequences/Remediation 

While the focus of this policy is on prevention, bullying acts may still occur. In these cases, offenders will be 
given the clear message that their actions are wrong and the behavior must improve. Student offenders will 
receive in-school guidance in making positive choices in their relationships with others. If appropriate, 
disciplinary action will be taken by the administration as applicable. If the behavior rises to the level of 
criminal activity, law enforcement will be contacted. 

 
Consequences for a student who commits an act of bullying shall be unique to the individual incident and 
will vary in method and severity according to the nature of the behavior, the developmental age of the 
student, and the student’s history of problem behaviors, and must be consistent with Brilla’s Code of Conduct. 

 
10.2.13 Non-Retaliation 

All complainants and those who participate in the investigation of a complaint in conformity with Brilla’s 
policies, who have acted reasonably and in good faith; have the right to be free from retaliation of any kind. 

 
10.2.14 False Claims 
Anyone who makes false claims of harassment or bullying will be subject to disciplinary action. 

 
10.2.15 Dissemination, Monitoring, Review, and Reporting 

This policy, or a plain language summary, shall be published in student registration materials, student, parent 
and employee handbooks. A bullying complaint form will be available on Brilla’s website. 

 
The School will ensure that reporting of information to the public will be in a manner that complies with 
student privacy rights under the Family Educational Rights and Privacy Act (FERPA). 

 
10.3 NOTIFICATION OF ARRESTS 
Employees must notify the Head of School within 48 hours of being arrested or charged with any local, state 
or federal crime, misdemeanor or other offense, unless the criminal action or proceeding has already been 
terminated in favor of the employee. Such notification will not necessarily disqualify you from continued 
employment. 

 
10.4 DISCIPLINE 
If a staff member violates a policy, procedure, rule or regulation of the School, if he/she fails to behave in 
accordance with the School’s standards of conduct, if his/her attitude, conduct or demeanor becomes 
unsatisfactory, or his/her behavior interferes with the orderly and efficient operation of the School, corrective 
disciplinary measures will be taken. Disciplinary measures may include a verbal warning, written warning, 
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suspension, transfer, reassignment or termination from employment, with or without notice. The appropriate 
disciplinary action to be imposed will be determined by the School. The School does not guarantee that one 
form of action will necessarily precede another. Decisions to discipline will be based on an assessment of all 
relevant factors. 

 
The following may result in disciplinary action, up to and including discharge: 

 
• Violation of the School’s policies, procedures, or safety rules; 
• Insubordination; 
• Repeated tardiness; 
• Excessive absences; 
• Unauthorized possession, use or sale of alcohol or controlled substances on work premises or during 

working hours; 
• Unauthorized possession, use or sale of weapons, firearms or explosives on work premises; 
• Poor performance; 
• Intoxication; 
• Theft or dishonesty; 
• Misuse of technology; 
• Fighting; 
• Abusive or foul language; 
• Physical harassment, sexual harassment or disrespect toward a student, fellow employee, visitor, 

vendor, or other member of the public; 
• Any other conduct deemed inappropriate by the Board of Trustees or Head of School. 

 
These examples are not exclusive. We emphasize that decisions will be based on an assessment of all 
relevant factors. 

 
10.5 POLITICAL ACTIVITIES 
Employment shall not be offered as a consideration or reward for the political support of any political party 
or candidate for public office. Furthermore, no employee may engage in any political activity at any time as a 
representative of Brilla. This will be kept in the file of each employee. 

No employee may use work time, property or materials of Brilla to try to affect proposed legislation 
unless endorsed by the Board of Trustees. Brilla may respond to requests for information from local, state and 
federal officials. All such responses shall be issued from the Head of School’s office. Should an employee be 
invited to testify at a hearing or other activity, permission shall be obtained from the Head of School prior 
to such participation and testimony. 

 
10.6 APPEARANCE & PERSONAL HYGIENE 
Employees serve as models for students of successful and serious professionals and should always 
demonstrate that through their appearance and actions. This helps to create a professional atmosphere and 
projects a positive image of both you and the School. Employees are expected to present a neat, professional 
appearance at all times. A neat appearance and personal hygiene are required regardless of whether you are a 
member of the administrative staff or work in a classroom. 

 
Guidelines for personal hygiene, grooming and attire are outlined below. Employees are expected to meet 
hygiene requirements during regular school day for the duration of their employment. 

 
10.6.1 Hygiene 

• Maintain personal cleanliness by bathing daily. 
• Oral hygiene (brushing of teeth) required. 
• Clean body and minimized body odors. 
• Use deodorant / anti-perspirant to minimize body odors. 
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• No heavily scented perfumes, colognes and lotions. 
• Clean and trimmed fingernails (¼ inch long or less). 
• Neat and well groomed hair, sideburns, mustaches and beards. No artificial colors that would be 

considered “extreme” and outside of the norm. 
• Moderate make-up. 
• Wash hands after eating, or using the restrooms. 

10.6.2 Grooming 

• Clothing must be clean, pressed, in good condition and fit appropriately. 
• Clothing must not interfere with the safe operation of equipment. 
• No dark glasses (unless prescribed by a physician). 
• Limited jewelry and no dangling or large-hoop jewelry that might create a 

safety hazard to self or students. 
• Body piercing must be limited to three in use per ear. Other visible body 

piercing is unacceptable, unless demanded by religion/culture. 
• Tattoos that are perceived as offensive, hostile or diminish the effectiveness of 

the employee as a role model for our students must not be visible to students 
and staff. 

10.6.3 Acceptable Dress 

• Shirts with collars or banded collars 
• Neck ties (to be worn around the neck) 
• Button down shirts 
• Blouses 
• Polo Shirts 
• Pullover or cardigan sweaters 
• Vests with shirts 
• Slacks, trousers or khakis 
• Dresses (no shorter than 3 inches above the knee) 
• Skirts 
• Dress shoes or sandals (NO beach shoes or flip-flops) 

 
Please remember that all clothing must be neat and appropriate for the workplace. Clothing which may be 
entirely acceptable in casual settings or for social activities may be inappropriate for a professional who is 
expected to establish an atmosphere conducive to learning and respect. 

 
10.6.4 Unacceptable Dress 

• Jeans, sweatpants, work pants, athletic attire or shorts 
• T-shirts, rugby shirts, shirts without collars, sweatshirts, untucked shirts 
• Sneakers, work boots, sandals, flip-flops, moccasins, slippers, crocs, etc. 
• Inordinately revealing, tight or suggestive clothing 
• Hats, caps, scarves, doo-rags, bandanas, etc. (unless worn for religious purposes) 
• T-shirts or shirts with a printed logo, message, sports insignia, product/place insignia, etc. 
• Halter tops, tube tops, tank tops, cropped shirts or low-cut tops 
• Lycra stretch pants, leggings or spandex pants 
• Shorts or skorts of any kind 
• Short dresses or mini skirts 
• Sweat clothes, jogging suits or workout clothes 
• Revealing/suggestive attire 
• Beachwear 
• Flashy jewelry 
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These lists are not all-inclusive. Violations of these guidelines may subject employees to disciplinary action, 
up to and including termination of employment. If you report to work dressed or groomed inappropriately, 
you may be prevented from working until you return to work dressed and groomed in an appropriate manner. 

 
10.7 CELL PHONE 
While you are at work, you are expected to be performing your job duties and responsibilities. The use of any 
and all personal electronic devices including cell phones, smart phones, and blackberries are prohibited 
during the School day. Flexibility will be provided in circumstances demanding immediate attention. 
However, the use of any such devices may not interfere with the normal course of the School day. Personal 
calls, both incoming and outgoing, must be kept to a minimum, should be confined to meal and break periods 
and must not interfere with your duties and responsibilities or School’s policies. Personal cell phones should 
not be visible or used during the workday unless needed for an emergency. 

 
The School will not be liable for the loss of personal cellular phones brought into the workplace. 

 
10.8 PERSONAL USE OF SCHOOL-PROVIDED CELLULAR PHONES 

 
Where job or School needs demand immediate access to an employee the School may issue a School-owned 
cell phone to an employee for work-related communications. To protect the employee from incurring a tax 
liability for the personal use of this equipment, such phones are to be used for business reasons only. Phone 
logs will be audited regularly to ensure appropriate use of the company phone. 

 
Employees in possession of School equipment such as cellular phones are expected to protect the equipment 
from loss, damage or theft. Upon resignation or termination of employment, or at any time upon request, the 
employee may be asked to produce the phone for return or inspection. 

 
Staff are expected to be responsive to work-related phone calls on their school-provided cell phones from parents 
and staff during the hours of 7 a.m-7 p.m. 

 
10.9 CAMERAS POLICY 

 
The School prohibits employee possession or use of cameras in the workplace, including camera phones, as a 
preventative step believed necessary to secure employee privacy, trade secrets and other School information. 

 
Cameras and camera cell phones or PDAs may not be used in the workplace, except by an employee who is 
specifically required to take a photograph or make a video. Anyone improperly using these electronic 
devices during School hours may be subject to disciplinary action.  Photos of students who have not signed a 
FERPA release should not be published or used. 

 
10.10 ELECTRONIC RECORDING 
Employees shall not electronically record by audio, video, or other means, any conversations or meetings 
unless each and every person present has been notified and consents to being electronically recorded. 
Persons wishing to record a meeting must obtain consent from anyone arriving late to any such meeting. 
Employees shall not electronically record telephone conversations unless all persons participating in the 
telephone conversation have consented to be electronically recorded. These provisions are not intended to 
limit or restrict electronic recording of publicly posted Board meetings, grievance hearings, and any other 
Board sanctioned meeting recorded in accordance with Board policy. 

 
10.11 SUBSTANCE ABUSE 
The School seeks to maintain a safe workplace and learning environment by eliminating the hazards to health 
and safety created by alcohol and other drug abuse. Therefore, all employees and contractors are prohibited 
from the use, manufacture, distribution, sale and/or possession of any illegal drug, controlled substance or 
alcoholic beverage during work hours (including lunch and break time) in the School, on School property or 
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in a School vehicle. Employees are prohibited from being under the influence of, selling, offering to sell, 
trading, purchasing, using or possessing any illegal drug or alcohol while performing School business or job- 
related duties, while on School property or while operating School equipment or vehicles. [Note: School- 
sponsored activities that may include the service of alcoholic beverages are not included in this provision.] 

 
Employees who engage in the above-prohibited activities in violation of this policy are subject to disciplinary 
action, up to and including termination of employment. Furthermore, any employee who violates this policy or 
who voluntarily seeks assistance may be required, in connection with, or in lieu of disciplinary actions, to 
participate in and successfully complete a School-approved drug and/or alcohol assistance or rehabilitation 
program as a condition of continued employment. 

 
The School assures that any information concerning an individual’s drug and/or alcohol use will remain 
confidential. 
Each employee taking a legal drug which could affect job safety or performance is responsible for notifying 
his/her supervisor without disclosing the identity of the substance and for providing a physician’s certificate 
stating the substance does not adversely affect the employee’s ability to safely and efficiently perform the 
employee’s job duties and/or provide any work restrictions. This certificate must be provided to the Operations 
Leader before the employee reports to his or her work area. If the School and the employee’s physician have 
determined that the substance does not adversely affect the employee’s ability to safely and efficiently perform 
the employee’s job duties or determined that a reasonable accommodation can be made, the employee may 
commence work. An employee may not be permitted to perform his or her job duties unless such a 
determination or reasonable accommodation is made. 

 
The School reserves the right to take any and all appropriate and lawful actions necessary to enforce this 
substance abuse policy including, but not limited to, the inspection of shelves, desks or other suspected areas of 
concealment, as well as an employee’s personal property when the School has reasonable suspicion to 
believe that the employee has violated this substance abuse policy. 

 
10.12 RELATIONSHIP WITH PARENTS 
The success of the School depends upon the quality of the relationships between the School, our educators, 
parents, students and the general public. The parents’ impression of the School and their interest and 
willingness to enroll their children in such an establishment depends to a large extent on the people who 
serve them. In a sense, regardless of your position, you are the Schools ambassador. The more goodwill you 
promote, the more parents and students will respect and appreciate the School and the quality of the 
education that the School provides. 

 
Below are several things you can do to help give parents and students a good impression of the School. 
These are the building blocks for our continued success. 

 
Act competently and deal with parents and students in a courteous and respectful manner. 

 
Communicate pleasantly and respectfully with other employees at all times. 

 
Follow up on concerns and questions promptly, and provide professional replies to inquiries and requests. 

 
Take great pride in your work and enjoy doing your very best. 

 
10.13 RELATIONSHIPS WITH STUDENTS 
School employees are strictly prohibited from engaging in personal relationships with students, which are 
outside the scope of a professional adult/student relationship or which may give the appearance of being 
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outside the scope of a professional adult/student relationship. This prohibition applies both on and off 
School grounds. 

 
Employees who violate this policy may be subject to disciplinary action, up to and including immediate 
termination. Employees who violate this policy may also be subject to being reported to law enforcement 
authorities, if the conduct is believed to constitute a crime under state law. If disciplinary action is taken 
against an employee, a report will be made to law enforcement and/or a child abuse report will be made for 
violation of this policy. In addition, the parents of the student involved will be notified of the situation and 
the actions taken by the School. 

 
10.14 STAFF RELATIONSHIPS 
The School recognizes that employees may develop personal relationships in the course of their employment. 
However, in an effort to prevent favoritism, morale problems, disputes, misunderstandings and/or potential 
sexual harassment claims, supervisory employees are not permitted to date or engage in sexual relationships 
with subordinate employees. In the event that a dating or sexual relationship does develop between a 
supervisor and a subordinate, then the supervisor must promptly report the relationship to the Head of School or 
his or her immediate supervisor. One of the parties may be required to transfer, if a position is available, or 
they may be required to choose which of them will resign. Violation of this policy may result in 
disciplinary action, up to and including termination of employment. Furthermore, co-workers are strongly 
discouraged from dating or pursuing romantic or sexual relationships with each other. 

 
10.15 NEPOTISM 
No individual may be hired if s/he has an immediate family member on Brilla’s Board of Trustees or in 
an administrative capacity (such as Head of School, Operations Leader), or in a supervisory capacity that 
exercises authority over the position sought. Any action that can be viewed as or gives the appearance of 
nepotism is not allowed. For the purpose of this section immediate family is defined as spouse, siblings, parents, 
grandparents, children, “in-laws”, and grandchildren 

 
10.16 FAMILY MANAGEMENT POLICY 
Given the potentially sensitive nature of familial management, the School has developed a policy related to 
staff members managing family members of others on staff (e.g., spouses, siblings, parents, domestic partners, 
etc.). The School is committed to ensuring that all staff members have the resources and support needed to 
effectively support our students. The following outlines processes and policies to ensure that all staff members 
are afforded the tools required for success in their roles. 

 

Management 
 

• Employees cannot be directly managed by members of their own family.  
• Employees may be in a position where they are coached and supported by family members.  

•  
Evaluation Structure 

 

• Evaluations for all staff members must be completed by someone other than a family member.  
• All employees, but especially those that fall under the family management category, must have a rigorous, 

objective, for mal ev aluation once an nual ly. All  evaluations must be reviewed by Board of T rustees 
(as  an obj ective “out side”  entity), who will provide  inpu t.  

• All eva lua tions mus t be signed  off b y Board of Trust ees before they are given to employees.  
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P romotion 
• Only non-fa mily me mbers can r ecomm end an emp loye e for promot ion; the  decision  mu st be 

ult imately made by the Board of Trustees 
• The  Head  of  School  must  discuss  communication  and  transparency,  while  creating  a  plan  to 

communicate any personnel changes to staff 
• In cases of promotion, the Head of School must perform the evaluation with significant input from the 

Board of Trustees. 
 

Salary 
 
• All salary recommendations for staff members who fit the family management criteria must come from 

the Head of School, who may or may not choose to solicit input from the staff member’s immediate 
supervisor 

 
Confidentiality 

 
• At the outset of each year, the Board of Trustees must discuss areas of School leadership that should 

remain internal to School leaders 
• These topics could include, but are not limited to: 

• Salaries 
• Performance of staff members 
• Personal information related to other staff members 

 
10.17 FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA) 
FERPA affords parents and students over 18 years of age certain rights with respect to the student’s 
education records.  Questions about this act may be addressed to the Little Bird General Counsel.  See the 
School’s FERPA Policy. 
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11. SAFETY AND SECURITY 
 

 

 

11.1 HEALTH AND SAFETY 
 

The health and safety of employees and others on School property are of critical concern to the School. We 
strive to attain the highest possible level of safety in all activities and operations. The School intends to 
comply with all health and safety laws applicable to School operations, and to adhere to the School’s safety 
plan and related policies. 

 
To this end, the School must rely upon employees to ensure that work areas are kept safe and free of 
hazardous conditions. Employees should be conscientious about workplace safety, including proper 
operating methods and known dangerous conditions or hazards. You should report any unsafe conditions or 
potential hazards to the Head of School or Operations Leader immediately even if you believe that you have 
corrected the problem. If you suspect a concealed danger is present on the School’s premises or in a product, 
facility, piece of equipment, process or business practice for which the School is responsible, you should 
immediately bring it to the attention of the Head of School or Operations Leader. The School should arrange 
for the correction of any unsafe condition or concealed danger immediately. 

 
Periodically, the School may issue rules and guidelines governing workplace safety and health. All employees 
should familiarize themselves with these rules and guidelines, as strict compliance will be expected. Contact 
the Head of School or Operations Leader for copies of current rules and guidelines. Failure to comply 
strictly with rules and guidelines regarding health and safety or negligent work performance that endangers 
health and safety will not be tolerated and may result in disciplinary action, up to and including termination. 

 
Any student, teacher or staff member injury, accident or illness must be reported to the Head of School or 
Operations Leader as soon as possible, regardless of the severity of the injury or accident. If medical 
attention is required immediately, supervisors will assist employees in obtaining medical care, after which 
the details of the injury or accident must be reported. 

 
11.2 SECURITY 
You should be alert at all times and should report the presence of any suspicious persons to the Head of 
School, Operations Leader and/or security personnel immediately. You should also maintain in your possession 
at all times your keys, computer, security passes and identification badge(s). Do not lend these items to 
anyone who is not authorized to possess them. Similarly, computer passwords, electronic door codes and 
any other security access information must not be disclosed to anyone who is not authorized to have that 
information. 

 
11.3 POLICY AGAINST WORKPLACE VIOLENCE 
The School seeks to provide a safe workplace for employees and to provide a comfortable and secure 
atmosphere. The School expects all employees to conduct themselves in a non-threatening, non-abusive 
manner at all times. No direct, conditional or veiled threat of harm to any person or property will be 
considered acceptable behavior. Acts of violence or intimidation of others will not be tolerated.  Any employee 
who commits or threatens to commit a violent act against any person while on the School’s premises or 
while engaged in the School’s activities may be subject to immediate discharge. 

 
Examples of workplace violence include, but are not limited to, the following: 

 
• All threats or acts of violence occurring on the School’s premises, regardless of the relationship 

between the employee and the parties involved. 
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• All threats or acts of violence occurring off the School’s premises by someone acting as a 
representative of the School. 

 
Specific examples of conduct that may be considered threats or acts of violence include, but are not limited 
to, the following: 

 
• Hitting or shoving an individual. 
• Threatening to harm an individual or his/her family, friends, associates, or property. 
• Intentional destruction of, or threatening to destroy, School property. 
• Making harassing or threatening phone calls, sending threatening, or harassing emails. 
• Harassing surveillance or stalking (following or watching someone). 
• Unauthorized possession or use of firearms or weapons in the workplace or while engaged in School 

business. 
 

School employees share the responsibility to identify and bring a stop to threatening or violent behavior. Any 
employee who is subjected to or threatened with violence, or who is aware of another individual who has 
been subjected to or threatened with violence, should immediately report this threat or act to the Head of 
School or Operations Leader or their designee. Employees must assume that any threat is serious. All reports 
will be carefully investigated and employee confidentiality will be maintained to the fullest extent possible, 
taking into consideration the need to address the substance of the report. 

 
It is the intent of the School to provide a safe and secure workplace for employees, students and visitors. The 
School expressly forbids the possession of firearms while on the School’s property or while engaged in the 
School’s business. The School has "zero tolerance" for possession of any type of weapon, firearm, explosive, 
or ammunition. 

 
The possession of firearms on the School’s property or while engaged in the School’s business may be cause 
for discipline. In enforcing this policy, the School reserves the right to request inspections of any employee 
and their personal effects. Any employee who refuses to allow inspection will be subject to the same 
disciplinary action as being found in possession of firearms. 

 
An employee who witnesses or suspects another individual of violating this policy should immediately report 
this information to the Head of School or Operations Leader or their designee. 

 
In order to ensure the safety and welfare of employees, and other people on the School’s property, the School 
reserves the right, on reasonable suspicion that the School policy is being violated, to conduct searches or 
inspections of employees and their desks, personal effects, lockers, packages, purses, baggage, and any other 
property located on the School’s premises. Entry on the School’s premises by an employee constitutes 
consent to searches or inspections. 

 
11.4 WEAPONS 
The School believes that it is important to establish a clear policy that addresses weapons in the workplace. 
Specifically, the School prohibits all persons who enter School property from carrying a handgun, firearm, 
knife, chemical, explosive or detonating device or other weapon of any kind regardless of whether the person 
is licensed to carry the weapon. 

 
The only exception to this policy will be police officers, security guards or other persons who have been 
given written consent by the School to carry a weapon on School property. Any employee who violates this 
policy will be subject to immediate termination. 
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11.5 CLASSROOM SAFETY 
Classrooms and offices present their own safety hazards. Please be sure to: 

 
• Leave desk, file or cabinet drawers firmly closed when not in use 
• Open only a single drawer of a file cabinet at a time 
• Arrange the classroom/ office to avoid tripping hazards 
• Keep aisles, stairways, exits, electrical panels, fire extinguishers, and doorways clear at all times 
• Remember to lift things carefully and to use proper lifting techniques 
• Keep your desk and work area neat and orderly at all times 
• Do not leave tools, materials, or other objects on the floor which may cause others to trip or fall 
• Place all garbage and waste in the appropriate receptacles and containers 
• Report anything that needs repair or replacement to the Operations Leader or maintenance 

immediately 
 
11.6 SUSPECTED CHILD ABUSE AND MALTREATMENT 
In order for the School’s students to receive the full benefits of public education and to engage in all School 
activities for which they are qualified, they must be free from physical danger, abuse, maltreatment and 
neglect from their parent, guardian, or custodian. The School recognizes that because of their sustained 
contact with School-aged children, employees are in an excellent position to identify abused or maltreated 
children and refer them for treatment and protection. 

 
Pursuant to applicable law, any School official or employee who has reasonable cause to know or suspect 
that a child has been subjected to abuse or maltreatment will immediately report this to the Head of School or 
his/her designee who will report the case to the New York State Child Abuse and Maltreatment Register, as 
required by law. In accordance with the law, any employee who fails to report an instance of suspected child 
abuse or maltreatment may be guilty of a Class A misdemeanor and may be held liable for the damages 
caused by the failure to report. 

 
The purpose of mandatory reporting is to identify suspected abused and maltreated children as soon as 
possible, so that such children determined to be abused or maltreated can be protected from further harm and, 
where appropriate, can be offered services to assist them and their families. The law grants employees and 
other persons who report instances of child abuse immunity in good faith from any liability that might 
otherwise be incurred. 

 
Therefore, School officials have the legal right and responsibility to report all children suspected of physical or 
emotional abuse, maltreatment or neglect to the appropriate authorities. They are authorized to take whatever 
action is necessary to report and protect children while in their custody whenever abuse or neglect is suspected. 
Any School official or employee who has cause to suspect that the death of any child is a result of child abuse 
or maltreatment must report that fact to the appropriate medical examiner or coroner. 

 
School employees and officials should not contact the child’s family or any other person to determine the 
cause of the suspected abuse or maltreatment. It is not the responsibility of the School official or employee to 
prove that the child has been abused or maltreated. The School will cooperate to the extent possible with 
authorized child protective services workers in investigations of alleged child abuse. 
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12. SOCIAL MEDIA POLICY 
 

 

 

12.1 POLICY STATEMENT 
It is important that Brilla have sound practices in place to handle situations involving social media, and create 
a culture of security among employees and students. Emerging online collaboration platforms are fundamentally 
changing the way Schools and individuals communicate, and this policy is designed to offer practical guidance 
for safe, responsible, constructive communications via social media channels for employees and students. 

 
The same principles and guidelines that apply to the activities of employees and students in general, as found 
in the Code of Conduct, apply to employee and student activities in social media channels and any other form 
of online publishing. 

 
Brilla fully respects the legal rights of our employees and students. Yet, it is important to weigh free speech 
and privacy rights against inappropriate communications via social media. In general, what you do on your 
own time is a personal matter. However, activities in or outside of work or School that affect your job or 
student performance, the performance of others, or the School’s interests are a proper focus for School policy. 

 
12.2 DEFINITIONS 

1. Social Media Channels - Blogs, micro-blogs, wikis, social networks (e.g., Facebook, MySpace, 
Twitter, LinkedIn, Instagram, Tumblr, Pinterest, Vine), electronic forums (chat rooms), video 
sharing Web sites (e.g. YouTube), social bookmarking services, user rating services and any other 
online collaboration, sharing or publishing platform, whether accessed through the web, a mobile 
device, text messaging, instant messaging, email or any other existing or emerging communications 
platform. 

 
2. Social Media Account – A personalized presence inside a social networking channel, initiated at will 

by an individual. YouTube, Twitter, Facebook and other social networking channels allow users to 
sign-up for their own social media account, which they can use to collaborate, interact and share 
content and status updates. When a user communicates through a social media account, their 
disclosures are attributed to their User Profile. 

 
3. Social Media Disclosures - Blog posts, blog comments, status updates, text messages, posts via 

email, images, audio recordings, video recordings or any other information made available through a 
social media channel. Social media disclosures are the actual communications a user distributes 
through a social media channel, usually by means of their social media account. 

 
4. External vs. Internal Social Media Channels – External social media channels are social media 

services that do not reside at a domain. Internal social media channels are located at an owned 
domain, require a password to access and are only visible to employees and other approved 
individuals. 

 
5. Tweets and Retweets – A tweet is a 140 character social media disclosure distributed on the Twitter 

micro-blogging service. Retweets are tweets from one Twitter user that are redistributed by another 
Twitter user. Retweets are how information propagates on Twitter. 

 
6. Authorized Personnel – Includes classroom teachers, counselors, Head of Schools, assistant Head of 

Schools, Business Managers, coaches and any other employee designated in writing by the Head of 
School or Board of Trustees. 
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7. Communicate - Means to convey information; includes a one-way communication as well as a 
dialogue between two or more people. A public communication by an employee that is not targeted 
at students (e.g., a posting on the employee’s personal social network page or a blog) is not a 
communication; however, the employee may be subject to the terms of the social media policy. 
Unsolicited contact from a student through electronic means is not a communication. 

 

12.3 OBJECTIVES 
1. Establish practical, reasonable and enforceable guidelines by which our employees and students can 

conduct responsible, constructive social media engagement in both official and unofficial capacities. 
 

2. Promote a safe environment for employees and students to communicate information that is not 
proprietary and outline for employees and students what type of electronic communication is 
permissible. 

 
3. Prepare our employees and students to utilize social media channels to help each other and the 

communities we serve. 
 

4. Protect our employees and students from violating Municipal, State or Federal rules, regulations or 
laws through social media channels. 

 
12.4 GUIDING PRINCIPLES 

1. Teachers and other employees are banned from posting photographs of students or listing students as 
“friends” or “followers” on Social Media Channels and Tweeting or Retweeting to or about students 
through Social Media Channels. All Social Media Disclosures by employees regarding students on 
Social Media Channels are prohibited. An employee is not subject to this prohibition to the extent 
the employee has a pre-existing social or family relationship with the student. For example, an 
employee may have a pre-existing relationship with a niece or nephew, a student who is the child of 
an adult friend, a student who is a friend of the employee’s child, or a student who is a member or 
participant in the same civic, social, recreational, or religious organization. 

 
2. Only a teacher, coach, or other employee who has an extracurricular duty may communicate with 

students through text messaging. The employee may communicate only with students who participate 
in the extracurricular activity over which the employee has responsibility. 

 
3. Only those authorized personnel can use social media to speak on behalf of the School, although 

employees may use social media and Social Media Channels to speak for themselves individually. 
 

4. When you see misrepresentations made about the School by media, analysts, bloggers or other social 
media users, you may certainly use your blog, social networking account, or someone else's to point 
that out. But you may only do so if you follow the terms of this policy. 

 
5. Different Social Media Channels have proper and improper uses. For example, members of social 

networks are expected to read, and when appropriate respond, to questions asked of them from 
another member of their social network. It is important for employees and students to understand 
what is recommended, expected and required when they discuss or relate topics, whether at 
work/School or on their own time. Teachers and other employees may not share information about 
their students in such instances. 

 
6. Teachers and other employees may not have contact with students outside of School-approved email 

or a School webpage. 
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7. Employee communication via School-approved email and webpage shall limit communications to 
matters within the scope of the employee’s professional responsibilities (e.g., for classroom teachers, 
matters relating to class work, homework, and tests). 

 
8. Employees shall not communicate with any student between the hours of 11:30 p.m. and 5:00 a.m., 

except in the case of an emergency. An employee may, however, make public posts to a social 
network site, blog, or similar application at any time. 

 
9. Upon request from administration, an employee will provide the phone number(s), social network 

site(s) via External and Internal Social Media Channels, or other information regarding the 
method(s) of electronic media the employee uses to communicate with any one or more currently- 
enrolled students. 

 
10. Upon written request from a parent, the employee shall discontinue communicating with the parent’s 

minor student through Social Media Channels, whether by email, text messaging, instant messaging, 
or any other form of one-to-one communication. 

 
11. Employees and students are responsible for making sure that their online activities do not interfere 

with their fulfilling their job or study requirements or their commitments to the School. 
 

12. An employee may request an exception from one or more of the limitations above by submitting a 
written request to the Head of School or Board of Trustees. 

 
12.5 PERSONAL USE OF SOCIAL MEDIA 
As role models for the students, employees are responsible for their public conduct even when they are not 
acting as Brilla employees. Employees will be held to the same professional standards in their public use of 
electronic media as they are for any other public conduct. If an employee’s use of electronic media interferes 
with the employee’s ability to effectively perform his or her job duties, the employee is subject to disciplinary 
action, up to and including termination of employment. If an employee wishes to use a social network site 
or similar media for personal purposes, the employee is responsible for maintaining privacy settings 
appropriate to the content. 

 
12.6 ONLINE POSTING POLICY 
The School expects all employees to practice high standards of professionalism and personal ethics when 
utilizing social networking (e.g., Facebook, Twitter, YouTube etc.) or other publicly available (e.g., non- 
password-protected web-based photo album, personal blog, etc.) websites. Employees are required to follow 
the guiding principles of the School’s Social Media Policy. The School reserves the right to fully investigate 
any report of an inappropriate online posting. 

 
12.7 TECHONOLOGY USAGE POLICY 
These policies apply to the use of all computers inside and outside the school premises and staff members are 
expected to follow all of these policies when using Brilla computers and cell phones. These policies apply 
to both laptop computers, desktop computers, and cell phones or tablets that are property of Brilla. 

 
Brilla allows staff to use the school’s computers and cell phones inside and outside the school in order to 

enhance, enrich, and facilitate teaching and administrative duties as well as school communications. The 
school’s computers and cell phones are to be used as a productivity tool for school-related business, curriculum 
enhancement, research, and communications.   Staff members may use the school’s computers 
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and cell phones for limited personal purposes subject to this policy. Staff members shall exercise appropriate 
professional judgment and common sense when using the school’s electronic equipment. 

 
All computers and related equipment and accessories are school property and are provided to staff members 

for a period of time as deemed appropriate by the school’s administration. As a condition of their use of the 
school’s computers, staff members must comply with and agree to all of the following: 

 
• Prior to being issued one of the school’s computers or cell phones, staff members will sign the 

Technology Acceptance Form and agree to all outlined policies. 

• Staff members should NOT attempt to install software or hardware or change the system configuration 
including network settings without prior consultation with Tech Support. This includes installing 
software, modifying the operating system or installed applications, adding additional hardware or 
moving computer systems from their assigned locations. 

• Staff members are expected to protect school computers from damage and theft. 

• Each staff member is monetarily responsible for any hardware damage that occurs off school premises 
and/or software damage (including labor costs). 

• Staff members will not be held responsible for computer problems resulting from regular school- 
related use; however, staff members will be held personally responsible for any problems caused by 
their negligence as deemed by the school’s administration. 

• Staff members will provide access to any computer, equipment, and/or accessories they have been 
assigned upon the school’s request. 

 
12.8 GENERAL COMPUTER USE RULES 
If a staff member has important data on the computer, such as grades, tests or exams, s/he must back it up on 
the network folder as a safety precaution against hard drive failure. 

 
The staff member will not place drinks or food in close proximity to the computer. 

 
In the case of laptops: 

• Extreme temperatures or sudden changes in temperature can damage a laptop. Staff members will NOT 
leave a laptop in an unattended vehicle. 

• When using the laptop, it will be kept it on a flat, solid surface so that air can circulate through it. For 
example, using the laptop while it is directly on a bed can cause damage due to overheating. 

• Since the laptop’s keyboard and touch pad are permanently attached to the rest of the system, hands must 
be clean of lotion, dirt and dust before using them. 

• A staff member will be held personally responsible for any school laptop computers, equipment, and/or 
accessories that are stolen during the time they have been assigned to that staff member. 
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13. SCHOOL PROPERTY 
 

 

 

13.1 CONFIDENTIALITY AND WORK PRODUCT 
The School has and will develop, compile and own certain confidential information, which has great value to 
the School’s work (referred to collectively as “Confidential Information”). The School may disclose 
Confidential Information to the staff member in the course of his/her employment or in the process of 
applying for or commencing employment. Confidential Information includes not only information disclosed 
by the School but also information developed or learned by a staff member during the course of his 
employment with the School. Confidential Information is to be broadly defined, and includes all proprietary 
information which has or could have commercial value or other utility due to its confidentiality in the work 
in which the School is engaged or contemplates engaging or the unauthorized disclosure of which could be 
detrimental to the interests of the School, whether or not such information is identified as Confidential 
Information by the School. Confidential Information includes, but is not limited to, all information concerning 
databases, source code, object code and other computer programs, products, processes, formulae, trade secrets, 
innovations, inventions, specifications, data know-how, formats, marketing plans, business plans, strategies, 
forecasts, unpublished financial statements, budgets, projections, and customer and supplier identities, needs, 
characteristics and agreements. 

 
Employees agree that at all times during or subsequent to employment, they will hold in trust, keep confidential 
and not disclose to any third party or make any use of the Confidential Information, except for the benefit of 
the School and in the course of their employment with the School. Staff members further agree not to cause 
the transmission, removal or transport of Confidential Information from the School’s facilities, without prior 
written approval of the Head of School. 

 
13.2 COPYRIGHTS 
Copyrights, payments and/or royalties that occur as a result of a project of any employee or employees of the 
School remain the property of the School. Brilla may assign copyrights, royalties, or other payments to the 
author, authors, or project participants. 

 
13.3 STAFF BULLETIN BOARDS 
Bulletin boards are reserved for the exclusive use of the School for posting work-related notices or notices 
that must be posted pursuant to local, state and federal law. From time to time, special notices and 
information for employees will be posted by the School on the bulletin boards. Please check the boards 
regularly for these notices. Bulletin boards outside of classrooms are considered student bulletin boards and 
are reserved for the display of appropriate student work and other appropriate content. 

 
13.4 ELECTRONIC RESOURCES POLICY 
In order to ensure that Electronic Resources are used properly by School employees, independent 
contractors, agents and other users, the School has adopted this Electronic Resources Policy. 

 
“Electronic Resources” refers to the School’s computer network, telephone network and related software and 
hardware. Specifically, Electronic Resources, whether owned or leased, include, but are not limited to: host 
computers, file servers, application servers, communication servers, mail servers, fax servers, web servers, 
workstations, stand-alone computers, laptops, software, data files and all internal and external computer and 
communications networks (i.e., internet services and e-mail systems) that may be accessed directly or 
indirectly from the School’s computer network. It also includes all phone systems, telephone units, servers, 
voicemail systems and cell phones, whether owned or leased. From time to time in this Policy, “Users” 
refers to all people, whether School employees or otherwise, to whom the School or Little Bird provides 
Electronic Resources. 
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The Electronic Resources have been made available to the School for the purpose of carrying on School 
business. They are the property of the School. For purposes of this policy, these Electronic Resources are 
referred to, from time to time, as the School’s Electronic Resources. Employees are permitted access to the 
School’s Electronic Resources to assist them in the performance of their job responsibilities, subject to their 
compliance with this Policy. At all times, Users have the responsibility to use the School’s Electronic 
Resources in a professional, ethical and lawful manner. Use of the School’s Electronic Resources is a 
privilege that may be revoked at any time. In addition, violations of this Policy will be taken very seriously 
and may result in disciplinary action, up to and including termination of employment as well as civil and 
criminal liability. 

 
13.5 NO EXPECTATION OF PRIVACY 
The Electronic Resources are made available to employees of the School solely to assist them in the 
performance of their job responsibilities. Users, therefore, should not and do not have an expectation of 
privacy in anything they create, store, send or receive on or with the School’s Electronic Resources. The 
computer system, phone system and related hardware and software should be used solely for business 
purposes, except as otherwise expressly stated in this Policy. All school equipment, systems, and files 
(including personal and deleted) are subject to search and monitoring. 

 
13.6 WAIVER OF PRIVACY RIGHTS 
By using the School’s Electronic Resources, Users expressly waive any right of privacy in anything they 
create, store, send or receive on the computer system, phone system, over the Internet or any other computer 
network or with any other Electronic Resources provided by the School. Users  consent  to  allowing personnel 
of School or their authorized and designated agents, to access and review all files, attachments, websites, 
e-mails, voicemails or any other transmissions or materials that they or others create, store, send or receive on 
the computer, over the Internet or any other School computer network, phone network or equipment. 
Users understand and agree that the School may use human or automated means to monitor the use of the 
Electronic Resources. 

 
13.7 PROHIBITED ACTIVITIES 
13.7.1 Prohibited Uses 

The School’s Electronic Resources are to be used by employees for business purposes and may not be used 
for dissemination or storage of commercial or personal advertisements, solicitations, gambling, internet 
shopping, video or music streaming, online dating, promotions, destructive programs (i.e., viruses or self- 
replicating code), political material or any other unauthorized use. 

 
Material that is fraudulent, harassing, embarrassing, sexually explicit, profane, obscene, intimidating, 
defamatory or otherwise unlawful or inappropriate may not be sent by e-mail or other forms of electronic 
communication (such as IM, newsgroups, chat groups, web browsers or blogs) or accessed, displayed or 
stored on School computers. Employees encountering or receiving this kind of material should immediately 
report the incident to the Head of School or Operations Leader. 

 
Electronic Resources must be used in a manner that does not violate the Family Education Rights and 
Privacy Act that the School is bound to follow. 

 
13.7.2 Misuse of Software 

Without prior written authorization from the School, users may not do any of the following: (1) copy School 
or third-party software for use on their home computers; (2) provide copies of software to any independent 
contractor or to any other third party; (3) modify, revise, transform, recast or adapt any software; (4) reverse- 
engineer, disassemble or decompile any software; (5) download from the Internet or otherwise install software 
on their School workstation, desktop or laptop computer, School-provided cell phone, blackberry or 
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other device. Employees who become aware of any misuse of software or violation of copyright law should 
immediately report the incident to their supervisor. 

 
13.7.3 Communication of Trade Secrets 

Sending, transmitting or otherwise disseminating proprietary data, trade secrets or other confidential 
information of the School or its students, its clients or vendors is strictly prohibited. Unauthorized 
dissemination of this information may result in disciplinary action being taken, up to and including termination 
of employment, in addition to substantial civil liability as well as severe criminal penalties under the Economic 
Espionage Act of 1996. 

 
13.8 PASSWORDS 
13.8.1 Responsibility for Passwords 

Users are responsible for safeguarding their passwords for access to any Electronic Resources. Individual 
passwords should not be printed, stored online or given to others. Users are responsible for all transactions 
made using their passwords. No User is permitted to access any Electronic Resources with another User's 
password or account. 

 
13.8.2 Passwords Do Not Imply Privacy 

The use of passwords to gain access to Electronic Resources or to encode particular files or messages does 
not imply that Users have an expectation of privacy in the material that they create, transmit or receive on 
these Electronic Resources. The network provider has access to all material stored on its Electronic Resources 
regardless of whether that material has been encoded with a particular user's password. 

 
13.9 SECURITY 
13.9.1 Accessing Other Users’ Files 

Users may not alter or copy a file belonging to another User without first obtaining permission from the 
owner of the file. Ability to read, alter or copy a file belonging to another User does not imply permission to 
read, alter or copy that file. Users may not use the School’s Electronic Resources to “snoop” or pry into the 
affairs of other Users by unnecessarily reviewing their files and/or e-mail. 

 
13.9.2 Accessing Other Computers and Networks 

A user's ability to connect to other computer systems through the network, VPN or otherwise does not imply 
a right to connect to those systems or to make use of those systems unless specifically authorized by the 
administrators of those systems. 

 
13.9.3 Security 

Users may not attempt to circumvent the School’s data protection measures or to uncover security loopholes 
or bugs. Users may not gain or attempt to gain unauthorized access to restricted areas or files on the 
computer system. Users should not tamper with any software protections or restrictions placed on computer 
applications, files or directories. Users who engage in this type of activity may be subject to immediate 
termination. 

 
13.9.4 Portable Storage Devices 

Portable storage devices (i.e., flash drives, zip drives, iPods or other storage devices) can be used for 
business purposes only and under the following conditions. Documents stored on a portable storage device 
should be copies of documents that exist in other locations on the School’s network. Nothing should exist 
solely on a portable storage device. 
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Social security numbers, pay data and other confidential personnel information, health records (or any 
information that would violate HIPAA), student records and/or trade secrets or other confidential information 
relating to either the School must never be transported or saved on a portable storage device. 

 
Vendors and visitors may not use a flash drive or other portable storage device on any School network 
computer. 

 
If you lose a portable storage device containing School information, you should notify your supervisor 
immediately. 

 
13.10 VIRUSES 
13.10.1 Virus Detection 

Viruses can cause substantial damage to computer systems. Each user is responsible for taking reasonable 
precautions to ensure that he or she does not introduce viruses to the network. To that end, all material 
received on flash drives, downloaded from the Internet or from computers or networks that do not belong to 
the School or Little Bird must be scanned for viruses and other destructive programs before being placed 
onto the computer system. 

 
13.10.2 Accessing the Internet 

To ensure security and avoid the spread of viruses, Users accessing the Internet through a computer attached 
to the School network must do so through an approved internet firewall. 

 
13.11 ENCRYPTION SOFTWARE 
13.11.1 Use of Encryption Software 

Users may not install or use encryption software on any computers provided by the School without first 
obtaining written permission from the School. Users may not use passwords or encryption keys that are 
unknown to the School. 

 
13.11.2 Export Restrictions 

The federal government has imposed restrictions on export of programs or files containing encryption 
technology (such as e-mail programs that permit encryption of messages and electronic commerce software 
that encodes transactions). Software containing encryption technology is not to be placed on the Internet or 
transmitted in any way outside of the United States without prior written authorization from the School. 

 
13.12 E-MAIL 
13.12.1 E-mail Usage 

The School considers email to be any technology used to transfer business messages. Thus, for purposes of 
this policy, “email” may include text messages, instant messages and e-mail transmitted from smart phones 
or similar devices. Users are responsible for conducting themselves in an ethical and lawful manner when 
using e-mail. When creating e-mail messages, the School expects you to follow the same standards required 
in all written School-related communications. 

 
As with all other School Electronic Resources, the e-mail systems, including the software, servers, work 
stations, School supplied smart phones or other portable devices, and all e-mail accounts maintained on the 
School’s computer systems are the sole property of the School a, and are provided solely for the purpose of 
conducting School-related business. The School retain the right to access, monitor, intercept, review and 
copy any and all e-mail messages composed, transmitted, received or stored with or on School Electronic 
Resources and a User’s use of School Electronic Resources constitutes consent to such. Users, therefore, 
have no expectation of any right of privacy in their use of the School’s e-mail systems. 



Page | 60 Copyright 2014 Little Bird, All Rights Reserved  

Users must understand that e-mail access is provided for the purpose of increasing productivity and not for 
non-business-related activities. That means that the School expects you to use your e-mail account primarily 
for business-related purposes, i.e., to communicate with co-workers, and parents, to research relevant topics 
and to obtain useful information relevant to your work at the School. Whenever possible, non-business- 
related use should be limited to employee meal and break periods. Excessive use of e-mail for personal 
purposes or personal usage that interferes with the performance of your work or the work of other employees 
may subject you to discipline, up to and including termination. The following are specific provisions 
regarding prohibited and authorized use of your School e-mail account: 

 
13.12.2 Prohibited Uses 

Below are some examples of the uses that are prohibited under the e-mail usage policy. This is not intended 
to be an exhaustive list and employees are asked to use their best judgment when using the School’s e-mail 
services. Users shall not use the School’s e-mail services to create, view, save, receive or send material 
related to the following: 

 
• Creating, exchanging, sending, or storing offensive, sexually explicit, profane or obscene messages 

of any kind, including, but not limited to, pornographic material 
 

• Creating, exchanging, sending, or storing e-mail that promotes discrimination or may be harassing or 
offensive on the basis of race, gender, national origin, age, marital status, sexual orientation, religion, 
disability or any other category protected by law 

 
• Creating, exchanging, sending, or storing e-mail that contains a threatening or violent message or is 

intimidating or defamatory 
 

• Creating, exchanging, sending, or storing e-mail that is fraudulent 
 

• Using the School’s time and resources for personal gain 
 

• Stealing, using, or disclosing someone else’s code or password without authorization 
 

• Violating copyright law 
 

• Failing to observe licensing agreements 
 

• Sending or posting messages that defame or slander other individuals 
 

• Sending or posting messages or material that could damage the School’s image or reputation 
 

• Sending or posting messages that disparage another School’s products or services 
 

• Passing off personal views as representing those of the School 
 

• Engaging in any illegal activities 
 

• Exchanging proprietary information, trade secrets or other confidential information, including, but 
not limited to, confidential student or personnel information, to anyone not affiliated with the School 
or Little Bird or with employees who do not have the authority or need to see or receive such 
information 

 
• Creating, forwarding or exchanging SPAM, chain letters, solicitations or advertising 

 
• Users may not, under any circumstances, use “spoofing” or other means to disguise their identities in 

sending e-mail or other electronic communication via bulletin boards, newsgroups or chat groups. 
Without express permission of their supervisors, Users may not send unsolicited (“spamming”) e- 
mails to persons with whom they do not have a prior relationship or bona fide business purpose 
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• Altering a message from another user without his or her permission 
 

• Improperly using someone else's e-mail account as your own 
 

• Opening e-mail from an unknown source without performing a virus scan 
 

• Creating, exchanging, sending, or storing e-mail containing material protected under copyright laws 
 

• Forwarding your School e-mail to your personal internet account (e.g., Yahoo or Hotmail) for usage 
outside of the School. E-mail can be accessed via the School’s webmail account and can be 
forwarded to authorized users 

 
• Do not bcc parties. In the spirit of transparency and openness, it is the School’s policy not to use the 

bcc function 
 
13.13 GUIDELINES FOR AUTHORIZED USE 

• Passwords are your best defense against unauthorized use of your e-mail account. Do not 
compromise your account by giving your password to others or displaying it in public view. 

 
• Users must also understand that any connection to e-mail offers an opportunity for non-authorized 

users to view or access School information. Therefore, it is important that all connections be secure, 
controlled and monitored. 

 
• Avoid sending School-wide messages. E-mail “blasting" can cause a system to slow down and 

affect performance. If you have a School-wide message to deliver, you should send it to your Head 
of School or his or her authorized designee who has access to the "All Staff" e-mail grouping. 

 
• There are very few instances that require you to “reply all.” Respond only to the parties who require 

your response. 
 

• Large e-mail attachments can drastically slow system performance. Attachments that exceed 20 MB 
in size will be removed by the server and not sent. 

 
• Users should take care in addressing e-mail messages so that they reach the desired recipient. Also, 

spelling and grammar should be checked by the e-mail sender before sending the message. 
 

• Subscribing to distribution lists and other forms of e-mail subscription services related to your job 
function is allowed. If the service does not pertain to your job function seek approval from the Head 
of School before signing up. 

 
• E-mail use must not interfere with the performance of your work responsibilities. It is a tool that 

should enhance productivity, not reduce it. 
 

• Only cc those parties who truly need to be on the e-mail. A cc can shame the recipient even if that 
was not the intent. 

 
13.13.1 E-mail Disposal 

Unless directed to the contrary by your supervisor or the Head of School, employees should discard inactive 
e-mail after ninety days. Information subject to federal and/or state laws and regulations governing mandatory 
retention of records and electronic communication may require you to maintain certain files or documents 
for a specified period of time. It is the employee’s responsibility to know which records are subject to 
these conditions and to comply with these laws and regulations. 
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13.13.2 Drafting E-mails 

Because they may appear informal, e-mail messages are sometimes treated like a conversation and are not as 
carefully thought out as a letter or memorandum. Like any other written document, an e-mail message can 
later be used to indicate what an employee knew or felt. You should keep this in mind when creating e-mail 
messages and other documents. Even after you delete an e-mail message or close a computer session, it is 
still recoverable and may remain on the system. 

 
13.13.3 Privileged Attorney-Client Communications 

Confidential e-mail sent from or to in-house counsel or an attorney representing the School should include 
this warning header on each page: “The information contained in this e-mail has been sent by or to an 
attorney and may be confidential and/or legally privileged. It has been sent for the sole use of the intended 
recipient(s). If the reader of this message is not an intended recipient, you are hereby notified that any 
unauthorized review, use, disclosure, dissemination, distribution or copying of this communication or any of 
its contents is strictly prohibited. If you have received this communication in error, please contact the sender 
by reply e-mail and destroy all copies of the original message.” 

 
13.14 MISCELLANEOUS 
Disclaimer for Liability for Use of the Internet: The School is not responsible for material viewed or 
downloaded by users from the Internet. The Internet is a worldwide network of computers that contains 
millions of pages of information, some of which include offensive, sexually explicit and inappropriate 
material.  Users accessing the Internet do so at their own risk. 

 
Compliance with Applicable Laws and Licenses: In their use of the School’s Electronic Resources, users 
must comply with all software licenses/copyrights and all other state, federal and international laws governing 
intellectual property and online activities. Users should not copy and distribute copyrighted material (e.g., 
software, database files, documentation, articles, graphics files and downloaded information) through the e-
mail system or by any other means unless they have confirmed in advance from appropriate sources that the 
School has the right to copy or distribute such material. Failure to observe a copyright may result in 
disciplinary action by the School as well as legal action by the copyright owner. Any questions concerning 
these rights should be directed to the Head of School of the School Operations Leader. 

 
No Additional Rights: This Policy is not intended to and does not grant users any contractual rights. 

 
13.15 VOICEMAIL 
The School’s phone and voicemail system are part of its Electronic Resources and their usage is subject to 
the Electronic Resources Policy set forth in this Handbook. Thus, these systems and the messages transmitted 
and stored on them are and remain at all times the property of the School and/or the provider of the system. 
As a result, voicemail messages are readily accessible to numerous persons. If, during the course of your 
employment, you transmit or record a message on the School’s voicemail system, your messages may 
be subject to the investigation, search and review by others in accordance with this Policy. While the 
School respects the individual privacy of its employees, that privacy does not extend to an employee’s 
work-related conduct or to any use of its technical resources, such as the voicemail system, regardless of 
purpose. 

 
In your outgoing voicemail message you should state your name, title and the name of the School and 
indicate that you will return the call, but you may not include any personal message. 

 
13.16 USE OF EQUIPMENT 
The School believes strongly in providing staff with all of the tools that are needed to succeed. For employees, 
this means that the School will equip employees with a computer, a desk and other materials, as the School 
deems necessary.  All School property including desks, storage areas, work areas, lockers, file 
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cabinets, credenzas, computer systems, office telephones, cellular telephones, modems, facsimile machines, 
duplicating machines and vehicles is provided for School business use. All materials and equipment provided 
to the employee by the School are intended for School-related use only and are the property of the School. 
Except for items clearly intended for staff to use off-premises such as laptop computers, all the School’s 
equipment, materials, and supplies should never leave the School’s premises for employee use without 
the permission of the Head of School or his/her designee. 

 
The School reserves the right, at all times and without prior notice, to inspect and search any and all of its 
property for the purpose of retrieving or protecting its property, for determining whether any policy of the 
School has been violated, when an inspection and investigation is necessary to promote safety in the 
workplace or compliance with state and federal laws, or for any other legitimate business interest. These 
inspections may be conducted during or after business hours and in the presence or absence of the employee. 
By using the School’s property, users expressly waive any right of privacy in anything they create, store, 
send, receive or maintain in School property, including, but not limited to, desks, storage areas, work areas, 
lockers, and file cabinets, facsimile and duplicating machines, vehicles and Electronic Resources. 

 
Employees are expected to properly use and maintain in good working order all School property and 
equipment made available to them to perform their jobs. Employees who lose, steal or misuse the School’s 
property may be personally liable for replacing or fixing the item and may be subject to disciplinary action, 
up to and including termination of employment. 

 
Employees must strictly limit the use of the School’s equipment for non-work-related purposes and such use 
may not interfere with an employee’s duties and responsibilities or violate the School’s policies. 

 
In addition, in order to ensure the safety and security of staff and students, and to protect its legitimate 
interests, including, but not limited to, its interest in protecting confidential student and medical information, 
the School reserves the right to question, inspect or search any staff member or other individual entering or 
leaving the School premises or while on School premises, including any bags, briefcases, carrying cases or 
other items that they may be carrying. Please refer to the School’s safety and security policies for more 
detail. 

 
Employees have no right of privacy as to any information or files maintained in or on the School’s property 
or transmitted through the School networks. For purposes of inspecting, investigating or searching employees' 
files or documents, the School may override any applicable passwords, codes or locks in accordance with the 
best interests of the School, its employees, students, guests or visitors. All bills and other documentation 
related to the use of the School’s equipment or property are the property of the School and may be reviewed 
and used for purposes that the School considers appropriate. 

 
Employees may access only files or documents that they have permission to access. Unauthorized review, 
duplication, dissemination, removal, damage or alteration of files or other property of the School or the 
improper use of information obtained by unauthorized means may be grounds for disciplinary action, up to 
and including termination. 

 
13.17 CARE OF EQUIPMENT 
It is understood that accidents happen, but employees are encouraged to take the best possible care of all the 
School’s property. Whenever equipment or materials are damaged or malfunction, employees should notify 
the School Operations Leader or his/her designee immediately so that the School can address the problem 
quickly.  All items and services purchased through the School remain the property of the School. 

 
Staff must sign an “Acknowledgement of Receipt and Condition” for equipment intended for use off- 
premises when they first take possession of a piece of equipment and when they return it. The School may 
request that staff members return a piece of equipment or submit a piece of equipment for inspection. 
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13.18 USE OF STATIONERY AND MAIL SERVICES 
All engraved or printed School stationery, envelopes and other work materials are for the School’s business 
only. These materials may not be used for personal correspondence or non-business-related matters. When 
signing business letters on the School’s letterhead, the employee's name and title or position must be used. 

 
Employees may send or receive personal mail at their own expense. The mail or package should clearly be 
marked “Personal” in the address line, preferably next to the staff member’s name. If the package is not 
marked personal it may be opened by Brilla staff as items purchased by the school must be opened and 
inspected per the schools Fiscal Policies & Procedures. Employees send and receive packages to the school 
at their own risk and their own expense. Brilla is not responsible for these packages but as a courtesy to staff 
will place them in the designated package receiving area in the staff workroom. Employees will be asked to 
reimburse the cost of postage for non-business-related materials sent through the School’s mail services. 
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14. SCHOOL COMMUNICATIONS 
 

 

 

14.1 COMMUNICATION 
The School believes communications are essential for successful work relationships and environment. Not 
only do you need to stay aware of changes in procedures, policies and general information, you also need to 
communicate your ideas, suggestions, personal goals or problems as they affect your work. 

 
In addition to the exchanges of information and expressions of ideas and attitudes which occur daily, make 
certain you are aware of and utilize all the School' s methods of communication, including this Manual, 
discussions with supervisor, memoranda, staff meetings, newsletters, training sessions, and School e-mail, 
intranet, and employee portal. 

 
You will receive other communication, such as your newsletters and articles, from time to time. We 
encourage you to share this information with your family and friends if needed. 

 
In addition, you may receive letters from the School. There is no regular schedule for distribution of this 
information. The function of each letter is to provide you and your family with interesting news and helpful 
information which will keep you up-to-date on the events here at the School. 

 
14.2 MEDIA AND PUBLIC RELATIONS 
Employees may respond to inquiries from the media on the subject matter and only then in strict compliance 
with media policies set by Brilla in consultation with the Head of School. Calls responding to a press release 
should be forwarded to the contact person listed on the press release. General questions of Brilla services 
may be directed to the appropriate department head. Inquiries regarding any incident or other news report 
should be referred to the office of the Head of School or his/her designee. 

 
14.3 PERSONNEL INQUIRIES 
No one in the School other than the Head of School or his/her designee is authorized to respond either 
verbally or in writing to personnel inquiries of any type about any employee of the School. 

 
14.4 GIFTS AND GRATUITIES 
Employees of Brilla are prohibited from accepting gifts, money or gratuities in any form from persons 
receiving benefits or services from the School or from persons performing services under contract to the 
organization, or otherwise in a position to benefit from an employee action. 

 
If speeches or any consulting services are given by an employee as a representative of Brilla, such donations 
shall be the property of the organization. 

 
See the School Code of Ethics for further restrictions on gifts.  

 
14.5 SOLCITATION 
The School has established rules applicable to all employees to govern solicitation and distribution of written 
material during working time as well as entry onto the premises and work areas. All employees are expected 
to comply strictly with these rules. 

 
1. No employee shall solicit or promote support for any cause or organization during his or her working 

time or during the working time of the employee or employees at whom the solicitation is directed; and 
2. No employee shall distribute or circulate any written or printed material in work areas at any time 

during his or her working time or during the working time of the employee or employees at whom the 
distribution is directed. 
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As used in this policy, “working time” includes all time for which an employee is paid and/or is scheduled to 
be performing services for the School.  This excludes meal or other breaks, rest periods or other times during a 
shift when an employee is not engaged in performing services for the School. 

 
In addition, the School’s Electronic Resources (including computer systems, the School’s Intranet, e-mail, 
phone systems, voicemail, cell phones and blackberries, shall not be used for personal gain or advancement 
of individual views. Utilization of e-mail or other School-provided Electronic Resources for purposes of 
non-business solicitation or for personal gain or the promotion of events and causes is likewise prohibited. 

 
15. SEPARATION 

 
 

 

Except as otherwise specifically provided in a contractual employee’s annual contract, all employees serve at 
the will of the Board of Trustees and its designee. The decision to terminate an employee is vested with the 
School.  An employee may be terminated at any time for any or no reason, with or without “cause.” 

 
For purposes of these policies and procedures, each of the following constitutes “cause” for termination of 
employment: 

 
• Violation of the School’s policies or procedures or safety rules from time to time in effect; 
• Use of corporal punishment; 
• Use or sale of narcotics; 
• Poor performance; 
• Excessive absence; 
• Excessive lateness; 
• Intoxication; theft or dishonesty; 
• Misuse of technology; 
• Fighting; 
• Abusive or foul language; 
• Insubordination; 
• Unauthorized possession, use or sale of alcohol or controlled substances on work premises or during 

working hours; 
• Unauthorized possession, use or sale of weapons, firearms or explosives on work premises; 
• Physical or sexual harassment or demeaning conduct or attitude towards a student, an employee, a 

visitor, or a vendor; or 
• Any other conduct deemed inappropriate by the employee’s manager. 

 
These examples are not exclusive. Discharge decisions for “cause” will be based on an assessment of all 
relevant factors. An employee who is terminated or who resigns is not entitled to compensation for any 
unused vacation days. 

 
Employees should remember that the School is free to terminate an employee's employment at any time for 
any reason or no reason. The behavior listed above illustrates the type of conduct which may result in 
disciplinary action, up to and including termination. The list is not meant to be all inclusive, nor is it 
intended to limit the authority and right of the School to take whatever action it deems in its sole discretion to 
be appropriate. No contract of employment is created by this policy. 

 
15.1 RESIGNATION 
The School will consider you to have voluntarily terminated your employment if you do any of the following: 

 
• Resign 

• Fail to return from an approved leave of absence on the date specified by the School, without 
communicating with the School regarding a legitimate need for additional leave 

• Fail to report to work or call in for three (3) or more consecutive workdays. 
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The School asks that you give at least two (2) weeks’ notice in the event of your resignation. 
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15.2 PHASING-OUT AND ELIMINATION OF POSITIONS 
We carefully create positions for the School. From time to time, it may be necessary to phase out or 
eliminate certain positions previously held established within the School. 

 
15.3 EXIT INTERVIEWS 
Any employee who separates from the School will be asked to participate in an exit interview with the 
Operations Department. The exit interview is used to collect feedback about the employee’s employment 
with the School and any other information that the employee thinks that the School should know. This 
feedback will help the School maintain successful policies and practices and focus on areas that need 
improvement. 

 
15.4 RETURN OF OFFICE MATERIALS 
An employee who is terminated or who resigns must return all office keys, identification, security cards and 
codes, computer, cell phone, parking permit (if applicable) and School-owned materials and supplies in such 
employee’s possession to the Operations Department. No information or copies of information, including 
but in no way limited to files, memos, computer-stored items, lists or other similar information, may be taken 
by such employee without the express written permission of the Head of School or his/her designee. 

 
15.5 CONTINUANCE OF HEALTH INSURANCE UNDER COBRA 
Under the Consolidated Omnibus Budget Reconciliation Act of 1985, better known as COBRA, and New 
York State law if an employee terminates employment with the School, the employee is entitled to continue 
participating in the School’s group health plan for a prescribed period of time, usually 18 months. In certain 
circumstances, such an employee’s divorce or death, the length of coverage period may be longer for 
qualified dependents.  COBRA coverage is not extended to employees terminated for gross misconduct. 

 
If a former employee chooses to continue group benefits under COBRA, the employee must pay the entire 
cost of the applicable premium plus a 2% administrative fee. Coverage will cease if the former employee 
fails to make premium payments as scheduled, becomes covered by another group plan that does not exclude 
pre-existing conditions, or becomes eligible for Medicare. Former employees and dependents who are 
eligible for COBRA will receive information on their right to elect coverage. 

 
For detailed information or questions on COBRA, please contact the School Operations Leader. 

 
15.6 REEMPLOYMENT 
Depending on the circumstances, the School may consider a former employee for re-employment. Such 
applicants are subject to the School's usual pre-employment procedures. To be considered, an applicant must 
have been in good standing at the time of his or her previous termination of employment with the School. 

 
15.7 POST-EMPLOYMENT INQUIRIES 
The School does not respond to oral requests for references.  In the event your employment with the School 
is terminated, either voluntarily or involuntarily, the School will provide only dates of employment, job titles 
and compensation in response to a written request. Your supervisor may be able to provide a reference to 
potential employers only if you have completed and signed a release form. 

 
As an employee of the School, do not under any circumstances respond to any requests for information 
regarding another employee unless it is part of your assigned job responsibilities. If it is not, please forward 
the information request to your supervisor. 
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15.8 UNEMPLOYMENT COMPENSATION 
The School is responsible for Unemployment Compensation as required by the reimbursement provisions for 
not-for-profit organizations in the State of New York. An employee should contact his or her local 
Unemployment Insurance Division to determine eligibility for unemployment benefits. 
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16. SUMMARY 
 

 

 

This handbook is a general guide to the employment policies of the School. Neither this manual, nor any 
benefit plan, is intended to create a contract for any purpose or duration, express or implied.  This Handbook 
is not intended to guarantee employment or any particular conditions of employment, for a fixed period of 
time otherwise, or to restrict the right of the School, or the right of any employee, to terminate the employment 
relationship, at any time, for any reason or for no reason. No administrator, manager or supervisor has 
the authority to enter into a contract of employment with you – express or implied – that changes or alters 
the at-will employment relationship. Only the Head of School, as a designee of the Board of Trustees, has 
the authority to enter into an employment agreement that alters the at-will employment relationship and 
any such agreement must be in writing and signed by the Head of School or his/her designee. 

 
Benefit plans offered by the School are defined in legal documents such as insurance contracts and/or 
Summary Plan Descriptions (SPDs). If you enroll in benefits and a question arises about the nature and 
extent of plan benefits or there is a conflict in language, the formal language of the plan documents (or, 
where applicable, state and local laws and regulations) govern and not the informal wording of this Handbook. 
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ACKNOWLEDGEMENT OF RECEIPT OF EMPLOYEE MANUAL 
 

 

I have received a copy of the School’s Employee Manual. 
 

I acknowledge my obligation to read and understand its contents. 
 

I understand that it is my responsibility to acquaint myself with the contents of this Manual, that this 
Handbook is not a contract of employment for any purpose or for any specified duration and that my 
employment with the School is “at-will,” meaning that either the School or I may terminate my employment 
at any time, with or without notice and with or without reason, unless I have a written contract signed by the 
Board of Trustees or their designee. I further understand that no other communication from the School shall 
constitute a contract of employment for any specified duration or alter the “at-will” nature of employment. I 
hereby agree to abide by the rules, regulations and policies of the School. 

 
This Handbook supersedes any previous employee manuals or handbooks that may have been issued by the 
School. 

 
I agree to comply with all School policies and procedures contained within this Manual. 

 
I understand and acknowledge that I have read and am required to read and agree to comply with the 
School’s Anti-Harassment Policy, the School’s Policy against Sexual Harassment, the School’s Code of 
Ethics and the School’s Complaint Procedure. 

 
I understand and acknowledge that, if I have any questions concerning this Manual or do not understand any 
of its contents, I should contact the Little Bird Human Resources Department. 

 
 
 
 

  

Employee Name (Print) Employee Signature 
 
 
 

 

Date 
 

Employee Note: You are required to sign this form and return it to the School’s operations associate. If you 
are reviewing this Manual via the Internet, please print this page, sign and date it, and return it to the 
Operations Leader. 

 
 

Thank you. 
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Response 12 Partner Organizations 
 
(a) Partner Information 
 
N/A - no partner organizations. 
 
In our Letter of Intent, we listed Highbridge Community Development Corporation (HCDC) and 
Highbridge Voices after school program as our two partner organizations. The original plan was to 
lease space in a new facility HCDC is building that will also serve as the new home for Highbridge 
Voices. Unfortunately, we could not reach a financial agreement and therefore we will no longer 
officially be partnering with either group. However, we remain strongly supportive of one another’s 
respective missions. Brilla is grateful to both organizaitons for alerting us to the great need that 
exists in this community and for continuing to support us in our community outreach efforts.  
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Response 12 Partner Organizations 
 
(b) Partner Commitment 
 
Not applicable 
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Response 13 Governance 
 

 
(a) Education Corporation Board Roles and Responsibilities 
 
Our founding board understands full well the responsibility of governing a public charter 
school.  The board will have a performance contract with the Board of Trustees of SUNY 
that provides the school with the autonomy to design and operate its programs in 
exchange for accountability for results, namely academic performance, organizational 
viability and fiscal soundness.  The board’s roles and responsibilities include: 
 
• Establishing the school’s mission and school design. 
• Ensuring adequate resources for implementation of the school program. 
• Recruiting, hiring, evaluating, and holding to account the CMO. 
• Participating in the selection of new school leaders. 
• Approving major policies and regularly reviewing and revising them as necessary. 
• Preparing for and attending board and committee meetings. 
• Making informed decisions to support the success of the school. 
• Monitoring program implementation  
• Compliance with the charter agreement, laws / regulations, and CMO contract. 
• Facilitating long term strategic planning. 
• Recruiting and orienting new board members and assessing board performance. 
• Participating as appropriate in the complaint and discipline process. 
• Enhancing the school’s public standing. 
 
The qualifications to serve on the Brilla College Prep Board of Directors will include: 
• Be at least 18 years of age. 
• Belief in and support of the mission and design of the school. 
• The expectation that all children can and will achieve academic excellence. 
• Demonstrated understanding of board duties. 
• Willingness to attend board / committee meetings and volunteer for board work. 
• Capacity to examine performance data, financials and management reports to 

make decisions in the best interest of the school 
• Experience and expertise in a relevant field, such as:  

Education 
Business/Management 
Finance/Accounting 
Law 
Government 
Personnel 
Marketing/Public Relations 
Fundraising 
Community Relations / Organizing 
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The Board will delegate authority for the day-to-day operations of the school to the 
CMO, who will oversee all operations of the school and report directly to the Board.   
The board will establish measurable annual performance goals, conduct annual 
evaluations of the CMO, and ultimately hold the CMO accountable.  The Board will 
clearly communicate its reporting requirements to the CMO, including content, format 
and frequency of data. Minimum reporting requirements are listed below: 

   
• Monthly reports including enrollment, attendance, discipline, and compliance. 
• Monthly financial reports including: 
              o  Budget vs. Actual report with projections for the operating and capital budget 
              o  Balance Sheet 
              o  Statement of Cash Flows 
              o  Cash Flow projections as needed 
              o  Federal grant reports as needed 
• Monthly reports on student academic performance including: 
             o  Head of School update 
             o  NWEA scores (when available) 
             o  Summary of STEP testing (when administered) 
             o  Summary of internal assessment outcome measures (when administered)  
 
For further analysis of how Brilla’s Board will monitor the school’s performance and hold 
the CMO accountable for this performance, please see the following sections, sub-
sections, and attachments of the Seton Education Partners Business Plan: 
 
• Section VI: Network Management  
 CMO Performance and Evaluation 
 Performance Management 
 Programmatic Audits 
 Surveys 
• Section VII: Human Capital 
 Evaluation Process of Key Personnel 
• Section VIII: Financial Plan 
 Financial Oversight Responsibilities 
 
(b) Education Corporation Board Design 
 
The founding Board of Directors for Brilla Pax and Caritas is composed of five of the 
same Directors who founded the flagship Brilla College Prep, plus additional new board 
members. (All Brilla schools have the same Board of Directors.) Cognizant of the great 
demand for high performing charter schools all across New York City, the Brilla Board 
always envisioned founding a network of multiple schools if the first Brilla proved to be 
effective. Pleased with the academic progress and positive impact the first Brilla had on 
students, the Brilla Board voted to seek a second charter to open a second elementary 
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school in the Bronx in 2017-18. Having successfully launched this second elementary 
campus of Brilla (and Brilla’s first middle school campus), the Brilla Board voted to apply 
to launch two more Brilla K-8 schools in 2020-21. 
 
Recognizing the added complexity of effectively governing multiple schools, the Board 
decided it was in the best interest of both the current and planned school to hire a CMO 
to ensure proper oversight and management of the schools. Effective July 1, 2017, the 
Board hired Seton Education Partners to be the Brilla Schools Network CMO due to the 
organization’s intimate knowledge of the school model, leadership in launching the first 
school, and overall urban school expertise. The Board requires separate budgets and 
reports on each school to maintain full transparency into the health of each individual 
school’s academics, finances, and culture, allowing them to assess each school 
separately.  
 
The Brilla Board membership has only modestly changed since the flagship school 
opened in 2013, demonstrating the Board’s deep commitment to the vision and mission 
of Brilla College Prep. Because the Board has functioned remarkably well (as evidenced 
by consistent board quorum, stable membership, strong academic results, healthy 
finances, and a remarkable positive school culture), the Brilla Board has chosen to adopt 
the same by-laws for Brilla Pax and Caritas that the Board adopted for Brilla Mott Haven 
and Brilla Veritas. The Brilla Board hopes to achieve consistency in effective governance 
across all schools.  
 
As noted in our by-laws, the board will have at least five members and include the 
following officer positions: Chair, Secretary and Treasurer. To eliminate any possible 
conflict of interest, the positions of Chair or Treasurer cannot be held by a Board 
member who is also affiliated with the CMO. Board members will serve staggered three-
year terms and will have the ability to be re-elected. The Board will meet monthly at the 
school; the agenda will be developed by the Chair in consultation with the Executive 
Director and will include a written or oral report by the Superintendent, a financial 
report and opportunity for public comments. The Board will operate as a whole and may 
appoint sub-committees as needed to carry out its work.  For example, a committee led 
by the Treasurer will regularly scrutinize the school’s budget and financial management 
practices and report on fiscal soundness to the board.  Committees will have a job 
description that clearly describes any delegation of authority by the full Board and a 
committee chair appointed by the Board Chair.  Minutes will be taken at all board and 
committee meetings, copies of which will be posted on our website and archived in the 
school office.  
 
With the addition of Seton Education Partners as CMO, the Brilla Board has delegated to 
the CMO the responsibility for the daily oversight and management of the schools. The 
Board will hold the CMO accountable for each school’s performance through consistent 
reporting and communication with the Executive Director. The CMO will have hiring 
power over the Executive Director, who in turn will have hiring power over the 
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Superintendent. If the schools are not performing to the Board’s satisfaction, the Board 
can recommend changes to the Superintendent and Executive Director positions. 
However, these decisions will rest with the CMO. Ultimately, if the Brilla Board decides 
the CMO is not making the right decisions for the health and long-term viability of the 
Brilla network, then the Board will terminate its contract with the CMO and seek an 
alternative management structure. 
 
Recruitment, Orientation and Training: The board will not have any representative or ex-
officio positions that need to be filled once the charter is approved.  As needed the 
board will recruit and vote on the appointment of new members who demonstrate 
adequate qualifications and commitment and to maintain and add to a diverse 
membership, broad stakeholder representation, and range of expertise.  All new 
Directors will receive orientation materials, including a copy of the charter, a board 
member job description and committee descriptions, previous board meeting minutes 
and dashboards, and major polices. The board will undertake ongoing governance 
training to ensure all members have a common vision of the Board’s roles and 
responsibilities and best practices. 
 
(c) Stakeholder Participation 
The Board will encourage parent and staff input into the governance of the school.  
Board meetings will adhere to the Open Meeting Law and include an opportunity for 
public comment, and surveys of parents and staff will be used as part of school 
oversight and the Superintendent and Executive Director performance.  The Board has 
enacted and will continue to publicize a complaint policy that contains a clear process 
for bringing issues to the attention of the Board and for the Board to respond in a timely 
fashion.  Board members will also regularly visit the school and attend school 
community events.  Additionally, a representative of the school’s Family Involvement 
Committee (FIC) is annually invited to give a presentation on the school’s strengths and 
weaknesses from the parent perspective.  This gives the board a critical perspective on 
the school and an opportunity to ask questions first hand on this important 
constituency. Additionally, staff and parents are invited to participate in annual surveys 
administered by the Board and the Superintendent. Lastly, both the Superintendent and 
the Network Executive Director will continue to undergo 360 reviews as part of their 
annual performance evaluations, which will consider input provided by staff and 
parents. 



Brilla College Prep at Highbridge – Charter Application January, 2016 
 

Response 13d - 1 

 
 
 

BYLAWS 
OF 

BRILLA COLLEGE PREPARATORY CHARTER SCHOOL 
 

A New York Education Corporation 
 
 

ARTICLE I 
NAME 

 
 Section 1.1 Name.  The name of this corporation is Brilla College Preparatory Charter 
School (the “Corporation”).  
 

ARTICLE II 
PURPOSE 

 
 Section 2.1 Purpose.  The Corporation has been organized as set forth in the 
Provisional Charter.  The Corporation will take no action that is inconsistent with the Provisional 
Charter or these Bylaws. 
 

ARTICLE III 
OFFICE 

 
 Section 3.1 Offices. The Corporation’s principal office shall be located at 320 Park 
Avenue, Suite 2500, New York, NY 10022.  The Board (as defined in Section 4.1 below) may 
change the location of the Corporation’s principal office. 
 

ARTICLE IV 
BOARD OF TRUSTEES 

 
 Section 4.1 Powers.  Subject to any limitations in the Articles of Incorporation, all 
powers and activities of the Corporation shall be exercised and managed by the Board of 
Trustees of the Corporation (the “Board”).  Trustees shall have no power as individual trustees 
and shall act only as members of the Board.  
 
 Section 4.2 Number of Trustees.  The authorized number of trustees shall be not less 
than five (5), with the exact number of authorized trustees to be fixed by the Board from time 
to time.  No more than forty (40) percent of the trustees may be affiliated with any other single 
entity, other than another charter school education corporation.  No more than two (2) 
trustees may be affiliated with a not-for-profit charter management organization (“CMO”) that 
contracts with the Corporation.  In order for two (2) trustees to be affiliated with a not-for-
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profit CMO, the minimum size of the education corporation board must be seven (7), and in 
order for one (1) trustee to be so affiliated the minimum size of the board must be six (6).   
 

Section 4.3 Term of Office.  Each trustee shall be elected for a term of three (3) years 
and shall hold office until a successor has been elected and qualified. New Board members may 
be elected at any time to fill vacancies.  If a Board member is elected at a time other than the 
annual meeting, his or her three (3) year term shall be calculated starting from the date of the 
most recent annual meeting. 
 
 Section 4.4 Resignation.  A trustee may resign at any time by giving written notice to 
the Chair of the Board or the Secretary.  Any resignation shall take effect upon receipt of notice 
or at any later time specified in that notice.  Unless otherwise specified in the notice of 
resignation, affirmative acceptance of the resignation shall not be necessary to make it 
effective.  If the resignation specifies a later effective date, a successor may be elected prior to 
such effective date to take office when the resignation becomes effective. 
 

Section 4.5 Removal.  A trustee may be removed from office for cause at any time by 
a vote of a majority of the entire Board, upon notice and in a manner consistent with the New 
York Education Law.   
 

Section 4.6 Vacancies.  A vacancy in the Board shall be deemed to exist in the event 
that the actual number of trustees is less than the authorized number for any reason.  The 
Board may declare vacant the office of any trustee who has been declared of unsound mind by 
a final order of court or has been convicted of a felony or who refuses to act.  If any trustee 
shall fail to attend three (3) consecutive meetings without excuse accepted as satisfactory by 
the Board, he or she shall be deemed to have resigned, and the vacancy shall be filled.  
Vacancies on the Board may be filled by approval of the Board or, if the number of trustees 
then in office is less than a quorum, by (a) unanimous written consent of the trustees then in 
office, (b) a vote of a majority of the trustees then in office at a meeting called in accordance 
with Sections 6.3 and 6.4, or (3) a sole remaining trustee.  Each trustee elected or appointed to 
fill a vacancy shall hold office for the unexpired portion of the term, or until his or her death, 
resignation, or removal from office. 
 

Section 4.7 Compensation of Trustees.  Trustees shall not receive any compensation 
for their services as trustees or for any other goods or services.  Trustees shall not accept gifts 
in excess of seventy-five dollars ($75) from any individual or entity in any way related to the 
school operated by the corporation.  The Board may authorize the advance or reimbursement 
to a trustee of actual reasonable expenses incurred in carrying out his or her duties as a trustee. 

 
Section 4.8 Standing Committees.  The Board may create standing committees of no 

less than three (3) trustees, elected by a majority of the entire Board, to focus on particular 
aspects of the operation of the Corporation, and such committees by resolution may have all of 
the authority of the Board except as set forth in Section 4.9.  The Board may designate one (1) 
or more trustees as alternate members of any Board Committee, who may replace any absent 
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member or members at any meeting of such committee.  These Board Committees may include 
a finance committee to focus on accounting for revenues and expenditures, an audit committee 
to ensure a proper audit of the Corporation’s finances on an annual basis, and a compensation 
committee to focus on the salaries and benefits received by employees to ensure 
competitiveness, reasonability, and fairness.  If the number of trustees exceeds five (5), the 
Board may elect an executive committee of no less than five (5) trustees. 
 
Section 4.9 Committee Powers.  No committee shall have authority as to the following 
matters: 

(a) The submission to members of any action requiring members' approval under this 
chapter. 

(b) The filling of vacancies in the Board or in any committee. 
(c) The fixing of compensation of the trustees for serving on the Board or on any 

committee. 
(d) The amendment or repeal of the By-laws or the adoption of new by-laws. 
(e) The amendment or repeal of any resolution of the Board which by its terms shall not 

be so amendable or repealable. 
 

Section 4.10 Advisory Committees.  The Board may create one (1) or more Advisory 
Committees, each consisting of two (2) or more trustees, non-trustees or a combination of 
trustees and non-trustees.  Appointments to any Advisory Committee shall be by approval of 
the Board of Trustees.  Advisory Committees may not exercise the authority of the Board to 
make decisions on behalf of the Corporation.  Advisory Committees shall be restricted to 
making recommendations to the Board or Board Committees and implementing Board or Board 
Committee decisions and policies under the supervision and control of the Board or Board 
Committee.   

 
 Section 4.10 Advisory Board.  The Board may create an advisory board, consisting of 
persons who are not officers of the Corporation or members of the Board, to serve at the 
pleasure of the Board and to report its findings and recommendations, and to carry on such 
activities (as requested by the Board) on subjects of interest to the Board in which the 
members of such an advisory board have a particular expertise or capability.  The appointment 
of members of such an advisory board requires Board approval.  Any such advisory board, to 
the extent provided in the resolution of the Board, shall act only in an advisory capacity to the 
Board, shall have no legal authority to act for the Corporation and shall be clearly titled and 
held out as the “advisory board.” 
 

ARTICLE V 
MEETINGS 

 
 Section 5.1 Annual Meeting.  An annual meeting of the Board shall be held each year 
on a date to be specified by the Board and will coincide with one (1) of the regular meetings. 
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Section 5.2 Regular Meetings.  When the Corporation’s public school is operating, 
serving enrolled students and receiving public funds for such operation, regular meetings of the 
Board shall be held each month at a the school.  
 
 Section 5.3 Quorum and Voting.  A majority of the total number of authorized 
trustees shall constitute a quorum for the transaction of business.  The vote of a majority of the 
trustees present at a meeting at which a quorum is present shall be the act of the Board. Except 
as otherwise provided in these Bylaws or in the Provisional Charter of this Corporation, or by 
law, no business shall be considered by the Board at any meeting at which a quorum is not 
present, and the only motion which the Chair of the Board shall entertain at such meeting is a 
motion to adjourn.  
 

Section 5.4 Video Participation in Meetings.  Trustees may participate in a meeting 
through use of video screen communication.  Participation in a meeting through use of video 
screen communication constitutes presence in person at that meeting so long as all members 
participating in the meeting are able to see and hear one another, and each video site has been 
publicly noticed in accordance with the New York Open Meetings Law such that the public may 
attend at each video site. 
 
 Section 5.5 Special Meetings.  A Special Meeting shall be held at any time called by 
the Chair of the Board, or in the Chair of the Board’s absence by the senior trustee, on written 
request of three (3) trustees.  Seniority shall be according to the order in which the trustees are 
named in the Provisional Charter or subsequently elected. 
 

Section 5.6 Notice of Meetings.  (a) Notice of all meetings of the Board shall be 
mailed to all trustees at least five (5) days but not more than ten (10) days prior to the date set 
for such meeting to the usual address of every trustee.  Notice thereof shall state the time and 
place of the meeting and, in the case of a special meeting, the purpose or purposes for holding 
such meeting and the trustee(s) who called for the special meeting.  In accordance with the 
New York Open Meetings Law, if a Board meeting is scheduled at least one (1) week in advance, 
notice of its time and place shall be given to the news media and conspicuously posted in one 
(1) or more public locations at least 72 hours before the meeting.  If a meeting is scheduled less 
than one (1) week in advance, notice of the time and place of the meeting shall be given to the 
news media, to the extent practicable, and shall be conspicuously posted in one (1) or more 
public locations at a reasonable time before the meeting. 
 (b) Notice of a meeting need not be given to a trustee who signs a waiver of notice or 
written consent to holding the meeting or an approval of the minutes of the meeting, whether 
before or after the meeting, or attends the meeting without protest prior to the meeting or at 
its commencement, of the lack of notice.  The Secretary shall incorporate all such waivers, 
consents and approvals into the minutes of the meeting. 
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ARTICLE VI 
CERTAIN MATTERS 

 
Section 6.1 Board-Approved Policies.  The Board may adopt additional governance 

and management policies as it deems appropriate. 
 

Section 6.2 Executive Compensation Review.  The Board (or a Board Committee) shall 
review any compensation packages (including all benefits) of the Head of School and the two 
(2) other highest paid employees.  The Board shall approve such compensation only after 
determining that the compensation is just and reasonable.  This review and approval shall occur 
annually, as well as when such employee or officer is hired, when the term of employment of 
such employee or officer is renewed or extended, and when the compensation of such 
employee or officer is modified, unless the modification applies to substantially all of the 
employees of the Corporation. 

 
Section 6.3 CMO Restrictions.  If a person affiliated with Brilla’s charter management 

organization (“CMO”) serves on the Board, the following restrictions shall apply: 
a) termination of the contract with the not-for-profit CMO shall constitute cause for 

removal of such person(s) from the Board, and upon such termination such person(s) 
may be removed from the Board by vote of the Board provided there is a quorum of at 
least a majority of the entire Board present at the meeting;  

b) such person(s) shall not hold the offices of Board Chair or Treasurer;  
c) when the Board has proper grounds to go into executive session pursuant to the Open 

Meetings Law (POL §105), and the Board is to discuss or vote upon an issue related to 
the not-for-profit CMO or the personnel of such organization, the Board may, after such 
person(s) has had an opportunity to fully address the Board, continue such executive 
session outside of the presence of such person(s); and, 

d) such person(s) shall disclose the affiliation with the CMO each time an issue before the 
Board involves the CMO, and such persons shall not vote on any matter involving the 
CMO. 

 
ARTICLE VII 
OFFICERS 

 
 Section 7.1 Officers.  The officers of the Corporation shall be a Chair of the Board, a 
Secretary, and a Treasurer.  The Chair of the Board must be a trustee.  The Corporation may 
also have such other officers as may be determined by the Board.  One (1) person may hold two 
(2) or more offices, except that neither the Secretary nor the Treasurer may serve concurrently 
as the Chair of the Board. 
 
 Section 7.2 Election and Term.  The officers of the Corporation shall be elected by the 
Board at an annual meeting and shall serve at the pleasure of the Board. 
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Section 7.3 Chair of the Board. The Chair of the Board shall, if present, preside at all 
meetings of the Board, and shall exercise and perform such other powers and duties as may be 
prescribed by these Bylaws or the Board. 
   
 Section 7.4 Secretary.  The Secretary shall keep or cause to be kept a full and 
complete record of the proceedings of the Board and its committees, shall give or cause to be 
given notice of all Board meetings as required by law or these Bylaws, and in general shall 
exercise and perform such other powers and duties as may be prescribed by these Bylaws or 
the Board.   
 
 Section 7.5 Treasurer.  The Treasurer shall be the chief financial officer of the 
Corporation.  The Treasurer shall keep and maintain, or cause to be kept and maintained, 
adequate and correct books and records of account.  The Treasurer shall send or cause to be 
given to the trustees such financial statements and reports as are required to be given by law, 
and as may be prescribed by these Bylaws or the Board.  The books of account shall be open to 
inspection by any trustee upon request at all reasonable times.  The Treasurer shall deposit, or 
cause to be deposited, all money and other valuables in the name and to the credit of the 
Corporation with such depositories as designated by the Board, shall disburse or cause to be 
disbursed the Corporation’s funds as ordered by the Board, shall render to the Board, upon 
request, an account of the Treasurer’s transactions as Treasurer and of the financial condition 
of the Corporation, and shall exercise and perform such other powers and duties as may be 
prescribed by these Bylaws or the Board. 
 
 Section 7.6 Resignation.  An officer may resign at any time by giving written notice to 
the Corporation.  Any resignation shall take effect upon receipt of notice or at any later time 
specified in that notice.  Unless otherwise specified in the notice of resignation, affirmative 
acceptance of the resignation shall not be necessary to make it effective.  Any resignation is 
without prejudice to the contract or other rights, if any, of the Corporation in respect of the 
officer. 
 

Section 7.7 Removal.  Officers may be removed from office by the Board, consistent 
with the trustee removal procedures in these Bylaws.  
 
 Section 7.8 Vacancies.  A vacancy in any office for any reason shall be filled by the 
Board. 
 

ARTICLE VIII 
INDEMNIFICATION 

 
 Section 8.1 Definitions.  For purposes of this Article, “Agent” means any person who 
is or was a trustee, officer, employee or other agent of the Corporation, or is or was serving at 
the request of the Corporation as a trustee, officer, employee or other agent of another foreign 
or domestic corporation, partnership, joint venture, trust or other enterprise; “Proceeding” 
means any threatened, pending or completed action or proceeding, whether civil, criminal, 
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administrative or investigative; and “Expenses” includes, without limitation, attorneys’ fees and 
any expenses incurred in establishing a right to indemnification under Section 8.2 of this Article. 
 

Section 8.2 Right to Indemnity.  The Corporation may, to the fullest extent permitted 
by law, indemnify any person who was or is a party or is threatened to be made a party to any 
Proceeding by reason of the fact that such person is or was an Agent of the Corporation, against 
Expenses, judgments, fines, settlements and other amounts actually and reasonably incurred in 
connection with the Proceeding if the person acted in good faith, for a purpose the person 
reasonably believed was in the best interest of the Corporation, and the person had no 
reasonable cause to believe the person’s conduct was unlawful. 

Section 8.3 Approval of Indemnity.  On written request to the Board by any Agent 
seeking indemnification, to the extent that the Agent has been successful on the merits, the 
Board shall promptly authorize indemnification in accordance with law.  Otherwise, the Board 
shall promptly determine, by a majority vote of a quorum consisting of trustees who are not 
parties to the Proceeding, whether, in the specific case, the Agent has met the applicable 
standard of conduct stated, and, if so, may authorize indemnification to the extent permitted 
thereby. 

 Section 8.4 Advancing Expenses.  The Board may authorize the advance of Expenses 
incurred by or on behalf of an Agent of the Corporation in defending any Proceeding before the 
final disposition of such Proceeding, if the Board finds that: 
 

(a) the requested advances are reasonable in amount under the circumstances; and 
 
(b) before any advance is made, the Agent submits a written undertaking 

satisfactory to the Board, in its sole discretion, to repay the advance unless it is 
ultimately determined that the Agent is entitled to indemnification for the 
Expenses under this Article.  

 
Section 8.5 Insurance.  The Board shall have the power to purchase and maintain 

insurance on behalf of any Agent against any liability asserted against or incurred by the Agent 
in such capacity or arising out of the Agent’s status as such, whether or not the Corporation 
would have the power to indemnify the Agent against such liability under this Article. 
 

ARTICLE IX 
FISCAL YEAR AND REPORTING OBLIGATIONS 

 
Section 9.1 Fiscal Year.  The fiscal year of the Corporation shall begin on July 1 and 

end on June 30. 
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ARTICLE X 

GIFTS, GRANTS, CONTRACTS, INVESTMENTS 
 

Section 10.1 Gifts.  The Board may accept on behalf of the Corporation any 
contribution, gift, bequest or devise for the general purposes or for any specific purpose of the 
Corporation.  The Corporation shall retain complete control and discretion over the use of all 
contributions it receives. 
 
 Section 10.2 Grants.  The Board shall exercise itself, or delegate, subject to its 
supervision, control over grants, contributions, and other financial assistance provided by the 
Corporation, including, without limitation, fiscal sponsorship relationships. 
 
 Section 10.3 Contracts.  The Board may authorize any officer(s) or agent(s), in the 
name of and on behalf of the Corporation, to enter into any contract or execute any 
instrument.  Any such authority may be general or confined to specific instances, or otherwise 
limited.  Consistent with actions by the Board, the Chair of the Board is authorized to execute 
such instruments on behalf of the Corporation. 
 
 Section 10.4 Payment of Money.  Unless otherwise determined by the Board, all 
checks, drafts or other orders for payment of money out of the funds of the Corporation and all 
notes or other evidences of indebtedness of the Corporation may be signed on behalf of the 
Corporation by the Treasurer. 

 Section 10.5 Deposits.  The funds of the Corporation not otherwise employed, 
including any amounts in any reserve fund, shall be deposited from time to time to the order of 
the Corporation in such banks, trust companies or other depositories as the Board may select. 
 
 Section 10.6 Investments.  In investing, reinvesting, purchasing, acquiring, exchanging, 
selling and managing the Corporation’s investments, other than assets which are directly 
related to the Corporation’s public or charitable programs, the Board shall avoid speculation, 
looking instead to the permanent disposition of the funds, considering the probable income, as 
well as the probable safety of the Corporation’s capital.  No investment violates this Section 
where it conforms to provisions authorizing the investment contained in an instrument or 
agreement pursuant to which the assets were contributed to the Corporation. 
 

ARTICLE XI 
CONFLICTS OF INTEREST 

 
Section 1.1. PurposeAmong the purposes of the conflicts of interest policy or code of 

ethics is to protect the Corporation’s interest when it is contemplating entering into a 
transaction or arrangement that might benefit the private interest of an officer or trustee of the 
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