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MISSION STATEMENT

The mission of the New York Center for Autism Charter School (NYCACS) Bronx is to provide individualized,
scientifically based educational services to children with Autism Spectrum Disorder (ASD). The NYCACS Bronx
educational program will promote the achievement of high educational standards and the full intellectual, social,
physical and emotional potential of each student. NYCACS Bronx will also extend educational programming
beyond the school’'s walls through organized outreach, training, consultation and support for students’ families,
and offer ongoing professional development opportunities to NYCACS Bronx staff and educators in NYC and the
surrounding area.

KEY DESIGN ELEMENTS

NYCACS Bronx will provide inividualized, scientifically based educational services to 32 students on the severe to
moderate end of the autism spectrum. The school will serve elementary school students ages 5-12 years in an
ungraded environment with, at most times, a 1:1 staffing ratio. The school's emphasis will be on delivering a
functionality-focused curriculum that prioritizes critical life skills in a variety of domains including self care,
perscnal safety, language and socialization, thereby ensuring the greatest likelihood of independence and
community engagement by the time students reach adulthood.

SCHEDULE

Proposed Number of 210 - Proposed Daily Beginning
School Days per Year: . and Ending of School Day:
Additional Schedule Information {optional):

8:45am-2:45pm

ACADEMIC PROGRAM

The New York Center for Autism Charter School Bronx will share the mission, curriculum and program design
developed and refined by its predecessor and partner school, the New York Center Autism Charter School (East
Harlem}. NYCACS Bronx will serve as a comprehensive educational program for children who are diaghosed with
autism spectrum disorder and are on the severe to moderate end of the spectrum. It will duplicate the design
elements of NYCACS (East Harlem}, while also creating a culture that responds to and is shaped by the local
community.

The school will offer students an intensive instructional ratio (1:1) that allows for the delivery of individualized
instruction; use of a well-rounded, functional curriculum to facilitate progress in critical skill areas; and
mechanisms for data collection and analysis to ensure that learning is taking place and, if not, to allow for timely
and focused problem solving. The school will serve ages 5-12 years in an ungraded setting,with a maximun
enrollment of 32 students during the first charter period.

The school will offer families an open door policy; clinic and planning meetings that allow parents to watch
instruction and participate in problem soclving and decision-making; home focused visits to help families address
issues and challenges in the home and community; and parent/caregiver workshops and training.

The school will offer its staff a positive and collaborative culture that strives to maximize skill acquisition for each
student; opportunities for ongoing learning and growth; and a staffing structure that ensures thorough in-vivo
training and ongoing support.

In addition, NYCACS Bronx will work to develop partnerships with organizations in the local community to raise
awareness and disseminate information to educators and parents outside the school.
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MANAGEMENT STRUCTURE

The management structure at NYCACS Bronx will be modelled after the proven structure in place at NYCACS (East
Harlem), Instructional leadership will e provided by an Executive Director, a Head of School, Clinical Superviors
who oversee clinical and instructional practices for approximately three classrooms each, and 8 classrooms, each
of which is staffed by a highly qualified Special EducationTeacher, a Lead Instructor and two Instructors, resulting
in a staffing ratio of 4:1:3 (Students:Teacher:instructors). At full enrollment, the Instructional leadership will be
supported by a Chief Financial Officer, a Business Manager, an Office Manager, an Executive Adminstrative
Assisstant, and a Special Education Compliance Specialist. The Executive Director, CFQ, Business Manager,
Executive Administrative Assistant, and Compliance Specialist will be split between NYCACS Bronx and NYCACS
{East Harlem).

ROLE OF CMO OR PARTNER(S)

NYCACS Bronx will partner with NYCACS (East Harlem). Leadership and adminstrative staff will be shared across
both schools. NYCACS Bronx will benefit from the academic and clinical expertise of its partner school, in
particular, the superb leadership experience of NYCACS (East Harlem)'s Executive Director. Shared administrative
staff will leverage the experience of NYCACS (East Harlem) in operating a charter school with excellent results in
both finance and administration.

SCHOOL FACILITY PLANS

NYCACS Bronx seeks to co-locate in a public school building in the South Bronx, specifically C8D 7 or CSD 8.
NYCACS Bronx will need 8 classrooms, a space in which to create a "life skills center" for teaching activities of daily
living, 2-3 small break-out rooms to use with students experiencing behavioral challenges, office space, a
conference space for meetings and training, and, depending on the availability of the host school's gymnasium,
space in which to create an adapted gym.

Discussions with facility representatives are on going.
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R-01 COMMUNITY NEED AND PROPOSED SCHOOL IMPACT
(A) COMMUNITY DESCRIPTION AND NEED

DESCRIPTION OF COMMUNITY

The number of individuals with autism has skyrocketed. According to the Center for Disease Control
(CDC), the number of children diagnosed with autism is 1 in 68. A diagnosis of autism can be a significant
emotional and financial hardship for a family. These children face significant challenges learning and
demonstrating even basic skills, and may exhibit behavior that makes instruction difficult without the
right supports and expertise. Unfortunately, appropriate educational services are few and far between -
particularly for those more severely affected. With an NYCACS (East Harlem) waitlist that averages 70
families each year for typically only 1-2 openings (maximum), we need to do more.

The New York Center for Autism Charter School (NYCACS) Bronx seeks to co-locate in in a public school
building in either Community School District 7 or 9 in the Bronx. Both communities are among the
poorest in the city. Academic proficiency rates for the two districts are also among the lowest. Both
report 10% of their students as homeless, the second highest percentage in the city. Compounding
these challenges, both districts have a smaller share of teachers with more than three years experience
or with advanced degrees as compared to citywide averages.

For children with autism, educational options are even more limited, and the impact of the issues
referenced above is compounded, given the specific training, expertise, and support required to
effectively educate children on the autism spectrum. While it is difficult to access specific data related to
the profoundly affected population that NYCACS Bronx intends to serve, many of the families we spoke
with referenced the dearth of services within the borough, and the fact that many children are bussed
outside of the borough for appropriate educational services. Lizette Hernandez, founder of the
Bronxchester Challenger League (a weekend baseball program for children with autism) states on her
website (http://www.bronxchesterchallengerleague.com/), “The Bronx is one of the most underserved

boroughs in New York City, especially for individuals on the spectrum. Most families must travel outside
of the Bronx to find services and programs for their loved ones.” The Advocates for Children of New York
website (http://www.advocatesforchildren.org/) offers a resource sheet that lists 51 approved and non-

approved non-public programs for children with ASD. Of these 51 schools, only one (1) is located in the
Bronx.

COMMUNITY DEMOGRAPHICS

CHARTER SCHOOL
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RO1TA COMMUNITY DEMOGRAPHICS DISTRICT 7, DISTRICT 9, DISTRICT 75
(CITYWIDE SPECIAL EDUCATION)
Source: New York State School Report Card (2014-2015)

Community School Community School | City Wide NYC Special | City Wide NYC Public
District 7 District 9 Schools District 75 Schools (All)
Number of Students 18,863 34,879 22,537 1,041,851
o . .
% American Indian/ 0% 0% 1% 1%
Alaskan
% Black or
African American 27% 30% 38% 28%
% Hispanic or Latino 70% 67% 40% 41%
% Asian or Native
Hawaiian/ Other Pacific 1% 1% 7% 16%
Islander
% White 1% 1% 14% 14%
% Multiracial 0% 0% 0% 1%
% Limited English o o o o
Proficient Students 18% 23% 20% 14%
o .
7 Students with 24% 22% 98% 21%
Disabilities
% Economically o o o o
Disadvantaged Students 92% 91% 66% 73%

Community School District 7 encompasses the geographic areas of the South Bronx, bordered by Grand
Concourse on the West, Morrisania on the North, and Woodside on the East.

Community School District 9 is situated immediately north and west of CSD 7, bordered by the Harlem
River on the West, Tremont and Mt Hope on the North, Highbridge, Grand Concourse, and Claremont on
the East, and Morrisania on the South.

NYC’s District 75 is the citywide district or organizational unit serving the city’s more involved students
across disabilities. District 75 reports citywide data on student demographics. These citywide data are
not broken down to ascertain the number of students with autism, in particular severe to moderate
degrees of autism, or their demographics.

As can be seen from the table above, CSD 7 and CSD 9, both of which report 97% of their students as
Black or Hispanic/Latino (compared to 69% citywide), are similar in that they are both dealing with
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challenging demographics that exceed those experienced citywide. Of all students in CSD 7 and 9, 18%
and 28%, respectively, are Limited English Proficient, compared to 14% citywide; 24% and 22%,
respectively, are students with disabilities, compared to 21% citywide; and 92% and 91%, respectively,
are economically disadvantaged (determined by eligibility for Free or Reduced Public Lunches), as
compared to 73% citywide.

Similarly, 2014-2015 NYSED Report Cards for students assessed in grades 3-8 indicate that both districts
are performing well below citywide performance numbers. Only 11% and 13% of CSD 7 and 9 students,
respectively, scored as proficient (Levels 3 and 4 combined) in English Language Arts, significantly below
the citywide level of 36%. CSD7 and 9 scored at 14% and 17% proficient, respectively, in mathematics,
far below the citywide level of 43%.

In April 2015, the NYC Schools Chancellor announced the opening of 41 new Nest and Horizon classes
for high functioning students with autism. NYCACS applauds the Chancellor for creating new learning
opportunities for these children. However, there are many students who are too severely challenged for
these new options. It remains the case that there is a huge need for high quality, scientifically based
programs for students on the severe to moderate end of the autism spectrum.

STUDENT POPULATION

The latest census website indicates that as of 2014, the total population of the Bronx is almost
1,500,000, 25.5% of which is children under the age of 18. Following the 1 in 68 incidence of children
with autism estimated by the CDC, that means that over 5,000 children in the Bronx are diagnosed with
autism. As of 2014, the District 75 directory indicated that there are only 37 schools in the Bronx with
ratios appropriate for students in the moderate to profoundly affected end of the autism spectrum (i.e.,
6:1:1 ratio classrooms). There are no other public school options. While parsing out specifics on students
served within the D75 umbrella (given that they serve a variety of disabilities and functioning levels) it
seems clear that the autism population is significantly underserved in the Bronx.

It is the intention of NYCACS Bronx to offer moderately to profoundly affected students with autism and
their families the option of a charter school that builds on the groundbreaking and exceptional 10-year
track record of NYCACS (East Harlem). NYCACS Bronx is committed to providing effective research-based
educational programming to its students, as well as support and training for their family members and
caregivers.

According to the Diagnostic and Statistical Manual of Mental Disorders (DSM-5), autism spectrum
disorder is characterized by persistent deficits in social communication and social interaction, as well as
restricted, repetitive patterns of behavior, interests, or activities. This disorder can be severely
debilitating without effective and intensive treatment, and significantly impacts not only the individual,
but also his/her family. A diagnosis of autism may bring with it severe sleeping issues, food selectivity,
and challenging behavior that can make even the most basic level of community participation (e.g.,
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going to the playground or grocery store) difficult or impossible. Although the exact cause of autism is
still unclear, it is known to be a neurologically based disorder, with differences in biochemistry and brain
structure noted in some individuals on the autism spectrum. The exact effects of these abnormalities are
not known. It is likely that there are unidentified subtypes of autism, each with a different etiology.
However, given that such etiologies have not yet been established, autism must still be identified and
treated behaviorally. NYCACS Bronx will employ only those science-based educational and treatment
strategies empirically demonstrated to be effective with this population.

The majority of individuals with autism will continue to require a high level of individualized education
and support for the duration of their educational career. Despite their significant deficits, research has
demonstrated that these individuals:

1. Are able to learn new skills, including the social, navigational, and production skills
required for work as well as, for some, more basic life and self care skills, and

2. Benefit from teaching and treatment strategies based upon the principles of applied
behavior analysis.

It is the intention of NYCACS Bronx during subsequent Charter periods to continue to provide
appropriate education and treatment to its students as they move into adolescence and young
adulthood by extending its age ceiling to 21 years old and expanding programming to meet the needs of
this older age group.

RATIONALE FOR SELECTING COMMUNITY

Over the last three years, an average of 29% of the families who have applied to the NYC Autism Charter
School (located in East Harlem) reside in the Bronx. In the most recent lottery (2015-2016), 33% of
applicants were Bronx residents, and 16% of families currently attending the NYC Autism Charter School
reside in the Bronx. The school narrowed in on Bronx Community School Districts 7 and 9 as they were
identified, with input from the NYC DOE, as communities lacking in appropriate educational options for
children with autism.

PERFORMANCE OF LOCAL SCHOOLS IN MEETING NEED

Students diagnosed with severe to moderate autism in the target district(s) are served by the NYC DOE
centralized District 75 program in classes typically with a 6:1:1, 8:1:1, or 12:1:1 (student: teacher:
paraprofessional) staffing ratio. Organizational structure, curriculum, assessment and staff development
determinations tend to be centralized and relatively uniform across program sites. Parental
involvement typically takes the form of participation in IEP meetings and Back to School nights, but
seldom allows for the hands on family training so critical for the generalization of skills from school to
home and community. NYCACS recently completed a two year Dissemination Grant through which key
staff worked with three D75 autism sites, one of which was in the Bronx. In a needs assessment
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conducted at the beginning of the project, administrators, teachers and paraprofessionals identified a
need for additional training in autism, applied-behavior-analytic teaching strategies, using data to
inform instruction, and managing challenging behaviors. In providing these services, the project staff
found that teachers and paraprofessionals had to contend with constraints that included insufficient
staffing ratios, a curriculum that was not fully functional, insufficient professional support, and
inadequate time for teacher training and collaboration. These factors not only underscore the need for
more options to improve service to students on the severe end of the autism spectrum but, through
NYCACS's collaborative support of D75 in this grant, the school's commitment and experience in working
to address this need.

HOW NYCACS BRONX WILL PROVIDE A NEEDED ALTERNATIVE FOR THE
COMMUNITY

NYCACS Bronx will serve as a comprehensive educational program for children diagnosed with autism
spectrum disorder. It will duplicate all design elements of the NYCACS (East Harlem), while also creating
a culture that responds to and is shaped by the local community. The school’s educational program will
promote the achievement of high educational standards and the full intellectual, social, physical and
emotional potential of each student. It will extend educational programming beyond the school’s walls
through organized training and support for students’ families.

Some of the key design elements to be carried over include the following:

Students
An intensive instructional staffing ratio (1:1 in most classrooms) that allows for the delivery of
individualized and differentiated instruction
Use of a well-rounded, functional curriculum to facilitate progress in critical skill areas
Mechanisms for data collection and analysis to ensure that learning is taking place and, if not,
to allow for timely and focused problem solving

Families
An open door policy
Clinic and planning meetings that allow parents to watch instruction and participate in
problem-solving and decision-making
Home visits to help families address issues and challenges in the home and community
Parent/caregiver workshops and training

Staff
A positive and collaborative culture that strives to maximize skill acquisition for each student
Opportunities for ongoing learning and growth, both internally (e.g., 10 professional
development days annually, bi-monthly staff meetings, opportunities to present at workshops
and conferences), and via tuition assistance for related education credits

(B) PROGRAMMATIC IMPACT

NYCAUTISM
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NYCACS Bronx will influence city schools by replicating a model program that provides research-based
educational services exclusively for children (and eventually adolescents and young adults) with autism.
The success of NYCACS Bronx, like NYCACS (East Harlem), will demonstrate that ABA (Applied Behavior
Analysis)-based educational services can be delivered effectively to students with autism within an
appropriately designed public school environment. NYCACS Bronx will provide outreach and professional
development opportunities for educators within the district and in surrounding communities, and will

invite other district school personnel to observe school activities.

ANALYSIS OF EXISTING EDUCATIONAL OPTIONS AND GRADES SERVED
AVAILABLE TO TARGET POPULATION

Fo1B EXISTING EDUCATIONAL OPTIONS AND GRADES SERVED

AVAILAB 'O TARGET POPULATION
Total Number of Elementary Middle High Serving Ta.rget
Schools Population

Comrgitiziités;hool 1 18 8 15 0
Comn;ilj;?:ztsgchool 67 32 18 17 0
coymeenmiars |
et B
CharltDeigt?‘icgo;Is in 22 14 4 4 0

Char'l;ei;t?icaogols in 10 16 3 1 0

*Not Available

Community School District 7 has 18 elementary schools, 8 middle schools, and 15 high schools serving
18,863 students. Beginning in 2012 these schools became un-zoned, so as to offer parents flexibility in
choosing a school for their children. All District 7 schools offer expanded social services to students and
their families. The district is also home to 22 Charter Schools, 14 of which serve elementary school
students; 4 serve middle school students; and 4 serve high school students. These Charter Schools give
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preference to District 7 students, but serve students from other districts as well. No Charter Schools
serve the NYCACS Bronx target population of severely involved students with autism.

Community School District 9 has 32 elementary schools, 18 middle schools and 17 high schools serving
34,879 students. It is home to 10 Charter Schools: 6 elementary or elementary/middle schools; 3 middle
schools; and 1 high school. These Charter Schools give preference to District 9 students, but serve
students from other districts as well. No Charter Schools serve the NYCACS Bronx target population of
severely involved students with autism.

NYC’s District 75 is the citywide organizational unit serving the city’s more involved students across
disabilities. There are 15 District 75 satellite programs co-located in CSD 7. These schools serve students
with a range of disabilities who reside in CSD 7 and neighboring districts.

There are 7 District 75 programs housed in District 9 schools, 5 of which are co-located and 1 of which is
a self-contained special education school. As in District 7, the District 75 schools serve a range of
students with disabilities that reside in CSD 9 and neighboring districts.

Districts 7 and 9 report the number and performance on the NYS English Language Assessment (ELA)
and Math assessments of students across disabilities that reside in their district. For students whose
IEPs so indicate (more seriously disabled), the districts report performance on the New York State
Alternate Assessment (NYSAA). These data encompass students with disabilities across classifications,
placements, and types of service received. The data include students residing in the districts but not
necessarily served by the districts.

District 75 reports citywide data on student demographics and their performance on the National
Assessment of Educational Progress (NAEP), but not their performance on the NYSAA. The citywide data
is not broken down to ascertain the number of students with autism or their performance. Student
demographics and district of service versus residence are not available for this subgroup.

As mentioned above, there seems to be only one non-public program in the Bronx designed for children
on the autism spectrum.

Data on the performance of students on the severe to moderate end of the autism spectrum are not
available, either by district or citywide. It is, therefore, not possible to make a meaningful comparison,
either by demographics or performance, to the student population NYCACS Bronx will serve--ungraded
students ages 5-12 on the severe to moderate end of the autism spectrum.

ANALYSIS OF IMPACT OF ENROLLMENT PLAN ON THE ENROLLMENT AND
VIABILITY OF PUBLIC AND NONPUBLIC SCHOOLS
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At its maximum enrollment, NYCACS Bronx will serve 32 students, initially ages 5-12, with the
anticipation of serving ages 5-21 by Charter period 3. The size of the school is deliberately small so as to
allow for optimal individualization, staff support and supervision, and parent involvement and training.
Its enrollment will not have an adverse impact on the enrollment of other public or nonpublic schools.

ANALYSIS OF THE PROVISION OF NOVEL APPROACHES TO THOSE
CURRENTLY IN PLACE IN THE COMMUNITY

NYCACS and NYCACS Bronx are modeled after those programs considered best practice in the field of
autism education. NYCACS continues to look to other well-regarded behavioral programs (e.g., Alpine
Learning Group, Princeton Child Development Institute) for program design enhancements. Upon review
of best practices by senior staff and NYCACS Board members, the following shared characteristics were
noted in such programs:

They tend to remain small

They tend to serve students beginning at age 3 all the way to 21. While serving a preschool
population is not possible for NYCACS, having students enter at the youngest end of the age
range is considered optimal for ensuring the best possible outcomes

They offer very dense teacher: student ratios, usually 1:1, at least until adolescence

They utilize the principles of applied behavior analysis to inform instruction, with at least one
(typically more than one) Board Certified Behavior Analyst in a leadership position

They emphasize a high level of accountability through data collection along with frequent,
ongoing analysis

They involve families to the greatest extent possible

They design and utilize their own curriculum, continually tailored to meet individual student
needs

NYCACS Bronx will implement these same practices. The school’s internal research and ongoing data
analysis as well as external, scientifically based research will inform its practices.

NYCACS Bronx will broaden its impact by extending its educational programming beyond the school’s
walls through organized training and support for students’ families and by offering ongoing professional
development opportunities to NYCACS Bronx staff as well as educators in in the local community and
the surrounding NYC area. In addition, the school will work to develop partnerships with organizations
in the local community to raise awareness and disseminate information to educators and parents
outside the school.

(C) FISCAL IMPACT
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5-YEAR FISCAL IMPACT REPORT

Largest Enroliment District: NYC CHANCELLOR'S OFFICE

Other Districut

Total General
Fund Operating

Enrollment Revenue (SPED | Total Funding to Projected Impact
. . - ¢ Budget for NYC L,
Operational Year (Number of Per Pupil Rate Per Pupil Aid Funding, Food Charter School CHANCELLOR'S (% of District’s
Students) Service, Grants, from District Total Budget)
Etc.) OFFICE School
District
Year 1 (2017-18) 8 91, 645 733,160 - 733,160 27,600,000,000 0.003%
Year 2 (2018-19) 16 91,645 1,466,320 - 1,466,320 27,600,000,000 0.005%
Year 3 (2019-20) 24 91,645 2,199,480 - 2,199,480 27,600,000,000 0.008%
Year 4 (2020-21) 32 91,645 2,932,640 - 2,932,640 27,600,000,000 0.011%
Year 5 (2021-22) 32 91,645 2,932,640 - 2,932,640 27,600,000,000 0.011%
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R-02 ADDRESSING THE NEED

(A) MISSION

The mission of the New York Center for Autism Charter School (NYCACS) Bronx is to provide
individualized, scientifically based educational services to children with Autism Spectrum Disorder (ASD).
The NYCACS Bronx educational program will promote the achievement of high educational standards
and the full intellectual, social, physical and emotional potential of each student. NYCACS Bronx will also
extend educational programming beyond the school’s walls through organized outreach, training,
consultation and support for students’ families, and offer ongoing professional development
opportunities to NYCACS Bronx staff and educators in NYC and the surrounding area.

(B) KEY DESIGN ELEMENTS

NYCACS Bronx will replicate elements of the highly effective instructional program of NYCACS and will
provide students diagnosed with autism, all of whom are at risk for academic failure, with a
comprehensive program of academic and support services based on the principles of applied behavior
analysis (ABA).

The educational philosophy and programming of NYCACS Bronx will align with the school’s mission.
The philosophy:

Is focused on the treatment of individual students

Recognizes the centrality of the environment in shaping behavior

Includes the use of the scientific method (observation, collection and recording of data, use of
data to structure treatment or interventions)

Assumes that progress can be achieved by every student

Teaching strategies based upon the principles of ABA are the educational standard for individuals with
autism. As defined in the seminal article, “Some Current Dimensions of Applied Behavior Analysis” by
Baer, Wolf, and Risley (1968), “applied behavior analysis is the science in which procedures derived from
the principles of behavior are systematically applied to improve socially significant behavior to a
meaningful degree and to demonstrate experimentally that the procedures employed were responsible
for the improvement in behavior.” It includes the identification of functional relationships between
behavior and environmental variables, and uses direct observation and measurement of behavior to
assess progress.

According to the philosophy of ABA, all people respond to their environment and, as a result, behavior
can be affected by changes in that environment. The manipulation of antecedents (events occurring
before behavior) and consequences (events occurring after behavior such as reinforcement) can
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produce behavior change and learning. Thus, individuals can learn to engage in higher levels of pro-
social behavior and lower levels of dangerous, socially inappropriate, or challenging behavior as a result
of planned antecedent and consequent adjustments. NYCACS Bronx will employ these principles in
providing instruction and treatment to the individuals it serves.

The educational philosophy of NYCACS Bronx will also emphasize the use of small classroom
environments and optimal staff-student ratios to promote intensive, individualized instruction designed
to deal specifically with autism-related issues (e.g., excessive difficulties with attention or the need for
numerous repeated learning opportunities to acquire skills). To ensure that each student receives an
effective, personalized education, NYCACS Bronx will deliver its services via specialized teaching teams
comprised primarily of certified special education teachers and highly trained instructors in a ratio
determined by educational need and contained within student Individualized Education Plans (IEPs).

From the time a student enters the school at age 5, his/her skill set (strengths and deficits across all
curricular domains), learning style, level of independence, and rate of acquisition is closely monitored
through objective data collection and analysis. This ongoing analysis, shared regularly with parents and
annually with the entire CSE team, allows for decision-making related to appropriateness of instructional
ratio, classroom placement, and educational setting.

For most students, small group instruction will increase over time within the 1:1 classroom model in an
effort to promote independence and allow for more practice of the skills required for success in future
settings. This shift is determined primarily by a student’s ability to benefit from such instruction. A small
subset of students may, at some point, demonstrate skills that would indicate readiness to benefit from
an alternate, less restrictive school environment.

These skills include the following:

Low to zero rates of challenging behavior or behavior that might be disruptive to themselves
or the classroom environment (e.g., vocal stereotypy)

An ability to understand language concepts that are at or close to age-level with reasonable
fluency

An ability to communicate effectively and with reasonable fluency

A relatively quick rate of acquisition, particularly with respect to academic requirements

An understanding of contingencies (e.g., first...then...)

An understanding of motivational systems that involve delayed access to a tangible
item/activity

An ability to learn in a group and by observing peers

Finally, the NYCACS Bronx educational philosophy holds that families are an integral part of the
students' education, and that parental involvement is a highly desired element of the school’s programs.
While no action will be taken against parents, or children of parents, who do not choose to participate,
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NYCACS Bronx will implement a variety of initiatives and activities that address the needs of students
and their families during and beyond the school day, including:

Clinic meetings in which family members participate with Clinical staff in reviewing, problem-
solving, and enhancing educational programming

Scheduled observations that allow parents to observe specific educational activities, some of
which may take place off-site in the community

Access to Home and Family Consultation (see description below) conducted by NYCACS Bronx
personnel and/or visits by parents to NYCACS Bronx to develop specific skill acquisition and
behavior reduction programs that improve quality of life for the child and the family outside of
the school setting

Annual planning meetings in which longer term future goals are discussed

Family education workshops

Assistance with referrals to community resources

Transition planning for students moving to less restrictive settings or alternative placements
Sibling support and training as needed

Consequently, comprehensive services will be an integral part of the NYCACS Bronx program. These
services facilitate the home-school collaboration, which is an important characteristic of NYCACS Bronx
and contributes to the development and maintenance of a school culture focused on the needs of the
family.

Home and Family Consultation is one of the services NYCACS Bronx will offer to families. It has several
goals:

For parents to acquire skills necessary to promote more successful interactions with their
child(ren)

For the student to display stimulus generalization across settings (i.e., from school to home)

For the student to be able to learn new functional skills in the home and community

For NYCACS Bronx staff to identify, in conjunction with parents, additional targets to address
during the school day that will assist with life at home or in the community

Each participating NYCACS Bronx family will attend scheduled meetings with a designated family
consultant throughout the period in which the family has a child enrolled in the program. These visits
will target skills areas that are agreed upon by both family members and school personnel, and will take
place at an agreed upon location (e.g., home, school, community). The family consultants function under
the direct supervision of the student’s Clinical Supervisor, who may intermittently participate in home
consults.

The family consultant offers assistance to families in identifying relevant goals to address in the
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home. In addition, the consultant offers to work with family members to ensure generalization of skills
being targeted in school that may be of social relevance in the home setting. The family consultant
offers to teach family members or care providers how to identify relevant goals, collect data and
implement teaching programs or behavior reductive procedures to increase skills and address
challenging behavior within the home and community. Any instruction focused on within the NYCACS
Bronx home consultation program will be developed and supervised by the NYCACS Bronx family
consultant and implemented by parents or caregivers.

Through the implementation of individualized teaching programs, students can acquire a variety of skills
in the home. Skills may include, but are not limited to, following independent activity schedules,
participating in cooperative leisure activities with other family members, completing chores, and
performing age-appropriate self-care skills (e.g., brushing teeth). Students can also acquire skills that
allow them to participate in community activities, such as shopping, going to the doctor, getting a
haircut, eating in a restaurant, and going to a movie with family members. Eating, sleeping, and toileting
issues may also be addressed. As determined by need and parental interest, home visits may be
conducted during the school day for a fixed period of time in order to better address specific issues of
concern.

NYCACS Bronx will extend services to others relevant to the student and family. For example, workshops
may be offered to family friends and extended family members to help them gain a better
understanding of autism and how to more effectively interact with individuals diagnosed with ASD.
Siblings of NYCACS Bronx students will be provided with opportunities to participate in NYCACS Bronx
sibling activities. Participation in such activities/events is at the discretion of the family and is voluntary.
Each family’s need for support and education will be continually assessed.

(C) 5% DISTRICTS

Although there are a high percentage of charter schools serving students in CSDs 7 and 9, there are no
charter schools designed to serve children on the moderate to severe end of the autism spectrum. The
school will have a significant educational benefit to the students expected to attend, as evidenced by
the following:

NYCACS Bronx will serve a high need, underserved, growing population-- students on the
severe to moderate end of the Autism Spectrum

It will provide intensive, individualized, data driven instruction using proven methodology and
a functional curriculum

It will provide 1:1 and small group instruction in the context of a 4:1:3 (students: teacher:
instructors) classroom staffing ratio

It will provide a comprehensive training and support program to parents in the form of clinics,
focused classroom observations, home and community consultations
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It will provide in-depth professional development and hand-on supervisory support to its
teachers and instructors

It will extend educational programing beyond the school’s walls through organized outreach,
training, and consultation to educators and autism service providers in the broader
community

It will develop community partnerships will local business and organizations, providing autism
awareness while simultaneously providing community based learning opportunities for its
students

It will provide a public school enrollment option of a caliber of comprehensiveness and quality
not otherwise available in the New York City public schools, with the exception of the
founding NYCACS (East Harlem).

(D) DRAFT ACCOUNTABILITY PLAN

Please see Attachment R-02d — Accountability Plan
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R-02D ACCOUNTABILITY PLAN

NYC AUTISM CHARTER SCHOOL (BRONX)
Accountability Plan

For the Accountability Period 2017-2022
ACADEMIC GOALS

GOAL I: ENGLISH LANGUAGE ARTS

Goal: Not Applicable as written for school population (students with severe to moderate degrees of
Autism Spectrum Disorder.) See Goal VIII: Optional Academic Goals below

Absolute Measures

Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

Comparative Measures

Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

Growth Measures

Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

GOAL Il: MATHEMATICS

Goal: Not Applicable as written for school population (students with severe to moderate degrees of
Autism Spectrum Disorder.) See Goal VIII: Optional Academic Goals below

Absolute Measures

Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

Comparative Measures
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Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

Growth Measures

Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

GOAL IlI: SCIENCE

Goal: Not Applicable as written for school population (students with severe to moderate degrees of
Autism Spectrum Disorder.) See Goal VIII: Optional Academic Goals below

Absolute Measures

Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

Comparative Measures

Elementary/Middle School — Goal VIII: Optional Academic Goals below
High School — Not Applicable: School does not serve High School age students

GOAL IV: SOCIAL STUDIES

Goal: Not Applicable: School does not serve High School age students

Absolute Measures

High School — Not Applicable: School does not serve High School age students

Comparative Measures

High School—Not Applicable: School does not serve High School age students

GOAL V: NCLB

Goal: NYCACS Bronx will make Adequate Yearly Progress.

Absolute Measures
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Under the state’s NCLB accountability system, NYCACS Bronx will be in good standing: the
state has not identified the school as a Focus School nor determined that it has met the
criteria to be identified as a local assistance plan school.

GOAL VI: HIGH SCHOOL GRADUATION

Goal: Not Applicable: School does not serve High School age students

GOAL VII: COLLEGE PREPARATION (Only For College Prep High Schools)
Goal: Not Applicable: School does not serve High School age students

GOAL VIII: OPTIONAL ACADEMIC GOAL(S)

Goal 1: NYCACS Bronx students will demonstrate mastery of objectives set forth in their Individualized
Educational Programs (IEP).

Absolute Measures

Each year, within their own abilities, at least 75% of students will master a minimum of 85% of
the objectives (e.g., skill acquisition and behavior reduction) set forth in their IEPs.

Goal 2: NYCACS Bronx students will demonstrate increased annual progress of linguistic and functional
behaviors as measured by individually administered assessments.

Absolute Measures

Each year, within their own abilities, 85% of NYCACS Bronx students will demonstrate
increased performance as measured by the Verbal Behavior-Milestones Assessment and
Placement Program (VB-MAPP) by Sundberg, the Assessment of Functional Living Skills (AFLS)
by Partington and Mueller, or the Vineland Adaptive Behavior Scales by Sparrow, Ball and
Partington.

Goal 3: NYCACS Bronx students will complete New York State Alternate Assessment (NYSAA) data folios
in the subjects required by their age/grade equivalent.

Within their own abilities, 75% of NYCACS Bronx students assessed using the NYSAA will score
at level 3 or 4 in required subject areas.
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Goal 4: In any five-year period, NYCACS Bronx will seek to move at least 5% of its students from their
NYCACS Bronx classroom placement to a less restrictive educational setting.

ORGANIZATIONAL AND OTHER NON-ACADEMIC GOALS

GOAL I: OPTIONAL NON-ACADEMIC STUDENT GOAL(S)

Goal: None

GOAL II: OPTIONAL ORGANIZATIONAL GOAL(S)

Goal 1: A Human Rights Committee will judge NYCACS Bronx programs and procedures as respecting the
human rights of each individual student.

Absolute Measures

Two times per year a Human Rights Committee consisting of non-NYCACS professionals from
various disciplines (e.g., education, law, medicine) will meet and review intervention
procedures and complete detailed assessments to evaluate each program in terms of
respecting the individual rights of students.

Members of the Human Rights Committee will respond, “yes” to at least 90% of assessment
items requested for each Behavior Intervention Plan reviewed. Any “no” responses will be
followed by immediate and documented modifications.

Evidence of parental consent will be demonstrated for 100% of Behavior Intervention Plans
reviewed.

Goal 2: NYCACS Bronx families will be encouraged to be actively involved in their children’s education
program and to gain a broader understanding of autism-related issues and how best to address them. ™!

Absolute Measures

Of those parents who voluntarily choose to participate, 85% will participate in a minimum of
10 hours of individualized parent training focused on school, home, and/or community
learning.

Goal 3: NYCACS Bronx Teachers and Instructors will demonstrate proficiency in interventions and
terminology related to applied behavior analysis.

! No action will be taken against parents, or children of parents, who choose not to participate.
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Absolute Measures

Pre- and post-test measures of staff understanding of concepts presented within training
segments will show a minimum of 80% accuracy and/or at least a 20% gain from pre- to post-
test for each staff member.

Of staff in attendance, 90% will provide satisfactory written summaries of key learning points
for targeted staff development meetings held over the course of the school year.

Data from annual staff evaluations will indicate proficiency in teaching techniques and
satisfactory execution of job requirements.

Goal 4: NYCACS Bronx will extend its educational practices beyond the school’s walls.
Absolute Measures

A minimum of 5 professional observation visits will be conducted each year during which
professionals from outside of NYCACS Bronx will have the opportunity to hear a description of
the NYCACS Bronx education model and observe students receiving instruction in their
classrooms, shared space, or community based instruction sites.

An internship program will be established and an intern will be placed in each of NYCACS
Bronx classrooms each year. The number of internship placements will grow concurrently with
additional classrooms. Interns will be provided both didactic and hands-on training related to
autism and how the principles of applied behavior analysis are used to educate students with
autism. Pre- and post-test measures will show understanding of concepts and staff
observation will assess skill mastery.

NYCACS Bronx will provide one hour per month of group and/or individual supervision as well
as supervised independent fieldwork for staff seeking board certification in behavior analysis
(BCBA).

Goal 5: NYCACS Bronx will expand its autism expertise outreach efforts.

Absolute Measures
A minimum of 3 outreach efforts will be conducted annually within the local
community. These efforts will be aimed at increasing awareness of autism and providing a
basic understanding of its complexities.
NYCACS Bronx staff will present annually at a minimum of 1 local, national or international

conference sharing research and/or best practice strategies to educate students with autism.

Goal 6: Parents will judge the NYCACS Bronx program as effective.
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Absolute Measures

Of those parents who voluntarily choose to participate, at least 85% will rate the NYCACS
Bronx education program as effective in the annual NYCACS Program Effectiveness Survey.

Of those parents who choose to complete surveys after an instruction focused parent-training
session, at least 85% will indicate overall satisfaction with the quality of education provided to
their child.

Each year, parents will express satisfaction with the school’s program, based on the NYC DOE
Learning Environment Survey in which the school will receive scores of 75% or higher in each
of the three survey domains: Instructional Core, Systems for Improvement, and School
Culture. The school will obtain a 75% participation rate on the survey.

Goal 7: NYCACS Bronx Teachers will judge the NYCACS Bronx program as effective.

Absolute Measures
Each year, Teachers will express satisfaction with the school’s program, based on the NYC DOE
Learning Environment Survey in which the school will receive scores of 75% or higher in each
of the three survey domains: Instructional Core, Systems for Improvement, and School

Culture. The school will obtain a 75% participation rate on the survey.

Goal 8: NYCACS Bronx will establish and adhere to effective financial controls and policies that assure
that it will consistently operate within its budget.

Absolute Measures
Each year, NYCACS Bronx will achieve a clean annual audit by a CPA from an outside

independent audit firm or remedy any control issues identified in a management letter within
30 days.

R-02d Accountability Plan Response 02d-5



R-03 PROPOSAL HISTORY INCLUDING COMMUNITY OUTREACH

(A) APPLICANT INFORMATION

Julie Fisher, Executive Director, NYC Autism Charter School (NYCACS)
Carol Santiago, Board President of NYCACS, Parent of an NYCACS student

Ms. Fisher is a recognized expert and leader in autism education and has served as Executive Director of
NYCACS (East Harlem) since January 2009 and as Co-Director beginning in its second year of operation
(2006). She is a Board Certified Behavior Analyst and holds an MSW in social work.

Ms. Santiago is a parent of a NYCACS (East Harlem) student and has served on the Board of Trustees
since 2009. She is currently President of the Board of Trustees and Chair of the Executive Committee.
She has also served as a parent member, chair of the Fundraising Committee, and chair of the
Operations Committee. Ms. Santiago is currently Director of Workforce Development and was
previously Director of Education and Case Management Supervisor at El Barrio’s Operation Fightback.
She also serves on the Board of D3 Sports and Rec, Inc., an organization that provides free and low cost
sports and recreation programs to children with autism in the Bronx. She holds a BA from Columbia
University, is bilingual Spanish/English, and lives in the Bronx.

(B) FOUNDERS

NYCACS’ charter includes a commitment to extending its services beyond the school’s walls. At the
March 2015 Board/Staff Strategic Planning meeting, the Board concluded that the best way to increase
the school’s impact was to open a second school. In Spring 2015, the school engaged a pro bono
consulting team from Morgan Stanley to research options for expansion.

In August 2015 the Board endorsed the initiative to open a second school. The Lead Applicants for this
initiative are Carol Santiago, NYCACS Board President and parent of a NYCACS student, and Julie Fisher,
NYCACS Executive Director.

Founding Members were identified and charged with conducting the research and developing the plan
for a new school. Founding Members are: Julie Fisher, Executive Director; Nicole Pearson, Director of
Education; Moira Cray, Director of Transition and Community Outreach; and Mark Saretsky, Chief
Financial Officer. In September 2015 a board/staff Task Force dedicated to new school planning was
formed and divided into two working groups, both overseen by Julie Fisher, NYCACS Executive Director:
the first, responsible for making education design recommendations, and the second, responsible for
guiding community outreach and engagement. Many of the Task Force members have participated in
prior strategic planning sessions together and enjoy collaborative working relationships. In addition, a
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management consulting firm, Root Cause, was engaged to examine administrative function and
organizational issues related to opening a second school.

The NYCACS Board approved the Letter of Intent to submit an RFP on December 7, 2015. The Board
approved the current proposal for submission to the SUNY Charter Schools Institute on January 11,
2016.

The overall leader of the effort to develop the proposal is NYCACS Executive Director, Julie Fisher. The
authorship of the proposal has been a collaboration between Julie Fisher, Mark Saretsky, Chief Financial

Operator, Nicole Pearson, Director of Education, Moira Cray, Director of Transition and Community
Outreach, and Susan Michaelson, Special Education Compliance Specialist.

FOUNDING TEAM MEMBERS

(Other than board members)

Relevant Experience/Skills and Role Proposed Role(s) in School
Name . . .
in Founding Group (if any)
Julie Fisher Autism Charter School Management
. . Board Certified Behavior Analyst Executive Director
NYCACS Executive Director
(BCBA)
Nicole Pearson Autism Education Head of School
NYCACS Director of Education Ph.D, BCBA
Moira Cray . .
NYCACS Director of Transition Autism Education None during first Charter period
. BCBA
and Community Outreach
Mark Saretsky Financial Management
NYCACS Chief Financial g Chief Financial Officer
. BBA
Officer
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FOUNDING BOARD MEMBER SPECIFIC INFORMATION

Position on the

Committee
Board (officer or I . Expertise and/or Role at . Ex-
Trustee Name constituent Affl|l::|l0)n5 (if School (parent, staff, etc.) Voting Officio
representative) y
. . Chair, Executive, Commun!ty Development,
Carol Santiago President Governance Fundraising, Parent of Yes
NYCACS Child
Mitch Baum Operations Advertising Yes
Charles Chigas Finance Finance, Pare.nt of NYCACS Yes
Child
Vice President, . Prevocational Education,
Ashley Garrett Secretary Operations Philanthropy Yes
Benjamin . .
Hartman Finance Finance, Technology Yes
Hanna Hoch Operations Applied .Behawor A.naIyS|s, Yes
Autism Education
llene Lainer Governance Autism Education, Law Yes
Richard Larios Finance Chartfer' SCh().o'S' Yes
Administration
Paul O’Neill Governance Education Law, Yes
Charter Law
Hugh O’Rourke Treasurer Finance Finance Yes
Alvin Shih Operations Technology Yes

PAID EMPLOYEES

No paid employees of the school are voting members on the Board.

BOARD VACANCIES

None at present. Prior to the opening of NYCACS Bronx, additional Board members will be sought with
specific skill sets (e.g., development/fundraising, management consulting, roots in the local community).
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(C) COMMUNITY OUTREACH

STRATEGIES TO INFORM STAKEHOLDERS AND SOLICIT COMMUNITY INPUT

NYCACS outreach to the Bronx community actually began with our original school founding. The school
has always received applicants from throughout the city, including the Bronx. In fact, over the last three
years, an average of 29% of the families who have applied to the NYC Autism Charter School (located in
East Harlem) reside in the Bronx. Sixteen percent of families currently attending the NYC Autism Charter
School reside in the Bronx, and in the most recent lottery (2015-2016), 33% of applicants were Bronx
residents.

The NYC Autism Charter School has engaged in varied and extensive community outreach efforts in CSDs
7 and 9 aimed at 1) confirming the need for a school serving children diagnosed with severe to
moderate autism, and 2) soliciting input related to the type of program and program design elements
valued by parents and community members. This process included on-the-ground efforts (meeting with
community leaders, politicians, and local members of the autism community), presenting at autism-
focused workshops, creating an online/social media presence within our website and Facebook page,
and distributing a survey in Spanish and English to members of the community. Additionally, flyers in
Spanish and English were distributed to a variety of community, social service, and faith based
organizations. NYCACS Bronx outreach efforts to date are listed below. Supporting evidence for the
outreach activities and outreach materials (including website and Facebook page, Bronx community
survey in Spanish and English, and flyers in Spanish and English) are found in Attachment R-03g —
Outreach Evidence).

The NYC Autism Charter School also held Open Houses on November 10, 2015 and January 12, 2016, at
which time the plans for opening a second school in the Bronx in September 2017 were discussed.
Three additional Open Houses are planned before the end of this school year. A public meeting is also
planned for January 21, 2016 at Lincoln Hospital in the Bronx to allow community members the
opportunity to ask questions, voice concerns, and share ideas regarding the proposal.

The following is a summary of Outreach activities to date:
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OUTREACH SUMMARY TABLES
BRONX CSD 7 AND 9

Presentations

Discussed plan for NYCACS Bronx; Distributed hard copy surveys and/or link to survey; Solicited

feedback and questions from attendees

Organization Date
Bronx Lebanon Autism Parent Support Group 9.21.2015
Children’s Aid Society 10.19.2015
Bronx Lebanon Autism Parent Support Group 11.2.2015
NYCACS Open House (East Harlem) 11.10.2015
South Bronx Asthma Partnership 11.16.2015
Pediatrics 2000 11.20.2015
Community Board 3 Youth and Education Committee Meeting 11.19.2015
Community Board 1 Youth and Education Committee meeting 12.3.2015
Mott Haven Community Partnership Meeting 12.10.2015
Community Board 4 Youth and Education Committee Meeting 12.17.2015
NYCACS Open House (East Harlem) 1.12.2016
Community Board 4 Executive Committee Meeting 1.14.2016
Community Board 4 Full Board Meeting 1.26.2016
NYCACS Bronx Open House (Lincoln Hospital Medical and Mental Health TBD

Center — South Bronx)
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MEETINGS WITH STAKEHOLDERS
Discussed plan for NYCACS Bronx; Solicited feedback and support

Stakeholder/Affiliation

Date

Type of Meeting

Lisa Quinones-Fontenez
Blogger -Atypical Familia

10.9.2015

In Person — Tour of
NYCACS East Harlem

Jesse Mojica
Director of Family and Community Engagement - NYC
DOE

10.13.2015

Phone Conference

Monica Major
Director of Education and Youth - Bronx Borough
President’s Office

10.13.2015

In Person

Lizette Hernandez
Founder and Coordinator - Bronxchester Challenger
League

10.22.2015

Phone Conference

Mili Bonilla

Community Engagement Liaison
Max Cantarero

Director of Community Affairs — NYC
Melissa Mark-Viverito

Council Speaker

11.9.2015

In Person

Christina Foti

CEO, Department of Special Education

Louise Kanian

Executive Director of the Committees on Special
Education

Andrew Lowenthal

Executive Director of the Office of School Design and
Charter Partnerships — NYC DOE

11.23.2015

In Person — Tour of
NYCACS East Harlem

Rich Bocchicchio

Executive Director, Office of Space Planning

Ron Caccioppoli

Bronx Borough Director of Space Planning — NYC DOE

12.1.2015

Phone Conference

Dr. Betty Rosa

NY State Regent

Michael Kohlhagen

Vice President — Center for Educational Innovation

12.16.2015

In Person — Tour of
NYCACS East Harlem

Dr. William Ursillo

Chief Operating Officer

Reva Gershen Lowy

Senior Vice President

Christina Camardella

Director of Special Events & Communications
McCloskey Community Services

1.7.2016

In Person — Tour of
NYCACS East Harlem
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FLYER AND SURVEY DISTRIBUTION — SURVEY LINK

Organization Date
Grand Concourse Library 11.16.2015
New Settlement Community Center 11.16.2015
Morrisania Library 11.16.2015
Melrose Library 11.16.2015
Lincoln Hospital Child Advocacy Center 11.16.2015
Betances Community Center 11.16.2015
Mott Haven Library 11.16.2015
St. Jerome’s Church 11.16.2015
St. Ann’s Episcopal Church 11.16.2015
Claremont Recreation Center 11.16.2015
Classic Laundromat 11.16.2015
Emergency Rights 11.16.2015
McCloskey Community Services 11.16.2015
Hostos Community College 11.23.2015
Atypical Familia (Blog post) 12.5.2015
Rose F. Kennedy University Center for Excellence in 12.14.2015
Developmental Disabilities - Einstein College of
Medicine
Pediatric 2000 Family Contact List (Individual 11.1.2015-1.31.2016
phone calls)

CHARTER SCHOOL
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PROCESS FOR INCORPORATING FEEDBACK FROM COMMUNITY

The NYC Autism Charter School Community Outreach working group of the above mentioned Task Force
has undertaken the task of reviewing input that has been collected from surveys and conversations with
community members. Responses to date were summarized and data tabulated for discussion by the
members of that group. Specific recommendations regarding program design have been considered for
incorporation by the larger Task Force. Decisions to include, not include or defer recommendations were
made by the Education working group and were reviewed by the larger Task Force.

A survey was generated (see Attachment R-03g — Outreach Evidence) to assess interest and gain input
from the South Bronx community. One of the survey items asked for respondents to tell us “What do
you think is most important to consider in opening and designing a school for children with autism in
your community?” 65% of people who took the survey answered this question and provided feedback.
Location of school, staff expertise, specialized curriculum, parent involvement and training, and safety
were mentioned most frequently. Selected quotes include:

“I have watched on Facebook all that you are doing for those in Manhattan & plan on applying to that
location. | take my son every day myself on train 1hr and a half to Battery Park and it would be nice to
have more options. Thanks on behalf of autism families.”

“The most important thing is to understand Autism. | find the teachers at my son’s school although well
intentioned do not have the level of understanding and or education needed for children with Autism to

grow.”

“The child’s needs and that they learn differently and at a different pace. Their curriculum should be
different from the common core.”

“A clear and appropriate curriculum for our children. A program that clearly tracks progress and it is
explained to parents. ...... Parent involvement, requests, and concerns taken seriously.”

“Therapy such as speech, occupational, sensory integration, ABA, and physical therapy available at the
individual level, group level, and integrated classroom level.”

“I think the most important thing to consider is having enough speech therapists, OTs, PTs.”
“I' also think that many parents in the Bronx work and an after school program would be so helpful.”
“The school would have to be sensory friendly...”

“To make sure there is enough educated staff to assist with teaching, counseling, PT, OT, speech therapy.
Making sure lunch monitors have their CPR license. The security guards do not let children leave the
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premises even if the student wants to leave. There must be high standards with all staff to support the

staff.”

“Have enough bilingual staff. Have enough related service staff, social work and mental health support
available. In general have the supports and services in place to the child’s need based on their IEP.”

“SAFETY.”

While the majority of feedback was positive and already aligns with our current model, respondents also
provided feedback that we will address as we go forward.

Some of these concerns deal with related services. Our model is unique in the way that
speech/language, fine motor, and gross motor deficits are addressed through the NYCACS curriculum
and as part of ongoing classroom instruction. Families must be informed of this alternate approach so
that they can make an informed decision as to whether this model will meet their child’s needs. This
aspect of the NYCACS programming model is discussed extensively at Open Houses and reviewed with
parents when they are offered placement for their child. It is reviewed once again at time of intake.

With respect to the desire for after school services, NYCACS’ Director of Transition and Community
Outreach will be available to work with individual families to ensure enrollment in Medicaid Waiver
services and registration with the Office of People with Developmental Disabilities (OPWDD). This would
allow access to after-school and/or weekend programming for students with autism, as well as respite
services for families.

Additionally, NYCACS has developed a close relationship with Harlem RBI, an organization with a
presence in East Harlem as well as the South Bronx, that provides after school and summer
programming for youth in the local community. This partnership has created many opportunities for
both populations. Recently, NYCACS has begun to discuss the possibility of creating autism specific after
school programming in conjunction with Harlem RBI.

Surveys and interviews were also conducted with current NYCACS (East Harlem) staff and parents (for
parent survey - see Attachment-R03g - Evidence) to assess the value of certain aspects of the school's
educational model. After reviewing the data and feedback obtained, it was decided that certain
adjustments would be made in planning for the design of NYCACS Bronx. For example, during student
clinic meetings in which parents are present, a good amount of time is spent orienting parents to
specifics of instruction and behavior management, as well as bringing them up to speed on any
important changes. This time is highly valuable in terms of parent education and generalization, as well
as transparency in both directions - school to home and home to school. However, this focus often
leaves very little time for critical discussions and experimentation around problem-solving and program
adjustments. In an effort to meet both important goals, parents will be encouraged to attend every
other month, with alternate clinics focused on “in the weeds” discussion amongst staff related to

NYCAUTISM
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programming (e.g., prompt fading, adjusting schedules of reinforcement, tweaking task presentation).
Additionally, parent and staff feedback regarding the NYCACS home consultation program was
reviewed. It was decided that the schedule of meetings was appropriate, but that the location and
timing could be more flexible. NYCACS staff spends a great deal of time traveling to students homes,
often to end up having a discussion that could have more easily been conducted over the phone or via
Skype or FaceTime. Additionally, several families had greater availability and were better able to focus
when visits took place earlier and/or at the school. For many training activities with parents, the
location was less important than the information and guidance being imparted. Lastly, in some cases
there were concerns with staff having to navigate unsafe and unfamiliar areas alone after dark. As a
result, it was decided that the home consultation model for NYCACS Bronx would allow for more
individualization with respect to timing and location.

(D) WITHDRAWN, REJECTED AND CONCURRENT PROPOSALS

WITHDRAWN OR REJECTED PROPOSALS TO SUNY

There were no withdrawn or rejected proposals to SUNY.

PREVIOUS CHARTER APPLICATION FROM OTHER CHARTER ENTITY

The New York Center for Autism Charter School was first approved by the NY State Board of Regents and
authorized by the NYC Department of Education Chancellor in April 2005. NYCACS is in the first year of
its third Charter period authorized by the NYC DOE Chancellor. The Charter was renewed for a five year
period by the NY State Board of Regents and signed by the Department of Education June 10, 2015. No
applications were withdrawn or rejected.

CONCURRENT LETTERS OF INTENT

There are no concurrent letters of intent.

(E) LETTERS OF JUSTIFICATION FOR PREVIOUSLY DENIED APPLICATIONS

There are no previously denied applications.

(F) FOUNDER CREDENTIALS

Please see Attachment R-03f — Founders Credentials for founder resumes/CVs.

(G) OUTREACH EVIDENCE

NYCAUTIS

CHARTER SCHOOL
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Please see Attachment R-03g — Outreach Evidence for Outreach Documentation, Outreach Materials,
and Survey Responses.

SUHOOL
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VITAE
JULIA R. FISHER
CONTACT INFORMATION:

WORK:

New York, NY 10029

HOME:

Brooklyn, NY 11217

Education
June, 2004  Passed Board Certification Exam in Behavior Analysis (BCBA)

November, 2003 University of North Texas
Completed Certificate Program in
Applied Behavior Analysis

May, 1993 New York University
School of Social Work
New York, NY
Degree: Master of Social Work

May, 1989 Douglass College, Rutgers University
New Brunswick, NJ
Degree: Bachelor of Arts
Major: Psychology
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Professional Certifications

New York State Certification in Social Work
Board Certification in Behavior Analysis

Memberships

Association for Behavior Analysis

Publications

Meyer, L.S., Taylor, B.A., Levin, L., & Fisher, J.R. (2001). Alpine Learning Group. In S. Harris
And J. Handleman (Eds.), Preschool education programs for children with autism. Austin,
TX: Pro-ed, 135-155.

Conference Presentations

Fisher, J., and Connelly, J. (2011, October). Starting the first Charter School for Children with
Autism in New York. Workshop presented at the annual Autism New Jersey Conference,
Atlantic City, NJ

Fisher, J., Seeman, J., and Krasnopolsky, J. (2011, October). Dyad and Small Group Instruction
for Individuals with Autism. Workshop presented at the annual Autism New Jersey
Conference, Atlantic City, NJ

Cray, M., and Fisher, J. (2009, October). Peer Mentoring: Teaching Typically Developing
Children to Instruct Children with Autism in a Public School. Workshop presented at the
Organization for Autism Research Conference, Arlington, VA.

Cray, M., and Fisher, J (2009, October). Peer Mentoring: Teaching Typically Developing
Children to Instruct Children with Autism in a Public School. Workshop presented at the
annual Autism New Jersey Conference, Atlantic City, NJ.

Cray, M., and Fisher, J. (2008, March). Teaching Typically Developing Children to Instruct
Children with Autism in a Public School. Workshop presented at the annual Collaborative

Conference, New York, NY.

Pagliaro, J., and Fisher, J. (2007, May). From Private to Public: The Charter School Model as a
Bridge to Providing High Quality Educational Services to Children with Autism in a Public

R-03f-Founder Credentials Response 03f-3



School Setting. Workshop presented at the annual COSAC Conference, Atlantic City, NJ.

Fisher, J., Chong, L., Hanawalt, O., Pagliaro, J. (2007, March). Practical Strategies for Managing
Severe Challenging Behavior in School Settings. Workshop presented at the annual
Collaborative Conference, New York, NY.

Fisher, J., Bechner, L., Cerino, K., Rodriguez, A. (2003, June) Powerful Problem Solving
Strategies to Boost Learning. Workshop presented at annual COSAC Conference,
Atlantic City, NJ.

Bechner, L., Fisher, J., & Gans, C. (2003, May). Transitioning Young Children with Autism from
Intensive ABA Programming to Less Restrictive Educational Environments. Workshop

presented at 29th Annual Convention of Association for Behavior Analysis, San Francisco,
CA.

Fisher, J., Levin, L., & Meyer L. (1998, March). Integrating Children with Autism: A Data-Based
Approach. Presented at the Autism Intervention Movement Conference: Science in Autism
Treatment: Engineering Solutions, Improving Lives, Pittsburgh, PA.

Levin, L., Fisher, J., & Meyer L. (1997, October). Integrating Children with Autism: A Data-
Based Approach. Presented at a conference sponsored by the Renaissance Learning Center,
Ft. Lauderdale, FL.

Levin, L., Fisher, J., & Meyer L. (1997, May). Integrating Children with Autism: A Data-Based

Approach. Presented at the Applied Behavior Analysis Intervention for Autism conference
sponsored by the Connecticut Center for Child Development, Southbury, CT.
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OBJECTIVE

A senior-level position in Finance, Planning and Expense Management where my broad-based experience and proven track record

would be of value.
QUALIFICATIONS

*  Excellent budget, planning, expense management and analytical skills.

*  Excellent planning and organizational skills to develop plans for meeting both financial and business objectives; decision-
making skills.
Strong management and project management skills; proven ability to lead and direct teams.
Superior analytical skills for identifying problems and developing solutions.

Excellent interpersonal and communications skills.

AREAS OF EXPERIENCE

Finance & Cost Control Budget Development Strategic Planning
Expense Allocation & Reporting Project Management
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EDUCATION/TRAINING/INTERESTS

THE COLLEGE OF INSURANCE, St. Johns University, New York, NY
B.B.A. degree

CENTER FOR REENGINEERING LEADERSHIP (Michael Hammer & Co.)
CERTIFICATE of Reengineering Mastery

TEACHERS INSURANCE AND ANNUITY ASSOCIATION (Seminars & Workshops)
STRATEGIC PLANNING, PROJECT MANAGEMENT

THE VISION PROJECT - Chairman of the Board
Documentary photography and educational programming
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Nicole K. Pearson, PsyD, BCBA-D
, New York, NY 10026

EDUCATION
University of North Texas, Toulouse Graduate School, Online
Graduate Certificate in Applied Behavior Analysis 2012

Fairleigh Dickinson University Graduate School of Psychology, Teaneck, NJ
Psy.D., School Psychology 2011

Fairleigh Dickinson University Graduate School of Psychology, Teaneck, NJ
M.A., Psychology (plus School Psychology certification) 2007

Villanova University College of Commerce and Finance, Villanova, PA
B.S., Business Administration (Marketing) 1998

CERTIFICATIONS

New York State Licensed Psychologist (License #: 020115)

Board Certified Behavior Analyst, Doctoral Level (BCBA-D) (Certification #: 1-12-12365)
New York State Licensed Behavior Analyst (License #: 001136)

New Jersey School Psychologist
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Nicole K. Pearson, PsyD, BCBA-D
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Nicole K. Pearson, PsyD, BCBA-D Page 3

PUBLICATIONS

Weiss, M. J., Pearson, N., & McCarton, C. (2011). Working effectively with families of children with autism:
Understanding family experience and teaching skills that make a difference. In A. Egel and Holman, K. (Eds.),
School Success for Kids with Autism. Waco, TX: Prufrock Press, Inc.

Weiss, M.J., Gerhardt, P., & Pearson, N. (2011). Understanding potential legal issues and risks for adolescents and
adults with autism. Autism Spectrum News, Spring 2011.

Weiss, M.J., Pearson, N., Foley, K. & Pahl, S. (2010). The importance of fluency outcomes in learners with autism.
The Behavior Analyst Today, 11(4), 245-251.

Weiss, M. J., Zane, T., Pearson, N., & McCarton, C. (2010). Distinguishing stereotypy from obsessive-compulsive
behavior: Differential diagnosis in persons with autism spectrum disorders. Autism Spectrum News, Winter 2011.

PRESENTATIONS

Pearson, N., Bonura, A.& Jaye, J. (2015). Using a teacher and self-monitored DRL with behavior contract to reduce
self-injury and stereotypy in an adolescent with autism. Poster presentation at 26! Annual Conference for The
New York State Association for Behavior Analysis, Albany, NY.

Pearson, N. (2015). Assessing adaptive functioning in children and adolescents with autism: a comparative study.
Poster presentation at 41st Association for Behavior Analysis International (ABAI) Annual Convention, San
Antonio, TX.

Pearson, N. (2015). Strategies for Effectively Assessing and Addressing Challenging Behavior in the Classroom.
Conference presentation at YAl Network’s 2015 International Conference on Living, Loving, Working and Learning
in Intellectual and Developmental Disabilities, New York, NY.

Pearson, N., Yoo, J., Tuzikow, J., & Toner, N., (2014). Outcomes of an intensive ABA-based program for NYC
students with autism. Poster presentation at 4th Annual Association of Professional Behavior Analysts (APBA)
Convention, New Orleans, LA.

Pearson, N., Tuzikow, J., Toner, N., & Yoo, J. (2013). Evaluating the long-term outcomes of an intensive
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Nicole K. Pearson, PsyD, BCBA-D Page 4

behavioral assessment and intervention program for students with developmental disabilities in New York City
public school classrooms. Poster presentation at 24t Annual Conference for The New York State Association for
Behavior Analysis, Saratoga Springs, NY.

Tuzikow, J., Toner, N., Yoo, J., & Pearson, N. (2013). Using a multi-component intervention to decrease physical
attention maintained self-restraint and self-injury in a child with autism across clinical and school settings. Poster
presentation at 24t Annual Conference for The New York State Association for Behavior Analysis, Saratoga
Springs, NY.

Toner, N., Tuzikow, J., Yoo, J., & Pearson, N. (2013). When a DRO fails: Using a multicomponent treatment plan to
decrease attention maintained disruptive behaviors in a child with autism within a public school. Poster
presentation at 24t Annual Conference for The New York State Association for Behavior Analysis, Saratoga
Springs, NY.

Kuhn, D., Contrucci Kuhn, S., Moss, P. & Pearson, N. (2012). Teaching a child with autism to attend to naturally
occurring discriminative stimuli during Functional Communication Training. Symposium presentation at 23
Annual Conference for The New York State Association for Behavior Analysis, Saratoga Springs, NY.

Kuhn, D., Contrucci Kuhn, S., Moss, P. & Pearson, N. (2012). Functional Analysis and Treatment of Perseverative
Behavior. Symposium presentation at 38t Association for Behavior Analysis International (ABAI)
Annual Convention, Seattle, WA.

Seeman, J., Fisher, J., & Pearson, N. (2012). Teaching Independent Living Skills to Individuals With Autism: Effects of
an Activity Schedule Fading Procedure. Poster session at 38t ABAI Annual Convention, Seattle, WA.

Castillo, J., Medina, L., Pearson, N., Devlin, S. & Davis, M. (2012). The Every Family Counts AfterCare Program:
Examining Outcomes of a Post-Discharge Foster Care Program and Factors Contributing to Successful
Reunification. Poster session at New York State Department of Health Meeting, Albany, NY.

Kuhn, D. & Pearson, N. (2012). Applied Behavior Analysis and Social Skills. Presentation to Leadership Education in
Neurodevelopmental and related Disabilities (LEND) trainees at Westchester Institute for Human Development,
Valhalla, NY.

Zane, T., Weiss, M.J., & Pearson, N. (2011). Impact of Teaching Skills to Fluency on Response Availability in Learners
with Autism. Symposium presentation at 37t" ABAI Annual Convention, Denver, CO.

Weiss, M.J., Pearson, N., Foley, K., Pahl, S., Gerhardt, P. & Zane, T. (2011). Assessing Rate of Acquisition and
Generalization for Skills Taught Via Discrete Trial Instruction and Rate-Building in Learners With Autism.
Symposium presentation at 37t ABAI Annual Convention, Denver, CO.

Weiss, M. J., Zane, T., & Pearson, N. (2011). OCD or stereotypy? Defining and treating repetitive and ritualistic
behaviors in persons with autism. Poster session at 2011 Autism Conference: New Tools for Translating Science
to Practice, Washington, DC.

Weiss, M. J., Feldman, |., Prestia, L., Pearson, N., & Jakobovics, B. (2010). Teaching outside the box: breaking
through barriers to teach essential skills. Presentation at Organization for Autism Research Annual Conference,
Arlington, VA.

Weiss, M. J., Zane, T., Pearson, N., Nichols, B., Fields, S., & Lanner, T. (2010). Compulsive behaviors or stereotypy:
Defining and treating repetitive and ritualistic behaviors in persons with autism. Poster session at Association for
Behavioral and Cognitive Therapies Annual Conference, San Francisco, CA.

Klein, E., Pearson, N., & Friedman, C. (2009). Group Work with Young Adults: Survivors with Social and Cognitive

Deficits. Poster session at the Association of Pediatric Oncology Social Workers’ Annual Conference, Memphis,
TN.
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Nicole K. Pearson, PsyD, BCBA-D Page 5

TEACHING EXPERIENCE

New York University

Teaching Assistant Spring 2011
EDU 75 - Developing Strategies that support Children's Social Behavior

EDITORIAL RESPONSIBILITIES

Editor, Clinical Corner, Association for Science in Autism Treatment (ASAT) Newsletter (2011 - current)
Reviewer, Journal of Applied Behavior Analysis (2012 - current)

Reviewer, Education and Treatment of Children (2012)

PROFESSIONAL AFFILIATIONS

Association for Behavior Analysis International (ABAI)
Association of Professional Behavior Analysts (APBA)

New York State Association for Behavior Analysis (NYSABA)
American Psychological Association

PROFESSIONAL DEVELOPMENT

Member, Board of Directors, New York State Association for Behavior Analysis (2015-current)

Member, Human Rights Committee, New York Center for Autism Charter School (2012-14)

Member, Autism Special Interest Group, Association for Behavior Analysis International (2011-13)

Member, Board of Directors, Knowledge for People (2012-13)

Fellow, Leadership Education in Neurodevelopmental and related Disabilities (LEND) Training Program (2011-12)
Trainee, Physical/Psychological Management Training Program, PMT Associates, Inc.

VOLUNTEER SERVICE

Jersey Cares, Global Autism Project, Knowledge for People, New York Cares, Rockin’ for Autism Awareness, Hudson
Cradle, Mobile Meals Newark, The Food Bank of NYC, Habitat for Humanity New Orleans, United Way “Holiday
Wishes” Program, Pringle Home Orphanage Outreach (Jamaica)

HONORS
Executive Women of New Jersey, Scholarship Winner
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Moira Cray, LMSW, BCEA

I
New York, NY 10011
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Conference Presentations

Autism NJ 2009 - Teaching Typically Developing Children to Instruct Children with
Autism in a Public School

OAR 2009 Annual Autism Research and Intervention Conference

2012 National Best Cooperative Practices Between Charter and Traditional Public
Schools - Peer Mentoring Program A Collaborative Effort Between NYC Autism
Charter School & PS/IS50

2014 Bridges to Transition NYC Conference - Preparing School-Age Students with
Autism for Adulthood: Community Based Instruction at a New York City Public
School

2015 YAI International Conference on Developmental Disabilities - Preparing
School-Age Students with Autism for Adulthood: Community Based Instruction ata
New York City Public School

Education

Board Certified Behavior Analyst

Masters Degree in Social Work

Bachelor of Science Degree - Community & Human Services - SUNY
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Charter Schools Institute
The State University of New York

Request for Information
from Prospective
Charter School Trustees

Guidance and Form

Updated: May 21, 2007

Charter Schools Institute
State University of New York
41 State Street, Suite 700
Albany, New York 12207
518/433-8277

Fax: 518/427-6510
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.

Revised May 21, 2007
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.

Revised May 21, 2007
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School Bronx

2. Full name: Mitchel A. Baum
Home Address | |
Morganville, NJ 07751
Business Name and Address: JWT |||} . NY NY 10017

Home telephone No.: ||| [ [GI_N

Work telephone No: N/A

E-mail address

3. A brief educational and employment history (you may attach a resume):
M Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M T affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). L1 Does not apply to me.
M Yes.

This falls into two areas:
Autism related — I am the father of a child with autism, and actively involved in his school
(Garden Academy) and bring with me a depth of expertise from that experience. I also
have had countless hours of training in ABA. In addition I bring the perspective of a
parent of a child with autism

Fund raising related — I am a Account Director at JWT advertising, and have managed
marketing communications efforts for clients such as T. Rowe Price, AARP, Johnson &
Johnson, AT&T.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. B Does not apply to me. (] Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. (1 Yes,

Revised May 21, 2007
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Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. @ 1/ we do not know any such trustees. []Yes.

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. M1/ we
do not know any such employees. [J Yes.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. [J Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. E I/ we do not anticipate
conducting any such business. [J Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. I Not applicable because the school does
not contact with a management company or charter management organization. [] I/ we do

not know any such persons. [ Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [] I/ we have no such interest. [] Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. Ifso, please indicate the precise nature of the business that is
being or will be conducted. B N/A. [0 I/ we or my family do not anticipate conducting any
such business. [1 Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.c., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. M Does not apply to me, my spouse or family. [] Yes.

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. B None. [J Yes.

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
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benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

My initial step would be to speak with the board president or the school’s director. If
appropriate I would take additional steps.

Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). B 1 affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.

This is an outstanding school that is making a huge impact on the lives of its students
and I am proud to be associated with it.

Revised May 21, 2007
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Certification

I M\MM/% 3 ovnns , certify to the best of my knowledge and ability that the

information I am providing to the State University Trustees/Charter Schools Institute in regards to

my application to serve as a member of the board of trustees of the Putism
Charter School is true and correct in every respect.

//»*M ™ //,: //,?;’
Date

Signature

Please submit this form with the RFI form to the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: charters@suny.edu
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Mitchel A, Baum
Professiongl Bio

Mitch Baum has a long track record of leading respected brands to business success in the most
turbulent of marketing environments.

In the midst of the dramatic changes the healthcare industry, Mitch is leading JWT's efforts to reinvent
the $130 million marketing communications program for AARP/United Healthcare Medicare Insurance.
The challenge is to go beyond taking advantage of the changes brought on by healthcare reform, by also
leveraging the broader changes being driven by Boomers hitting retirement age. This entails rethinking
the communications architecture, leveraging traditional and emerging digital communications
opportunities, balancing direct response and branding tactics, and adapting analytics and CRM programs
to new business structures. A big part of this assignment is replacing the current siloed efforts with a
well---coordinated, fuliy---integrated program. But the real heart of the challenge is getting the "forever
young" generation to relate to and choose the icon of retirement -~ AARP - for their Medicare
insurance needs.

In addition to his work on AARP United Health Care, Mitch currently directs the T. Rowe Price business
for IWT. Mitch took on this assignment just weeks before the tech bubble burst in early 2000 and has
overseen the marketing communications of this $750 billion mutual fund company during the most
tumultuous decade the financial services industry has seen since the great depression. Despite market
freefalls and category scandals that have destroyed many storied firms, T. Rowe Price has succeeded
due to their unremitting ethics, as well as their disciplined fundamental approach to investing. The
communications challenge has been getting noticed with what could be a very unintrusive story as well
as differentiating T. Rowe Price from all the firms that claim the same approach - in essence proving T.
Rowe Price uniguely "walks the walk." The thoughtful positioning and effective tactical communications
work developed under Mitch's leadership has earned accolades within the advertising industry for its
creativity and praise within the finance industry for its ethics and responsibility. And it has proven highly
effective as well, helping T. Rowe Price grow in both size and stature.

Before joining JWT in 2003 as a Senior Partner / Account Director, Mitch was a Senior Vice President /
Management Representative at Bates Worldwide Advertising {1998 —2002).

Mitch began his career at Young & Rubicam {1988 — 1998) where he rose to become a Vice President /
Management Supervisor. He has led new product launches in fiercely competitive healthcare
categories, managed consumer packaged goods accounts and corporate advertising programs, and led
the turn---around of embattled brands facing seemingly overwhelming competition.

His experience includes such diverse brands as adidas, AT&T, Jell---0, Colgate, Motorola, Advil,
Benadryl, Lipton Soup, and The Whitney Museum.

Mitch has a BS {1983} and MBA {1987} from the Wharton School of Business at the University of
Pennsylvania, where he also did consulting work for the Wharton Small Business Development Center
and was a Teaching Fellow in the Marketing Department.

Mitch and his wife Rochelle live in Marlboro New lersey along with their three children lan (16}, Sarah
(14} and Kyle (14)
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Charles Chigas
Home Address:
Cold Spring, NY 10516

Business Name and Address: Natixix, ||| | | GG Y. NY 10020
Home telephone No.: ||| G

Work telephone No:. N/A

E-mail address: [

3. A brief educational and employment history (you may attach a resume):
M Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M I affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). B Does not apply to me.
[J Yes.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. M Does not apply to me. [ Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. (] Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. 01 1/ we do not know any such trustees. M Yes. As I have served on the
board 7-years I know all the current board members as fellow board members, with the
exception of Benjamin Hartman who I recruited to the board and has been a close
personal friend for approximately 30-years.

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. [ 1/ we
do not know any such employees. [ Yes. As my son has been a student at the school for
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8-years I know many of the teachers and all of the administrative staff. The nature of
the relationship is student parent / teacher/school admin.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. (] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. M I/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [11/we do

not know any such persons. [1 Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [0 I/ we have no such interest. (] Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. If so, please indicate the precise nature of the business that is
being or will be conducted. 1 N/A. [J 1/ we or my family do not anticipate conducting any
such business. [] Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. B Does not apply to me, my spouse or family. [J Yes,

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. B None. (J Yes,

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

If I suspected such a situation existed or could potentially exist I would raise the issue to
the board chair and executive director (assuming they were not a suspected party). 1
would then insist on a full analysis and due diligence of the suspicions, ultimately
presenting the situation to the board if required.
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Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). B I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.

NYC Autism Charter School is an amazing organization and should be supported in
any and every way possible.

Revised May 21, 2007

R-03f-Founder Credentials Response 03f-29




Certification

I, ! Mg'ﬁ} W O a G5 certify to the best of my knowledge and ability that the information
I am providing to the State University Trustees/Charter Schools Institute in regards to my application
to serve as a member of the board of trustees of the NNY C At s5my Chazrter School s
true and correct in every respect.

_%Zgﬂdé ,,,,, %ﬂa _____ 2fafis
Signature Date 7

Please submit this form with the RFI form to the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: charters@suny.edu
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Charles W. Chigas
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Education
1987  The Anios Tuck School at Dartinouth College, MBA
1982 Tufts University, BA in Economic

Publications
“AES Drax optimizes the project finance options” September 6, 2000, Project Firance Iuternational.

“Triggering of a fundamenial repricing of credit visk” April 8, 1998, Project Finance International.

Securities Licenses

Series 7— General Securities Representative: Qualifies for the solicitation, purchase, and/or sale of
all secwrities products, including corporate securities, municipal securities, municipal fund
secucities, options, direct participation programs, investiment company products and
variable contracts.

Series 24 —General Securities Principal: Qualifies to manage or supervise the member's investment
banking or securities business for corporate securitics, direct participation programs and
investment company products/variable contracts.

Series 63 —Uniform Securities Agent: Qualifies as securities agent,

Series 79 - Limited Representative - Investment Banking: Qualifies an individual to advise on or
facititate debt or equity offerings through a private placement or public offering or to
advise or facilitate mergers or acquisitions, tender offers, financial restructurings, asset
sales, divestitures or other corporale reorganizations or business combination transactions,
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Board Seats

NYCA Charter School — The New York Center for Autismm Charter Schoot is a groundbreaking lab
school dedicated to defining best practices for the public school education
of children with autism and other pervasive developmental
disorders. Opened in September 2005 and housed in East Hatlem’s P.S/IS.
50, the NY CA Charter School is New York State’s first public charter
school dedicated exclusively to educating children with autism. Member
of the board sitce 2007 and Board Chair 2009 - 2014,

Nextek Power Systems — Nextek Power Systems, Inc. is a pioneer in direct current (DC) power
networks for buildings. The Nextek Direct Coupling® power distribution
platform delivers superior efficiency, flexibility and veliability to interior
electrical circuits and on-site power generation. Chair of Corporate
Governance Committee and member of the board 2009 - 2014,

Dyal Comapass — Dyal Compass is a real estate developtnent, creates high-end luxury
propexties with a focus on LEED certified accreditation. its goat is to
design, develop and deliver properties with green building practices with
environmental awareness and conservation. Member of the board since
2012,
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Ashely Garrett
Home Address:
New York, NY, 10028
Business Name and Address: N/A

Home telephone No.: ||| | | | N

Work telephone No:. N/A

E-mail address: |

3. A brief educational and employment history (you may attach a resume):
Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. B T affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). L1 Does not apply to me.
M Yes. Trustee at All Souls School (Pre-School), Trustee at Prep for Prep. Please see my
resume. Also, George School Resources Committee, The Dillard Quale School of Music
and the Reading Team.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. B Does not apply to me. [J Yes.

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. [1 Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. M I/ we do not know any such trustees. [ Yes,

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. [J 1/ we
do not know any such employees. 4 Yes. Several teachers bring students to set tables at a
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soup kitchen that I manage. Also, my daughter is an unpaid intern at the school.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. (1 Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. 1/ we do not anticipate
conducting any such business. [J Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship.B Not applicable because the school does
not contact with a management company or charter management organization. [] I/ we do
not know any such persons. [] Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. |1 N/A. [ I/ we have no such interest. [ Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. Ifso, please indicate the precise nature of the business that is
being or will be conducted. B N/A. [J 1/ we or my family do not anticipate conducting any
such business. [ Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. B Does not apply to me, my spouse or family. [] Yes,

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. ¥ None. [J Yes,

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.
| would speak with the head of the board. If | believe it is the head of the board,
| would speak with the vice president of the board.

Other
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18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). M I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.
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Certificate of Secretary

The undersigned does hereby certify that the undersigned is the Secretary of the
New York Center for Autism Charter School, an education Corporation duly
organized and existing under the laws of the State of New York; that the foregoing
Bylaws of the Corporation were duly and regularly adopted as such by the Board of
Trustees of said Corporation; and that the above and foregoing Bylaws are now in
full force and effect.

Signed:

74%7 O B T

Ashley Garrett, Secretary of the New York Center for Autism Charter School Board of
Trustees
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ASHLEY GARRETT
|

More than 30 years experience in marketing, advertising, photojournalism, teaching, coaching,
and service-learning. Superb organizational and administrative skills, outstanding communuication
skills, exceptional interpersonal skills, and a passionate commitment to the development of

people, especially volunteers.
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doos

ASHLEY GARRETT, page 2

EDUCATION
HARVARD GRADUATE SCHOOL OF BUSINESS ADMINISTRATION Boston, MA
MBA 1987. Marketing and Gencral Management emphasis. Elected representative, Women'’s
Student Association. Intramural athletics.

SMITH COLLEGE. Northampton, MA

AB in Theater 1980, Acting, Directing, Lighting Design. Dean's List. Varsity field hockey (All
New England), Varsity swimming. Varsity {acrosse,
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (§ 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Benjamin Hartman
Home Address: |||
NY,NY 10128
Business Name and Address: NextEnergy, ||| | | | | bQbENEEEE Dctroit. MI 48202

Home telephone No.: ||| Gz

Work telephone No:. N/A

E-mail address:

3. A brief educational and employment history (you may attach a resume):
M Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M T affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). B Does not apply to me.
[J Yes.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. F Does not apply to me. [ Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. (] Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. | I/ we do not know any such trustees. [] Yes,

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. M1/ we
do not know any such employees. [J Yes.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
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or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. (] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. F I/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [] 1/ we do

not know any such persons. [] Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [J I/ we have no such interest. [J Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. If so, please indicate the precise nature of the business that is
being or will be conducted. 1 N/A. [J 1/ we or my family do not anticipate conducting any
such business. [] Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. B Does not apply to me, my spouse or family. [] Yes,

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. M None. [] Yes,

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

I would immediately bring the situation to the attention of the other board members. If
necessary, I would go to Department of Education.
Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). M I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.
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I have no further information to offer at this time.
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Certification

I, BenHartman _, certify to the best of my knowledge and ability that the information I am
providing to the State University Trustees/Charter Schools Institute in regards to my application to
serve as a member of the board of trustees of the NYC Autism_ Charter School is true and correct

in every respect.
F ™
\7{ ﬁ:”mﬁlﬁecember 21,2015

1gnat Date

Please submit this form with the RFI form to the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: charters@suny.edu
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Benjamin Hartman

New York, New York 10128

- Qver -
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Pape 2

Benjamin T. Hartman_

EDUCATION

1991-1993 COLUMBIA BUSINESS SCHOOL New York, NY
MBA, Finance/Management of Organizations, May 1993

1980-1985 TUFTS UNIVERSITY Medford, MA
BS, Electrical Engineering, January 1985
+  Concentrations in Computer Science, French.

OTHER Trustee: NY Center for Autism Charter Scliool

Conversant in French,
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Charter Schools Institute
The State University of New York

Request for Information
from Prospective
Charter School Trustees

Guidance and Form

Updated: May 21, 2007

Charter Schools Institute
State University of New York
41 State Street, Suite 700
Albany, New York 12207
518/433-8277

Fax: 518/427-6510
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.

Revised May 21, 2007

R-03f-Founder Credentials Response 03f-57




Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School Bronx

2. Full name: Dr. Hannah Hoch

Home Address: |

Flushing, NY 11367

Business Name and Address: ||| | NN F1vshing. NY 11367
Home telephone No.: ||| [G_

Work telephone No:. N/A

E-mail address: ||| |

3. A brief educational and employment history (you may attach a resume):
M Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M T affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). E Does not apply to me.
[J Yes.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. M Does not apply to me. [] Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. (1 Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. 01 1/ we do not know any such trustees. B Yes. I met several board
members in a professional capacity when I worked for the school.

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. L] 1/ we
do not know any such employees. 4 Yes. I know several current employees, whom I
worked with in a professional capacity when I worked for the school.
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10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. [ Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. F 1/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [ I/ we do

not know any such persons. [ Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [ I/ we have no such interest. [] Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. Ifso, please indicate the precise nature of the business that is
being or will be conducted. 4 N/A. [0 1/ we or my family do not anticipate conducting any
such business. [] Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. B Does not apply to me, my spouse or family. [] Yes,

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. 1 None. [ Yes,

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

In such a situation I would approach the director of the Board or the Executive
Director of the school and discuss my concerns. If the Board director was the member
of concern I would approach a senior member of the Board to discuss my concerns.

Other
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18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). M I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.
I hope you will consider my application favorably as I look forward to participating in
the educational advancement of NYC children with autism in this meaningful,
collaborative way.
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Certification

I, H’ﬂﬁﬂ&‘/\ H‘Dd/) . certify to the best of my knowledge and ability that the information

[ am providing to the State University Trustees/Charter Schools Institute in regards to my application
to serve as a member of the board of trustees of the  NY €& Auvhsn Charter School is

true ang correct in every respect.
12 a1 15

Signature Date E

Please submit this form with the RFI form to the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: chartersi@suny.edu
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CURRICULUM VITAE

HANNAH HOCH, Ph.D., BCBA-D

Flushing, NY 11367

EDUCATIONAL HISTORY
2006 Doctorate in Psychology
The Graduate Center of the City University of New York
Subprogram: Behavior Analysis & Learning Processes Psychology
2001 M.A. in Psychology, Queens College of the City University of NY

1997 B.A., Queens College of the City University of New York
Major: Psychology

LICENSES AND CERTIFICATIONS

2014 NY State License in Behavior Analysis received (License #000114)

2004 Board Certification in Behavior Analysis received (Certificant #1-04-1604)
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CURRENT RESEARCH

Project title: Theory of Mind in Children with Autism: A Lack of Motivation?
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EDITORIAL POSITIONS
2012 — Present Member, Board of Editors  Education and Treatment of Children
2014 Guest Reviewer Journal of Applied Behavior Analysis
2014 Guest Reviewer Behavior Analysis in Practice
2010-2013 Member, Board of Editors  Behavior Analysis in Practice
2008 — 2013 Member, Board of Editors  Journal of Applied Behavior Analysis
2007 Guest Associate Editor Journal of Applied Behavior Analysis
2000 — 2007 Guest Reviewer Journal of Applied Behavior Analysis
2006, 2012 Guest Reviewer Education and Treatment of Children

PEER-REVIEWED PUBLICATIONS

Richard, E., Hoffmann, B., Hoch, H., & Taylor, B. A. (2011). Teaching teamwork to
adolescents with autism: The cooperative use of activity schedules. Behavior Analysis
in Practice, 4, 27-35.

Blum-Dimaya, A., Reeve, S. A., Reeve, K. F., & Hoch, H. (2010). Teaching children with
autism to play a video game using activity schedules and game-embedded
simultaneous video modeling. Education and Treatment of Children, 33, 351-370.

Hoch, H., Taylor, B. A., & Rodriguez, A. (2009). Teaching teenagers with autism answer cell
phones and seek assistance when lost. Behavior Analysis in Practice, 2,14-20.

Anglesea, M.M., Hoch, H., & Taylor, B.A. (2008). Rapid eating in teenagers with autism:
Use of a pager prompt. Journal of Applied Behavior Analysis, 41, 107-111.

Taylor, B. A., & Hoch, H. (2008). Teaching children with autism to respond to and initiate
bids for joint attention. Journal of Applied Behavior Analysis, 41, 377-391.

Taylor, B. A., Hoch, H., Weissman, M. (2005). The analysis and treatment of vocal
stereotypy in a child with autism. Behavioral Interventions, 20, 239-253.

Taylor, B. A., Hoch, H., Potter, B., Rodriguez, A., Spinnato, D., & Kalaigian, M. (2005).
Manipulating establishing operations to promote initiations toward peers in children
with autism. Research in Developmental Disabilities, 26, 385-392.

Taylor, B. A., Hughes, C. E., Richard, E., Hoch, H., & Rodriguez Coello, A. (2004).
Teaching teenagers with autism to seek assistance when lost. Journal of Applied
Behavior Analysis, 37.

Hoch, H., McComas, J. J., Thompson, A., & Paone, D. (2002). Concurrent reinforcement

schedules: Behavior change and maintenance without extinction. Journal of Applied
Behavior Analysis, 35, 155-169.
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Hoch, H., McComas, J., Johnson, L., Faranda, N., & Guenther, S. L. (2002). The effects of
magnitude and quality of reinforcement on choice responding during play activities.
Journal of Applied Behavior Analysis, 35, 171-182.

McComas, J. J., Goddard, C., & Hoch, H. (2002). The effects of preferred activities during
academic work breaks on task engagement and negatively reinforced destructive
behavior. Education and Treatment of Children, 25, 103-112.

McComas, J. J., Hoch, H., Paone, D., & El-Roy, D. (2000). Escape behavior during academic
tasks: A preliminary analysis of idiosyncratic establishing operations. Journal of
Applied Behavior Analysis, 33, 479-493.

ADDITIONAL PUBLICATIONS

Hoch, H., & Pagliaro, J. (2009). Public schools and the autism epidemic: A preliminary report
on consultation services. Autism Spectrum News, 1, 20.

Taylor, B.A., & Hoch, H. (2008). Facilitating language in learners with autism: Stimulus
control technology. In P. Sturmey, P., & A. Fitzer (Eds.), Applied behavior analysis

and language acquisition in people with autism spectrum disorders. Austin, TX: Pro-
Ed.

Taylor, B. A., & Hoch, H. (2004). What’s new in research? Teaching play skills to children
with autism. The Newsletter of the Association for Science in Autism Treatment, 5(2).

McComas, J. J., Hoch, H., & Mace, F. C. (2000). Functional analysis. In E. S. Shapiro & T.
R. Kratochwill (Eds.), Conducting School-Based Assessments of Child and Adolescent
Behavior (p.78-120). New York: Guilford Press.

PROFESSIONAL PRESENTATIONS (2006-Present)

2014

Firestein, M. Gerhardt, P. F., & Hoch, H. (2014, November). Intrinsic motivation and theory
of mind in adolescents with autism. Poster presented at the 2014 meeting of the
Society for Neuroscience, Washington, D.C.

2011

De Rosa, K. A., Fanning, L., Gregory, A. M., Hoch, H., Lizotte, T., & Triana, M. (2011,
October). Give me a break: Providing limited time away from treatment of stereotypy.
Poster presented at Autism New Jersey 30" Annual Conference, Atlantic City, NJ.

2010

Lizotte, T., Gregory, A. M., De Rosa, K. A., Nardini, K., Triana, M., & Hoch, H. (2010,
October). What’s cooking? Teaching children with autism to follow a cooking
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schedule using an iPod Touch. Poster presented at Autism New Jersey 29" Annual
Conference, Atlantic City, NJ.

2009

Hoch, H. (2009, May). Teaching functional skills to adolescent and adult learners with

autism. Chair of symposium presented at the 36™ annual ABAI Convention, Phoenix,
AZ.

Connelly, J., Pagliaro, J., Hoch, H., & Fisher, J. (2009, May). Use of script fading to increase
spontaneous conversation skills. Poster presented at the 36™ annual ABAI Convention,
Phoenix, AZ.

Seeman, J., Pagliaro, J., Hoch, H., & Fisher, J. (2009, May). The use of written guidelines,
performance feedback, and datasheet checks to increase timely data collection. Poster
presented at the 36™ annual ABAI Convention, Phoenix, AZ.

Masuicca, K., Tolve, L. J., Richard, E. B., Hoch, H., & Taylor, B. A. (2009, May). Teaching
adolescents with autism to mand for materials during vocational tasks. In H. Hoch
(Chair), Teaching functional skills to adolescent and adult learners with autism. Paper

presented as part of a symposium conducted at the 36" annual ABAI Convention,
Phoenix, AZ.

2008

Hoch, H., Taylor, B. A., & Cheon, G. (2008, May). Antecedent assessment and treatment of
stereotypic motor movements correlated with visual stimuli in a young boy with
autism. In B. A. Taylor (Chair), Assessment and treatment of stereotypic behavior in
individuals with autism. Paper presented as part of a symposium conducted at the 35™
annual ABA Convention, Chicago, IL.

Smith, A. F., Hoch, H., & Taylor, B. A. (2008, May). The effects of a skill-based social skills
training program for children with autism. Poster presented at the 35" annual ABA
Convention, Chicago, IL.

Masuicca, K., Tolve, L. J., Richard, E. B., Hoch, H., & Taylor, B. A. (2008, May). Teaching
adolescents with autism to mand for materials during vocational tasks. Poster
presented at the 35" annual ABA Convention, Chicago, IL.

Richard, E., Hoffman, B., Hoch, H., Anglesea, M., & Taylor, B. A. (2007, May). Teaching
teamwork: Using activity schedule to teach adolescents with autism to work
cooperatively. In P. F. Gerhardt (Chair), Increasing skills essential to social and
vocational success for adolescents with autism. Paper presented as part of a
symposium conducted at the 35™ annual ABA Convention, Chicago, IL.
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2007

Hoch, H., Hoffman, B., Taylor, B. A., & Calman, C. (2007, May). Correlation of SIB and
changes in “mood”: Development of an affect rating scale. Poster presented at the
33" annual Association for Behavior Analysis (ABA) Convention, San Diego, CA.

Hoffman, B., Hoch, H., Feinberg, R., & Taylor, B. A. (2007, May). Acquisition of spelling
words in children with autism: Textual versus auditory stimulus fading
procedures. Poster presented at the 33™ annual ABA Convention, San Diego, CA.

Richard, E., Hoffman, B., Hoch, H., Anglesea, M., & Taylor, B. A. 2007, May). Teaching
teamwork: Using activity schedule to teach adolescents with autism to work
cooperatively. Poster presented at the 33" annual ABA Convention, San Diego, CA.

Smith, A., Hoch, H., & Taylor, B. A. (2007, May). 4 model for parent training: Reaching
families at the point of diagnosis. Poster presented at the 33" annual ABA
Convention, San Diego, CA.

Taylor, B. A., Hoch, H., Scrivanich, N., & Berman, C. (2007, May). Teaching children with
autism to initiate bids for joint attention with peers. In R. P. F. MacDonald (Chair),
Teaching joint attention skills to children with autism. Paper presented as part of a
symposium conducted at the 33™ annual ABA Convention, San Diego, CA.

2006

Hoch, H., Taylor, B. A., Potter, B., Calman, K., & Cohen, N. (2006, May). Descriptive
analyses in a classroom setting: Assessment of high intensity self-injurious behavior.
Poster presented at the 32" annual ABA Convention, Atlanta, GA.

Potter, B., Taylor, B. A., Hoch, H., Calman, K., & Cohen, N. (2006, May). Reducing severe
self injury in a school setting. Poster presented at the 32" annual ABA Convention,
Atlanta, GA

Anglesea, M., Hoch, H., Taylor, B. A., & Delgado, L. (2006, May). Increasing the latency to
consume meals in teenagers with autism. Poster presented at the 32" annual ABA
Convention, Atlanta, GA.

Richard, E., Hoch, H., & Taylor, B. A. (May, 2006). Increasing staff data collection using
public posting. Poster presented at the 32" annual ABA Convention, Atlanta, GA

Schilling, J., Hoch, H., Taylor, B. A., & Feinberg, R. (2006, May). Assessing generalization
of sight word recognition from computer stimuli to textual stimuli using the Discrete
Trial Trainer computer program. Poster presented at the 32™ annual ABA
Convention, Atlanta, GA.
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INVITED PRESENTATIONS AND TRAINING SEMINARS (2006-Present)

Hoch, H. (2012, March). Autism through the lifetime.: Assessment, diagnosis and treatment.
Presented at Grand Rounds for the Center for Applied Psychology (CAPS) at Bikur
Cholim, Monsey, NY.

Hoch, H., & Ward, S. (2008, September). Using social skills stories with children with
Autism Spectrum Disorders. Presented at the 4™ annual “Interventions for Students
with Autism Spectrum Disorders Conference,” Hofstra University, Hempstead, NY.

Hoch, H. (2008, June). Understanding and managing challenging behavior. Presented at the
QSAC Staff Development Conference, Astoria, NY.

Taylor, B. A., & Hoch. H. (2008, March). Increasing independence for maximum success.
Presented at 6™ annual “Working Together: Systems and Strategies for Improving
Outcomes for Individuals with Autism Spectrum Disorders Collaborative
Conference”, New York, NY

Hoch, H., & Hoffmann, B. P. (2007, August). The ABC'’s of FBA: Understanding challenging
behavior. Presented at 1* annual conference of the New Jersey Association for
Behavior Analysis in New Brunswick, NJ.

Hoch, H. (2006, November). Using social skills stories with children with ASD: A review of
the research and practical applications. Presented at the 2" annual “Interventions for

Students with Autism Spectrum Disorders Conference,” Hofstra University,
Hempstead, NY.

Taylor, B. A., Hoch, H., Palazzo, J., Gilmore, A., Haray, A., Vidosevic, T. (2006, March).
Challenging behavior: Assessment, treatment, and prevention. Presented at 4™ annual
“Working Together: Systems and Strategies for Improving Outcomes for Individuals
with Autism Spectrum Disorders Collaborative Conference”, New York, NY

Hoch, H. (2006, Feb.). Applied behavior analysis: What does it all mean? Presented at
Neuropsychology Grand Rounds, North Shore University Hospital, Manhasset, NY.

MEMBERSHIP IN SCIENTIFIC AND PROFESSIONAL ORGANIZATIONS

American Psychological Association

Association for Behavior Analysis

Association of Professional Behavior Analysis
New York State Association for Behavior Analysis
Association for Science in Autism Treatment
Council for Exceptional Children

R-03f-Founder Credentials Response 03f-68



Hoch Vita, Page 8

SERVICE

2008 — Present Grant Reviewer, Organization for Autism Research, Applied Autism
Research Competition

2010-2012 Member, Media Watch Committee, Association for Science in
Autism Treatment

2008 — 2011 Grant Reviewer, Autism Speaks, Family Services Community Grant

2007 —-2009 Member, NYSED Child Specific Panel on Behavioral Interventions

2006 — Present Chair, Behavior Interventions Committee, Quest Autism Foundation,
Wyckoff, NJ

2006 — Present Member, Human Rights Committee, Quest Autism Foundation,
Wyckoff, NJ

2004 —2008 Chair, Human Rights Committee, Alpine Learning Group, Paramus,
NJ

2002 — Present Member, Human Rights Committee, Eden II Programs, Staten Island,
NY
REFERENCES
Frank Cicero, Ph.D., BCBA-D

Director of Psychological Services, Eden II Programs

Mary E. McDonald, Ph.D, BCBA-D
Professor, Dept. of Special Education, Hofstra University

Bridget Taylor, Psy.D, BCBA-D
Executive Director, Alpine Learning Group

Additional references furnished upon request.
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518/433-8277

Fax: 518/427-6510
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.

Revised May 21, 2007
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.

Revised May 21, 2007
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Ilene Lainer
Home Address: [
New York, NY 10024
Business Name and Address: NYC Collaborators of Autism, [} - I
York, NY 10022

Home telephone No. || EGTGTGNEG

Work telephone No:. N/A

E-mail address [

3. A brief educational and employment history (you may attach a resume):
M Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. E T affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). [1Does not apply to me.
Yes.

I have never served on the Board of a school district. I have served on the following
non-profit Boards:

< NYC Autism Charter School, I served as Board President from 2005-2007;
from 2007 to present, I have served as a Trustee.

= Classic Stage Company, 1991- 2010, Member of the Board.
During tenure as Executive Committee member, I was involved in all facets of
the budget, conducting national searches to hire management personnel,
programming and production. A large part of our income was not earned but
was contributed through grants and individuals, as well as corporate giving
programs.

* 300 CPW Apartments Corp., 1996-2000 and 2003-2009
In this capacity, I served on the Management Committee and was involved in
all issues relating to the budget, operations, personnel, and shareholder
relation. I have also been involved in vendor bids and contacts.

« New York Collaborates for Autism, 2003- Present, Co-Founder, Board
member, Executive Director, President
In this capacity, I am involved in all facets of the organization and I am
directly responsible for most of its program development with various
program partners.

< ABILIS, 2009-Present, Community organization dedicated to supporting
adults with developmental disabilities.

= Neighborhood Networks of New York, 2014, President.
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6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. Bl Does not apply to me. [J Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. [J Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. 1 1/ we do not know any such trustees. []Yes.

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. M1/ we
do not know any such employees. [J Yes.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. [1 I/ we do not know any such persons. ['] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. M I/ we do not anticipate
conducting any such business. [J Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. I Not applicable because the school does
not contact with a management company or charter management organization. [] I/ we do
not know any such persons. [] Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [0 I/ we have no such interest. [] Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. If so, please indicate the precise nature of the business that is
being or will be conducted. E N/A. [0 I/ we or my family do not anticipate conducting any
such business. [1 Yes,
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15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. C] Does not apply to me, my spouse or family. E1 Yes, My
husband and I are members of the Board of NYCA in which was an institutional
partner of NYC Autism Charter School until 2010.

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. B None. [J Yes.

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

I would act in a manner that is consistent with the laws of New York State and the
bylaws of the NYC Autism Charter School. As a board member, I would ensure that
persons who have conflicts of interests with respect to particular matters would be
prohibited from participating in the voting process when such issues are presented to
the Board for a decision. In the event that the conflict of interest is substantial and
would interfere with the person’s ability to carry out the responsibilities of the Board
member, I would ask the person to step down from the board and/or call for a vote to
remove the person from the Board.

Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). B I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.
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Certification

I llene Lainer , certify to the best of my knowledge and ability that the information [ am
providing to the State University Trustees/Charter Schools Institute in regards to my application (o
serve as a member of the board of trustees of the New York Center for Autism Charter School is

true and correct in cvery respect,
v/ @;ﬁuw
s

Signature Date

Please subntit this form with the RFI form to the charter school or via mail, Facsimile or e-
mail (in PDF with signature) te:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: charters@suny.edu
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Ilene Lainet

New Yark, NY 10024

Ilene Lainet is a board member and President of New York Collaborates for Autisma

Profile (NYCA), which she co-founded in 2003. In 2005, she co-founded NYC Aufism
Charter School. NYC Autism Charter Schoolis the ooly chacter school in New Yark
State dedicated exclusively to serving children with a disability, 1 2008, under Hene’s
leadership, NYCA helped Hunter College open its Autism Training Center, whick
provides education and training to graduate level professionals so they may become
cextified in applied behavior analysis and thereby better help children with autism
and their families.

In 2008, through NYCA, llene opened the Boostl after-school programs in
partnership with community organizations in New Jersey, Manhattan, and Long
Island, She was also the co-founder of Advancing Futures for Adults with Autism
(AFAA) In 201%, under [lene’s helped create another NYCA progeam, Project
SEARCH Collaborates for Autism, a school to employment transition program
based on the successful Project SEARCH rmodel created at Cincinnad Children’s
Hospital Medical Center.

NYCA partnered with NewYork-Presbyterian Hospital, along with its affiliated
medical schools of Columbia University College of Physicians & Surgeons and Weill
Cornell Medical College, and opened the Center for Autism and the Developing
Brain (CADB) in 2013, In 2014, NYC4, in collaboration with Conununity Living
Opportunitics, formed Neighborhood Network of New York, a corununity living
services program for people with autism.

Ilene resides in New York City and has two sons, one of whotn has autism,

Education Harvard Business School, Executive Education 2014
Strategic Perspectives in Not for Profit Management

Hofstra University School of Law, Hempstead, NY 19801983
)D
Washington University, $t. Louis, MO 1976-1979

BA, English Language and Literature, Human Services
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Additional Board Affilations

Neighborhood Network of New York, Board Chair - 2014
CADB Advisory Comunittee, Member 2013- Present
NYC Autism Chacter School, Trustee 2005-Present

Chair of the AFAA Employrment Committee, participating a¢ its Congressional Briefing Session in Washington
D.C,,in 2010

NYC Autism Charter School, Board President from 2005-2007

Formerly a board member of ABILIS, a commmunity based orpanizztion that serves people i Fairfield County,
CT with developmental disabilides and receives Medicaid funding.

Classic Stage Company, Executive Committee Mesmber 1991-2010

El Dorado Co-op Organization 1997-2008
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Richard V Larios
Home Address: |l - e
Brooklyn, NY 11230
Business Name and Address: N/A

Home telephone No. | | | | | |GTGEGEGzG

Work telephone No: N/A

E-mail address

3. A brief educational and employment history (you may attach a resume):
M Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M T affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). L1 Does not apply to me.
M Yes.

Please see resume but I served on the Board of the Manhattan Charter School from
2010-2011, resigning from the Board to take a position in the NYC DOE's charter
schools office.

I have been involved with charter schools, as well as with traditional public school
education reform efforts, since 1994 when I joined The Edison Project. See resume for
details. I am currently doing consultant work on curriculum development for the
network affiliated with Hebrew Language Academy Charter Schools.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. Bl Does not apply to me. [J Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. [J Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
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relationship. [1 I/ we do not know any such trustees. FYes. I served the board of the
Manhattan Charter School with Paul o’ Neill, as well as worked with Paul at Edison
Learning.

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. [I 1/ we
do not know any such employees. [ Yes. From my work at the DOE I know Julie Fisher
and Mark Saretsky as causal acquaintances.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. M 1/ we do not know any such persons. [] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. M 1/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [] I/ we do

not know any such persons. ['1 Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [0 I/ we have no such interest. [ Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. If so, please indicate the precise nature of the business that is
being or will be conducted. 1 N/A. [0 1/ we or my family do not anticipate conducting any

such business. [ Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. 1 Does not apply to me, my spouse or family. [J Yes.

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. B None. [] Yes.

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.
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If I suspected one or more members of the board were using board position for
personal benefit I would raise the concern with them and the executive committee
of the Board for corrective action. If the behavior was not corrected I would feel
compelled to report the alleged conflict of interest to the school's authorizer for
investigation and action.

Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). B I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.
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Certification

I Richard Laria , certify to the best of my knowledge and ability that the information
[ am providing to the State University Trustees/Charter Schools Institute in regards to my application
to serve as a member of the board of trustees of the pew yov k Cnky & Aubsm Charter School is
true and correct in every respect.
iy
7& eerel. 5{6’(/%;‘\—' /‘g}jc.‘wm«ﬁm At 208
Signature Date

Please submit this form with the RFI form to the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: charters@suny.edu
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Richard V. Larios

Brooklyn, New York 11230

Effective educational leader with experience in public sector, traditional and charter, and private sector,
school and program designer, professional development provider, and implementation and school
improvement coach with over 30 years experience in education and curriculum development.
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Skill areas: developing educational programs and services, thinking strategically and tactically, problem-

solving, leading teams, designing implementation support resources and structures, creating instructional
lessons and educational workshops, observing and providing feedback on instruction, observing and
providing feedback on collaboration.

Knowledge areas: K-12 social studies, character education, writing process and writing workshop, formative
and traditional assessment, data analysis, program alignment, leadership training, school improvement
planning, effective teams, effective instruction, project planning.
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Education

Queens College
Graduate School of Education
Winter, 1983
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Grand Valley State University (formerly Grand Valley State College)
Allendale, Michigan

B.A. with Honors, 1975-1978

(History Major)

Organizations: Trustee of Manhattan Charter School, 2010-2011

Interests: Reading, photography, music, baseball, New York City
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Paul O'Neill
Home Address
GlenRidge NJ 07028
Business Name and Address: Cohen Schneider & O'neill Llp,
00|
Home telephone No.
Work telephone No: N/A

E-mail address

3. A brief educational and employment history (you may attach a resume):
Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M I affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). [1 Does not apply to me.
M Yes. I have served on the boards of numerous non-profit organizations, including
special education-focused organizations. See attached resume. I am an education lawyer
specializing in charter schools and special education- I hope that those skills will be used
to the school.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. 1 Does not apply to me. [ Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. [1 Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. (1 1/ we do not know any such trustees. FlYes. I have been counsel of the
school and met various board members.
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9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. [ 1/ we
do not know any such employees. M Yes. I have been counsel of the school and met the
Executive Director and other staff members.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. M I/ we do not know any such persons. [] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. B 1/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [] 1/ we do

not know any such persons. [] Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [] I/ we have no such interest. [] Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. If so, please indicate the precise nature of the business that is
being or will be conducted. 1 N/A. [ 1/ we or my family do not anticipate conducting any
such business. [] Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. M Does not apply to me, my spouse or family. [ Yes.

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. M None. [J Yes.

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

I would first approach the member or members involved and raise my concerns with
them. If the response was not acceptable, I would bring my concerns to the board
itself.
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Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). B I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.

Revised May 21, 2007
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Certification
I, Paul O'Neill, certify to the best of my knowledge and ability that the information I am providing

to the State University Trustees/Charter Schools Institute in regards to my application to serve as a
member of the board of trustees of the NYC Autism Charter School is true and correct in every

respect.
| L _/.L ',/} 5

Date

Please submit this form with the RFI form to the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510

E-mail: charters@suny.edu
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Paul T. O'Neill
L

Glen Ridge, NJ 07028
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Paul T. O'Neill

EDUCATION

TEACHERS COLLEGE, COLUMBIA UNIVERSITY, New York, NY
M.Ed. in Educational Administration with inter-disciplinary concentrations in Education Law,
Education Policy and Special Education, 2001

UNIVERSITY of VIRGINIA SCHOOL of LAW, Charlottesville, VA
J.D., 1993
* Articles Editor, Journal of Law & Politics

OBERLIN COLLEGE, Oberlin, OH
B.A. in English, 1986

UNION COUNTY COLLEGE, Cranford, NJ
A.A. in Liberal Arts with Fine Arts Concentration, 1984

PROFESSIONAL AFFILIATIONS & HONORS

*  Admitted to Practice: New York State and the federal courts of the Southern and Eastern Districts

of New York

¢ Received 2011 “Distinguished Alumni” Award from Teachers College, Columbia University
awarded annually to a graduate for achievement within 10 years of graduation

* Board of Trustees, Manhattan Charter School and Manhattan Charter School 2, NY, NY

2
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Paul T. O’Neill

* Co-founder and Advisory Board member, Alliance of Public Charter School Attorneys

* Professional Advisory Board, National Center for Learning Disabilities, 2003 — 2010

e Chair, Education & the Law Committee, New York City Bar Association, 2005-2007

¢ Co-founder and Founding Trustee, Family Life Academy Charter School, Bronx, NY

¢ Executive Committee, New York Coalition of Charter Schools

* Editorial Board, IDEA Compliance Insider

¢ Trustee, Learning Disabilities Association of New York City, 1997 - 2003

* Trustee & Professional Advisory Board, Smart Kids with Learning Disabilities, 2001 - 2007

¢ Member: Association of the Bar of the City of New York; Learning Disabilities Association of
America

ACADEMIC APPOINTMENTS

TEACHERS COLLEGE, COLUMBIA UNIVERSITY, New York, NY
Adjunct Assistant Professor, September, 2001- present

[http://gogo.tc.columbia.edu/faculty/index.htm?facid=pto2]

* Designed and regularly teach graduate course entitled “Designing Charter Schools” focusing on the
creation an operation of high quality charter schools. Also designed and taught course entitled
“Introduction to Special Education Law” focusing on core legal and policy issues impacting schools
under federal and New York State special education laws

* Serve on faculty of the Education Policy Studies Center at Teachers College

VARIOUS UNIVERSITIES
Guest Lecturer

* Regularly serve as a guest lecturer at U.S. graduate schools on wide range of education law issues;
Recent presentations have addressed the No Child Left Behind Act (Georgetown University Law
Center; University of Virginia School of Law, Columbia Law School), Title IX (University of
Wisconsin at Madison), Special Education (Columbia Law School & Teachers College, Harvard
University, Yale School of Management); Charter Schools (Harvard University; University of
Virginia’s Curry School of Education); Educational Entrepreneurship (Columbia Business School).

PUBLICATIONS

Books
* The Charter School Law Deskbook (unique compilation of and guide to the legal authorities
impacting charter schools nationwide) Lexis Nexis Publications, first published December 2007,
Second edition, March 2009
¢+ The NCLB Compliance Manual, (comprehensive desk reference for administrators and others
concerned with the federal No Child Left Behind Act) Brownstone Publishers, first published May,
2004; Second edition, LRP Publications, May 2007

Major Articles

*  “Equity at Scale: How Public Charter School Networks Can Innovate and Improve Services for
Students with Disabilities,” (co-authored with Lauren Morando Rhim) National Alliance for Public
Charter Schools, February 2015

*  “Improving Access and Creating Exceptional Opportunities for Students with Disabilities in Public
Charter Schools,” (co-authored with Lauren Morando Rhim) National Center for Special Education
in Charter Schools, October 2013

*  “The Unique System of Charter Schools in New Orleans After Hurricane Katrina: Distinctive
Structure, Familiar Challenges,” (co-authored with Renita Thukral) Loyola University New Orleans
Journal of Public Interest Law, Vol. 11, (2), Spring 2010

* “Maximizing Effectiveness: Focusing the Microscope on Charter School Governing Boards,”(co-
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Paul T. O’Neill

authored with Priscilla Wohlstetter, Joanna Smith and Caitlin Farrell), National Resource Center on
Charter School Finance & Governance, Spring, 2009

e “Transforming Public Schooling Through Effective Portfolio Management,” National Association of
Charter School Authorizers, Monograph, Fall, 2008

e “High Stakes Testing Law & Litigation,” BYU Education & Law Journal, Vol. 2003, No. 2, July,
2003

¢ “Serving Students with Disabilities in Charter Schools: Legal Obligations and Policy Options,”
Education Law Reporter, Vol. 169, November, 2002, (lead author; co-authored with Richard J.
Wenning and Elizabeth Giovannetti)

e “Special Education and High Stakes Testing for High School Graduation: An Analysis
of Current Law and Policy,” Journal of Law & Education, Vol. 30(2), April, 2001
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Charter Schools Institute
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Request for Information
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Charter School Trustees
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Hugh C. O’Rourke
Home Address:
Cortland Manor, NY, 10567
Business Name and Address: N/A

Home telephone No.: ||| | | | N

Work telephone No:. N/A

E-mail address

3. A brief educational and employment history (you may attach a resume):
Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. B T affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). B Does not apply to me.
O] Yes,

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. M Does not apply to me. [ Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. O Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. B I/ we do not know any such trustees. [J Yes,

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. 4 1/
we do not know any such employees. [ Yes,

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
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or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. (] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. F I/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [] 1/ we do

not know any such persons. [] Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [J I/ we have no such interest. [J Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. If so, please indicate the precise nature of the business that is
being or will be conducted. 1 N/A. [J 1/ we or my family do not anticipate conducting any
such business. [] Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. B Does not apply to me, my spouse or family. [] Yes,

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. M None. [] Yes,

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

Would report the suspected conflict of interest to the remaining members of
the Board with the aim of exploring the issue at hand, allowing the board
member to explain his of her actions, with the aim to have the full Board vote
to resolve the matter and if it is not resolved, go to a higher authority.

Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). B T affirm.
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19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review. Resume Attached.
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R-03f-Founder Credentials Response 03f-111




Certification

I, Hugh C. O'Rourke, certify to the best of my knowledge and ability that the mformation | an
providing to the State University Trustees/Charter Schools Institute in regards to my appiication to
serve as a member of the boarg-f trustees of the New York Center for Autism Charter Scheol is true
and gorrect in sve ?n

Gt ouste  pifls
Signature Date

Please submit this form with the RFT form to the charter school or via matl, facsimtle or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

4] State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail; charters@sumy.edu
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Hugh C, O’Rourke

Cortland Manor, New York, 10567

; -

Objective

A leadership position in the nonprofit area where I can use my
broad-based experience in consumer, banking, and industrial
businesses to solve complex operating problems,

Qualifications

Accomplished senior executive, who has exposure in both
domestic and international markets, plus, a proven track record in
finance and marketing, in different industries and cultures, at the
business, division, and corporate level. Strong managerial and
interpersonal skills.

Problem Solving/Analysis

R-03f-Founder Credentials

Extensive experience in profit and loss reporting and analysis,
budgeting, cash flow and balance sheet management, strategic
planning, operational business reviews, capital expenditure
proposals, trouble shooting, formed at PepsiCo, Citigroup, and
Pfizer.

In the past, managed as many as thirty people and as few as two
professionals and with PepsiCo have lived and worked in England
and Mexico.

For Oral Care, a division of Pfizer was responsible for planning
and operational aspects of Plax, a pre-brushing rinse, which had
revenues of $175 million.

Negotiated twe new plants and involved in a joint venture
accounting for $20 million in revenue and presented project for

approval to Minerals Technologies Inc,’s, (MTI), top management.

Led first of its kind licensing effort to taunch Citibank credit cards
internationally

Created strategic mission /tactical plan for Diners Club
International leading to funding increase of 70%
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Launched, for MTI, an environmentally friendly, mineral product,
for the paper industry, while leading a multi-disciplined team firom
the laboratory to the market place,

Spearheaded and presented to top management, the analysis of
MTTI’s R&D spending, eventually resulting in management
approval of stage gate process to increase productivity and return.

Directed a multi-disciplined team and formulated a MTI corporate
environmental strategy, to answer third party questions on
environmental issues pertaining to carbon emissions.

Education

MBA, Finance and Marketing, New York University 1974
B.S., Finance, Fordham University School of Business 1964

Community Activities

New York Charter School for Autism Board Mentber
Volunteer at Rockefeller State Park

Team leader in facilities planning effort at Todd School
Coach, baseball, basketball, and soccer
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Carol Marie Santiago
Home Address:
Bronx, NY 10465
Business Name and Address: EBOF |} N v York, NY 10035

Home telephone No. | | [ | |GTGEGEGzG
Work telephone No: ||| | | | }Q QI

3. A brief educational and employment history (you may attach a resume):
B Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M I affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). B Does not apply to me.

O Yes.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. (1 Does not apply to me. [] Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. [J Yes,

Conflicts

8. Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. @ 1/ we do not know any such trustees. []Yes.

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. M1/ we
do not know any such employees. [] Yes.

10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
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or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. (] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. F I/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [] 1/ we do

not know any such persons. [] Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [J I/ we have no such interest. [J Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. If so, please indicate the precise nature of the business that is
being or will be conducted. 1 N/A. [J 1/ we or my family do not anticipate conducting any
such business. [] Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. B Does not apply to me, my spouse or family. [] Yes.

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. B None. [] Yes.

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

The number one duty of any board member is to act in the interests of the organization
he/she is overseeing. Prevention is the first line of the defense so it is important that the
board ensures the implementation of good policies and procedures in the bylaws so that
all decisions are made fairly and transparently. If I suspected that another board
member(s) was involved in anything that could even be perceived as a conflict of
interest, I would endeavor to talk with that member(s) privately so as to encourage
him/her to disclose his/her potential conflict of interest to the rest of the board so that a
discussion and subsequent decision can be reached collectively as to whether, in fact, a
conflict of interest exists, even if it might be an unintentional and/or “innocent” one. If
the board member refused to do so, I would bring the matter to the attention of the
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Chairperson, or in the case that the Chairperson is the one suspected of a conflict of
interest, to the other members of the board. My sense of duty to the school’s
reputation, its interests, survival, and success would be the paramount consideration
and I would do all that I could to prevent any attempts to undermine the confidence
that the parent, students, and community has in the board and the school itself.

Other

18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). B I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.
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Certification

L Cars | Santiage —D{'&’&é certify to the best of my knowledge and ability that the information
I am providing to the/State University Trustees/Charter Schools Institute in regards to my application

to serve as gagember of the board of trustees of the N Y’ Aw‘ﬁs vA_ Charter School is
true and cof\re tin every.respect. _
G [/ ”\AJ—%’L" A / 3/97 / 2§
Gigram& 7 Date 7 7

Please submit this form with the RFI form te the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: charters@suny.edu
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. I , Y 104685
Carol Santiago-DeJesus e

Professiohal Summary

Versatile, committed, and experienced nonprofit manager with over fifteen years of demonstrated sticcess in developing and
operating highly effective workforce development programs for adults and youth in socio-economically challenged
communities. Effective leadership experfence in diverse nonprofit environments that require strategic planning and
collaboration. Adept with ground-up program development, revenue ralsing, staff recruitment and retention, curriculum
development, community outreach, training, and guidance/supervision.

<% Proven track record of excellence with high volume performance-based contracts within highly-regulated,
government-funded environments; broad capabilities with employment, education, and training specialties

% Excellent oral and written communication skills; effective and efficient program planning; consistent mission
implementation

* Qualified in ensuring contract compliance and achievement of multiple and simuftaneous projects and goals from
inception

<3

o

Versed in Workforce [nvestment Act (WIA) and Temporary Assistance for Meedy Families {TANF) policies and
operations; effective trainer responsible for presenting compficated material to diverse audiences and levels

e

’.

Adept at delegating tasks appropriately and monitoring their satisfactory completion

% E£xperienced with creating and implementing curricula that comply with New York State Education Department and
Bureau of Proprietary School Supervision guidelines and requirements

% Accomplished with grant research and writing, particﬂlarly within New York City and State contract applicationand
procurement processes; working knowledge of grassroots and private foundation fundralsing

**  Proficient with Windows 7 and Microsoft Office Applications {Word, Excel, Access, PowerPoint, Publisher,
Outlook); demonstrated experience with government-run workforce development databases and online reporting
systems, including NYCWAY; FSE Supplemental Nutrition Assistance Program Database; YEPSonline {Summer
Youth Employment Program Enroliment and Payroll databases); WISARD; Automated Case Management System
{ACMS); and One Stop Operating Systern (OSOS)

*,
xS

Fluent in English and Spanish with working knowledge of French
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Carol Santivgo-Dejesus
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Carol Santiago-Dejesus carolms77 @gmail.com 646.234.6709

Education and Credentials

Pursuing Master of Science in Business Mianagement & teadership; CUNY Schoo! of Professional Studies; New York, NY
Part-Time Study; Expected Graduation Spring 2015

Family Development for Supervisors Credential; University of Connecticut; Storrs-Mansfield, CT; 2011
Scholarship awarded by the NYC Department of Youth and Community Development

Reglstered Business School Director License; Bureau of Proprietary School Supervision; New York State Education
Department; Albany, NY; 2006

Bachelor of Arts in Political Science; Cofumbia University; New York, NY; 1999
Dean’s List Honars; Sociology Minor

Awards

1%t Annual Start Upl NY Business Plan Competition; New York Public Library & Citi Foundation; 2010
Cash Prize for SafeSnack Vending, Inc. ~ Runner Up

Educational Services Recognition Award; Promesa/Fast Harlem Councit for Community Improvement, Inc.; 2004

Beatrice Hurlburt Memorlal Prize for Character and Influence and Cary Page Memorial Prize for Versatility
The Ethel Waltker Schoof; 1935

Professional and Volunteer Affiliations

Trustee, Board of Trustees - The New York Center for Autism Charter School; New York, NY
Chair, Operations Committee; Chair, Fundraising Committee (former)

Boys Prep Founding Principal Search Committee; Public Prep Network, New York, NY
Member, Latino Alumni Association of Columbia University; New York, NY

Member, Ethel Wailker School Alumnae Association; Simsbury, CT

Member, New York City Employment and Training Coalition; New York, NY

Member, New York Association of Training and Employment Professionals; Albany, NY
Membher, Jobs First NYC; New York, NY

Member, National Automatic Merchandising Association; Chicago, IL

Member, Autism Society of Amerfca; Bethesda, MD
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Charter Schools Institute
The State University of New York
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Charter School Trustees

Guidance and Form
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State University of New York
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Albany, New York 12207
518/433-8277

Fax: 518/427-6510
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Guidance regarding the Request for Information Form

Serving on a public charter school board is a position of great trust and responsibility. As a charter
school trustee, you would be charged with overseeing the education of all students enrolled in the
school, the expenditure of public and private monies directed to the charter school, and, if applicable,
the oversight of any charter management entity.

Because of the importance of the position that you seek to assume, the Board of Trustees of the State
University of New York requires that new board members be approved by it pursuant to the terms of
each school’s Charter Agreement. The Charter Schools Institute carries out this responsibility for the
State University Trustees through this Request for Information (RFI) process.

Only in very rare cases does the Institute reject properly approved prospective trustees who have
provided all information requested on this form. These cases are generally limited to prospective
members who would have severe conflicts of interest* in fulfilling their fiduciary or other duties as a
charter school board member, who are proposed to be seated in violation of the school’s charter or
by-laws, or whose background evidences untrustworthiness, e.g., criminal record, a record of
financial dealings inimical to the public trust. Accordingly, and in order to expedite the approval of
new board members, the Institute requests that you provide full and complete answers to each of the
items below (and provide the certification indicated). This will assist the Institute in its review.

Pursuant to New York’s Freedom of Information Law (FOIL), any personal information listed on or
attached to this form (including the Charter School Trustee Contact Information form) that would
constitute an unwarranted invasion of personal privacy will not be disclosed to the public pursuant to
FOIL (home address, telephone number, etc.).

* A conflict of interest is generally defined as a situation in which someone has differing or
competing professional or personal interests, and do not necessarily have to involve monetary
interests. In the case of a charter school trustee, who has a duty of loyalty to the charter school on
whose board he or she sits, such differing or competing interests can complicate corporate decision
making. Examples of conflicts of interest include the following:

* Dbeing a charter school trustee of more than one charter school at the same time;
* being paid by a charter school as an employee or contractor while serving as a school trustee;
* Dbeing a parent of a student of a charter school on whose board you sit, especially when
making decisions related to your child’s teachers; and
* Dbeing a charter school trustee while your spouse’s company or employer is doing business
with the charter school.

In many cases, conflicts are waiveable as long as the trustee discloses the interests to the school
board and recuses his- or herself from voting when conflicted. In rare cases the conflict of interest
will mandate that either one of the competing interests be given up. For example, a school trustee
cannot work for a for-profit management company that manages the charter school’s operations.

Questions related to conflict of interest may be addresses to the school’s counsel or the General
Counsel of the Insitute.
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Seating New Trustees: General Procedures

In order to legally seating a person on a charter school board, the following procedures should
generally be followed as well as any specific provisions contained in your school’s by-laws.

Q

Q

When a board seat becomes vacant or is created, the school board (by committee or otherwise) should seek nominations
for a person to fill the vacant seat with appropriate qualifications per the Charter Application, and who complies with
the Charter Agreement restrictions in Section 2 (and including Exhibit D) and school by-laws requirements.

The charter school board secretary or other administrator should review the school by-laws to determine the proper
number of trustees that may be seated on the board, or the proper range (e.g., 7-11). If the board has too many
members, a request to amend the by-laws must be made to the Institute or the seat may not be filled. In cases where the
number of trustees must be fixed (i.e., when there is a range) the school board should do so at or prior to the time of the
election of the proposed trustee and clearly reflect same in the minutes. Note: The legal limits on board size are 5
minimum and 25 maximum.

The board secretary or other administrator should review the following to determine the proper qualification of the
prospective board member:

1) Charter Agreement paragraph entitled “Governance; School Board; By-laws” (4 2.10 in recent charters) for the
following:

a) compliance with the 40% rule (no more than 40% of the school board may be affiliated with any single
entity unless the school has received a waiver from the State University Trustees);

b) compliance with provisions prohibiting or restricting board membership for persons associated with a
charter management organization (CMO);

2) Charter Agreement Exhibit D, “Additional Assurances and Terms,” which may contain restrictions on board
membership or a waiver thereof;

3) Charter Agreement Exhibit A, “Terms of Operation,” which is either the Charter Application (new schools) or
the Key Design Elements (renewal schools). The Charter Application will set forth the school trustee
qualifications of the school that are in addition to those required by law (age 18). Key Design Elements may or
may not contain such information;

4) By-laws, which may:

a) state what type or “class” of trustee must be elected, e.g., parent, teacher representative, community
member;

b) state any conditions that must be met prior to the election or nomination of a proposed trustee (vote
of the parent/teacher organization; vote of partner organization, etc.);

c) direct how the trustee will be elected or appointed (super-majority vote, vote of corporate member,
etc.); and/or

d) state how long the term of a trustee will be. When vacant seats are filled, the new trustee serves
for the remainder of the prior trustee’s term. When new seats are created, the board, chairperson or
other methodology in the by-laws may dictate the length of the term, which be staggered with other
terms. It is a good practice for the secretary to keep a multi-year elections calendar to track each
trustees’ term.

The school board or corporate member elects or appoints the prospective school trustee at a duly convened meeting of
the school board with a quorum and following any by-laws restrictions on elections such as super-majority provisions.
Submit a signed copy of the resolution electing the prospective trustee or of the signed minutes showing such election to
the Institute together with a Request for Information from Prospective Board Members (RFI).

After each prospective trustee reviews the by-laws, code of ethics and any conflict of interest policies of the school, the
board secretary or administrator should have each prospective trustee complete a RFI form, which the school or
proposed trustee must submit to the Institute.

Institute
Actions:

The Institute will approve or reject such proposed trustee in writing within 45 days of submission of al/ of the above
required documentation (complete RFI with Charter School Trustee Contact Information form, and evidence of proper
election (e.g. signed resolution or minutes reflecting vote). If the Institute takes no action within the 45 day period the
person may be seated as a school trustee. After the Institute approves a trustee in writing, it will ask the school for an
updated list of school trustees.

Q

The school board secretary or other administrator should inform the new trustee of his or her official seating on the
school board. The trustee may now vote. The school must send an updated board list to the Institute.
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Request for Information from
Prospective Charter School Trustee

Please provide the following information.

Background

1. Name of Charter School for which you intend to serve as a trustee. NYC Autism Charter
School

2. Full name: Mr. Alvin Shih
Home Address:
New York, NY 10280
Business Name and Address: Morgan Stanley

I

Home telephone No. | | N NG
Work telephone No: ||| | R
E-mail address ||| | N NN

3. A brief educational and employment history (you may attach a resume):
Resume attached.

4. Please affirm that you will be at least 18 years old by the date of appointment to the charter
school’s board. M I affirm.

5. Please indicate whether you currently or have previously served on a board of a school
district, another charter school, a non-public school or any not-for-profit corporation (to the
extent not otherwise indicated in your response to Item 3, above). B Does not apply to me.

O Yes.

6. Please indicate if you have ever been convicted of a misdemeanor related to honesty or
trustworthiness, or a felony. If the answer to this question is yes, please provide details of the
offense, the date, disposition, etc. B Does not apply to me. [ Yes,

7. Please indicate if you have ever entered into a settlement agreement, consent decree,
adjournment in contemplation of dismissal, assurance of discontinuance or other, similar
agreement with the Securities Exchange Commission, Internal Revenue Service, the U.S.
attorney general or the attorney general of any state, a U.S. or district attorney or any other
law enforcement or regulatory body concerning the discharge of your duties as a board
member of a for-profit or not-for profit entity or as an executive of such entity. If the answer
to this question is yes, please provide details of the agreement.

M Does not apply to me. [J Yes,

Conflicts

8.Please indicate whether you or your spouse knows any of the other school trustees, or
prospective or former school trustees. If so, please indicate the precise nature of your
relationship. 1 1/ we do not know any such trustees. []Yes.

9. Please indicate whether you or your spouse knows any person who is, or has been in the last
two years, a school employee. If so, indicate the precise nature of your relationship. M1/ we
do not know any such employees. [] Yes.
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10. Please indicate whether you or your spouse knows anyone who is doing, or plans to do,
business with the charter school (whether as an individual or as a director, officer, employee
or agent of an entity). If so, indicate and describe the precise nature of your relationship and
the nature of the business that such person or entity is transacting or will be transacting with
the school. B I/ we do not know any such persons. [] Yes,

11. Please indicate if you, your spouse or other immediate family members anticipate
conducting, or are conducting, any business with the school. If so, please indicate the precise
nature of the business that is being or will be conducted. F 1/ we do not anticipate
conducting any such business. [] Yes,

12. If the school contracts with an educational service provider (a management company,
whether for-profit or not-for-profit), please indicate whether you or your spouse know any
employees, officers, owners, directors or agents of that provider. If the answer is in the
affirmative, please describe any such relationship. B Not applicable because the school does
not contact with a management company or charter management organization. [ I/ we do

not know any such persons. [ Yes,

13. If the school contracts with an educational service provider, please indicate whether you,
your spouse or other immediate family members have a direct or indirect ownership,
employment, contractual or management interest in the provider. For any interest indicated,
please provide a detailed description. B N/A. [ I/ we have no such interest. [] Yes,

14. If the school is partnered with an educational service provider, please indicate if you, your
spouse or other immediate family member anticipate conducting, or are conducting, any
business with the provider. Ifso, please indicate the precise nature of the business that is
being or will be conducted. 4 N/A. [0 1/ we or my family do not anticipate conducting any
such business. [] Yes,

15. Please indicate whether you, your spouse or other immediate family members are a director,
officer, employee, partner or member of, or are otherwise associated with, any organization
which filed an application in conjunction with the charter school, i.e., is partnered with the
charter school. (For the identity of all such organizations, please consult with the chair of the
charter school board.) To the extent you have provided this information in response to prior
items, you may so indicate. B Does not apply to me, my spouse or family. [] Yes.

16. Please indicate any potential ethical or legal conflicts of interests that would, or are likely to,
exist should you be approved for service on the school’s board. Please note that being a
parent of a school student, serving on another charter school’s board or being employed by
the school are conflicts that should be disclosed, but do not make you automatically ineligible
to serve as a trustee. B None. [] Yes.

17. Please indicate how you would handle a situation in which you believe one or more members
of the school’s board are involved in self-dealing (working for their own benefit, or the
benefit of their friends and family). Please note that simply confronting the involved trustee
is not usually a sufficient answer.

I take my concerns to the other members of the board for investigation and subsequent
vote on whether the conflict-of-interest bylaws have been violated or the appearance of
impropriety damages the reputation of the charter school.

Other
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18. Please affirm that you have read the school board’s by-laws and conflict-of-interest policies
(Code of Ethics). M I affirm.

19. Please provide any other information that you feel pertinent to the Charter Schools Institute’s
review.
Having worked in financial services for over 15 years, I’ve seen the increase in
regulatory oversight and initiatives that aim to educate employees about their role in
ensuring compliance. I believe that some of these practices could be applicable in an
organization like a charter school. In addition, I’m a believer in metrics (when cost-
effective to gather them) and using them to help direct attention to areas of strength as
well as areas in need of improvement.
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Certification

I, _ Alvin Shih__, certify to the best of my knowledge and ability that the information I am
providing to the State University Trustees/Charter Schools Institute in regards to my application to
serve as a member of the board of trustees of the New York Center for Autism_ Charter School is
true and correct in every respect.

2015-12-22

Signature

Please submit this form with the RFI form fo the charter school or via mail, facsimile or e-
mail (in PDF with signature) to:

Charter Schools Institute

State University of New York

41 State Street, Suite 700, Albany, NY 12207
Telephone: 518/433-8277; Facsimile 518/427-6510
E-mail: charters@suny.edu
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HIGHLIGHTS

O 17 years of experience in financial software development across a variety of technologies.

O Excellent at communicating architectural and technical issues to business sponsors,
colleagues, and users.

0O Has a clear vision of how an internal technology consulting/architecture organization should
operate to yield the best return on investment.

o Skilled at spotting software development projects likely to fail due to poor estimation/planning,
or teams with incorrect staffing/structure.

o Effectively leverages the complementary strengths of tools like kdb+ and C++ to achieve
excellent architectural balance in terms of speed, flexibility, and maintainability.

O Pierces silo walls by taking active roles in employee networking groups and meeting senior
managers in less formal settings.

0O Manages, coordinates, and mentors software development teams.

O Provides resources and opportunities for technology people to develop their leadership skills.

COMPUTER SKILLS

kdb+ 6 years a/k, IPC, serialization, plugins, tick/rdb/hdb, parse trees, etc.
C++ 8 years STL, Boost, RogueWave Tools.h++, sockets, etc.

Java 7 years JDK 1.5, Spring, SWIG, JMS, JDBC, NIO, ant

Web 3 years XML, XSLT, XPATH, XML Schema

RDBMS 6 years Sybase 11, Oracle 8i

Messaging | 4 years Tibco Rendezvous, proprietary middleware (Hermes, CommSuvr, etc.)
UNIX 11 years | make, Bourne shell, emacs, awk, sed, svn, vi, ClearCase, Purify,
Valgrind, Doxygen, etc.

EDUCATION
O Master of Information Science, University of Toronto
0 (Honours) Bachelor of Science (Computer Science), University of Toronto
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ACTIVITIES AND INTERESTS

a

(]

0oood

Coursera: Machine Learning, Introduction to Public Speaking, Startup Engineering, Survey of
Music Technology, Image Processing, etc.
Sergeant-at-Arms for “Midtown’s Best” Toastmasters club in Morgan Stanley.
Maintainer and primary content contributor to the “parenting” mail group at Morgan Stanley.
Event photography / videography for charities such as: GiGi's Playhouse (movement and
literacy for children with Down syndrome) and Mencius Society for the Arts (traditional
Chinese musical instruments for children).
Mentoring VP-level employees as part of the Technology and Data NY Mentoring Program.
Video lectures at ted.com. Favourites include:
Amy Cuddy: Your body language shapes who you are.

= Shawn Achor: The happy secret to better work.
Studio photography.
Gamification of math and computer programming education.
Children on the autistic spectrum.
LEGO® - especially vertical hinges.

Page 5 of 5

R-03f-Founder Credentials Response 03f-138



R-03G — OUTREACH EVIDENCE
TABLE OF CONTENTS

Part 1: Emails 1
Achieve Beyond
Assemblyman Rodriguez
Bronx Borough President’s Office
Bronx-Lebanon Hospital Center
Bronxchester Challenger League
City Council Members
Community Board
District 75
Dr. Ram Kairam
Facilities
INCLUDE NYC
Jesse Mojica
Lisa Quinones-Fontanez
Mott Haven Community Partnership
NYC DOE
Regent Rosa
SOBRAP
South Bronx Police Athletic League
Superintendents
Miscellaneous

Part 2: Flyers, Social Media, Surveys, Board Bios 42
Website Screenshot
Facebook Screenshot
Bronx Community Survey (English)
Bronx Community Survey (Spanish)
Bronx Survey Responses (English)
Bronx Survey Responses (Spanish)
Flyers (English)
Flyers (Spanish)
Parent Feedback Survey

Part 3: Miscellaneous 99
Agenda for Quarterly Meeting November 2015
Bronx-Lebanon Hospital Center Attendance Sheet
Bronx-Lebanon Hospital Center Youth Services & Committee Agenda
Children’s Aid Society Survey Sheet
Dr. Kairam Parent List
NYCACS Open House Attendance Sheet

R-03g — Outreach Evidence Response 03g-1



PART 1: EMAILS

ACHIEVE BEYOND

From: Moira Cray (Mcray@Nycacharterschool.Org), Nov 2, 2015
To: Christi Santana
Subject: follow up

Ms. Santana -

| “met” you this morning at the Autism Parents Support Meeting at Bronx Lebanon this morning.
| would love to speak with you further about how Achieve Beyond may be able to help the NYC
Autism Charter School in opening another school in the Bronx. A free public charter school in
the Bronx would certainly be helpful to the often-underserved Bronx population.

Part of our application process includes showing charter school authorizers that we have
engaged and sought input from the community in which the school will open. | would like to
discuss with you how you might be of assistance to us in this endeavor — might you have some
time to chat or is email volleys a better way for you to communicate. Let me know what is
easiest for you.

Thank you in advance — | look forward to hearing back from you and learning about Achieve
Beyond.

Best
Moira Cray

From: Christie Santan NG \ov 4 2015

Good afternoon Ms. Cray,
| apologize for not responding sooner, | hope this email finds you well.

| am really excited about the prospect of having a free public Autism charter school in the Bronx,
since the community is in such great need of it. Achieve Beyond would love to help therefore
please let me know how we can assist you. Email is best for me since | am in and out of offices
for the majority of the day. However, if you prefer to discuss the matter over the phone
mornings is usually the best time for me.

Thank you,
Christie Santana

ASSEMBLYMAN RODRIGUEZ

From: Andrea Rogers Barryjj | NG -~ 13. 2016

To: Julie Fisher

SCHOOL
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Subject: Visit with Assemblyman Rodriguez
Hey Julie,
Happy New Year! | hope you are doing well and that 2016 is bringing great things to NYCA.

Claudia was able to arrange for Assemblyman Rodriguez to visit your school next Friday, the
22nd at 10am -- if that works for you and your team. We were wondering what you think and if
we should lock it in. Please let us know when you have a minute!

Thanks so much,
Andrea

From: Julie Fishe (N Ot 13, 2015

Hi Andrea,

Happy New Year to you too! We would LOVE to host a visit with Assemblyman
Rodriguez! Thanks, Claudia for making that happen! Friday, January 22nd at 10AM is
perfect. Just a reminder our address is a little misleading. The entrance to PS50 (the school in
which we are co-located) is at the end of a ramp set back where 101st street ends at 1st
avenue. Please feel free to pass along my cell number in case anyone has any difficulties or

needs to reach me beforehand | G

Thanks again!

Julie

BRONX BOROUGH PRESIDENT’S OFFICE

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 13, 2015
To: Monica Major
Subject: Thank You

Hi Monica,

| just wanted to thank you for taking the time to meet with Carol and me this morning. We both
walked away feeling so grateful for your guidance and support. | look forward to meeting and
working with you again in the future. Please reach out if your schedule ever allows a visit we
would love to have you!

Best,
Julie

From: Carol Santiago-DelJesusj N Ot 14. 2015
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Dear Monica,
Please allow me to echo Julie's sentiments.

Your time and consideration meant a lot to me personally as both a parent of a child with autism
and a Bronx resident.

| am hopeful that you will get the chance to visit us soon!

Best,
Carol Santiago-Delesus

From: Monica Majo i Oct 14, 2015

Julie and Carol,

It was a pleasure meeting you both and | look forward to visiting your school in the near
future. Please keep me posted on the application process.

Monica Major, Director

Education and Youth Services

Office of Bronx Borough President Ruben Diaz Jr.
Bronx, NY 10451

Tel: I

Website: bronxboropres.nyc.gov
Instagram: @BronxEducation

From: Carol Santiago-Delesus ||| |} NN D<c 22, 2015

To: Monica Major
Subject: Follow-up re students with autism in the Bronx

Dear Ms. Major,
Happy Holidays!

It was my pleasure to meet you earlier this fall! This is Carol Santiago-Delesus, and as you may
recall | am a life-long Bronx resident whose son with autism attends the NYC Autism Charter
School (NYCACS) in East Harlem.

| wanted to thank you again for taking the time to talk with Julie Fisher, the Executive Director of
NYCACS and | about the pressing need for more quality autism education and services for Bronx
children and parents.

Ms. Major, | am so happy to report that our letter of intent to the SUNY Charter Schools
Institute was very well received and we have been invited to submit a formal application! | am
NYC AUTIS
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so excited about what this means for Bronx students with autism! As we explained to you
during our meeting, our intent is to open a second school in District 7 or 9 so that some of the
students most in need in our borough can have access to the kind of autism education that
creates possibilities and transforms lives.

| am writing today, Ms. Major, to take you up on your gracious offer of a letter of support from
our Borough President. The support of his office would certainly go a long way in highlighting to
SUNY the need for increased educational options for students with autism and their families in
the South Bronx. | believe that Julie may have reached out as well as she gathers the necessary
information for the January 22nd SUNY charter application deadline.

| know that this time of year is busy with deadlines and the holidays, but it would really mean so
much to me personally and to so many other Bronx parents of children with autism if you would
facilitate the production of this letter of support so that we may have it well in anticipation of
the charter application deadline. Julie or myself are happy to provide you with any information
that you may need to do so, and please bear in mind that a short letter highlighting the need
and the support of our intentions is all that is needed.

Juli Fisher may be contacted o G - -

and my contact information can be found below.
Thank you so much in advance for your reply and support! It really means a lot to me that the
Bronx Borough President's office is aware and proactive about the significant educational needs

of children with autism in our beloved borough.

Best,
Carol Santiago-Delesus

From: Monica Major ||| NG /- 4. 2016
Hi Carol, Happy New Year.
Please send us the proposed language for the support letter.

Monica Major

BRONX-LEBANON HOSPITAL CENTER

From: Julie Fisher || N s<» 15. 2015

To: Ambreen Kahn
Subject: Help for the NYC Autism Charter School

Dear Ms. Kahn,

| came across your name as | was researching services for children with autism in the Bronx. |
run the NYC Autism Charter School located in East Harlem. We recently decided to submit an
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application to open another school in a different borough and are considering the Bronx
because there seem to be relatively few educational options for families living there, particularly
in certain school districts. | would love to get input from the Bronx community (particularly the
autism community) to assess peoples’ interest in such a school. | wonder if you might be willing
to speak to me in person to get your thoughts and guidance?

Kind Regards,
Julie

From: Ambreen Khan || S<» 15 2015

Dear Julie,

It would be great to have the opportunity to meet you at our APSG meeting, Monday,
September 21 at 1650 Selwyn Ave, Conference Room 6G at 10am. We would love to hear about
what a Charter School means for the children. Our groups have an average of 20-30
parents. They consist of Spanish and English speaking families. We saw many new parents at
yesterdays back to school event and hope they also attend to gain valuable information from
you. Next week’s topic on special education updates should go beautifully with what
information you will have to share.

Thank you so much.

Regards,
Ambreen Khan

Bronx-Lebanon Hospital Center
Ambreen Khan, MBBS | Program Manager |Pediatrics Department

I :or, Y 10457
I cbsit:

http://blhcpediatrics.org/
"Doctor to the Community"
“Doctor de la Comunidad”

From: Moira Cray (Mcray@Nycacharterschool.Org), Sep 22, 2015
To: Ambreen Khan
Subject: Appreciation

Dear Ms. Khan -

It was a pleasure to meet you. Thank you for allowing me to attend and present at yesterday’s
Parents Autism Support Group at Bronx-Lebanon Hospital. It's imperative that parents have a
place to go and learn of services that are available to them, and that may help, in the often-
daunting task of parenting a child with autism — Thank you providing such a valuable service.

| look forward to potential future collaborations.

Best,
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Moira

BRONX PARENTS AUTISM SUPPORT GROUP

From: Lisa Quinones-Fontane I O ©. 2015

To: Julie Fisher, Kpana Kpoto
Subject: Quick Email Intro

Good afternoon ladies,
Just wanted to do a quick email introduction.

Julie meet Kpana Kpoto - Kpana is one of the founders of the Bronx Parents Autism Support
Group.

Kpana meet Julie Fisher - Julie is the Executive Director of the NYC Autism Charter School -
www.nycacharterschool.org

Please feel free to connect!

Best,
Lisa Quinones-Fontanez

From: Julie Fisher ||| Ot ©. 2015

Thanks so much, Lisa!

Kpana it’s so nice to meet you. Lisa was kind enough to visit today and share some of her
knowledge about services for kids with autism and their families in the Bronx. We are a small
charter school located in East Harlem that serves only students with autism
(http://www.nycautismcharterschool.org) and are interested in opening a second charter school
in the Bronx district 7 or 9. | would love to connect with more Bronx parents to assess their
interest in such a program and get their feedback and input. | wonder if | might be able to visit
one of your support group meetings and spend some time talking about who we are and what
we envision? Let me know if you think that might be possible.

Thanks so much in advance, enjoy the weekend!

Julie

From: Kpana Kpoto ||} . Ot 22. 2015

Hello Julie,

My sincere apologies for this late reply. We would love to connect with you and your school. |
am familiar with your school and one of the parents in our support group has a child who
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attends there as well. We have meeting topics scheduled through the beginning of the year but
we will reach out to get something on the calendar. We meet every second Tuesday of the
month. In the mean time, if you have any open house information or anything information
about your program that | can forward to parents, that will be great. Thanks again.

Kpana Kpoto
Co-Founder, Bronx Parents Autism Support Circle

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 22, 2015

Perfect! I’'m cc-ing our Director of Transition and Community Outreach, Moira Cray, so that she
has your contact info and you have hers. | will forward you materials specific to our expansion
within the next week. In the meantime, I've attached brochures (one in English and one in
Spanish). We will certainly bring hard copies if/when we come up to speak to your
group. Thank you so much for your willingness to help! | hope to meet you soon!

Best,

Julie

BRONXCHESTER CHALLENGER LEAGUE

From: Lisa Quinones-Fontane:z ||| Ot 19. 2015

To: Julie Fisher, Lizette Hernandez
Subject: Quick Intro

Good morning ladies,
Just wanted to do a quick email introduction.

Julie meet Lizette Hernandez. Lizette is the founder of the Bronxchester Challenger League and
the nonprofit D3 Sports and Recreation, Inc.

Lizette meet Julie Fisher - Julie is the Executive Director of the NYC Autism Charter School -
www.nycacharterschool.org

Please feel free to connect!

Best,
Lisa

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 19, 2015

Thanks so much, Lisa! Hope you are well!
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Lizette: I've heard so much about you - | feel like | know you already! | would love to speak to
you and perhaps have you come visit the school if you have some time. Can we set up a time to
speak in the next week or two?

Best,
Julie

From: Lizette Hernande [ . Nov 20, 2015

Hi! Awe! Thank you! All Good things | hope!

Sure! Give me dates and times you would like to meet and | can arrange to be available. Look
forward to speaking and meeting with you.

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 22, 2015
Hi Lizette,

Remind me have you been to the school before? | don’t want to drag you here if you have
already been to one of our open houses. If you haven’t and would be willing to come for a visit,
next Thursday (October 29th) in the morning is great. Also Monday, November 2nd is good in
the morning. If you would rather just speak by phone, | can make myself available whenever
you have a few minutes. As Lisa may have told you, we are submitting a charter application to
open a second school in the Bronx and | would LOVE some advice/guidance from you.

Thanks so much,
Julie

From: Lizette Hernande I Ot 22, 2015
Hi Julie,

| have not had the opportunity to view the school. Monday November 2nd, 2015 would be best
for me. Please provide me with a time and | will arrange my schedule.

Yes, both Lisa and Carol Dejesus have let me know of your plans for a charter in the Bronx. |
think it is AMAZING!

Lizette

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 22, 2015

In terms of directions, our street address is a bit misleading. The entrance to PS50 (the public

school in which we are housed) is at the end of a ramp, set back between two housing

developments, right where 101st street ends at 1st avenue. Be sure to bring ID and tell the

security guard that you are visiting the NYC Autism Charter School. He/She will send you up to
us on the second floor. If you have any issues, feel free to call my cell: ||| Gz
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| can’t wait to finally meet you!

Best,
Julie

From: Lizette Hernande S O 22, 2015

| believe that | can! Is there a parking area?
From: Julie Fisher (JFisher@nycacharterschool.org), Oct 22, 2015

You might get lucky and find a spot on the street, but there is also a lot on 101st street between
1st and 2nd avenues.

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 19, 2015
To: Lizette Hernandez
Subject: Catching up!

Hi Lizette,

| hope you are well! I’'m circling back to let you know that we are still full steam ahead with our
Bronx charter application. And | have a couple favors to ask of you:

1. There is a survey we’'ve developed and have begun to distribute to Bronx families and
community members to establish the need for a program like ours and to get some initial
feedback on program design elements. I’'m wondering if you might be able to distribute a link to
the survey to those in your network? The more people we hear from, the better. The link is
here: Bronx Survey (English) and here: Bronx Survey (Spanish).

2. Would you mind writing a letter of support on our behalf? It doesn’t have to be super long |
know you have so much on your plate already. It would just signal to the Charter School
Institute that schools like ours are necessary and important. And, hopefully, highlight why the
Bronx is the next logical place for us.

Thank you so much in advance for any part of this that you feel comfortable helping with. And
best wishes for a warm and wonderful Thanksgiving!

Julie
From: Lizette Hernande: [ o 20, 2015
Hi Julie,

Hope all is well. | will forward the surveys to my network with pleasure. | will work on the letter
and have to you as soon as possible. Is there a date that you would need it by?

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 20, 2015
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You're the best! Ideally by December 1st, but if that's too soon let me know. We have a few
points at which we could fold it into our application.

Thanks again! Hope maybe you can make it to our holiday piano recital? Invite should go out
today...

Best,
Julie

From: Lizette Hernande:z ||| GGG ). D<c 1. 2015
Julie I will have the letter to you ASAP tomorrow. Sorry for the delay.

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 1, 2015

No worries! Thank you so much!

From: Lizette Hernande N D¢ 1. 2015
Good Morning,

As per my last email, kindly find my letter. Please review and if you'd like me to make changes,
let me know. | will make them and resend.

Have a great day!

CITY COUNCIL MEMBERS

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 10, 2015

To: I

Subject: NYC Autism Charter School
Dear Ms. Arroyo,

| am the Executive Director of the NYC Autism Charter School in East Harlem. My dear friend
Amy Greco suggested that | reach out to you as we are looking to replicate our program for
children with autism in the South Bronx ideally CSD 7. We opened in 2005 and serve a small
number of students with very significant and specific needs. The demand for programs like ours
is great, and parents in the autism community have expressed an eagerness for us to expand for
some time. We finally feel ready to do so. | would love the opportunity to meet with you and
get some of your thoughts and guidance, and would also love to extend an invitation to visit our
school so that you can see firsthand what our program looks like. I’'m biased, but | think it is a
really special place! Let me know what your schedule might allow.

Best,
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Julie

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 18, 2015
To: Joann Otero
Subject: Referral from Amy Greco

Dear Ms. Otero,

| am the Executive Director of the NYC Autism Charter School in East Harlem. My dear friend
Amy Greco suggested that | reach out to you as we are looking to replicate our program for
children with autism in the South Bronx ideally CSD 7. We opened in 2005 and serve a small
number of students with very significant and specific needs. The demand for programs like ours
is great, and parents in the autism community have expressed an eagerness for us to expand for
some time. We finally feel ready to do so. | would love the opportunity to meet with you and
Council Member Arroyo to get some of your thoughts and guidance, and would also love to
extend an invitation to visit our school so that you can see firsthand what our program looks
like. I'm biased, but | think it is a really special place! Let me know what your schedule might
allow.

Best,
Julie

From: Joann Otero (From: Julie Fisher (JFisher@nycacharterschool.org), Nov 19, 2015
Hi Julie,

Please send an email directly to the Member’s scheduler Ricardo Cosme, both for the meeting
and the site visit.

Ricardo can be reached at ||| NG

Once he is in receipt of the email he will coordinate with you.
Joann

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 19, 2015
To: Ricardo Cosme
Subject: Scheduling Request from NYC Autism Charter School

Hi Mr. Cosme,

| am the Executive Director of the NYC Autism Charter School in East Harlem. We are looking to
replicate our program for children with autism in the South Bronx ideally CSD 7. Ms. Otero
suggested | reach out to you to schedule a time for me to meet with her and Council Member
Arroyo, or (even better) a time for them to come visit our school. Let me know if you need any
additional information from me. And thanks in advance!

Best,
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Julie

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 2, 2015
To: Max Cantarero, Mili Bonilla
Subject: NYC Charter School update

Hi Max and Mili,

| hope you are both well and had a wonderful Thanksgiving! We are still moving along with our
application to open a second school in the Bronx. We have been successful with many
community engagement efforts, but wanted to follow up on a couple things we discussed at our
meeting: 1. Mili - | tried to reach out to Jack Doyle using an email address | pulled from the
Internet. | haven't heard back, but would love to talk to him. As you said, his name and New
Settlement comes up a lot as | learn more about the Bronx. Do you happen to have an email or
phone contact that you could share? 2. | know you said that your office cannot officially
support our expansion efforts, but any type of letter of support for our program would be much
appreciated. You both (and Council Speaker Viverito) know firsthand the population we serve
and the limited number of appropriate educational options that exist for kids like ours. It is such
an important and meaningful cause for these children and their families. Thank you both so
much for all of your time and support!

Best,
Julie

From: Mili Bonilla || << 3. 2015
Hi Julie-

It was great to meet with you. #1: I'll write an email to Jack Doyle and introduce you. #2: Max
and | will get back to you on this.

Best,
Mili

From: Mili Bonilla || D< 3. 2015

To: Jack Doyle
Subject: Introductions

Hi Jack,

The Speaker and | visited the NYC Autism Charter School last summer & met its wonderful
director, Julie Fisher. They are located in East Harlem and are planning on opening a school in
the Bronx. Many children with autism and particularly those in underserved communities aren’t
getting the kind of education that they need and deserve. So, | suggested that she meet you to
share her plans and get your input.

Julie- Jack Doyle’s number is J EEGzN
Jack- Julie’s number is: ||| G
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www.nycacharterschool.org

Best,
Mili

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 3, 2015
Mili - thank you so much for the introduction and kind words!

Jack - I would love to speak with you. Let me know if there might be a good time for a phone call
in the next few weeks.

Best,
Julie

COMMUNITY BOARD

From: Moira Cray |||} NN D<c 18, 2015
To

Subject: Appreciation
Ms. Saunders -

It was such a pleasure to attend last night’s CB 4 Youth and Education Committee meeting. The
commitment to the youth of the community was evidenced by committee members’ questions
and comments to the presenters. The NYC Autism Charter School would be fortunate if we are
to be sited in CB 4.

| also appreciate your willingness to assist in securing a letter of support for us prior to the next
full CB 4 meeting | know this is not easily done.

Please let me know if there is anything else | can provide you with and | will plan on seeing you
at the next full Board meeting on January 26, 2016.

| look forward to hearing back form you.

Best,
Moira

DISTRICT 75

From: Jessica Seeman || D<c 17, 2015

To: Kuvana Jones
Subject: Hello! and a favor
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Hi Dr. Jones,

It's been a while! | hope the year has started off well and things are going smoothly at 12x. |
wanted to reach out and ask a favor of you. Maybe you have heard through the grapevine that
we are applying for a charter to open a second school in the Bronx. Part of this process is
showing that other organizations and people support our current school and our intended
expansion. Since we had a successful two-year partnership with 12x through the dissemination
grant, | was hoping you might be willing to write a letter of support on our behalf. As a public
school already in the Bronx and serving the same population, your support would be especially
valuable. I'm happy to answer any questions you may have about this and provide more details.
Let me know what you think.

Please say hello to everyone for me. And a specifically hello to Kyra and Kyle. Hope they are
doing well.

Jess

Jessica Seeman, M. A., BCBA
Clinical Consultant
NYC Autism Charter School

New York, NY 10029

From: Kuvana Jone s D<- 23, 2015

Good Afternoon Jess,

Hope all is well! I will most certainly say a hello to Kyra, Kyle has moved on to a new school. |
would certainly provide you with a letter of support as a part of the process of opening you
second charter school in the Bronx. Please contact me in the New Year to let me know how | can
support you. Wishing you a Happy Holiday filled with great cheer, prosperity, merriment and of
course rest!!

| hope you enjoy your time with your friends and family.

Kuvana

From: Jessica Seeman || D<- 16, 2015

To: Jamie Kijowski
Subject: Hello! and a favor

Hi Jamie,

It's been a while! | hope the year has started off well and things are going smoothly. | wanted to
reach out and ask a favor of you. Maybe you have heard through the grapevine that we are
applying for a charter to open a second school in the Bronx. Part of this process is showing that
other organizations and people support our current school and our intended expansion. Since
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we had such a successful partnership with your school through the dissemination grant, | was
hoping you might be willing to write a letter of support on our behalf. I'm happy to answer any
questions you may have about this and provide more details. Let me know what you think.

Please say hello to everyone for me.

Thanks,
Jess

From: Jamie Kijowski{j | D<c 16. 2015

Hi, Jess.

It's great to hear from you, and | hope you're doing well! | would be happy to write a letter of
support. Could you just send me a little info that would help me get started; just in terms of
what is being proposed, and any other specific points you'd like me to touch upon. Thanks!
Always happy to help.

Best,

Jamie Kijowski

Assistant Principal

P811M @ 101

The Mickey Mantle School

New York, NY 10029

From: Jessica Seeman (JSeeman@nycacharterschool.org), Dec 16, 2015
To: Elizabeth Rueda-Mattock
Subject: Hello and a favor

Hi Liz,

It’s been a while! How’s everything going? | wanted to reach out and ask a favor of you. Maybe
you have heard through the grapevine that we are applying for a charter to open a second
school in the Bronx. Part of this process is showing that other organizations and people support
our current school and our intended expansion. Since we had such a successful partnership with
your school through the dissemination grant | was hoping you might be willing to write a letter
of support on our behalf. I’'m happy to answer any questions you may have about this and
provide more details. Let me know what you think.

Please say hello to everyone for me.

Thanks,
Jess

From: Elizabeth Rueda-Mattock ||| D<: 21, 2015
MY
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Hi Jessica!!

Attached is the letter. Sorry it took so long. Crazy busy month. All is well here at P5! Have a
happy & restful holiday break!

Warm wishes,

Liz

Elizabeth Rueda-Mattock
Assistant Principal

P369K

Brooklyn, NY 11217

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 22, 2015
To: Helen Kaufman
Subject: Help for NYC Autism Charter School

Hi Helen,

I’m wondering if you were able to find out any information on D75 programs in Districts 7 and 9
in the Bronx. Just interested in how many children with autism are served within those districts
particularly those in 6:1:1 classrooms as a way of determining need for a program like ours in
the South Bronx community.

On another note, | wonder if you might be willing to write us a letter of support for our
expansion into the Bronx. It doesn’t have to be long or involved just describing our
collaboration and supporting our efforts. Let me know if that might be possible.

Thanks so much! And if | don’t speak with you before, have a wonderful holiday and a happy
and healthy New Year!

Best,
Julie

From: Helen Kaufmanij N < 22, 2015

Julie,
| am going to give you some ballpark you the numbers based upon the number of classes we
have located in those districts.

District Students on the Spectrum
Community District 7 324
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Community District 9 138

If you can give me some points for the letter, | would be happy to support you in developing
new programs.

Helen D. Kaufman
Administrative Assistant Superintendent
District 75

I " 10010

DR. RAM KAIRAM

From: Moira Cray I o\ 20, 2015

To: Dr. Ram Kairam
Subject: Appreciation

Dr. Kairam -
Thank you for inviting me to your parent meeting this morning. As you know, it is crucial that
our authorizers see we have engaged the community, assessed their interest and gathered

feedback. Your assistance in these efforts is invaluable.

| hope to work collaboratively in better serving children with autism and their families in the
Bronx in the near future.

See attached document.

Best
Moira

FACILITIES

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 29, 2015
To: Richard Bocchicchio
Subject: Question from NYC Autism Charter School

Hi Rich,

| hope you are well! I’'m not sure if this news made its way to you yet, but we are planning on
submitting an application to open a second charter school and are hoping to do so in the
Bronx. Assuming all goes well, we would look to open in the 2017-2018 school year. You know

NYCAUTIS

CHAR SCHOOL

R-03g — Outreach Evidence Response 03g-18




how much we value our current co-location relationship, not just because it saves us money, but
more so because of the opportunities it affords us and our students inclusion in less restrictive
classrooms or activities, peer mentoring, autism awareness efforts, etc. Those aspects of our
program are a critical part of our identity.

As we look to expand, we will be asking for co-location space. | have already had some
preliminary dialogue with Drew Patterson. He steered us in the direction of districts 7, 9, and 12
in the Bronx mainly because of the need for a program like ours. For some reason, the Bronx
has noticeably fewer resources for children with autism than seemingly any other borough. In
any case, | wanted to pick your brain about any steps | should be taking. | was told that speaking
with Ronald Caccioppoli might be helpful and I’'m wondering what your thoughts are.

Thanks so much in advance,

Julie

From: Richard Bocchicchio ||| Oct 29. 2015

Hi Julie,

Things are great! Hope you are doing well.

| did hear about the proposal. You have an amazing program and we will support in every way
possible. Drew is the correct person to work with and Ron would also be helpful. Let’s set up a
call for early next week to discuss. Let me know what might work for you.

Great to hear from you!

Rich

Richard P. Bocchicchio

Office of Space Planning

Executive Director

Brooklyn, New York 11201

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 29, 2015
Rich,
Thank you so much for your quick response, kind words, and ongoing support!

Monday or Tuesday afternoon or Thursday morning are all great for me next week. Let me know
if any of those options work for you.

Best,

SCHOOL

R-03g — Outreach Evidence Response 03g-19



Julie
From: Julie Fisher (JFisher@nycacharterschool.org), Nov 22, 2015
Hi Rich,

Great talking with you recently! Just wanted to circle back and see about connecting with Ron
Caccioppoli. Should I reach to him directly? If so, do you have the best contact info?

If | don’t speak with you before, | hope you have a wonderful Thanksgiving!
Best,

Julie

From: Richard Bocchicchio || . Nov 23, 2015

Hi Julie,

| included Ron. Let’s try to arrange a call for next Tuesday if possible. Is there a possible time on
that day that works for you?

Happy Thanksgiving!!!

Rich

INCLUDE NYC

From: Moira Cray I Sp 22, 2015

To: Helen Murphy
Subject: staff citation

Ms. Murphy -

Just want to give a “Shout Out” to Albert Martinez. Unbeknownst to him the coordinator of the
Bronx Lebanon Parents Support Group added me to the agenda for yesterday’s meeting. This
allowed me to do a quick presentation and to assess interest in opening another NYC Autism
Charter School in the Bronx. Mr. Martinez was flexible in the timing of his presentation and
even translated for me —a consummate professional!

Another reason to love INCLUDE nyc!

Best
Moira

From: Helen Murphyiii N scv- 22, 2015
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Moira
Thanks for passing along the compliment. Albert is the best - we are lucky to have him!

Excited about a potential new NYC Autism charter school in the Bronx. Please let us know how
we can help get the word out or support the great work you do!

Helen

JESSE MOJICA

From: Jesse Mojic N S<» 2. 2015
To: Monica Major

Subject: Intro — Julie Fisher

Hi Monica,

Hope you are well. | wanted to take the opportunity to introduce you to a dear colleague and
friend Ms. Julie Fisher. Ms. Fisher is the executive director of the NYC Autism Charter School.
Based in East Harlem, the NYC Autism Charter School is the first and only public charter school in
New York devoted solely to children with autism.

| had the privilege of being on the board of the Charter school years ago and can tell you first
hand that | cannot say enough about the quality of the school, its positive impact on children
and families and the extraordinary leadership Ms. Fisher and co-founders Laura Slatkin and
Ilene Lainer.

The exciting news is that the Board and Ms. Fisher are looking to open up a second school for
children with autism and are looking to have that school sited in the Bronx!!!! She would love
the opportunity to meet with the Borough President to introduce herself and school and to talk
about the exciting possibility of opening up a second charter school for those with autism in the
Bronx.

As always many thanks and look forward to catching up soon.

Best,
Jesse

From: Julie Fisher (JFisher@nycacharterschool.org), Sep 15, 2015
To: Jesse Mojica
Subject: NYC Autism Charter School Update

Hi Jesse,

Hope you’re well and enjoying this incredible weather! | just wanted to update you | emailed
Monica Major from the Bronx BP’s office and left her a voicemail yesterday. I'm sure she is
super busy, but is there someone else in the office | could/should be reaching out to in the

NYCAUTIS
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interim? In the meantime, we will be speaking to a group of parents at Bronx Lebanon hospital
next week and | emailed with an amazing Bronx mom named Lisa Quinonez- Fontanez who
writes a blog/website called Atypical Familia. She will be coming to visit in early October. So
we’re rolling along! Let me know your thoughts on the BP.

Best,
Julie

From: Jesse Mojica || G s<v 17. 2015

Hi Julie,

| recommend calling Monica at |||l or also contacting her colleague Lucy Recio at

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 2, 2015
To: Jesse Mojica
Subject: Some follow up from NYC Autism Charter School

Hi Jesse,

| hope you are well! Just wanted to follow up on our progress with respect to Bronx community
engagement with an eye toward our second charter school. | did meet with Monica Major, who
was lovely and very supportive. She did not have that many specific suggestions just mainly
indicated that she thought a school like ours would be warmly received no matter where we
ended up. That was nice to hear!

| wanted to circle back to you just to get any other thoughts/suggestions you might have. Also, |
think we would like to hold a public meeting in the Bronx (we have open houses throughout the
year, but | think having some public forum in the Bronx is important). Any thoughts on where
we might hold such a meeting? Would Monica be the person to reach out to on this?

Many thanks in advance,

Julie

From: Jesse Mojic | GG \ov 2. 2015

Hi Julie,

Great to hear from you as always and happy to hear that you meeting with Monica went well. |
would recommend having a public meeting in conjunction with the Borough President’s office.

Definitely speak to Monica about this.

Also | believe llene had mentioned wanting to speak to Bronx Regent Betty Rosa. | would be
happy to introduce you both to her. Just let me know.

Best,
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Jesse

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 17, 2015
To: Jesse Mojica
Subject: Follow up on Regent Rosa

Hi Jesse,

Hope you are well! I’'m just circling back to see if you might be willing to introduce me to Regent
Rosa. More and more people have suggested that | invite her to the school. If you could open
that door | would be so appreciative.

| also reached out to council member Arroyo (through the generic council email system) at the
suggestion of members of Viverito’s staff but haven’t heard back. Do you know her by chance?

Thanks in advance for all of your help. | know I've been asking quite a bit lately!

Best,
Julie

From: Jesse Mojic NG \ov 18, 2015

Hi Julie,
Great to hear from you as always. | will reach out to Betty this week and make an introduction.

As far as Ms. Arroyo are you referring to Assembly member Arroyo or Councilmember Arroyo?
Either way | recommend calling their offices as email may take longer. | believe Councilwoman
Arroyo chief of staff may still be Joann Otero if it is | recommend speaking to her initially. You

can mention my name as she may remember me from years past.

| will get back to you once | hear from Betty. | included the Councilwoman’s info below:

District Office Address

384 E. 149th St., 3rd Ave. Suite 300 Bronx, NY 10455
District Office Phone

718-402-6130

District Office Fax

718-402-0539

Legislative Office Address

250 Broadway Suite 1768 New York, NY 10007
Legislative Office Phone

212-788-7384

Legislative Office Fax

212-788-8920

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 18, 2015
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Thanks so much - this is super helpful. | look forward to the introduction!
Julie

From: Jesse Mojica ||| NG \ov 20, 2015

Hi Julie,

| spoke to Dr. Rosa today and she would love to meet with you. She said to give her a call

at to S

Let me know how everything turns out and please don't hesitate to contact me if | could help
further.

Best,
Jesse

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 22, 2015
Thank you so much! I'll call her tomorrow and will keep you posted!

Best,
Julie

LISA QUINONES-FONTANEZ

From: Julie Fisher (JFisher@nycacharterschool.org), Sep 15, 2015
To: Lisa Quinones-Fontanez
Subject: Help for NYC Autism Charter School

Dear Ms. Quinones-Fontanez,

| stumbled across your blog as | was researching services for children with autism in the Bronx. |
run the NYC Autism Charter School located in East Harlem perhaps you know of it? | am really
proud of the program we have created, but because we have made a commitment to keeping
quality high, we have stayed small and are not able to serve that many children and families.

Because expanding our reach has always been important to us, we recently decided to submit
an application to open another school in a different borough. We are considering the Bronx
because there seem to be relatively few options for families living there, particularly in certain
school districts.

You seem to have a wealth of knowledge about autism and, as a Bronx mom, specific
information that might help us tremendously. If you would be willing, | would love to set up a
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time to speak and/or have you come up to the school for a visit. Let me know if that might be a
possibility.

Kind Regards,
Julie

From: Lisa Quinones-Fontane:z ||| G s<» 15 2015

Hi Julie,

Thank you so much for reaching out. | am familiar with the NYC Autism Charter School - | toured
it (and applied) when my son was going through the Turning 5 process. | thought it was a great
program.

Opening a school in The Bronx would be amazing as there are no options other than District 75
and the Horizon Program. | would love to speak with you and can be available to tour the school

again. The next two weeks will be difficult, but early October works.

Best,
Lisa

From: Julie Fisher (JFisher@nycacharterschool.org), Sep 15, 2015
Lisa,

Thanks for getting back to me so quickly! Early October would be great perhaps the 8th or
9th? Or sometime during the week of the 12th?

| really look forward to meeting with you!

Julie

From: Lisa Quinones-Fontane:z ||| I . S-» 15, 2015
The morning of the 9th or the 16th works for me.

Thank you!
Lisa

From: Julie Fisher (JFisher@nycacharterschool.org), Sep 15, 2015

Why don’t we say the morning of the 9th? I'm pretty flexible, so let me know what time works
best for you. And thanks again!

Julie

From: Lisa Quinones-Fontane:z ||| Oct 7. 2015

SCHOOL

R-03g — Outreach Evidence Response 03g-25



Hi Julie,

Hope all is well. Just wanted to touch base with you regarding the 9th. Are we still set? If so,
please let me know what time works.

Best,
Lisa

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 7, 2015
Hi Lisa,

Absolutely! Truthfully, the earlier the better. Kids arrive at 8:45 and get up to classrooms by
9. Many peal off to community based instruction after that, so if you get in closer to 9, you'll
see more of them. If that is difficult for you to manage, any time later is fine. | mostly want to
pick your brain about services in the Bronx and see if you can give us some guidance on who to
speak to, etc.

So looking forward to meeting you!

Best,
Julie

From: Lisa Quinones-Fontane:z ||| . Oct 7. 2015

Hi Julie,

| can be there between 8:30 - 9. Would you mind sending me the address? It's been a few years
and can't remember exactly where it is.

Thank you,
Lisa

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 19, 2015
To: Lisa Quinones-Fontanez
Subject: Catching up!

Hi Lisa,

| hope you and your family are well! I’'m circling back to let you know that we are still full steam
ahead with our Bronx charter application. And | have a couple favors to ask of you:

1. There is a survey we’ve developed and have begun to distribute to Bronx families and
community members to establish the need for a program like ours and to get some initial
feedback on program design elements. I’'m wondering if you might be able to distribute a link to
the survey to those in your network? The more people we hear from, the better. The link is
here: Bronx Survey (English) and here: Bronx Survey (Spanish).
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2. Would you mind writing a letter of support on our behalf? It doesn’t have to be super long |
know you have so much on your plate already. It would just signal to the Charter School
Institute that schools like ours are necessary and important. And, hopefully, highlight why the
Bronx is the next logical place for us.

Thank you so much in advance for any part of this that you feel comfortable helping with. And
best wishes for a warm and wonderful Thanksgiving!

Julie

From: Lisa Quinones-Fontane G D<: 23. 2015

Hi Julie,

Hope all is well. Just wanted to share that earlier this month, | did write a blog post and share it

across my social media platforms. You can view the post here -
http://atypicalfamilia.com/bronx-needs-autism-charter-school/

| haven't had a chance to write a letter - just completely caught up in work and the holiday
season. But | am still more than happy to write one if still needed.

Enjoy the holidays!

Best,
Lisa

MOTT HAVEN COMMUNITY PARTNERSHIP

From: Anderson Sweeney |||} . D<- 8. 2015
To: Moira Cray, dela Cruz S

Subject: MHCPP Monthly Meeting 12/10/15 12pm-2pm

REMINDER:

The Mott Haven Community Partnership General Monthly Meeting is scheduled for Thursday,
December 10, 2015 12pm-2pm at JCCA, 555 Bergen Ave 4™ FI. (One block east of 149th Street &
3rd Avenue, # 2 or #5 train stop).

Lunch will be provided, please confirm your attendance so we can order accordingly. Thank you.

***Please do not use the CPP distribution list for your own personal business. If you would like
to share any information just let us know and we will distribute for you.***

From: John Riosji N D<c 8. 2015
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Dear Community Stakeholders,

We met at the Education and Youth Committee of Bronx CD 1 last Thursday. | am extending you
an invitation to the MHCPP meeting scheduled for Thursday, December 10, 2015, at 12pm.

The Mott Haven Community Partnership is a collaboration among the Administration for
Children's Services, ACS foster care & preventive agencies, local service providers &
stakeholders to help provide neighborhood based services to children and families in their own
communities. The Network is a forum where agencies can share resources, ideas, information,
referrals, as well as engage in joint planning, coordination, training, and advocacy.

Please let me know if you are able to attend.

John Rios, Co-Chair, Mott Haven Community Partnership

NYC DOE

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 20, 2015
To: Christina Foti
Subject: NYC Autism Charter School

Dear Ms. Foti,

| believe that one of our Trustees, Paul O’Neill, spoke with you about setting up a time for you to
come and visit my school the NYC Autism Charter School. | would love extend an official
invitation! | wonder if you have any time during the week of November 2nd or 9th? Paul was
eager to be here for your visit as well, so if you could send me some dates | will circle back to
him and identify one that works for everyone.

| look forward to meeting you soon!

Best,
Julie

From: Christina Foti ||| | |} } NI Oct 21. 2015

Hi Julie Adding John Hammer to help us coordinate.

Christina Foti

Chief Executive Director

Special Education Office

Division of Specialized Instruction and Student Support

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 28, 2015

Hi John,
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Just following up to see if you need anything on my end in terms of scheduling.

Best,
Julie

From: John Hammer || Ot 23, 2015

Julie,

The week of the 2™ through 9™ booked pretty tightly. | have been trying to move some things
around on my end to accommodate but have not been successful to this point. | will be in touch
later today.

John

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 28, 2015

No worries - | can imagine how difficult scheduling is. There is no major rush just want to be
sure we’re still on your radar!

Best,
Julie

From: John Hamme I Ot 28 2015

Julie,

| have found some time on Christina’s calendar. We are cross checking with some other
members of our office that we are hoping will be able to attend as well. | will share dates in the
morning. Thank you for your patience.

John

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 28, 2015

Thanks so much, John! | look forward to hearing from you.

Julie

From: John Hammer || . Ot 29. 2015

Julie,

| hope everything is going well. | wanted to share some dates/times that Christina is available to

visit NYC Autism Charter School during the weeks on November 2™ and 9™. Christina is
available:
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Wednesday, November 4" at 9:30
Monday, November 9" at 9:30

Please let me know if one of these options will work for your team. If not, we can look to set
aside for later in the month of November. Thanks and have a great day.

John

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 29, 2015
Hi John,

November 9th at 9:30 is perfect! Thanks so much for all of your efforts.

Best,
Julie

From: John Hammer || O <t 29. 2015

Great Julie. As far as the visit - What were you planning? Does something like this work?
9:30-10:00 Meet with School Admin/Learn More about School Practice
10:00-10:30 Classroom Visits
10:30-10:45 Debrief

We are looking forward to the day.

John

From: Julie Fisher (JFisher@nycacharterschool.org), Oct 29, 2015

That sounds absolutely perfect. We are so looking forward to it!

Also, | think you mentioned others may attend along with Christina. Could you send me their
names and titles?

Thanks again,

Julie

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 24, 2015
To: Louise Kanian

Subject: Thank you

Dear Louise,

Thank you so much for taking the time to visit our school yesterday it was wonderful to have
you here again! Big changes since we first opened, right?
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I’'m grateful that you and all of the folks at CSE 9 have been so supportive over the years. I'm
eager to establish ourselves in a new community so that we can help even more children and
families, and continue to spread effective practices to other educators. Your guidance and
support as we move into this next phase would be very much appreciated.

Kind Regards,
Julie

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 24, 2015
To: Christina Foti
Subject: Thank you

Dear Christina,

Thank you so much for taking the time to visit our school yesterday. It was abundantly clear that
you have a love for children!

I’'m grateful that the NYC DOE has given a program like ours the opportunity to exist and, in turn,
provide our students with such an individualized and intensive education. I’'m eager to establish
ourselves in a new community so that we can help even more children and families, and
continue to spread effective practices to other educators. Your guidance and support as we
move into this next phase would be very much appreciated.

Kind Regards,
Julie

From: Christina Foti || |||} | NN Nov 24, 2015
Hi Julie

We are all grateful for your commitment to serve students with autism and appreciated the
time spent with you, your staff and your students. Enjoy your Thanksgiving!

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 24, 2015
To: Andrew Lowenthal
Subject: Thank you

Dear Andrew,

Thank you so much for taking the time to visit our school yesterday it was great to meet you!
I’'m grateful that the NYC DOE has given a program like ours the opportunity to exist and, in turn,
provide our students with such an individualized and intensive education. I’'m eager to establish
ourselves in a new community so that we can help even more children and families, and
continue to spread effective practices to other educators. Your guidance and support as we
move into this next phase would be very much appreciated.
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Kind Regards,
Julie

From: Andrew Lowenthal |||} NG \ov 24, 2015

My pleasure, Julie. Thanks for the tour!

REGENT ROSA

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 1, 2015
To: Betty Rosa
Subject: NYC Autism Charter School

Hi Betty,

Thanks again for getting back to me so quickly and for your support! | am really looking forward
to meeting you in person and am eager for you and your colleagues to see the special program
we have created. We are super excited about the prospect of reaching more children and
families, and would love for your thoughts on how to best serve the Bronx community. Let me
know some dates that might work for a visit.

Kind Regards,

Julie

From: Betty Rosa || I D<c 2. 2015

Possible dates: 12/9 @ 1:00pm or 12/10@ 11:30am
From: Julie Fisher (JFisher@nycacharterschool.org), Dec 3, 2015
Hi Betty,

We would LOVE to have you on December 9th at 1:00PM! Please let me know the names of all
attendees so that | can get them to security. Again, our address is a little misleading - the
entrance to PS50 (the public school in which we are housed) is at the end of a ramp, set back
between two housing developments, right where 101st street ends at 1st avenue. Be sure to
bring ID and tell the security guard that you are visiting the NYC Autism Charter School. He/She
will send you up to us on the second floor. If you have any issues, feel free to call my cell: -

I’m so looking forward to meeting you in person!

Best,
Julie
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From: Michael Kohlhagen | I D¢ 8. 2015

Julie,

Good morning-

| will be visiting tomorrow along with Dr. Rosa.

| am hoping we can change the start time to 10 am for both Dr. Rosa and me.
Please confirm by email or cell below; thank you in advance-

Looking forward,

Please always text or call with urgent matters at ||| | | | |

Michael Kohlhagen
Vice President
Center for Educational Innovation

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 8, 2015
Hi Michael,

I'm so excited to have you here! Here is the issue - we have our big annual holiday recital this
Friday. We rely on PS50 space for the event - space that we don't typically have access to. The
PS50 principal generously gave us one extra morning to allow students to practice playing in the
recital room and to allow us to work out any last minute kinks. That morning is tomorrow, so my
concern with a visit at that time is that you wouldn't see typical instruction. If 1:00PM doesn't
work, | would be more than happy to reschedule the visit for a morning or afternoon next week.
I'm so sorry - it is literally the one time slot that is a bit wonky. Let me know what works for you.

Best,
Julie

From: Michael Kohlhagen (. D<: 8. 2015

Give me a call before 9:30 (senior staff meeting) if possible - I'll try you later as well thanks

From: Michael Kohlhagen || D< < 8. 2015

Julie,
Can we reschedule for Wednesday, December 16 @ 10:30 am ?
Thanks in advance-

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 8, 2015
That is perfect! So just to clarify that is a reschedule for the entire group, correct? | know Dr.

Rosa mentioned that Regent Cashin might be joining for the visit. | would love to have her as
well.
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Best,
Julie

From: Michael Kohlhagen || D<- 8. 2015

Yes. | will check with her after the Regents meeting

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 16, 2015
To: Betty Rosa, Michael Kohlhagen, Sy Fiegel
Subject: Thank you...

Dear Betty and Michael,

Thank you so much for taking time out of your busy schedules to come visit us today. You are
both a wealth of valuable information and resources - | am grateful that you are willing to share
them with me, and am grateful to have your support for our future plans in the Bronx (or should
| say “boogie down Bronx”!). | hope you both have a wonderful holiday and best wishes for a
happy and healthy New Year!

Kind Regards,
Julie

From: Betty Rosa ||} D<c 16. 2015

| shared the information with the Borough President today. He is very supportive of your plans.
Monica was thrilled to know that you are coming to the Bronx.

SOUTH BRONX ASTHMA PARTNERSHIP (SOBRAP)

From: Ana Maria Emeh ||| . S<» 21. 2015

To: Moira Cray, Ambreen Kahn
Subject: Your invitation to present your program

Hi Ms. Cray,
It was exciting hearing you this morning.

The South Bronx Asthma Partnership (SOBRAP) oversees and partners with 80 day care centers
in the Bronx.

We are having our Quarterly meeting November 16, 2015 and would like you to come and tell
us all about the Autism Charter School.

| hope you accept our invitation.

Thank you,
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Ana Maria Emeh, MB, BCH
SOBRAP Program Manager
Department of Pediatrics
Bronx Lebanon Hospital Center
Bronx, NY 10457

SOUTH BRONX POLICE ATHLETIC LEAGUE

From: Miriam Pefia |||} NN Nov 13, 2015

To: Moira Cray
Subject: NYC Autism Charter School

Hello Ms. Cray

| am not sure how | can help but if you like to come and speak to me about your plans please
feel free to come by next week after 11am to the address below. | will not be here on the 18th
or 20th.

Thank you,

Miriam Peiia , MSW
Center Director

New South Bronx Center
Police Athletic League, Inc.

Bronx, NY 10459

SUPERINTENDENTS

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 4, 2015
To: Elisa Alvarez
Subject: Follow up from NYC Autism Charter School

Dear Ms. Alvarez,

Just circling back in the hopes that | might persuade you to come for a visit sometime soon!
Some upcoming dates that work well on our end would be the mornings of: Monday,
November 16th Wednesday, November 18th or Thursday, November 19". Let me know if any
of those dates work for you. And if not, please let me know when you might have some time. |
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would love to have the opportunity to get your thoughts and guidance as we look to expand our
school.

Best,
Julie

From: Elisa Alvarez ||| NG Nov 4. 2015

Good Evening Ms. Fisher,

Thank you for your gracious invitation, | would love to visit and the 19th works well with me.
How does 10am sound?

Please advise,

Ms. Elisa Alvarez
Community Superintendent, IA
District 7

I - o, \v 1045, A

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 5, 2015

Ms. Alvarez,

The 19th at 10AM is perfect! Thank you so much for making the time. We are co-located in PS
50 on the second floor. Let me know if you need more specific directions. | look forward to

meeting you!

Best,
Julie

From: Egardo Lope:z || GGG \ oV 23, 2015

To: Julie Fisher
Subject: Meeting with Superintendent Alvarez

Good afternoon Ms. Fisher,

Here are the following dates | may be able to schedule:
Friday December 4™ at 11:30AM

Tuesday December 8" at 11AM or 1PM

Friday December 11" at 11AM or 1PM

Thank you for your time.

Respectfully,
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Edgardo Lopez

Administrative Assistant

Elisa Alvarez, Community Superintendent, 1A
Community School District 7

Bronx, New York 10451

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 24, 2015

Hi Mr. Lopez,
Tuesday, December 8th at 1:00PM would be perfect!
Thank you so much and have a happy Thanksgiving!

Best,
Julie

From: Julie Fisher (JFisher@nycacharterschool.org), Dec 14, 2015

Hi Mr. Lopez,

| hope you are well! | thought we scheduled a visit from Ms. Alvarez but perhaps you never
received my email? I’'m sure her schedule is incredibly busy, but I’'m wondering if we could get a
visit on the calendar for right after the holidays? If that seems tricky, I’'m wondering if we could
at least schedule time for a phone call, just so that | can give her more information about our
program and get some much needed guidance from her. Let me know if either is possible.

Many thanks in advance,

Julie

MISCELLANEQOUS

From: Delia Rodriguez || Ot °. 2015

To: Julie Fisher
Subject: Bronx Outreach Location

Hi Julie,

| hope you had a great meeting with Lisa from Autism wonderland-renamed as Atypical familia /
Lisa began blog after son was diagonal with autism. She has written about several autism stories
at http://atypicalfamilia.com all her stories are very touching. | love reading her blogs every
week or two.
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Here are some places that you can contact in the Bronx to do so outreach in the Bronx area.
Most of these place | had attend or still attend for support.

Bronx Parents Autism Support Circle

Group was formed by three Bronx Mom's in 2013. They got together a created a support group
and with weeks the numbers of members increased. We meet once a month on 2nd Tuesday of
every month at Latino Pastoral Action Center 4 West 170th Street, Bronx, NY. They have over
100 members. Here few ways to contact them. I’'m active member with them.

Founders are:

Kpana Kpoto,

Irene Rodie Watson

Marisol Vendrell

Telephone number ||| . <mai

address: || GGG ' <bsite: http://www.meetup.com/Bronx-Parents-Autism-
Support-Circle/

Rose F Kennedy Center at Albert Einstein College of Medicine

Albert Einstein College of Medicine, ||| EGEGEGG_conx \Y 10461/ |
I 5ronx, NY 1046 Tel: || v <bsite: http://www.einstein.yu.edu

Kevin attend this clinic since he was 6 months for therapy up to the age of two years and then
services started to increase. He was referred to Early Intervention. Kennedy Center is the
number one place in the Bronx where all doctors and schools send their kids to get Evaluation
done.

Kevin's Developmental Doctor at this location was Lisa H Schulman MD, Te! # || | | N

and email address: ||| || | S - V< haven't seen her since for over a year now.

They mutipal locations and resource to spread the word in the Bronx Community.

Early Intervention Agent/ St Mary's Hospital for Children

I o =15, Y 10701
Maria Diaz- Service Coordinator || | G -

It's been over 4 years since we haven't contact them since Kevin aged out of their services.

Volunteers of America-VOA / Bronx Early Learning Center

I o~ NY 10457, Te | \V<bsite: www.voa-gny.org

/ http://www.voa-gny.org/belc

Rosemary Santiago Intake Coordinator, email address: ||| GccNNGEG

Kevin attended this school for two years because of them they where able to get Kevin to say his
1st words. | had very close relationship with them and she will remember us as soon as you
mention are names.

Bronx House

I 5o, N 10456, Te! I,

website: http://www.bronxworks.org
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| don't have direct contact person. | attend few free workshops autism related and non autism
related. They help community to improve their economic and social well-being in all ages. They
have a few locations in the Bronx.

| hope this helps with the process and keep in mind Bronx one of the number borough in NYC
under served.

Have a great weekend.

Delia Rodriguez

From: Julie Fisher (JFisher@nycacharterschool.org), Nov 10, 2015
To: Jack Doyle
Subject: Referral from Mili Bonilla

Hi Mr. Doyle,

| am the Executive Director of the NYC Autism Charter School in East Harlem. Mili Bonilla
suggested that | reach out to you as we are looking to replicate our program for children with
autism in the South Bronx ideally CSD 7 or 9. We opened in 2005 and serve a small number of
students with very significant and specific needs. The demand for programs like ours is great,
and parents in the autism community have expressed an eagerness for us to expand for some
time. We finally feel ready to do so. | would love the opportunity to meet with you and get
some of your thoughts and guidance, and would also love to extend an invitation to visit our
school so that you can see firsthand what our program looks like. I’'m biased, but | think it is a
really special place! Let me know what your schedule might allow.

Many thanks in advance,

Julie

From: Michelle Newhouse ||| | | | NN \ov 22, 2015

To: Julie Fisher
Subject: SpectrumParent Group

Lynn posted the survey link in a 3 special needs list groups so hopefully, you’ll get some input for
the survey. | asked Delia to post in her Bronx support groups too. One thing, | clicked through
the survey and didn’t enter any information and it still allowed me to submit the survey.
Assuming you need specific information entered to make this survey worthwhile (zip code,
name, address etc.), you should make some of the question required or mandatory, Here’s how
to do it http://help.surveymonkey.com/articles/en US/kb/How-can-I-make-survey-questions-

mandatory

Also, you may want to contact agencies with a presence in the Bronx like YAI, AHRC, Theracare
etc. for parent input on the survey. Families with 3 year olds will be ready to apply by 2017. If
you Google "best early intervention agencies Bronx", there are other agencies listed but I've
never heard of them.

SCHOOL
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That’s it! Have a nice day!
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PART 2: FLYERS, SOCIAL MEDIA, AND SURVEYS

WEBSITE SCREENSHOT

NYCAUTIS Moot wews | olngeked

CHARTE ot

NYC Autism Charter School tiene grandes

planes!

Estamas muy orgullosos de 1
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FACEBOOK SCREENSHOT

. Lo YT Audier Chartsr School

Elrevmsbies 24wl B Harn o Mg ok, MY Foip - 2

We're thrilled 10 be extending cur reach to a new group of students in the
South Bromx, If you live in the Bronx, we wart your input! Please follow this
fink: hitpefgoo.ghdy Gk and take & moment to fill out our survey. It will
help demonsirate the need for another school AN will give your the
opportunity 10 weigh in o aspests of such a program that you think are
important. Piease share this with your friends and family who live in the
Bronx. We are proud to be a public ¢h... See More

Extending Our Reach | NYC Autism Charter School

Extending Our Reach NYC Autism Charter School has big plans! We are so proud
of the ingredible schoo! we have established in

B BT ISR AR B RS O, T
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BRONX COMMUNITY SURVEY (ENGLISH)

NYCAUTISM

CHARTER SCHOOL

We want your inpuot!

The NYC Autis Gart er School is a public school located in East Harlem. It is the first and only charter school in New York State
exclusively dedicated to educatin di Id en diagnosed with severe to moderate autis sectrum d sor der (ASD).

The school’s program design elements include:

e Ahigh mstructioal ratio(X 1inms tclassrooms) for students ages 5-21

e The use of an individualized curriculum that meets the specificreeds d ech student

¢ Ahigh degree of parent involvement (e.g., an open door policy; regur educatioal ra e tins; fome \vsdts and w orkshops)
e Apositive and collaborative culture that is focused on student well-being and independence above all else

e Internship programs to train future educators

Since its doors openethin 2005, the NYC Autis (Gart er Schosl| has worked hard to develop strong tie w th n the la al
community.

What are your thoughts on amNYC Autis Gart er School opening in thenBronx? Please take a mbment to fil it th s sur vey
and let us know!

1. 1am (click all that apply): 5. Please list the schools that your children/child
attend(s):
Parent
Parent of a child with autis Child 1 ‘ I
Educator
Local community member Child 2 ‘ I
Local business owner
Other (please specify): Child 3 ‘ I
6. For more than 3 children, pleasa list additioal school s
below:
2. What is your zip code? l
3. How many children do you have under the age
of 21? 7. How do you feel about charter schools?
0 | support charter schools and believe that parents
1 should have a choice
2 | support charter schools but | do not like them
3+ located in community district schools
I am indifferent
4. Of your children, how many are diagmosed with 1 do not support charter schools
autis gectrum d sor der? | am not sure what a charter school is
Other (please specify):

0
1
2
3+
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BRONX COMMUNITY SURVEY (ENGLISH) CONT’D

8. Do you think that a schoohtike the NYC Autis 12. Additioal comments:
Charter School would be valuable for children with
autis  in your community?

Yes
No
No opinion

13. Address:
9. Do you think a schoohtike the NYC Autis  Charter

School would be valuable for your community in Name ‘
general?
Address ‘
Yes
No City/Borough ‘
No opinion

10. Tell us what you think is most important to consider
in opening and designing a school for children with Zip code ‘
autis  in your community:

Email address ‘

|
|
|
State | |
|
|
|

Phone number ‘

11. If you are a parent of a childrwith autis, mwould you
submit an apphcatio for your childrto attend the
NYC Autis  Charter School Bronx?

Yes
No
I am not a parent of a childwith autis

Thankmyou!

To stay updated on the progress of the NYC Autis  Charter School’s applicatio to open a second charter school in the
Bronx, or if you have further questios aboutrthe NYC Autis  Charter School or would like to attend an Open House at
our East Harlem site, pleasemisit our website at www.nycautisc hart erschool.org.

RSCHOOL
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BRONX COMMUNITY SURVEY (SPANISH)

NYCAUTISM

CHARTER SCHOOI

jQueremos conocer su opinion!

La NYC Autism Charter School es una escuela publica independiente, también conocida como escuela charter, ubicada en
el barrio de East Harlem. Se trata de la primera y Unica escuela charter del estado de Nueva York que se dedica, en forma
exclusiva, a la educacién de nifios diagnosticados con el trastorno del espectro autista, en un grado de moderado a grave.

Entre los elementos de disefio del programa de la escuela publica independiente se incluyen:

Una mayor proporcién de instructores (1:1 en la mayoria de las aulas) para los alumnos entre los 5 y los 21 afios.
El uso de un programa curricular personalizado que satisfaga las necesidades especificas de cada alumno.

Un grado elevado de participacion de los padres (p. €]., una politica de puertas abiertas, reuniones educativas
frecuentes, visitas a los hogares y talleres).

Una cultura positiva y de colaboracién que se centre, principalmente, en el bienestar y la independencia de los
alumnos.

Programas de pasantias para la capacitacién de futuros educadores.

Desde que abrié sus puertas en 2005, la NYC Autism Charter School ha trabajado con tenacidad para desarrollar vinculos
sélidos dentro de la comunidad local.

Nos gustaria saber qué opina acerca de la apertura de una escuela NYC Autism Charter School en el barrio del Bronx. Complete
esta encuesta y permitanos conocer su opinion.

1. Soy (seleccione todas las respuestas que 5. Mencione las escuelas a las que asisten sus hijos:

correspondan):

Hijo 1 | |
O Madre o padre
O Madre o padre de un nifio con autismo Hijo 2 ‘ I
O Educador
O Miembro de la comunidad local Hijo 3 ‘ I
O Propietario de un comercio local
O Otro (especifique su respuesta): 6. En caso de tener mas de 3 hijos, mencione el resto de

las escuelas a continuacion:

2. ¢Cual es su Cdédigo Postal? I

7. &Cudl es su opinidn respecto de las escuelas charter?

3. éCuantos hijos tiene que sean menores de 21 afios?

O
O
O
O

[0 Estoy a favor de las escuelas charter y considero

o] que los padres deben contar con una alternativa
1 O Estoy a favor de las escuelas charter, pero no me
2 gustaria que se encuentren en las escuelas de
3+ distrito de la comunidad

O No tengo preferencias al respecto
4. De sus hijos, éa cuantos se les ha diagnosticado el [0 No estoy a favor de las escuelas charter
trastorno del espectro autista? 0 No sé qué es una escuela charter
O Otro (especifique su respuesta):
0
1
2
3+

ooono
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BRONX COMMUNITY SURVEY (SPANISH) CONT’D

12. Comentarios adicionales:

8. ¢Considera que una escuela como la NYC Autism
Charter School seria beneficiosa para los nifios de
su comunidad que padecen autismo?

O si
O No
O Sin opinion

9. ¢éConsidera que una escuela como la NYC Autism
Charter School seria beneficiosa para su comunidad
en general?

O si
O No
O Sin opinion

10. Mencione los factores que considera mas
importantes para abrir y disefiar una escuela
orientada a nifios que padecen autismo en su
comunidad:

11. En caso de ser madre o padre de un nifio con
autismo, (presentaria una solicitud para que su hijo
asista a la escuela NYC Autism Charter School del
Bronx?

O si

O No

O No soy madre ni padre de un nifio con autism
iGracias!

Nombre | I
Direccién | |
Cuidad | I
Estado | I

Cédigo Postal ‘

Correo Electrénico|

Numero de Teléfono ‘

Para obtener informacion al dia sobre el progreso de la aplicacion de la escuela NYC Autism Charter School sobre sus
planes para la aperture de una segunda escuela charter en el Bronx, o bien, si desea asistir a una Jornada de Puertas
Abiertas (Open House) en neustro sitio al este de Harlem, visite nuestro sitio web www.nycautismcharterschool.org.
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BRONX SURVEY RESPONSES (ENGLISH)

Bronx School Survey

I am (click all that apply):

Parent

Parent of a
child with...

Educator

Local
community...

Local business
owner

Other (please
specify)

0% 10% 20% 30% 40% 50% 60%

Answer Choices

Parent

Parent of a child with autism
Educator

Local community member
Local business owner

Other (please specify)

Total Respondents: 155

10

11

12

R-03g —

Other (please specify)
Grandmother

Sister - Legal Guardian
Grandparent

also an aunt of 2 children who have autism
Mental Health Screener
Program Director
Physical Therapist
Nephew with autism
Grandmother
Occupational therapist
Family Worker

Case Manager for Head Start

1/39

Outreach Evidence

70%

80%

Responses

41.29%

47.74%

14.19%

9.68%

1.94%

10.32%

90% 100%

64

74

22

15

16

Date

1/7/2016 9:44 AM

1/1/2016 9:01 AM

12/30/2015 12:40 PM

12/14/2015 10:58 AM

12/14/2015 10:31 AM

12/14/2015 10:07 AM

12/11/2015 6:24 PM

12/9/2015 12:23 AM

12/5/2015 11:23 PM

12/5/2015 10:59 PM

12/3/2015 1:18 PM

12/3/2015 10:46 AM
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Bronx School Survey

13 School Psychologist 11/24/2015 3:18 PM
14 Relative of a child that has autism 11/23/2015 9:37 PM
15 Friend of a parent with a cold that has autism 11/23/2015 9:24 PM
16 resident 11/23/2015 5:29 PM

What is your zip code?

# Responses Date

1 10459 1/13/2016 1:31 PM

2 10466 1/12/2016 9:09 PM

3 10469 1/8/2016 1:38 PM

4 10031 1/7/2016 9:48 AM

5 10468 1/7/2016 9:45 AM

6 10452 1/7/2016 9:43 AM

7 10454 1/7/2016 9:40 AM

8 10583 1/7/2016 9:37 AM

9 10468 1/7/2016 9:34 AM

10 10467 1/7/2016 9:32 AM

11 10459 1/7/2016 9:27 AM

12 10467 1/4/2016 5:06 PM

13 10468 1/4/2016 12:51 AM

14 10456 1/3/2016 10:00 PM

15 10463 1/2/2016 11:11 AM

16 10459 1/1/2016 9:16 AM

17 10467 1/1/2016 9:13 AM

18 10461 1/1/2016 9:10 AM

19 10453 1/1/2016 9:07 AM

20 11207 1/1/2016 9:05 AM

21 10027 1/1/2016 9:01 AM

22 10460 1/1/2016 8:58 AM

23 10468 1/1/2016 8:55 AM

24 10454 12/31/2015 5:55 PM

25 10029 12/30/2015 12:45 PM

26 10457-7752 12/30/2015 12:40 PM

27 10039 12/30/2015 12:36 PM

28 10467 12/29/2015 4:41 PM

29 10465 12/28/2015 11:03 PM

30 10451 12/28/2015 7:39 PM

31 10463 12/27/2015 9:37 AM
2/39
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32

33

34

35

36

37

38

39

40

41

42

43

45

46

47

48

49

50

51

52

53

54

55

56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

10029

10037

11105

10026

10031

11370

08610

11372

07628

10457

10463

10456

10455

10467

10455

10453

10456

10457

10457

10467

10459

10457

10469

10459

10467

10462

10457

10465

10461

10457

10453

10459

10463

10459

10471

10457

10460

10462

10457

10451

10453
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12/14/2015 3:47 PM

12/14/2015 12:07 PM

12/14/2015 12:01 PM

12/14/2015 11:40 AM

12/14/2015 11:28 AM

12/14/2015 11:17 AM

12/14/2015 11:15 AM

12/14/2015 10:58 AM

12/14/2015 10:31 AM

12/14/2015 10:29 AM

12/14/2015 10:00 AM

12/11/2015 6:24 PM

12/9/2015 3:51 PM

12/9/2015 10:39 AM

12/9/2015 12:23 AM

12/8/2015 10:14 PM

12/8/2015 4:04 PM

12/7/12015 7:52 PM

12/6/2015 6:06 PM

12/6/2015 5:40 PM

12/6/2015 3:20 PM

12/6/2015 9:35 AM

12/6/2015 6:47 AM

12/5/2015 11:23 PM

12/5/2015 10:59 PM

12/5/2015 10:59 PM

12/5/2015 10:02 PM

12/5/2015 9:26 PM

12/5/2015 8:21 PM

12/5/2015 8:01 PM

12/5/2015 7:50 PM

12/5/2015 7:43 PM

12/5/2015 3:52 PM

12/5/2015 1:10 PM

12/5/2015 12:21 PM

12/5/2015 11:05 AM

12/5/2015 8:33 AM

12/5/2015 8:09 AM

12/3/2015 2:26 PM

12/3/2015 2:16 PM

12/3/2015 2:13 PM
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Bronx School Survey

73 10469 12/3/2015 2:02 PM
74 10457 12/3/2015 1:50 PM
75 10457 12/3/2015 1:43 PM
76 10457 12/3/2015 1:38 PM
7 10456 12/3/2015 1:30 PM
78 10451 12/3/2015 1:18 PM
79 10456 12/3/2015 1:00 PM
80 10456 12/3/2015 12:50 PM
81 10460 12/3/2015 12:43 PM
82 10451 12/3/2015 11:54 AM
83 10451 12/3/2015 11:45 AM
84 10451 12/3/2015 11:34 AM
85 10029 12/3/2015 11:13 AM
86 10029 12/3/2015 11:02 AM
87 10456, & 10457 12/3/2015 10:46 AM
88 10029 12/3/2015 10:42 AM
89 10452 12/3/2015 10:36 AM
920 10456 12/3/2015 10:31 AM
91 10457 12/3/2015 10:09 AM
92 10452 12/2/2015 8:59 PM
93 10459 11/30/2015 12:19 PM
94 10471 11/30/2015 11:21 AM
95 10471 11/29/2015 3:00 PM
96 10454 11/25/2015 12:48 PM
97 10471 11/24/2015 8:09 PM
98 10459 11/24/2015 7:45 PM
929 10459 11/24/2015 7:40 PM
100 10459 11/24/2015 7:37 PM
101 10026 11/24/2015 7:11 PM
102 10469 11/24/2015 3:18 PM
103 10474 11/24/2015 3:10 PM
104 10026 11/24/2015 2:51 PM
105 10455 11/24/2015 2:07 PM
106 10459 11/24/2015 1:42 PM
107 10465 11/24/2015 8:59 AM
108 10458 11/24/2015 8:49 AM
109 10475 11/24/2015 8:11 AM
110 10472 11/24/2015 7:49 AM
111 10456 11/24/2015 1:57 AM
112 10461 11/23/2015 10:54 PM
113 10469 11/23/2015 10:45 PM
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114

115

116

117

118

119

120

121

122

123

124

125

126

127

128

129

130

131

132

133

134

135

136

137

138

139

140

141

142

143

144

145

146

147

148

149

150

10029

11377

10128

10457

10472

10475

10462

10467

10457

10465

10452

10468

10461

10465

10462

10472

10460

10451

10462

10473

10456

10453

10465

10455

10456

10462

10468

10456

10461

10457

10459

10462

10472

10468

10455

10467

10456
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How many children do you have under
the age of 21?

5/39

11/23/2015 9:37 PM

11/23/2015 9:24 PM

11/23/2015 9:16 PM

11/23/2015 7:44 PM

11/23/2015 7:16 PM

11/23/2015 7:16 PM

11/23/2015 6:09 PM

11/23/2015 5:38 PM

11/23/2015 5:33 PM

11/23/2015 5:27 PM

11/23/2015 5:12 PM

11/23/2015 5:07 PM

11/23/2015 4:52 PM

11/23/2015 4:37 PM

11/23/2015 4:22 PM

11/23/2015 3:52 PM

11/23/2015 3:28 PM

11/23/2015 3:17 PM

11/23/2015 3:05 PM

11/23/2015 2:34 PM

11/23/2015 2:30 PM

11/23/2015 2:24 PM

11/23/2015 2:18 PM

11/23/2015 2:14 PM

11/23/2015 2:13 PM

11/23/2015 2:12 PM

11/23/2015 2:12 PM

11/23/2015 2:10 PM

11/23/2015 2:06 PM

11/23/2015 2:04 PM

11/23/2015 2:03 PM

11/23/2015 2:03 PM

11/23/2015 2:02 PM

11/21/2015 4:12 PM

11/21/2015 9:37 AM

11/21/2015 8:45 AM

11/20/2015 9:30 AM

NYC

CHAR

UTIS
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Bronx School Survey

0
1
2
3+
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Answer Choices Responses
0 14.77% 22
1 36.24% 54
2 28.86% 43
a4 20.13% 30
Total 149

Of your children, how many are
diagnosed with autism spectrum disorder?

6/39
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Bronx School Survey

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
0 24.16% 36
1 69.80% 104
2 4.70% 7
3+ 1.34% 2
Total 149

Please list the schools that your
children/child attend(s)

Answer Choices Responses
child 1 100.00% 11
Child 2 40.54% 45
child 3 10.81% 12
# Child 1 Date
1 X723 1/13/2016 1:32 PM
2 PS 153 1/7/2016 9:49 AM
3 Howard Haber Early Learning 1/7/2016 9:43 AM
4 Irvington High School 1/7/2016 9:37 AM
5 Howard Haber Early Learning 1/7/2016 9:35 AM
6 Co-Op City 1/7/2016 9:33 AM
7 St. John Chrysostom 1/7/2016 9:28 AM
8 Volunteers of America Early Learning Academy 1/4/2016 5:06 PM
7139
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Bronx School Survey

9 P10X @ 817 1/4/2016 12:53 AM
10 New york Institute for special Education 1/3/2016 10:01 PM
11 ps 25 1/2/2016 11:12 AM
12 PS 338 @ 204 1/1/2016 9:16 AM
13 PS/MS 280 1/1/2016 9:13 AM
14 PS71 1/1/2016 9:10 AM
15 Harry Gordon 1/1/2016 9:08 AM
16 Catholic School 1/1/2016 9:05 AM
17 AMAC 1/1/2016 9:02 AM
18 Herbert G Birch 1/1/2016 8:59 AM
19 Ivy's Daycare Group 1/1/2016 8:55 AM
20 PS 226 12/30/2015 12:45 PM
21 PS 176 Co-op City School 12/30/2015 12:41 PM
22 Birch Family Services - Manhattan 12/30/2015 12:37 PM
23 Fordham High School for the Arts 12/29/2015 4:43 PM
24 Fordham preparatory school 12/28/2015 11:03 PM
25 P12x Lewis & Clark School 2555 Tratman ave 12/28/2015 7:41 PM
26 P.352 @ 134 12/14/2015 3:49 PM
27 AhRC Early Learning Center 12/14/2015 12:07 PM
28 P.S. 138 12/14/2015 12:01 PM
29 Kipp Star of Harlem College Prep 12/14/2015 11:41 AM
30 Herbert Birch 12/14/2015 11:29 AM
31 Birch L.I.C. 12/14/2015 11:25 AM
32 New York Center for Child Development 12/14/2015 11:15 AM
33 PS 279 12/14/2015 10:59 AM
34 P10X 12/14/2015 10:33 AM
35 NYC League Harry Gorden School 12/14/2015 10:00 AM
36 Central Park early learning 12/11/2015 6:25 PM
37 Hallen 12/9/2015 10:39 AM
38 St. Simon Stock 12/9/2015 12:25 AM
39 PS 57 12/8/2015 10:15 PM
40 Home schooling 12/8/2015 4:04 PM
41 Mt. St. Michael Academy 12/6/2015 6:07 PM
42 PS168@20 Bronx NewYork 10467 12/6/2015 5:41 PM
43 PS 352@75 12/6/2015 3:22 PM
44 PS28 Horizon Program Bronx 12/6/2015 9:36 AM
45 District 75 PS 176 @178 12/6/2015 6:48 AM
46 my grandson goes to PS 57 12/5/2015 11:31 PM
47 PS 57-about to transfer to Horizon Prog at PS 28 12/5/2015 10:03 PM
48 Hawthorne Country Day School 12/5/2015 9:27 PM
49 Hawthorne Country Day School 12/5/2015 8:02 PM
8/39
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Bronx School Survey

50 Gillen Brewer 12/5/2015 7:43 PM
51 professional preforming arts HS 12/5/2015 3:53 PM
52 C.s134 12/5/2015 12:21 PM
53 TRCS 12/5/2015 11:05 AM
54 Grant elementary 12/5/2015 8:34 AM
55 Hawthorne Country Day School 12/5/2015 8:09 AM
56 P.S. 498X @ 176 12/3/2015 2:29 PM
57 Future Leaders Charter 12/3/2015 2:18 PM
58 PS 173 12/3/2015 2:13 PM
59 P.S. 89 12/3/2015 2:03 PM
60 High School for Medial Science 12/3/2015 1:52 PM
61 Philip H. Michaels 12/3/2015 1:20 PM
62 N/A 12/3/2015 12:50 PM
63 P.S. 146 12/3/2015 12:44 PM
64 IChan Charter School 6 12/3/2015 11:47 AM
65 M.S. 331 12/3/2015 10:37 AM
66 PS 110 12/3/2015 10:31 AM
67 Amac 12/3/2015 10:10 AM
68 Ps 35x 12/2/2015 9:00 PM
69 ASD Nest program at a Bronx elementary school 11/29/2015 3:00 PM
70 P17@43 11/25/2015 12:48 PM
71 SLCD in Glen Cove 11/24/2015 8:10 PM
72 X352 11/24/2015 7:11 PM
73 P.S. 28X Horizon Program 11/24/2015 3:11 PM
74 Davery Cruz PS079 11/24/2015 2:51 PM
75 Ps 1x Courtlandt school 11/24/2015 2:08 PM
76 PS168/194 11/24/2015 1:43 PM
7 P.s25 Bilingual School 11/24/2015 9:00 AM
78 P10x@390 11/24/2015 8:50 AM
79 New York institute 11/24/2015 7:51 AM
80 Girls Prep Bronx Elementary 11/24/2015 1:58 AM
81 New York Center Autism Charter School 11/23/2015 10:55 PM
82 The hallen school 11/23/2015 10:45 PM
83 Hero high school 11/23/2015 9:16 PM
84 Birch Family Services 11/23/2015 7:17 PM
85 PS 168X@PS160 11/23/2015 7:17 PM
86 PX10 11/23/2015 6:09 PM
87 not willing to list 11/23/2015 5:28 PM
88 PS71 11/23/2015 5:13 PM
89 preston hs 11/23/2015 5:08 PM
90 p.s 178 11/23/2015 4:53 PM
9/39

R-03g — Outreach Evidence Response 03g-55



Bronx School Survey

91 Ps152 11/23/2015 4:38 PM
92 Walter Reade school P9 11/23/2015 4:24 PM
93 PS 206 11/23/2015 3:29 PM
94 Homeschooled 11/23/2015 3:18 PM
95 P.S 5 (Manhattan) 11/23/2015 3:06 PM
96 PS 17x 11/23/2015 2:35 PM
97 Ps 176x 11/23/2015 2:26 PM
98 PS138M@PS30 11/23/2015 2:19 PM
99 Ps17@ps43 11/23/2015 2:15 PM
100 Ps 352 11/23/2015 2:14 PM
101 PS 033 Timothy Dwight 11/23/2015 2:13 PM
102 ps 176X 11/23/2015 2:13 PM
103 ps 71 11/23/2015 2:11 PM
104 P10 @ 240 11/23/2015 2:07 PM
105 Alcott Montisore Dobbs Ferry 11/23/2015 2:04 PM
106 P176 @ 153 11/23/2015 2:04 PM
107 x811 11/23/2015 2:04 PM
108 Brooklyn blue feather 11/23/2015 2:02 PM
109 Ps 25 11/21/2015 4:12 PM
110 P94M 11/21/2015 8:47 AM
111 P17X @ 43 11/20/2015 9:30 AM
# Child 2 Date
1 PX 17 1/7/2016 9:28 AM
2 Manhattan Christian Academy 1/4/2016 12:53 AM
3 Family Life Charter School 1/1/2016 9:16 AM
4 MS 280 1/1/2016 9:13 AM
5 Stepping Stone 1/1/2016 9:10 AM
6 MS 390 1/1/2016 9:08 AM
7 PS 50 12/30/2015 12:45 PM
8 Birch Family Services 12/29/2015 4:43 PM
9 Hawthorne Country Day School 12/28/2015 11:03 PM
10 Trabajamos Community Head Start 12/14/2015 3:49 PM
11 N/A 12/14/2015 11:25 AM
12 PS 279 12/14/2015 10:59 AM
13 PS41 12/14/2015 10:33 AM
14 St. Margaret Mary 12/6/2015 6:07 PM
15 S 109 12/5/2015 9:27 PM
16 PS 24 12/5/2015 8:02 PM
17 AmPark 12/5/2015 7:43 PM
18 PS 161x 12/5/2015 3:53 PM
19 Stepping stone day school 12/5/2015 12:21 PM
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20 TRCS 12/5/2015 11:05 AM
21 Honiss middle school 12/5/2015 8:34 AM
22 NY French American Charter 12/3/2015 2:29 PM
23 Middle School 89 12/3/2015 2:03 PM
24 P.S. 146 12/3/2015 12:44 PM
25 P.S. 306 12/3/2015 10:37 AM
26 PS 63 12/3/2015 10:31 AM
27 School of Law govt and justice 12/2/2015 9:00 PM
28 PA . 49 11/25/2015 12:48 PM
29 3574 11/24/2015 7:11 PM
30 Dathan Cruz Harlem Village Academy 11/24/2015 2:51 PM
31 BRANDEIS UNIVERSITY 11/24/2015 1:43 PM
32 P10x 11/24/2015 7:51 AM
33 Boys Prep 11/24/2015 1:58 AM
34 C.S.152 11/23/2015 9:16 PM
35 Greenburg Academy 11/23/2015 7:17 PM
36 P10x@304 11/23/2015 5:13 PM
37 sled 11/23/2015 5:08 PM
38 Harbour school 11/23/2015 4:53 PM
39 Ps152 11/23/2015 4:38 PM
40 PS 206 11/23/2015 3:29 PM
a1 P.S 100 (Bronx) 11/23/2015 3:06 PM
42 P.S.32 11/23/2015 2:07 PM
43 Robert C Dodson 11/23/2015 2:04 PM
44 SYRACUSE UNIVERSITY 11/21/2015 8:47 AM
45 P157X 11/20/2015 9:30 AM
# Child 3 Date

1 Family Life Charter School 1/1/2016 9:16 AM

2 Jeffrey Rapport HS District 75 1/1/2016 9:08 AM

3 Not of school age 12/29/2015 4:43 PM
4 P.S. 188X 12/6/2015 6:07 PM
5 " (Same as Child 2). 12/3/2015 2:29 PM
6 Middle School 89 12/3/2015 2:03 PM
7 HAC.ECC#1 12/3/2015 10:37 AM
8 St jean baptiste HS 12/2/2015 9:00 PM
9 PS 161 X17 11/24/2015 1:58 AM
10 P10x@304 11/23/2015 5:13 PM
11 The Lorge School (Manhattan) 11/23/2015 3:06 PM
12 Urban Science Academy 11/23/2015 2:07 PM

For more than 3 children, please list
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additional schools below:

# Responses Date

1 N/A 12/3/2015 2:29 PM
2 Union Settlement Early Learn 12/3/2015 11:15 AM
3 N/A 12/3/2015 10:47 AM
4 BCC. 12/3/2015 10:37 AM

How do you feel about charter schools?

I support
charter scho...

I support
charter scho...

lam
indifferent

Ido not
support char...

I'am not sure
what a chart...

Other (please

specify)
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Answer Choices Responses
| support charter schools and believe that parents should have a choice 84.40% 119
| support charter schools but | do not like them located in community district schools 2.84% 4
| am indifferent 2.13% 3
I do not support charter schools 0.00% 0
I am not sure what a charter school is 4.26% 6
Other (please specify) 6.38% 9
Total 141
# Other (please specify) Date
1 | think Charter Schools should have more option not only by lottery. 12/14/2015 10:34 AM
2 | think a charter school for Autism in the Bronx would be great 12/6/2015 6:49 AM
3 | support charter schools that focus more on student advancement over performance stats. 12/5/2015 10:06 PM
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4 | think we need as many special ed choices as possible, so for this | support it. 12/5/2015 8:02 PM
5 | want my kids to attend the school that is most appropriate for meeting their educational and social-emotional needs. 12/5/2015 7:44 PM
6 Public and Charter should have the same funding. 12/3/2015 2:30 PM
7 No Comments 12/3/2015 1:53 PM
8 The attention each child receives is what makes the difference and charter schools support the change and give that 12/3/2015 10:14 AM

support to each child.

9 | support charter schools only if the make a concentrated effort to meet the needs of children with disabilities. 11/23/2015 2:03 PM

Do you think that a school like the NYC
Autism Charter School would be valuable
for children with autism in your community?

No opinion

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Yes 98.58% 139
No 0.00% o
No opinion 1.42% 2
Total 141

Do you think a school like the NYC
Autism Charter School would be valuable
for your community in general?
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No opinion

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Yes 97.87% 138
No 0.71% 1
No opinion 1.42% 2
Total 141

Tell us what you think is most
important to consider in opening and
designing a school for children with autism
in your community?

# Responses Date

1 | think that an autistic child must have the same opportunity of education than the rest of childrens in their community. 1/13/2016 1:41 PM
Beside They have right to learn in an high level education school toguether an other kids.

2 They need that one on one 1/8/2016 1:44 PM
3 That would be best the best choice for children with autism 1/7/2016 9:49 AM
4 kids in Yonkers don't have a devoted program for autism population, and parents need to take their kids out of district 1/7/2016 9:39 AM
5 busing ,location of bathroom for lower grades, vocational training,bilingual teachers and staff. The bronx had a large 1/4/2016 5:08 PM

population of many languages. I.E. Spanish,French, Crealoe and Twi

6 We need more schools to help children that are in the lower functioning spectrum of autism. 1/4/2016 12:54 AM
7 supporting services for both the child and parent/caregiver, proven teaching curriculum, safety 1/3/2016 10:02 PM
8 to be able to have a close social support system in our neighborhood. 1/2/2016 11:14 AM
9 Parents have a hard time finding a school who will care for children with special needs . I myself do not know what do 12/31/2015 5:58 PM

with my son's educational future .

10 is most important because it gives us parent a better choices where our children will receive the best services. 12/30/2015 12:47 PM

11 The hands on school setting with smaller classrooms 12/30/2015 12:43 PM

12 Children with autism should be treated equally and should be recognized so that they can have a fair chance at 12/30/2015 12:38 PM
education
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Safety. Accessibility and availability

families of children with autism in this borough are desperately looking for appropriate schools for their kids. Children
are eating their previous lives at inappropriate settings. Children who have autism in this area are sent To district 75
schools. The smallest ratio in these schools is 6:1:1. These schools claim to use ABA but in reality they are eclectic.

For the kids to get their full services
Making sure the school is in a safe and clean environment.
Colorful & Texture on Walls

There are a lot of children that fall behind because they have Autism and thats because the schools don't have the
patience or time or extra attention these children need. So a school for Autism is needed.

The need is so great in the Bronx.
Community Oriented/Services
outdoor play ground, sensory gym, non-graded classroom

This community is in need as many students here have been diagnosed with Autism, ADHD & other developmental
challenges.

more charter schools for children with Autism should open in each borough.
The need is the most important reason to open a school in the community
So these kids can get the service they need.

Enough space, education for every staff member on ASD, security systems in place, cameras, highly effective
teachers and a strong behavioral/emotional/social supports.

A clear and appropriate curriculum for our children. A program that clearly tracks progress and it is explained to
parents. Therapists and teacher's who are well and appropriately trained to work with our children. Therapy such as
speech, occupational, sensory integration, ABA, and physical therapy available at the individual level, group level, and
integrated classroom level. Parent involvement, requests, and concerns taken seriously.

Parents with autism children will now have a school closer to them that will provide a proper learning environment
Anything that a child will need...the school should provide it.

A location that is accessible to most and offers support to parents in addition to the education of autistic children.
I would give our children with Autism a better chance to a better education

My little son Karl is high functioning but he is so eager to learn and | feel he would really benefit from a charter school
for people just like him plus he loves to motivate his peers by any means necessary.

A proper education will ensure better outcomes in every Autistic child

Small classes, services provided at school and well trained team.

Children will not need to travel to another borough and school will be more accessible to parents
Children in the Bronx need better eschool options

The most important thing would be to offer a program that addresses the wide range of the autism spectrum. Public
schools serve a limited range at best and don't have the staff or resources to allocate the personalized attention
needed to properly educate all its autistic students.

Small classroom size

| believe it'll brighten their education.

1. Safety 2. Well-trained staff

Community engagement and involvement

They would have more patience with them. They would understand his out breaks

| think the most important thing to consider is having enough speech therapist ot's pt's
providing a safe loving and accepting environment

The availability to the parent and child. Many of these children have long commutes to school which takes away from
their social interaction and home time.
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12/29/2015 4:48 PM

12/28/2015 11:12 PM

12/28/2015 7:43 PM

12/14/2015 3:57 PM

12/14/2015 12:07 PM

12/14/2015 11:51 AM

12/14/2015 11:38 AM

12/14/2015 11:25 AM

12/14/2015 11:16 AM

12/14/2015 11:00 AM

12/14/2015 10:36 AM

12/14/2015 10:29 AM

12/14/2015 10:02 AM

12/11/2015 6:27 PM

12/9/2015 10:46 AM

12/9/2015 12:27 AM

12/8/2015 10:25 PM

12/7/12015 7:54 PM

12/6/2015 6:09 PM

12/6/2015 5:43 PM

12/6/2015 3:25 PM

12/6/2015 9:39 AM

12/5/2015 11:34 PM

12/5/2015 11:00 PM

12/5/2015 10:10 PM

12/5/2015 9:28 PM

12/5/2015 8:23 PM

12/5/2015 8:03 PM

12/5/2015 7:44 PM

12/5/2015 3:58 PM

12/5/2015 12:25 PM

12/5/2015 11:07 AM

12/5/2015 8:36 AM

Response 03g-61



46

47

48

49

50

51

52

53

54

55

56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

73

74

Bronx School Survey
| think it's important to consider location making it easily accessible for parents to get to via public transportation. | also
think that many parents in the Bronx work and an after school program would be so helpful.
Ratios and trained teachers.
| am a person who lives in the South Bx this school would be wonderful
It is great for the community especially for children with Autism
Specialized Teachers
that it will help parents that has to travel far away.
Help parents that like to travel
The amount of students with autism for that specific community.
Very Important
Social Workers
Focusing on children with autism and supporting them is something the South Bronx needs.
Catching them early & work with them & their families
Out reach to parents/acessibility
Transportation and children with autism will have the opportunity with one on one and they will be learning
There aren't many options for children. All help is needed.
The opportunity to help our young children with autism.

The location, each child with autism will benefit from the success of continuing education with support services and
teachers that care our children will be in there community

To opportunity for children on th spectrum to be in appropriate school environment in terms of ratios and/or services
High need in this area (Riverdale).

Must have parent in Boston so parents can learn how to work with the child is diagnosed with autism .1 think also
workshops should be done in the evenings for those parents who work and after school program and also like a
respited program after the summer session and it always will be better than officials for those parents who can | send
their kids to camp

The school would have to be censory friendly with passionate & compassionate staff. With amazing teachers for
special needs childRen. A friendly environment for the children & pAreNts.

For the growing community of children with ASD, parents should have better options for schools with teachers
dedicated to making a difference. My experience with charter schools has always been pleasant, displaying motivated,
dedicated and caring educational professionals. With that being my experience with general education charter schools
| hold the same standards for a charter for children with ASD. Consider, the children and families desperately in need
of a school designed to better suite their needs. The better the education the child receives now, paints the picture for
a colorful future. A charter school for children with ASD is needed in the Bronx community. Bridging a gap for a better
future starts today!

That it is able to address the specific needs of each child.

To make sure there is enough educated staff to assist with teaching, counseling, PT, OT, speech therapy. Making sure
lunch monitors have there CPR license. The security guards do not let children leave the premises even if the student
wants to leave. There must be strict high standards with all staff to support the staff.

The most important thing is to understand Autism. | find that the teacher's at my son school although well intentioned
do not have the level of understanding and or education needed for children with Autism to grow.

Itis very difficult to find a school with the appropiate program for children in the autism spectrum. With don't have that
many options when it comes to school for our children.

More opportunities for childrens with autism and for parents more convinient they dont have to sent their childrens so
far in order to get the appropiate services

Location on the school

Bronx Community one of number borough underserved when it comes to looking for services for your special need
child.
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12/5/2015 8:11 AM

12/3/2015 2:35 PM

12/3/2015 2:20 PM

12/3/2015 2:05 PM

12/3/2015 1:56 PM

12/3/2015 1:45 PM

12/3/2015 1:39 PM

12/3/2015 1:32 PM

12/3/2015 1:13 PM

12/3/2015 12:51 PM

12/3/2015 11:58 AM

12/3/2015 11:18 AM

12/3/2015 11:05 AM

12/3/2015 10:51 AM

12/3/2015 10:39 AM

12/3/2015 10:33 AM

12/3/2015 10:16 AM

12/2/2015 9:03 PM

11/29/2015 3:01 PM

11/25/2015 12:52 PM

11/24/2015 8:13 PM

11/24/2015 7:27 PM

11/24/2015 3:12 PM

11/24/2015 2:13 PM

11/24/2015 1:53 PM

11/24/2015 9:02 AM

11/24/2015 8:52 AM

11/24/2015 1:59 AM

11/23/2015 10:58 PM
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75 He staff should be fully trained in autism and dedicated 11/23/2015 10:53 PM

76 Location and the local business 11/23/2015 9:26 PM

77 A school designed on the specific need of the child 11/23/2015 9:17 PM

78 We need a school to better suit their needs and to work closely with parents. Also so they can get the services they 11/23/2015 7:19 PM
really need.

79 Resources and quality education 11/23/2015 6:09 PM

80 we should understand the definition of a charter school and the factors that make a school a charter school. Also, we 11/23/2015 5:30 PM

should compare this model with that of other charter schools to see where we can make improvements in the
children's experience, safety and learning.

81 A positive parent engagement piece. Resources and enrichment activities that can enhance a child's skills. Staff with 11/23/2015 5:16 PM
substantial experience working with special needs children.

82 How can a school like this help my child and make a difference 11/23/2015 4:41 PM
83 The curriculum and extracurricular activities 11/23/2015 4:25 PM
84 That it is safe and secure for our children. It should have a state of the art sensory gym. 11/23/2015 3:31 PM
85 Having a school that can accommodate varying degrees of support. Designing a school that is geared towards 11/23/2015 3:20 PM

supporting a child's development while not reinforcing the benchmarks enforced for typically developing children.

86 The most important thing is that the school meets all the needs of the children and can structure the curriculum around 11/23/2015 3:09 PM
the way the child learns.

87 It would cut down travel time on on bussing for my daughter who has to travel to Manhattan. Plus it would give 11/23/2015 2:48 PM
children in this area to finally have a school for their needs.

88 A school with enthusiastic educators and in-house services (i.e. OT, Sensory gym...) ready to meet kids at their 11/23/2015 2:44 PM
individual levels

89 iwant our children to be able learn the say way that normal kids learn in charter school it will help them get a good 11/23/2015 2:36 PM
education and people who will understand them and have patient with them

90 SAFETY 11/23/2015 2:26 PM
91 A better learning experience 11/23/2015 2:17 PM
92 Make sure it's customized to benefit the children the best way possible 11/23/2015 2:15 PM
93 | believe safety and the area that the school is in is very important, especially in the Bronx where crime is very high. 11/23/2015 2:14 PM

There aren't too many schools or programs for autistic kids in the Bronx.

94 The different types of Autism and the different teaching styles needed to service these children. Opportunities for 11/23/2015 2:11 PM
connections to advance settings that gives autistic children opportunities for growth in their field of interest. Community
engagement like gardens and other environmental connections. More opportunities for parent input and involvement.

95 The child's needs and that they learn differently and at different pace. Their curriculum should be different from the 11/23/2015 2:07 PM
common core.

96 Have enough bilingual staff. Have enough related service staff, social work and mental health support available. In 11/23/2015 2:05 PM
general have the supports and services in place to meet the child's needs based on their IEP.

97 Great resources for families that are in need for specialists they cannot afford or normally get to. This will provide the 11/23/2015 2:05 PM
help many children need and do not have access to.

98 A better school for their special needs 11/23/2015 2:05 PM
99 The programs and services 11/21/2015 4:13 PM
100 Public schools are not helping kids on the spectrum make progress especially those that have potential. 11/21/2015 8:49 AM
101 I think it is very important to consider that the Bronx is very underserved especially in the autism community, and it is 11/20/2015 9:33 AM

desperately needed. It is also important that they employ staff that are equipped to work with children with autism.

If you are the parent of a child with
autism, would you submit an application for
your child to attend the NYC Autism Charter
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School Bronx?

lam not a
parent of a...

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Answer Choices Responses
Yes 75.19% 100
No 5.26% 7
I 'am not a parent of a child with autism 19.55% 26
Total 133
Additional comments:
# Responses Date
1 The bronx need an charter school for autistic child, because they have right to a better education and a better 1/13/2016 1:44 PM

opportunity of life. Thanks. | hope that soon open door in this area.

2 Please open a school on the Bronx. | am a believer that the ABA approach is quite useful. 1/4/2016 12:55 AM

3 The Bronx desperately needs more options for our kids with Autism as it is currently lacking. 1/2/2016 11:15 AM

4 We need this school in the Bronx. | have applied twice to your school. | look forward to applying to the school in the 1/1/2016 9:17 AM
Bronx.

5 More schools like this one should open in all 5 boroughs. 1/1/2016 9:03 AM

6 Please help me with my child educational future . 12/31/2015 5:58 PM

7 I'm excited, hopeful, playful that my grandchild might have a chance (lottery) to be accepted. Thank you 12/30/2015 12:43 PM

8 No other school in the bronx answers the need that these children need in our area 12/29/2015 4:49 PM

9 I would prefer the New York School but | would apply for the Bronx School as well. 12/14/2015 11:51 AM

10 Any support you need | am available. 12/14/2015 11:38 AM

11 The only reason | say that is because my child lives in Manhattan at this time, but If we lived in the bronx the answer 12/14/2015 11:16 AM
would be yes.

12 1 think this idea is fabulous & well needed. 12/14/2015 11:01 AM

18/39

R-03g — Outreach Evidence

Response 03g-64



13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

43

Bronx School Survey
The need is so great, we service so many families that have autistic children and the wait to get into a school that will
meet their needs is so very long.
none at this moment.

| thank you for considering creating a school in the Bronx. Our need is beyond your imagination. | await to hear about
your program.

| hope the Bronx starts opening many charter schools. Many people forget the Bronx also has children with Autism
and they should have a fair shot of succeeding in life as the ones in Manhattan and Westchester.

Good luck! | would love to see this charter school open in the Bronx.

This must be considered at a high importance. Autism is growing way to fast! US PARENT NEED MORE
AFFORDABLE CHOICES!

ALL | CAN SAY IS PLEASE PLEASE PLEASE WE PARENTS REALLY WOULD LOVE AND BENEFIT FROM A
CHARTER SCHOOL FOR OUR LITTLE ANGELS.

Thanks for doing this survey, our community needs to upgraded our children education quality.

| am the grandmother of an autistic child, he is so smart and the school he is attending is not helping him with his
other problems

We are desperately underserved when it comes to so many services, but education for all Bronx children in the autism
spectrum is a pressing need.

My son has been going to school for over 6 years that is over an hour away on the school bus. | can never get there if
there is an emergency.

I would need to know much more about the NYC Autism school to submit an application: Is it funded? What are the
ranges of students/ages it takes? What is it's philosophy and mission? What services will be provided? What is the
application process? Who is the administration? What is their experience with this population? Etc...

| wouldn't submit an application because Gillen Brewer is meeting his needs related to Learning Disabilities. If he
wasn't there, | would absolutely consider submitting an application.

Please bring on autism charter schools

please do this is needed

Thank You!

Need More Services

N/A

N/A

I am an educator & would like to refer our children

Great a school is coming to the Bronx.

Working with Pre-K, 3yrold & 2yrold's we see children in need of services. We have little resources to offer.
The dedication of giving a child with autism the best chance for success the charter school get's the job done
Good luck!

Let's bridge the gap and let our voices be heard for our children!

Please keep me informed of the opening of the school in the Bronx at jr98joann@aol.com. Thank you.

| have tried to get my son in the Manhattan location but there was never enough spaces or | missed the deadline to
apply. | would love the opportunity to partner with NYC Autsim Charter School to help my Autism warrior flourish.

I would like my child to have the oppurtunity to attend a charter school. Please kepp me inform
|

We are looking forward seeing your school expand.
| am excited and would love for my son to finally be in the right school setting

The last question asks if | would submit an application for the charter school, but | dont have enough info to make that
decision. This is why | said no.
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44 | don't think a autistic only school will equip my child to live in society. What about inclusion? What about learning from 11/23/2015 3:57 PM
neurotypical peers? It'll be a shock when they age out and are no longer protected by this autistic only environment.

45 | support this idea and hope that it does happen for my Bronx community. 11/23/2015 3:32 PM
46 | really hope this school is considered for this community because we need a place for our ASD children right here in 11/23/2015 2:51 PM
the area where we live. I'm unhappy that my child has to be shipped to a different borough to receive her services and
to learn.
47 I have 3 children with different types of autism. Only one is really getting the services which is my youngest who has 11/23/2015 2:15 PM

more severe autism. My boys are not getting the services that they so desperately need and are getting bullied at
times because of their differences. The teachers are not equipped to teach children on the spectrum and | would invite
the opportunity for my sons to finally get the services and education that will lead them to a better quality education.
Thank you.

48 | think this is an amazing idea. | know a lot of my fellow Bronx autism parents would be so happy to have a school like 11/23/2015 2:15 PM
AMAC in our borough.

49 None 11/23/2015 2:05 PM

50 | have watched on fb all that you are doing for those in Manhattan & plan on applying to that location. | take my son 11/21/2015 8:52 AM
every day myself on train 1hr and a half to battery park and it would be nice to have more options. Thanks on behalf of
autism families

51 I truly hope that this happens. It is greatly needed. 11/20/2015 9:34 AM
Address

Answer Choices Responses
Name 98.29% 115
Company 0.00% 0
Address 94.87% 111
Address 2 0.00% 0
City/Borough 95.73% 112
State 95.73% 112
ZIP Code 97.44% 114
Country 0.00% 0
Email Address 89.74% 105
Phone Number 89.74% 105

# Name Date

1 Anyaris almanzar 1/13/2016 1:44 PM

2 Ana Lantigua 1/7/2016 9:51 AM

3 Maria 1/7/2016 9:48 AM

4 Julissa Arreaya 1/7/2016 9:44 AM

5 Lidia DelaCruz 1/7/2016 9:42 AM

6 Margarita Onate 1/7/2016 9:40 AM

7 Leticia Lima 1/7/2016 9:36 AM

8 Nilsa Nazario 1/7/2016 9:34 AM
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10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

31

32

33

34

35

36

37

38

39

40

41

42

43

45

46

47

48

49

Mayori Palma
Yanira Joseph
David Alicea
Shalisha Mitchell
Rosangela Caldas
Irene Vasquez
Karinie Olivero
Jasmine Ovildo
Maria Ati

Marie Smith

Dr. Angela Daniels
Lissette Balbrena
Sugeiry Pimentel
Wendy Canas
Luandy Troncoso
Ms. Carolyn Middleton
Hilpher Jarrett
Alexandra Alburquerque
Magda Morales
Rosemary virella
Tina

Miriam Torres
Phyllis J. Attwood
Charlene E. Wise
Madelyn Rivera
James Farrat
George Baker
Nicole M. Soares
Yudelka Rodriguez
Janie Johnston
Maria Ali

Sylvia Santiago
Jose Ruiz

Mario J. Menjivar
Yvette Santos-Cruz
Tonya Gilliard

Ana Hernandez
Mariella Cavero
Elsa Menjivar
Marielena

Rosemary Rivera-Menjivar
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1/7/2016 9:31 AM

1/4/2016 5:09 PM

1/4/2016 12:57 AM

1/3/2016 10:02 PM

1/2/2016 11:17 AM

1/1/2016 9:19 AM

1/1/2016 9:15 AM

1/1/2016 9:12 AM

1/1/2016 9:09 AM

1/1/2016 9:06 AM

1/1/2016 9:04 AM

1/1/2016 9:00 AM

1/1/2016 8:57 AM

12/31/2015 5:59 PM

12/30/2015 12:48 PM

12/30/2015 12:44 PM

12/30/2015 12:39 PM

12/29/2015 4:54 PM

12/28/2015 11:12 PM

12/28/2015 7:44 PM

12/14/2015 3:58 PM

12/14/2015 12:07 PM

12/14/2015 12:02 PM

12/14/2015 11:51 AM

12/14/2015 11:38 AM

12/14/2015 11:26 AM

12/14/2015 11:16 AM

12/14/2015 11:01 AM

12/14/2015 10:40 AM

12/14/2015 10:30 AM

12/14/2015 10:06 AM

12/9/2015 10:49 AM

12/9/2015 12:27 AM

12/8/2015 10:29 PM

12/6/2015 6:10 PM

12/6/2015 5:46 PM

12/6/2015 3:28 PM

12/6/2015 9:39 AM

12/5/2015 11:38 PM

12/5/2015 11:01 PM

12/5/2015 10:18 PM
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50 Melissa Garcia 12/5/2015 9:29 PM
51 Stephanie Murrieta 12/5/2015 8:25 PM
52 Tao Moran 12/5/2015 8:05 PM
53 Vera Hall 12/5/2015 3:58 PM
54 Sasha fraticelli 12/5/2015 12:26 PM
55 Sulma 12/5/2015 11:08 AM
56 Lisa Fontanez 12/5/2015 8:11 AM
57 Sandy Noel 12/3/2015 2:38 PM
58 Jamie Gonzalez 12/3/2015 2:09 PM
59 Annette Rodriguez 12/3/2015 2:00 PM
60 Shirley Gibbs 12/3/2015 1:48 PM
61 Anna Gibbs 12/3/2015 1:41 PM
62 Shandra Mulraine 12/3/2015 1:36 PM
63 Philip H. Michaels 12/3/2015 1:29 PM
64 Araceli Reyes 12/3/2015 1:16 PM
65 Sabrina Murchison 12/3/2015 12:58 PM
66 Tamika L. Thomas 12/3/2015 12:48 PM
67 D. Turmon 12/3/2015 11:52 AM
68 Paulina Manting 12/3/2015 11:43 AM
69 Rosemary Obiapi 12/3/2015 11:21 AM
70 Shedia Holm 12/3/2015 11:12 AM
71 La Peninsula Head Start 12/3/2015 10:56 AM
72 Highbridge ECC#1 12/3/2015 10:42 AM
73 Glodene Williams 12/3/2015 10:35 AM
74 Nelly Herrera 12/2/2015 9:04 PM
75 Maritza Batista 11/25/2015 12:53 PM
76 Janine Sotero 11/24/2015 8:14 PM
7 Diedra Johnson 11/24/2015 7:42 PM
78 August Goodman 11/24/2015 7:28 PM
79 Jo-Ann Morales 11/24/2015 3:13 PM
80 Estela Valerio 11/24/2015 3:08 PM
81 Elizabeth Delgado 11/24/2015 2:15 PM
82 Jennifer White 11/24/2015 1:56 PM
83 Lissette santos 11/24/2015 9:04 AM
84 Farami herrera 11/24/2015 8:53 AM
85 Crystle 11/24/2015 7:53 AM
86 Kenia Rivera 11/24/2015 2:00 AM
87 Delia Rodrigues 11/23/2015 11:01 PM
88 Erica almodovar 11/23/2015 10:55 PM
89 Sara Rodriguez 11/23/2015 9:41 PM
90 Secile Doseau 11/23/2015 9:28 PM
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91 maria cruz 11/23/2015 9:18 PM
92 Jacqueline Cruz 11/23/2015 7:24 PM
93 Lina Hidalgo 11/23/2015 7:20 PM
94 Chadd Royer 11/23/2015 5:32 PM
95 Lois Molina 11/23/2015 5:17 PM
96 Shirley Morales 11/23/2015 4:56 PM
97 theron alford 11/23/2015 4:26 PM
98 Angela Mujica 11/23/2015 3:33 PM
99 Danielle Pratt 11/23/2015 3:10 PM
100 Migdalia Gonzalez Roman 11/23/2015 2:52 PM
101 Dalilah Smith-Santos 11/23/2015 2:44 PM
102 lashanda williams 11/23/2015 2:37 PM
103 Maria Y Perez 11/23/2015 2:31 PM
104 LEON MARTINEZ 11/23/2015 2:27 PM
105 Aline Laguerre 11/23/2015 2:17 PM
106 Lance Neil 11/23/2015 2:17 PM
107 Trisha Mendez 11/23/2015 2:16 PM
108 carlos polanco 11/23/2015 2:16 PM
109 Rich Tarantino 11/23/2015 2:12 PM
110 Christina Rivera 11/23/2015 2:08 PM
111 angelina miranda 11/23/2015 2:08 PM
112 Michael Morales 11/23/2015 2:06 PM
113 Marisol aviles 11/21/2015 4:14 PM
114 Jasmine Zheng 11/21/2015 8:53 AM
115 Lizette Hernandez 11/20/2015 9:34 AM
# Company Date

There are no responses.

# Address Date

1 1/13/2016 1:44 PM
2 1/7/2016 9:51 AM
3 1/7/2016 9:48 AM
4 1/7/12016 9:44 AM
5 1/7/2016 9:42 AM
6 1/7/2016 9:40 AM
7 1/7/2016 9:36 AM
8 1/7/2016 9:34 AM
9 1/7/2016 9:31 AM
10 1/4/2016 5:09 PM
11 1/4/2016 12:57 AM
12 1/3/2016 10:02 PM
13 1/1/2016 9:19 AM
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14 1/1/2016 9:15 AM

15 1/1/2016 9:12 AM

16 1/1/2016 9:09 AM

17 1/1/2016 9:06 AM

18 1/1/2016 9:04 AM

19 1/1/2016 9:00 AM

20 1/1/2016 8:57 AM

21 12/31/2015 5:59 PM
22 12/30/2015 12:48 PM
23 12/30/2015 12:44 PM
24 12/30/2015 12:39 PM
25 12/29/2015 4:54 PM
26 12/28/2015 11:12 PM
27 12/28/2015 7:44 PM
28 12/14/2015 3:58 PM
29 12/14/2015 12:07 PM
30 12/14/2015 12:02 PM
31 12/14/2015 11:51 AM
32 12/14/2015 11:38 AM
33 12/14/2015 11:26 AM
34 12/14/2015 11:16 AM
35 12/14/2015 11:01 AM
36 12/14/2015 10:40 AM
37 12/14/2015 10:30 AM
38 12/14/2015 10:06 AM
39 12/9/2015 10:49 AM
40 12/9/2015 12:27 AM
41 12/8/2015 10:29 PM
42 12/6/2015 6:10 PM
43 12/6/2015 5:46 PM
44 12/6/2015 3:28 PM
45 12/6/2015 9:39 AM
46 12/5/2015 11:38 PM
47 12/5/2015 10:18 PM
48 12/5/2015 9:29 PM
49 12/5/2015 8:25 PM
50 12/5/2015 8:05 PM
51 12/5/2015 3:58 PM
52 12/5/2015 12:26 PM
53 12/5/2015 11:08 AM
54 12/3/2015 2:38 PM
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55 12/3/2015 2:09 PM
56 12/3/2015 2:00 PM
57 12/3/2015 1:48 PM
58 12/3/2015 1:41 PM
59 12/3/2015 1:36 PM
60 12/3/2015 1:29 PM
61 12/3/2015 1:16 PM
62 12/3/2015 12:58 PM
63 12/3/2015 12:48 PM
64 12/3/2015 11:52 AM
65 12/3/2015 11:43 AM
66 12/3/2015 11:21 AM
67 12/3/2015 11:12 AM
68 12/3/2015 10:56 AM
69 12/3/2015 10:42 AM
70 12/3/2015 10:35 AM
71 12/2/2015 9:04 PM
72 11/25/2015 12:53 PM
73 11/24/2015 8:14 PM
74 11/24/2015 7:42 PM
75 11/24/2015 7:28 PM
76 11/24/2015 3:13 PM
v 11/24/2015 3:08 PM
78 11/24/2015 2:15 PM
79 11/24/2015 1:56 PM
80 11/24/2015 9:04 AM
81 11/24/2015 8:53 AM
82 11/24/2015 7:53 AM
83 11/24/2015 2:00 AM
84 11/23/2015 11:01 PM
85 11/23/2015 10:55 PM
86 11/23/2015 9:41 PM
87 11/23/2015 9:28 PM
88 11/23/2015 9:18 PM
89 11/23/2015 7:24 PM
90 11/23/2015 7:20 PM
91 11/23/2015 5:32 PM
92 11/23/2015 5:17 PM
93 11/23/2015 4:56 PM
94 11/23/2015 4:26 PM
95 11/23/2015 3:33 PM
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96 11/23/2015 3:10 PM
97 11/23/2015 2:52 PM
98 11/23/2015 2:44 PM
99 11/23/2015 2:37 PM
100 11/23/2015 2:31 PM
101 11/23/2015 2:27 PM
102 11/23/2015 2:17 PM
103 11/23/2015 2:17 PM
104 11/23/2015 2:16 PM
105 11/23/2015 2:16 PM
106 11/23/2015 2:08 PM
107 11/23/2015 2:08 PM
108 11/23/2015 2:06 PM
109 11/21/2015 4:14 PM
110 11/21/2015 8:53 AM
111 11/20/2015 9:34 AM
# Address 2 Date

There are no responses.
# City/Borough Date
1 Bronx 1/13/2016 1:44 PM
2 New York 1/7/2016 9:51 AM
3 Bronx 1/7/2016 9:48 AM
4 Bronx 1/7/2016 9:44 AM
5 Bronx 1/7/2016 9:42 AM
6 Scarsdale 1/7/2016 9:40 AM
7 Bronx 1/7/2016 9:36 AM
8 Bronx 1/7/2016 9:34 AM
9 Bronx 1/7/2016 9:31 AM
10 Bronx 1/4/2016 5:09 PM
11 Bronx 1/4/2016 12:57 AM
12 bronx 1/3/2016 10:02 PM
13 bronx 1/2/2016 11:17 AM
14 Bronx 1/1/2016 9:19 AM
15 Bronx 1/1/2016 9:15 AM
16 Bronx 1/1/2016 9:12 AM
17 Bronx 1/1/2016 9:09 AM
18 Brooklyn 1/1/2016 9:06 AM
19 New York 1/1/2016 9:04 AM
20 Bronx 1/1/2016 9:00 AM
21 Bronx 1/1/2016 8:57 AM
22 Bronx 12/31/2015 5:59 PM
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23 New York 12/30/2015 12:48 PM
24 Bronx 12/30/2015 12:44 PM
25 New York 12/30/2015 12:39 PM
26 Bronx 12/29/2015 4:54 PM
27 Bronx 12/28/2015 11:12 PM
28 Bronx 12/28/2015 7:44 PM
29 Bronx 12/14/2015 3:58 PM
30 Bronx 12/14/2015 12:07 PM
31 New York 12/14/2015 12:02 PM
32 New York 12/14/2015 11:51 AM
33 Bronx 12/14/2015 11:38 AM
34 Astoria 12/14/2015 11:26 AM
35 New York 12/14/2015 11:16 AM
36 Bronx 12/14/2015 11:01 AM
37 BX 12/14/2015 10:40 AM
38 Bronx 12/14/2015 10:30 AM
39 Bronx 12/14/2015 10:06 AM
40 Bronx 12/9/2015 10:49 AM
41 Bronx 12/9/2015 12:27 AM
42 Bronx 12/8/2015 10:29 PM
43 Bronx 12/6/2015 6:10 PM
44 Bronx 12/6/2015 5:46 PM
45 Bronx 12/6/2015 3:28 PM
46 bronx 12/6/2015 9:39 AM
47 Bronx 12/5/2015 11:38 PM
48 Bronx 12/5/2015 10:18 PM
49 Bronx 12/5/2015 9:29 PM
50 Bronx 12/5/2015 8:25 PM
51 Bronx 12/5/2015 8:05 PM
52 Bronx 12/5/2015 3:58 PM
53 Bronx 12/5/2015 12:26 PM
54 Jackson hgts 12/5/2015 11:08 AM
55 Bronx 12/3/2015 2:38 PM
56 BX 12/3/2015 2:09 PM
57 Bronx 12/3/2015 2:00 PM
58 Bronx 12/3/2015 1:48 PM
59 Bronx 12/3/2015 1:41 PM
60 Bronx 12/3/2015 1:36 PM
61 Bx 12/3/2015 1:29 PM
62 Bx 12/3/2015 1:16 PM
63 Bronx 12/3/2015 12:58 PM
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64 Bronx 12/3/2015 12:48 PM
65 Bronx 12/3/2015 11:52 AM
66 Bronx 12/3/2015 11:43 AM
67 Manhattan 12/3/2015 11:21 AM
68 New York 12/3/2015 11:12 AM
69 Bronx 12/3/2015 10:56 AM
70 Bronx 12/3/2015 10:42 AM
71 Bronx 12/3/2015 10:35 AM
72 Bronx 12/2/2015 9:04 PM
73 BRONX 11/25/2015 12:53 PM
74 Bronx 11/24/2015 8:14 PM
75 Bronx 11/24/2015 7:42 PM
76 Bronx 11/24/2015 7:28 PM
77 Bronx 11/24/2015 3:13 PM
78 new york 11/24/2015 3:08 PM
79 Bronx 11/24/2015 2:15 PM
80 Bronx 11/24/2015 1:56 PM
81 Bronx 11/24/2015 9:04 AM
82 Bronx 11/24/2015 8:53 AM
83 Bronx 11/24/2015 7:53 AM
84 Bronx 11/24/2015 2:00 AM
85 Bronx 11/23/2015 11:01 PM
86 Bronx 11/23/2015 10:55 PM
87 Bx 11/23/2015 9:41 PM
88 Manhattan 11/23/2015 9:28 PM
89 bronx 11/23/2015 9:18 PM
90 Bronx 11/23/2015 7:24 PM
91 Bronx 11/23/2015 7:20 PM
92 Bronx 11/23/2015 5:32 PM
93 Bronx 11/23/2015 5:17 PM
94 bronx 11/23/2015 4:56 PM
95 bronx 11/23/2015 4:26 PM
96 Bronx 11/23/2015 3:33 PM
97 Bronx 11/23/2015 3:10 PM
98 Bronx 11/23/2015 2:52 PM
99 Bronx 11/23/2015 2:44 PM
100 bronx 11/23/2015 2:37 PM
101 Bronx 11/23/2015 2:31 PM
102 BRONX 11/23/2015 2:27 PM
103 Bronx 11/23/2015 2:17 PM
104 Bronx 11/23/2015 2:17 PM
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105 Bronx 11/23/2015 2:16 PM

106 bronx 11/23/2015 2:16 PM

107 Bronx 11/23/2015 2:08 PM

108 Bronx 11/23/2015 2:08 PM

109 Yonkers 11/23/2015 2:06 PM

110 Bronx 11/21/2015 4:14 PM

111 bronx 11/21/2015 8:53 AM

112 Bronx 11/20/2015 9:34 AM

# State Date

1 New York 1/13/2016 1:44 PM

2 NY 1/7/2016 9:51 AM

3 NY 1/7/2016 9:48 AM

4 NY 1/7/2016 9:44 AM

5 NY 1/7/2016 9:42 AM

6 NY 1/7/2016 9:40 AM

7 NY 1/7/2016 9:36 AM

8 NY 1/7/2016 9:34 AM

9 NY 1/7/2016 9:31 AM

10 NY 1/4/2016 5:09 PM

11 NY 1/4/2016 12:57 AM

12 NY 1/3/2016 10:02 PM

13 ny 1/2/2016 11:17 AM

14 NY 1/1/2016 9:19 AM

15 NY 1/1/2016 9:15 AM

16 NY 1/1/2016 9:12 AM

17 NY 1/1/2016 9:09 AM

18 NY 1/1/2016 9:06 AM

19 NY 1/1/2016 9:04 AM

20 NY 1/1/2016 9:00 AM

21 NY 1/1/2016 8:57 AM

22 NY 12/31/2015 5:59 PM

23 NY 12/30/2015 12:48 PM

24 NY 12/30/2015 12:44 PM

25 New York 12/30/2015 12:39 PM

26 NY 12/29/2015 4:54 PM

27 NY 12/28/2015 11:12 PM

28 New York 12/28/2015 7:44 PM

29 N.Y 12/14/2015 3:58 PM

30 NY 12/14/2015 12:07 PM

31 N.Y. 12/14/2015 12:02 PM

32 NY 12/14/2015 11:51 AM
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33 NY 12/14/2015 11:38 AM
34 NY 12/14/2015 11:26 AM
35 N.Y. 12/14/2015 11:16 AM
36 NY 12/14/2015 11:01 AM
37 NY 12/14/2015 10:40 AM
38 N.Y. 12/14/2015 10:30 AM
39 NY 12/14/2015 10:06 AM
40 NY 12/9/2015 10:49 AM
41 NY 12/9/2015 12:27 AM
42 NY 12/8/2015 10:29 PM
43 New York 12/6/2015 6:10 PM
44 NewYork 12/6/2015 5:46 PM
45 NY 12/6/2015 3:28 PM
46 New York 12/6/2015 9:39 AM
47 NY 12/5/2015 11:38 PM
48 NY 12/5/2015 10:18 PM
49 NY 12/5/2015 9:29 PM
50 NY 12/5/2015 8:25 PM
51 NY 12/5/2015 8:05 PM
52 NY 12/5/2015 3:58 PM
53 Ny 12/5/2015 12:26 PM
54 ny 12/5/2015 11:08 AM
55 NY 12/3/2015 2:38 PM
56 N.Y. 12/3/2015 2:09 PM
57 NY 12/3/2015 2:00 PM
58 New York 12/3/2015 1:48 PM
59 New York 12/3/2015 1:41 PM
60 NY 12/3/2015 1:36 PM
61 N.Y. 12/3/2015 1:29 PM
62 NY 12/3/2015 1:16 PM
63 NY 12/3/2015 12:58 PM
64 NY 12/3/2015 12:48 PM
65 NY 12/3/2015 11:52 AM
66 NY 12/3/2015 11:43 AM
67 NY 12/3/2015 11:21 AM
68 New York 12/3/2015 11:12 AM
69 NY 12/3/2015 10:56 AM
70 NY 12/3/2015 10:42 AM
71 NY 12/3/2015 10:35 AM
72 Ny 12/2/2015 9:04 PM
73 New York 11/25/2015 12:53 PM
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74 NY 11/24/2015 8:14 PM
75 Ny 11/24/2015 7:42 PM
76 NY 11/24/2015 7:28 PM
7 New York 11/24/2015 3:13 PM
78 ny 11/24/2015 3:08 PM
79 Ny 11/24/2015 2:15 PM
80 NY 11/24/2015 1:56 PM
81 Ny 11/24/2015 9:04 AM
82 Ny 11/24/2015 8:53 AM
83 Ny 11/24/2015 7:53 AM
84 NY 11/24/2015 2:00 AM
85 NY 11/23/2015 11:01 PM
86 New York 11/23/2015 10:55 PM
87 Ny 11/23/2015 9:41 PM
88 Ny 11/23/2015 9:28 PM
89 New York 11/23/2015 9:18 PM
90 N.Y 11/23/2015 7:24 PM
91 NY 11/23/2015 7:20 PM
92 NY 11/23/2015 5:32 PM
93 NY 11/23/2015 5:17 PM
94 ny 11/23/2015 4:56 PM
95 New York 11/23/2015 4:26 PM
96 NY 11/23/2015 3:33 PM
97 New York 11/23/2015 3:10 PM
98 NY 11/23/2015 2:52 PM
99 New York 11/23/2015 2:44 PM
100 ny 11/23/2015 2:37 PM
101 NY 11/23/2015 2:31 PM
102 NY 11/23/2015 2:27 PM
103 NY 11/23/2015 2:17 PM
104 New York 11/23/2015 2:17 PM
105 NY 11/23/2015 2:16 PM
106 New York 11/23/2015 2:16 PM
107 NY 11/23/2015 2:08 PM
108 NY 11/23/2015 2:08 PM
109 NY 11/23/2015 2:06 PM
110 Ny 11/21/2015 4:14 PM
111 NY 11/21/2015 8:53 AM
112 NY 11/20/2015 9:34 AM
# ZIP Code Date
1 10459 1/13/2016 1:44 PM
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2 10031 1/7/2016 9:51 AM

3 10468 1/7/2016 9:48 AM

4 10452 1/7/2016 9:44 AM

5 10454 1/7/2016 9:42 AM

6 10583 1/7/2016 9:40 AM

7 10468 1/7/2016 9:36 AM

8 10467 1/7/2016 9:34 AM

9 10459 1/7/2016 9:31 AM

10 10467 1/4/2016 5:09 PM

11 10468 1/412016 12:57 AM

12 10456 1/3/2016 10:02 PM

13 10463 1/2/2016 11:17 AM

14 10459 1/1/2016 9:19 AM

15 10467 1/1/2016 9:15 AM

16 10461 1/1/2016 9:12 AM

17 10453 1/1/2016 9:09 AM

18 11207 1/1/2016 9:06 AM

19 10027 1/1/2016 9:04 AM

20 10460 1/1/2016 9:00 AM

21 10468 1/1/2016 8:57 AM

22 10454 12/31/2015 5:59 PM

23 10029 12/30/2015 12:48 PM

24 10457-7752 12/30/2015 12:44 PM

25 10039 12/30/2015 12:39 PM

26 10467 12/29/2015 4:54 PM

27 10465 12/28/2015 11:12 PM

28 10451 12/28/2015 7:44 PM

29 10457 12/14/2015 3:58 PM

30 10463 12/14/2015 12:07 PM

31 10029 12/14/2015 12:02 PM

32 10037 12/14/2015 11:51 AM

33 10456 12/14/2015 11:38 AM

34 11105 12/14/2015 11:26 AM

35 10026 12/14/2015 11:16 AM

36 10455 12/14/2015 11:01 AM

37 10467 12/14/2015 10:40 AM

38 10455 12/14/2015 10:30 AM

39 10453 12/14/2015 10:06 AM

40 10031 12/11/2015 6:28 PM

41 10458 12/9/2015 10:49 AM

42 10457 12/9/2015 12:27 AM
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43 10457 12/8/2015 10:29 PM
44 10457 12/6/2015 6:10 PM
45 10469 12/6/2015 5:46 PM
46 10459 12/6/2015 3:28 PM
47 10467 12/6/2015 9:39 AM
48 10457 12/5/2015 11:38 PM
49 10461 12/5/2015 11:01 PM
50 10457 12/5/2015 10:18 PM
51 10453 12/5/2015 9:29 PM
52 10459 12/5/2015 8:25 PM
53 10463 12/5/2015 8:05 PM
54 10457 12/5/2015 3:58 PM
55 10460 12/5/2015 12:26 PM
56 11372 12/5/2015 11:08 AM
57 10457 12/3/2015 2:38 PM
58 10469 12/3/2015 2:09 PM
59 10457 12/3/2015 2:00 PM
60 10457 12/3/2015 1:48 PM
61 10457 12/3/2015 1:41 PM
62 10456 12/3/2015 1:36 PM
63 10451 12/3/2015 1:29 PM
64 10456 12/3/2015 1:16 PM
65 10456 12/3/2015 12:58 PM
66 10456 12/3/2015 12:48 PM
67 10451 12/3/2015 11:52 AM
68 10455 12/3/2015 11:43 AM
69 10029 12/3/2015 11:21 AM
70 10029 12/3/2015 11:12 AM
71 10457 12/3/2015 10:56 AM
72 10452 12/3/2015 10:42 AM
73 10456 12/3/2015 10:35 AM
74 10452 12/2/2015 9:04 PM
75 10454 11/25/2015 12:53 PM
76 10471 11/24/2015 8:14 PM
7 10459 11/24/2015 7:42 PM
78 10026 11/24/2015 7:28 PM
79 10474 11/24/2015 3:13 PM
80 10026 11/24/2015 3:08 PM
81 10455 11/24/2015 2:15 PM
82 10459 11/24/2015 1:56 PM
83 10465 11/24/2015 9:04 AM
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84 10458 11/24/2015 8:53 AM
85 10472 11/24/2015 7:53 AM
86 10456 11/24/2015 2:00 AM
87 10461 11/23/2015 11:01 PM
88 10469 11/23/2015 10:55 PM
89 10457 11/23/2015 9:41 PM
90 10029 11/23/2015 9:28 PM
91 10472 11/23/2015 9:18 PM
92 10462 11/23/2015 7:24 PM
93 10467 11/23/2015 7:20 PM
94 10468 11/23/2015 5:32 PM
95 10461 11/23/2015 5:17 PM
96 10462 11/23/2015 4:56 PM
97 10472 11/23/2015 4:26 PM
98 10451 11/23/2015 3:33 PM
99 10473 11/23/2015 3:10 PM
100 10455 11/23/2015 2:52 PM
101 10453 11/23/2015 2:44 PM
102 10456 11/23/2015 2:37 PM
103 10465 11/23/2015 2:31 PM
104 10456 11/23/2015 2:27 PM
105 10457 11/23/2015 2:17 PM
106 10456 11/23/2015 2:17 PM
107 10468 11/23/2015 2:16 PM
108 10462 11/23/2015 2:16 PM
109 10472 11/23/2015 2:08 PM
110 10459 11/23/2015 2:08 PM
111 10705 11/23/2015 2:06 PM
112 10455 11/21/2015 4:14 PM
113 10467 11/21/2015 8:53 AM
114 10456 11/20/2015 9:34 AM
# Country Date

There are no responses.

# Email Address Date

1 1/13/2016 1:44 PM
2 1/7/2016 9:51 AM
3 1/7/2016 9:42 AM
4 1/7/2016 9:40 AM
5 1/7/2016 9:36 AM
6 1/7/2016 9:31 AM
7 1/4/2016 5:09 PM
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Bronx School Survey

8 1/4/2016 12:57 AM

9 1/3/2016 10:02 PM
10 1/2/2016 11:17 AM
11 1/1/2016 9:19 AM

12 1/1/2016 9:09 AM

13 1/1/2016 8:57 AM

14 12/31/2015 5:59 PM
15 12/30/2015 12:48 PM
16 12/30/2015 12:39 PM
17 12/29/2015 4:54 PM
18 12/28/2015 11:12 PM
19 12/28/2015 7:44 PM
20 12/14/2015 3:58 PM
21 12/14/2015 12:07 PM
22 12/14/2015 12:02 PM
23 12/14/2015 11:51 AM
24 12/14/2015 11:38 AM
25 12/14/2015 11:26 AM
26 12/14/2015 11:16 AM
27 12/14/2015 11:01 AM
28 12/14/2015 10:40 AM
29 12/14/2015 10:30 AM
30 12/14/2015 10:06 AM
31 12/11/2015 6:28 PM
32 12/9/2015 10:49 AM
33 12/9/2015 12:27 AM
34 12/8/2015 10:29 PM
35 12/6/2015 6:10 PM
36 12/6/2015 5:46 PM
37 12/6/2015 3:28 PM
38 12/6/2015 9:39 AM
39 12/5/2015 11:38 PM
40 12/5/2015 10:18 PM
41 12/5/2015 9:29 PM
42 12/5/2015 8:25 PM
43 12/5/2015 8:05 PM
44 12/5/2015 3:58 PM
45 12/5/2015 12:26 PM
46 12/5/2015 11:08 AM
47 12/5/2015 8:11 AM
48 12/3/2015 2:38 PM
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Bronx School Survey

49 12/3/2015 2:23 PM
50 12/3/2015 2:09 PM
51 12/3/2015 1:48 PM
52 12/3/2015 1:36 PM
53 12/3/2015 1:29 PM
54 12/3/2015 1:16 PM
55 12/3/2015 12:58 PM
56 12/3/2015 12:48 PM
57 12/3/2015 11:52 AM
58 12/3/2015 11:43 AM
59 12/3/2015 11:21 AM
60 12/3/2015 11:12 AM
61 12/3/2015 10:56 AM
62 12/3/2015 10:42 AM
63 12/3/2015 10:35 AM
64 12/2/2015 9:04 PM
65 11/25/2015 12:53 PM
66 11/24/2015 8:14 PM
67 11/24/2015 7:42 PM
68 11/24/2015 7:28 PM
69 11/24/2015 3:13 PM
70 11/24/2015 3:08 PM
71 11/24/2015 2:15 PM
72 11/24/2015 1:56 PM
73 11/24/2015 9:04 AM
74 11/24/2015 8:53 AM
75 11/24/2015 7:53 AM
76 11/24/2015 2:00 AM
v 11/23/2015 11:01 PM
78 11/23/2015 10:55 PM
79 11/23/2015 9:41 PM
80 11/23/2015 9:28 PM
81 11/23/2015 9:18 PM
82 11/23/2015 7:24 PM
83 11/23/2015 7:20 PM
84 11/23/2015 5:32 PM
85 11/23/2015 5:17 PM
86 11/23/2015 4:56 PM
87 11/23/2015 4:26 PM
88 11/23/2015 3:33 PM
89 11/23/2015 3:10 PM
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Bronx School Survey

920 11/23/2015 2:52 PM
91 11/23/2015 2:44 PM
92 11/23/2015 2:37 PM
93 11/23/2015 2:31 PM
94 11/23/2015 2:27 PM
95 11/23/2015 2:17 PM
96 11/23/2015 2:17 PM
97 11/23/2015 2:16 PM
98 11/23/2015 2:16 PM
99 11/23/2015 2:12 PM
100 11/23/2015 2:08 PM
101 11/23/2015 2:08 PM
102 11/23/2015 2:06 PM
103 11/21/2015 4:14 PM
104 11/21/2015 8:53 AM
105 11/20/2015 9:34 AM
# Date

1 1/13/2016 1:44 PM
2 1/7/2016 9:51 AM

3 1/7/2016 9:48 AM

4 1/7/12016 9:44 AM

5 1/7/2016 9:42 AM

6 1/7/2016 9:40 AM

7 1/7/2016 9:36 AM

8 1/7/2016 9:34 AM

9 1/7/2016 9:31 AM
10 1/4/2016 5:09 PM
11 1/4/2016 12:57 AM
12 1/3/2016 10:02 PM
13 1/1/2016 9:19 AM
14 1/1/2016 9:15 AM
15 1/1/2016 9:12 AM
16 1/1/2016 9:09 AM
17 1/1/2016 9:06 AM
18 1/1/2016 9:04 AM
19 1/1/2016 9:00 AM
20 1/1/2016 8:57 AM
21 12/31/2015 5:59 PM
22 12/30/2015 12:48 PM
23 12/30/2015 12:44 PM
24 12/30/2015 12:39 PM
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Bronx School Survey

25 12/29/2015 4:54 PM
26 12/28/2015 11:12 PM
27 12/28/2015 7:44 PM
28 12/14/2015 3:58 PM
29 12/14/2015 12:07 PM
30 12/14/2015 12:02 PM
31 12/14/2015 11:51 AM
32 12/14/2015 11:38 AM
33 12/14/2015 11:16 AM
34 12/14/2015 11:01 AM
35 12/14/2015 10:40 AM
36 12/14/2015 10:30 AM
37 12/14/2015 10:06 AM
38 12/9/2015 10:49 AM
39 12/9/2015 12:27 AM
40 12/8/2015 10:29 PM
41 12/6/2015 6:10 PM
42 12/6/2015 5:46 PM
43 12/6/2015 3:28 PM
44 12/6/2015 9:39 AM
45 12/5/2015 11:38 PM
46 12/5/2015 10:18 PM
47 12/5/2015 9:29 PM
48 12/5/2015 8:05 PM
49 12/5/2015 3:58 PM
50 12/5/2015 12:26 PM
51 12/3/2015 2:38 PM
52 12/3/2015 2:09 PM
53 12/3/2015 2:00 PM
54 12/3/2015 1:48 PM
55 12/3/2015 1:41 PM
56 12/3/2015 1:36 PM
57 12/3/2015 1:29 PM
58 12/3/2015 1:16 PM
59 12/3/2015 12:58 PM
60 12/3/2015 12:48 PM
61 12/3/2015 11:52 AM
62 12/3/2015 11:43 AM
63 12/3/2015 11:21 AM
64 12/3/2015 11:12 AM
65 12/3/2015 10:56 AM
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Bronx School Survey

66 12/3/2015 10:42 AM
67 12/3/2015 10:35 AM
68 12/2/2015 9:04 PM
69 11/25/2015 12:53 PM
70 11/24/2015 8:14 PM
71 11/24/2015 7:42 PM
72 11/24/2015 7:28 PM
73 11/24/2015 3:13 PM
74 11/24/2015 2:15 PM
75 11/24/2015 1:56 PM
76 11/24/2015 9:04 AM
7 11/24/2015 8:53 AM
78 11/24/2015 7:53 AM
79 11/24/2015 2:00 AM
80 11/23/2015 11:01 PM
81 11/23/2015 10:55 PM
82 11/23/2015 9:18 PM
83 11/23/2015 7:24 PM
84 11/23/2015 7:20 PM
85 11/23/2015 5:32 PM
86 11/23/2015 5:17 PM
87 11/23/2015 4:56 PM
88 11/23/2015 4:26 PM
89 11/23/2015 3:33 PM
90 11/23/2015 3:10 PM
91 11/23/2015 2:52 PM
92 11/23/2015 2:44 PM
93 11/23/2015 2:37 PM
94 11/23/2015 2:31 PM
95 11/23/2015 2:27 PM
96 11/23/2015 2:17 PM
97 11/23/2015 2:17 PM
98 11/23/2015 2:16 PM
99 11/23/2015 2:16 PM
100 11/23/2015 2:08 PM
101 11/23/2015 2:08 PM
102 11/23/2015 2:06 PM
103 11/21/2015 4:14 PM
104 11/21/2015 8:53 AM
105 11/20/2015 9:34 AM
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BRONX SURVEY RESPONSES (SPANISH)

Soy (seleccione todas las respuestas

Madre o padre

Madre o padre
de un nifio c...

Educador

Miembro de la
comunidad local

Propietario de
un comercio...

0%
Answer Choices
Madre o padre
Madre o padre de un nifio con autismo
Educador
Miembro de la comunidad local
Propietario de un comercio local
Total Respondents: 7
# Otro (especifique su respuesta)
1 Grandmother
# Responses
1 10468
2 10452
3 10454
4 10583
5 10468
6 10467

R-03g — Outreach Evidence

10%

Encuesta Escuela Bronx

que correspondan):

20% 30% 40% 50% 60%

¢Cual es su Codigo Postal?

1/9

70%

80%

90% 100%
Responses
71.43% 5
28.57% 2
0.00% 0
14.29% 1
14.29% 1
Date

1/1/2016 9:22 AM

Date

1/1/2016 9:22 AM

1/1/2016 9:20 AM

12/30/2015 1:01 PM

12/30/2015 12:57 PM

12/30/2015 12:52 PM

12/3/2015 10:20 AM

Response 03g-86



Encuesta Escuela Bronx

7 10459 11/30/2015 9:29 AM

3. ¢ Cuantos hijos tiene que sean
menores de 21 afios?

30 méas

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
0 28.57% 2
1 28.57% 2
2 28.57% 2
30 mas 14.29% 1
Total 7

De sus hijos, ¢a cuantos se les ha
diagnosticado el trastorno del espectro
autista?

2/9
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Answer Choices

30mas

Total

Answer Choices
Hijo 1
Hijo 2

Hijo 3

30mas

0% 10%

30% 40%

Encuesta Escuela Bronx

Mencione las escuelas a las que asisten

Hijo 1

Howard Herver

Irvington High School

Howard Haber Early Learning Center
coocpucity

St john chrysostom

Hijo 2

PX17

Hijo 3

R-03g — Outreach Evidence

sus hijos

3/9

50% 60% 70% 80% 90% 100%

Responses

14.29% 1

85.71% 6

0.00% 0

0.00% 0
7

Responses

100.00% 5

20.00% 1

0.00% 0

Date

1/1/2016 9:20 AM

12/30/2015 12:58 PM

12/30/2015 12:53 PM

12/3/2015 10:20 AM

11/30/2015 9:30 AM

Date

11/30/2015 9:30 AM

Date
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Encuesta Escuela Bronx

There are no responses.

En caso de tener mas de 3 hijos,
mencione el resto de las escuelas a
continuacion:

# Responses Date

There are no responses.

¢, Cual es su opinidn respecto de las
escuelas charter?

Estoy a favor
de las escue...

Estoy a favor
de las escue...

No tengo
preferencias...

No estoy a
favor de las...

No sé qué es
unaescuela...

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Estoy a favor de las escuelas charter y considero que los padres deben contar con una alternativa 85.71% 6
Estoy a favor de las escuelas charter, pero no me gustaria que se encuentren en las escuelas de distrito de la comunidad 0.00% 0
No tengo preferencias al respecto 0.00% 0
No estoy a favor de las escuelas charter 0.00% 0
No sé qué es una escuela charter 14.29% 1

Total 7

# Otro (especifique su respuesta): Date

There are no responses.

¢Considera que una escuela como la

4/9
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Encuesta Escuela Bronx

NYC Autism Charter School seria
beneficiosa para los nifios de su comunidad
gue padecen autismo?

No

Sin opinién

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
Si 85.71% 6
No 0.00% 0
Sin opinién 14.29% 1
Total 7

¢;Considera que una escuelacomo la
NYC Autism Charter School seria
beneficiosa para su comunidad en general?

Sin opinién

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

5/9
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Encuesta Escuela Bronx

Answer Choices Responses
si 85.71% 6
No 0.00% 0
Sin opinién 14.29% 1
Total 7

Mencione los factores que considera
mas importantes para abrir y disefiar una
escuela orientada a niflos que padecen
autismo en su comunidad:

# Responses Date

1 kids in Yonkers don't have a devoted program for autism population, and parents need to take their kids out of district 12/30/2015 12:59 PM

2 Para tener una atencion especializada con personal especializado en autismo 12/30/2015 12:54 PM

3 Seria muy importante porque los nifios autistas aprenderian mejor y nosotros como padres nos sentiriamos mas 11/30/2015 9:32 AM
tranquilos

En caso de ser madre o padre de un
nifio con autismo, ¢,presentaria una
solicitud para que su hijo asista a la escuela
NYC Autism Charter School del Bronx?

No soy madre
ni padre de ...

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Answer Choices Responses
si 83.33% 5
No 0.00% 0
16.67% 1

No soy madre ni padre de un nifio con autismo

6/9
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Encuesta Escuela Bronx

Total 6

Comentarios adicionales:

# Responses Date

1 This school is needed in the Bronx. 1/1/2016 9:21 AM

2 Es importante tener una buena escuela para nifios con autismo para su mayor progreso e inclusion en la sociedad 12/30/2015 12:55 PM

3 Por Farvor llamame necesito su yuda Gracias 12/3/2015 10:22 AM

1.Direccién

Answer Choices Responses
Nombre 100.00% 7
Company 0.00% 0
Direccién 100.00% 7
Address 2 0.00% 0
Cuidad 100.00% 7
Estado 100.00% 7
Cédigo Postal 100.00% 7
Country 0.00% 0
Correo Electrénico 57.14% 4
Numero de Teléfono 100.00% 7

# Nombre Date

1 Maria 1/1/2016 9:24 AM

2 Julissa Arreaya 1/1/2016 9:22 AM

3 Lidia DelaCruz 12/30/2015 1:03 PM

4 Margarita Onate 12/30/2015 1:00 PM

5 Leticia Lima 12/30/2015 12:56 PM

6 Nilsa Nazario 12/3/2015 10:23 AM

7 Maryori Palma 11/30/2015 9:34 AM

# Company Date

There are no responses.

# Direccion Date

1 1/1/2016 9:24 AM

2 1/1/2016 9:22 AM

3 12/30/2015 1:03 PM

719
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Address 2

There are no responses.
Cuidad
Bronx
Bronx
Bronx
Scarsdale
Bronx
Bronx
Bronx
Estado
NY

NY

NY

NY

NY

N.Y.

New York
Codigo Postal
10468
10452
10454
10583
10468
10467
10459
Country

There are no responses.

Correo Electrénico

R-03g — Outreach Evidence

Encuesta Escuela Bronx

8/9

12/30/2015 1:00 PM

12/30/2015 12:56 PM

12/3/2015 10:23 AM

11/30/2015 9:34 AM

Date

Date

1/1/2016 9:24 AM

1/1/2016 9:22 AM

12/30/2015 1:03 PM

12/30/2015 1:00 PM

12/30/2015 12:56 PM

12/3/2015 10:23 AM

11/30/2015 9:34 AM

Date

1/1/2016 9:24 AM

1/1/2016 9:22 AM

12/30/2015 1:03 PM

12/30/2015 1:00 PM

12/30/2015 12:56 PM

12/3/2015 10:23 AM

11/30/2015 9:34 AM

Date

1/1/2016 9:24 AM

1/1/2016 9:22 AM

12/30/2015 1:03 PM

12/30/2015 1:00 PM

12/30/2015 12:56 PM

12/3/2015 10:23 AM

11/30/2015 9:34 AM

Date

Date

12/30/2015 1:03 PM

12/30/2015 1:00 PM

12/30/2015 12:56 PM

11/30/2015 9:34 AM

Date

1/1/2016 9:24 AM

1/1/2016 9:22 AM

12/30/2015 1:03 PM
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Encuesta Escuela Bronx

12/30/2015 1:00 PM
12/30/2015 12:56 PM

12/3/2015 10:23 AM

11/30/2015 9:34 AM

9/9
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FLYERS (ENGLISH)

We are yo proud of the incredible school we have established in East Harlem - one that
provides a high quality, individualized education to our students and families. Butwe know

that there are many, many more children with autism in New York City who could benefit from
a program Hhke ours.

That's why we've decided to apply to open a second charter school in the Bronx!

We are soliciting feadback frem Bronx Community members - particalarly those living in
digtricts 7 and 9 - o that we can learn more about you and your community! Please take a
momzent to fill out a shert survey by using the link below.

Be sure to click the Done button once you have finished,
Your input will potentially help to shape the program we ultimately create, as well as to
establish the need fur g school lke ours,

Thank you in advance!

.w@g‘wﬁwﬁ«wwuﬁ@ AR T

R s

NYC,
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FLYERS (SPANISH)

NYC Autism Charter School tiene

grandes planes!
e i

Eotarnos muly orgulloses o (@ escusl inoraible gue hamos astableciio e ol Este de
FHartgrn @ 2005 - uno gua ofrece una sita calidad, de edugacidn indbdduniizads s
nugsitros estuciartes v familias, Pore sabemos que hay muchos, rischos mEs ndfos aon
anstbsrrro er b cludad de Muss York gus poodre benaticlarse de un programa comoe el
fgstro,

Es por ese que hemes decidido sollcitar s aperiure de una segunds escusla charter
eee af Bror!

Esternos soliciando comentarios o los misrbeos de o corruniciad del Beorg -
espackineris oo gue viven en fos distritos ¥y B - para gue podamos aprencor mids
sobra usted y su comunidad! Por faver fome uromomands paes erar ura breve ancuesta
a travds de oste enface.

Agmourens de Bacer olie an of botdn Termingdo wns ver ous Reyve termingdo.

Su aporte no sdlo ayudard a dar forma al programa gue an Atiema instancia, come, pero
ayudard a establocer g nocasicad de ung ascusly conma s rnuestg.

iz cher smterrarit

S

: i P

. v A
i BT A e

s
7

R-03g — Outreach Evidence Response 03g-96



PARENT FEEDBACK SURVEY

NYCAUTISM

CHARTER SCHOOL

Dear Parents,

As we look to create a second charter school in the Bronx, we are eager to get your feedback on some program design
elements - specifically clinic meetings and home visits. Your perspective and experience is incredibly valuable to us, so
please take a moment to complete this survey.

1. How often do you attend your child’s monthly clinic 6. Do you participate in the school’s home consultation
meetings? program (i.e., do you receive home visits)?
O Every month O Yes
[0 Almost every month O No
OO About 50% of the time
7. If not, why not?
O Justafew times per year
[0 Never

2. If you do not attend regularly (50% of the time or less),

why not?
8. How do you feel about the schedule of home visits?
[0 1wish they took place more frequently
O I'm fine with the minimum of five visits per year
O I wish they took place less often
3. How do you feel about the schedule of clinic meetings? O 1don't feel like home visits are really necessary

O 1 wish they took place more often
9. Assuming you participate, what do you like best about

O I'm fine with one time per month o
home visits?

[0 | wish the schedule was every other month or less

[0 1don’t feel like clinic meetings are really necessary

4. What do you like best about clinic meetings?

10. Assuming you participate, what would you change-
about home visits?

5. What would you change about clinic meetings?
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PART 3: MISCELLANEOUS

AGENDA FOR QUARTERLY MEETING NOVEMBER 2015
Managing Asthma in Daycare

Sovtt Bronx Astluma Partnersisp

SIVE R AP

)
Managing Asthma in Day Care
Quarterly Meeting Agenda
November 16, 2015- 10:00am

|
Hein'rng thie Seuth Brons breathe oo

LOCATION: Bronx Lebanon Hospital Center
Murray Cohen Auditorium-2" Floor
1650 Grand Concourse, Bronx
New York, 10457

10:00am- Introductions (Ice breakers)

10:15am Opening remarks and presentation on Delivery System Reform Incentive Payment (DSRIP’s) by
Peter Sherman MD, MPH, Chair, Department of Pediatrics

10:45am Update on SOBRAP’s Services by Ana Maria Emeh (BM,BCH)
10:55am Presentation by ( Ms. Diane Strom LCSW)
11: 10am Presentation on Nutrition by Myesa Emberesh, MD (Pediatric resident)
11:15 am Presentations by Leaders in the Community
Rev. Roderick P. McArthur (Mount Gilead Church, Morris Ave)
Ms. Lisa Buchanan, BA (Trabajamos Community)
Mr. Michael Messina (Adult Services Librarian, Grand Concourse Library)
Ms. Moira Cray, LMSW, BCBA, Director of Transition & Community Outreach, NY Center for Autism CS

Mr. Earl Gray / Ms. Pamela Lindsay

12:00pm- Presentation on Global Travel (Immunizations) by Stephan Hagmann MD, MSc.

1:00 pm Lunch, Lunch, Lunch, Lunch

1:30 pm LUNGO GAME

2:00pm Questions and Answers

Contact: Ana Maria Emeh, SOBRAP Program Manager
Tel: 718- 960-4498, e-mail:anaemeh@bronxleb.org
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BRONX-LEBANON HOSPITAL CENTER ATTENDANCE SHEET
Page 1

CHARTER S

Autism Parent Support Group at
Bronx-Lebanon Hospital Center
Maonday, September 21, 2015 10am ~ 12:00pm

Do you see the need for an NYC Autism Charter School in the Bronx?

Name Circle One Phene/Email

[V mc.‘rmm%mmlm e @ No
. *’Vj“{;/ﬂ lorre; Fesvad @\ e

. (’;:gfifdié{?}!;‘ﬁ3 N QAR B @ No
4Mgzmmjrf4ffq/pﬂ CE
5%%‘“’#01 ﬁ(%b&-‘/ € @ Mo

Pebreen  ¥ing @ o

. Aos Mame Emeky G o

g o Sai (i) wo

ol Vi - C?f’m“ﬁt/(\“’fﬁ No

11 Yas [\{8]
12 Yes Ne
13 Yes Mo
14 Yus Na
1% Yes No
16 Yes No
17 Yoy Ne

433 East 100th Street (PS5, 50), New Yark, NY 10029 » Office 212 860 2580 + Fax 212 860 29460

A A

BRONX-LEBANON HOSPITAL CENTER ATTENDANCE SHEET
NYC

CHAR
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Page 2

NYCAUTISE

CHARTER SCHOOL

Grupo de Apoyo para Padres Autismo en

Bronx-Lebanen Hospital Center

Lunes, 21 de septiembre 2015 10am - 12:00pm

(Cree usted que hay una necesidad de una escuela Charter de NYC Autismo en el

Bronx ?

Nambre U Cirenlo

Batodla Garels
s FRUCA  MNTA ]

Nirgonn Goamsy  ©
Lbray g supy 2, G
Ales andrn Ruyes
Qladys Reman 5
 Fbeaths gc‘a-j‘l'f‘f i)
AT SN ©)

95 h Ohm@@gzﬁ
li?ULQQH{"QLQ{DSS ' @

I R

13, 5
14, Si
15, Si
16, Si
17, 5

Noy

No

No

No

No

Ne

Mo

Telétono / Corveo electrénico

433 East 100th Sireet (P.5 50}, New York, NY 10029 « Office 212 860 2580 « Fax 212 B60 2960
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BRONX-LEBANON HOSPITAL CENTER YOUTH SERVICES & COMMITTEE
AGENDA

YOUTH SERVICES & EDUCATION COMMITTEE AGENDA

THE YOUTH SERVICES & EDUCATION COMMITTEE WILL MEET ON DECEMBER 17,
2015; 6:30 PM AT THE MURRAY COHEN AUDITORIUM, BRONX LEBANON HOSPTIAL
CENTER 1650 GRAND CONCOURSE. THE MEETING WILL BEGIN PROMPTLY AT 6:30
PM WITH YOUR COOPERATION.

IF YOU HAVE ANY QUESTIONS, PLEASE FEEL FREE TO CONTACT THE
COMMUNITY BOARD FOUR OFFICE AT (718) 299-0800.

THANK YOU FOR Y OUR SERVICE,
KATHLEEN SAUNDERS, BOARD CHAIR
1. Opening and Welcoming Remarks: Mr. Gregory Delts, Committee Chair.

2. Review/Correction/Adoption of meeting minutes.

3. Presentation on the proposal of new charter school in Highbridge.

-Ms. Sheila Johnston Mul cahy, Executive Director
Brilla College Prep Public Charter School

4. Presentation by the NY C Autism Charter School

Ms. MoiraCray, LMSW, BCBA
Director of Transition & Community Outreach

5. Old/New Business

6. Announcement/Adjourned

CHILDREN’S AID SOCIETY SURVEY SHEET

SCHOOL
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Name Organization | Email Initial Notes
[Affiliation Contact
Details
Johani children’s Aid | [ NG NP met at Happy to take
Lopez Society Children's Aid | survey; NP to
Society talk on | follow up via email
10/19 for additional
resources in the
area
Benilyn children’s Aid | [ NG |\ metat Happy to take
Jarvis Society Children's Aid | survey; NP to
Society talk on | follow up via email
10/19 for additional
resources in the
area
Marvely children’s Aid | | NG | \P metat Happy to take
Nunez Society Children's Aid | survey; NP to

Society talk on
10/19

follow up via email
for additional
resources in the
area
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Patient Name DOB Sex Age Tel. No Acc #
AARDN, JAMISA 3/20/2000 F 15Y 69333
ABINADER, EZEQUIEL 3/21/2011 M 4 7M 70858
ABINADER, NOLE 4/26/2008 M 6Y 6M 53040
ABREU JEREMY 7/9/2006 M 9y 4M 69419 o
ABREU RAMOS AXTIN 5/28/2012 M 3y 5M 70150
ACETO,ANTHONY JOSEPH 2/21/2012 M 3y 8M 89134 (g
ACETO,MICHAEL 7/21/2014 M 15M 11C 71502 o
ACOSTA, YARIEL 11/9/2007 M 8Y 50044 &
ACOSTA DELACRUZ, BRACWIN J 12/4/2011 m 3y 11M 52627 >
ADINKWU,SARAH 4/11/2007 F 8Y 7™ 70922 /
AGRAMONTE, MASON 4772013 M 2Y M 68399 L.
AHDERON,RAPHAEL 6/5/2012 M 3Y 5M 71077 §“\' Ll ”§
ALFONSC,CARLOS 3/9/2004 M 11Y 8M 800000038 S "5’) ’
AL, BRANDCN 6/24/2013 M 2Y 4M 70491 s o W
ALICEA, JASSER 3/5/2005 M 10Y 8M 88291 &‘\E © X
ALKAAWANEAKIL 1/18/2009 M 6Y 9M 69503 & &
ALLEN,RICHARD 1172472006 M 8y 11M 68113 F" g
ALMANZAR,LISANDRC W 11/3/2010 M 5y 6a980 L & YL
ALMONTE, JOSE 1/6/2008 M 7Y 16M 68701 v
ALMONTE, KASEY 8/9/2011 F Y 3m 58059 %\
AMADOR ARRIAGA,KEYR| | 5/28/2012 F Y 5M 53567
AMPONSEN, REGIS §/3/2004 M 11Y 5M 68141 &‘K“‘ :
ANDREWS, LUKE 3/7/2004 M 11 8M 67864 : S
ARAUIO, DANIEL 11/26/2008 M BY 11M 71383 g
ARIAS JETER 11/20/2010 M 4Y 1M 70671 N \Q e 225
ATIENZA, JONAH 3/8/2010 M SY 8 70183 4 -
AUCAPINAMUNOZ, BRYAN 2/7/2013 M 2Y 9 70487 o
BAAH-FORDIGUR JUSTIN 9/4/2002 M 13y 68763 j§ N PN
BAAH-FORDIOUR,REGIS 5/19/2005 M 10V 50 68764 \ B
BAEZ,GABRIEL 12/16/1989 M 15¢ 70792 g@ I\ ™
BAEZ,ISAIAH 12/1/2009 M 5Y 11M 58728 o
BALBUENA, AALIYAH 6/11/2012 F 3Y 5M 71233 Y \rb E;\
BARBER, TYMEIK 9/26/2003 M 12y 68146 & N
BARKSDALE,KADIN W 11/5/2013 M 2y 57476 A
BASANTA, ANDREA 1/17/2000 F 15v AQDO27600 5@ A ﬁ
BATISTA,ANGEL 12/12/2010 m 4Y 1M 60651 g % ~
BECTON ROCA, MAKAYLA 3/26/2010 F 5Y M 71085 ' B}‘
BELLER,OLIVER 11/5/2010 M 5y 71164 rﬁ\ 3
BENSAMIN, HAROLD 11/24/2006 M &Y 11M 71032 R
BETMAN, JACK 12/18/2003 M 11¥ 10M 67884 - § E;
BIGGERS, DANTE 11/28/2004 M 10Y 11M 5866 ™~
BONET,BRAYDEN 6/28/2012 M 3y 4m 66446 L :
BRAIMAH, KINGSLEY 4/21/2012 ¢ 3Y 6 71419 & §
BRASWELL KALEB 10/12/2012 M 3y 67965 L,
BROWN ,ANDRE 1/10/2006 M Y 10M 70557 § . &
BROWN ANTWONE 5/25/2008 M 7¥ 5M 70556
BROWN, JULIAN [ 11/24/2004 M 10Y 11M 70215 § §
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BROWN VANDUYNE,ARI ) 9/18/2012 M 3Y im 70012
BROWNVANDUYNE,ADEN 5/14/2010 ™ 5Y M 70555
BURGOS,RONY 8/10/2004 m 11Y 3M AQ0037057

CABA JEFERSON J 2/18/2006 M 9Y 8M 62938
CABEZAS,KEVIN 4/13/2003 M 12y 70359
CABRERA,EVAN 11/21/2008 ™M 5Y 1M 58537
CABRERA STANLEY 8/8/2005 M 9Y 20 AO0036248

CACALEMERY ) 9/23/2008 F 7Y 1M 69528
CADIGAN,CHRISTOPHER A 12/3/2010 M 4Y 11M 63971
CAMACHO, KYSHALY 4/30/2008 F 7Y 6M bE77S
CAMILLO,JOSE 5/28/2009 M 6Y 5M 69634
CAMPBELL,ZULEIKA & 3/13/1959 F 1BY 69002
CARCAMOPIERROT,MISAEL 9/8/2013 ™M 2Y 2Mm F0670
CASTHLO,DIGNY ) 20/1994 M 21Y ADDDO6SST

CASTILLO,ETHAN 7/22/2010 M SY 3M 68463
CASTILLO,JAMES 8/7/2012 M 3Y I 68464
CATANO,STEVEN ) 5/11/2010 M 5Y 6M 58777
CEPEDA,RUBEN 2/16/2003 M 12y 68126
CEPEDAVALERIO,WILKINGS £ 11/2/2012 M 3Y 64327
CHAVEZ IOSE F 5/3/2007 M 3Y 6M AQUO37169

CHEN,DENNY 8/21/1999 M 16Y 68360
CLARKE,CHRISTOPHER 5/24/2001 M 14¥ 08474
COCAMENDEZ,JADIEL 10/30/2010 M 5Y 70851
COREN,NATHAN 5/2/2012 M 3Y 6M 68223
COLOMBUS,RILEY 1/15/2010 M 5Y M 579553
COLON,GEOVANNY 13/25/2009 M 5Y 11m 57595
CONCEPCION RODRIGUEZJAYDEN 7/12/2067 M 8Y 3M AODO37261

CORREA,ALEXANDER 5/27/2008 M 7Y 5M 67360
COYOTLMONSERRAT 7/15/2012 F 3Y3IM 68702
CRESPO VENTURA EMMANNUEL 12/27/2010 M 4Y 100 60866
CRUZ,DANELLY 5/10/2009 F 6Y 6M 65630
CRUZ KENYA M 10/25/2013 F 2y 66718
CRUZLUIS § 9/25/2009 M &Y 1M 58123
CRUZ,SEBASTIAN 11/28/2012 M 2Y 11IM 70821
DAMON,JOEL LEO 1/2/2009 M 6Y 10M 69816
DAQUD,JASIAH 2/19/2010 M 5Y 8M 68475
DEAZARIOS,JOSIAHUS 8/23/2010 M 5Y 2M 59538
DEJESUS, ALEXANDER J 5/10/2012 M 3Y 6M 656004
DELEON,JAYDEN 7/17/2010 M 5Y 3M 60961
DEMIR,SERRA 9/28/2007 F 8y im 69106
DiAZ,JARIEL 10/19/2007 M 8Y 68459
DELOMEJIMENEZ,JASON 10/21/2006 - M oy 71564
DiPRE,JEREMY 8/12/2007 M 8Y 2M 68288
DiPRE,MADISSON 7/21/2005 F 6Y 3M 68285
DOMINGUEZ, JHOSTYN 12/4/1599 M 15Y AGO037783

DOMINGUEZ, SOPHIA 10/13/2011 F 4Y 70552
DOMINGUEZMENIAALONDRA 2/6/2006 F 8Y 9M A00035902

DONATO,JAKCB 1/15/2013 M 2Y 9M F0735
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DORCELY, ANGELINDA 1272172006 F 8Y 10M 71304
DUBRING,RYAN L 11/3/2011 M 4Y 70205
ECHAVARRIA,DYLAN 8/16/2012 M 3Y 2M 68283
ESPINALJAYDEN 8/19/2007 M 8Y 2M 69219
FAJARDO,JUSTIN 9/23/2011 M 4Y 1M 65339
FAJARDO, YOSHUAR 6/30/2009 M 6Y 4M 69318
FAMILLA ANGOMAS, JORDY 412272008 M FARAY 70286
FERNANDEZ, LIAM 7/3/2010 M 5Y 4M 67529
FERNANDEZ,NOAH 12/13/2012 M 2Y 10M 70425
FERNANDIN{ LEARA 5/30/2005 F 10Y 5M 69003
FERRIERA,GIANCARLO 9/12/2013 M 2Y 1M 71287
FLORES,STEVEN L 472272006 M 11y eM 68238
FLORES, VINCENTE P 3/11/2006 M 9y 8M 68239
FRASER,LEAR G/24/2008 F 7Y 1M TOL87
FREEMAN,JOSEP#H 5/30/2009 M 6Y 5M 69097
FRIAS BETANCES, FRANCIS 2/3/2010 M 5Y 9M 70613
GARCIA, CHRISTOPHER 7/21/2003 M 2y 69576
GARCIA,GRACIE Ti23/2012 F 3Y 3M 69938
GARCIA JESENIAE 3/19/2003 F 12Y 58707
GARCIANOAH A 12/15/2006 M 8Y 10M 71621
GENAQ,ALEXANDER A 10/17/2008 M 7Y 65499
GERMAN JAQUELYN 71572013 F PARERY 70779
GOMEZADAM 10/29/2010 F 5Y 69077
GOMEZ, EMIR 9/13/2006 m QY IM 54185
GOMEZ JOHANNA 4/6/2009 F 6Y M 69364
GONZALEZ,DARYS L 2/4/2010 5Y 9M 58160
GONZALEZ JEREMY 3/31/2013 M 2Y7M 71408
GONZALEZ NYKOLAHS 11/5/2005 F 10Y 68915
GORDON ,DAMON 2/15/1954 m 21Y 69363
GRATT YIDES 10/24/2007 F 8y 67952
GRUSHKIN, ANAYA A 9/27/19%9 F 16Y 69572
GUBERMAN, JOSHUA 10/11/2006 M 9Y 1M 71354
GUERRERO JEZIEL 8/1/2013 ™M 2Y 3M 67730
Gutierrez,Elijah 5/11/2009 M 6Y 6M 69355
GUZMAN,DANIEL 10/22/2007 m ay 57108
GUZMANJANIEL O 4/21/2011 ™M 4Y 6M 70027
GUZMAN,SEBASTIAN 5/15/2012 M 3Y 5M 68149
HAMMAND,MICHAEL 3/27/2011 M A4Y TM 69613
HAMMAND, MONICA 3/27/2011 F 4Y 7MY 69449
HENRIQUEZCOHEN, DANEL A 3/5/2002 M 13y 70006
HENRY, TARRIQUE 5/4/2009 M EY 6M 71780
HERAS,IQSEPH 9/8/2012 M 3Y2Mm 71272
HERMANDEZ,CHRISTIAN 11/3/2013 M Y 66778
HERMNANDEZ,OSCAR 13/11/2012 M 3Y 69310
HERNANDEZ SARAY 5/27/2006 F 9Y 5M 69867
HERRERA CRUZ RAYNIER 3/is/2014 ™M 19M 230D 67718
HERSKSHESTHER 10/11/2007 F 8Y 1M 70650
HINTZE, MADISON 12/5/2003 F 11Y 11M 70640
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HOUNTLEY,EDWARD 10/20/2006 M ¥ 66901
IRAZARRY, ANGELINA M 9/23/2007 F 8Y 1M 70100
ISLAM ,SARIFUL 1/1/2007 M 8Y 10M 71282
[ZQUIERDO,ADRIAN 6/2/2005 M 10Y oM 70246
JACKSON,SERENE 3f2/2012 F Y 8M 69403
JAQUEZ ANAYA M TREM2F 3Y 3Mm 69705
JARREYT,IUDEA 1/36/2012 F 3¥ 9M £9958
JIMENEZ, ALEXANDER 9/23/2010 M 5Y IM 68634
JIMENEZ,ANNIELYS 7/31/2012 F 3Y 3M 71176
JIMENEZ PEREZ, BRANDON 8/2/2012 M 3¥ 3IM 03823
J0E,DYLAN D 11/26/2007 ™M Y IIM ADDG37669
JOHNSON,RIDDICK 3/21/2005 10Y 7M 69521
JOSEF,MORDECHA! i2/21/2011 s 3Y 10M 68891
KAVATLAADYA 212015 F M 40 71431
KEARNEY ANIYA 11/14/2008 F &Y 11M 69327
KEARNEY,CHRISETTE 2/10/2010 F 5Y am 69328
KENNEDY,KADEN 9/12/2007 M 8Y 1M 70830
KNECHT,LILIANA 2/6/2011 F 4Y 9 69184
LAMB,JOSEPHINE 5/10/2012 F 3Y 6M 68664
LARA,ALEJANDRO 11/16/2012 M 2Y 11M 64408
LEVINE,ADAM 9/20/2005 M 10Y 1M 70020
LIRIANOTAVERAS,DARIEL 12/13/2011 M 3Y 10M 69633
LOMAS,NOAH 7/30/2010 M 5Y 3m 61748
LOPEZ HERNANDEZ,BIANCA K 10/2/2013 F Y 1m 70719
LUCIO,IGSHUA 6/13/2000 M 15Y 69583
LUEDERS,MAX E 10/8/1996 M 18y 71854
LUGO,SEBASTIAN 772542012 M 3Y 3m 70474
LYNN,COLLIN 3112002 M 13y 70369
MADDUKURILSRIKANTH 5/21/1978 M 37y 68498
MAMBRU NOVA KEVEN Gf7/200% M &Y 2M 69793
MANGAN,JOHN 5/14/201G M S5Y 5M 68157
MANZA,AADYA 11/5/2001 F 4y 71566
MARQUEZIR, DANIEL G/24/2010 M SY 4M 69466
MARRERO,CORAY 21572005 M 10Y 9m AG0033%46
MARTE MEJIAEMELY 2110/2014 F 21M 1D 67322
MARTINEZ,BRIAN 8/1/2002 M 13Y 70259
MARTINEZ,RIANNY 9/8/2008 F 7Y 2M 70366
MARTINEZ,STEVEN B/3/2008 M BY 5M 67041
MARTINEZ, ZAELYN §/22/2006 M 9Y AM 67928
MARTINEZ ROSA,CAMILA A 3/25/1999 F 1s6Y 66587
MASCOWITZ, TOBY 8/2%/2050 F 5Y 2m 70200
MATOS ,DAVID 11/1/20%0 F 5Y 70702
MEDINAANGELICA 6/17/2009 F 6Y 40 68024
MEDRANO,JOHN LUIS 1/17/2000 M 15Y 66186
MEJIA, CRISTOPHE B/5/2008 M 7Y 5M 60714
MELENDEZ, MIGUEL 2/22/2007 M 8Y 8M A00036891
"MENDONZAJUSTIN 9/2/2010 M 5Y 2M 69844
MIRABEL MIORA,RILEY 5842011 M 4Y 6M 68488
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MIRANDA,LOUVIS 12/6/1995 M 18y 68570
MOLINAANNACRISTI - 3/22/2012 ¥ 3¥ M 69485
MOLINA,JAMES 3/1/2009 M &Y M 68792
MONTENEGRO,ADRIAN 4/22/2001 M 14y 68134
MONTES,SHARIF 4f29/2004 F 1iY 6M £8900
MORALES,CHRISTOPHER 1/17/2003 M 12y 68411
MORALES MENDOZAEMELY F 7/25/2002 F 13y 65074
MOREL,LUIS M 6/4/2010 M 5Y 5M 592186
MOURA,AIDYN 11/10/2005 M &Y 72108
MOYNIHAN,MELONY 8/5/2010 F 5Y 3M 65986
MUMNCZJASIAH L 3/12/2008 M Y 7M 69197
NAVARRC,ESTEFANY 10/4/2006 F 9Y 1M 58657
NICOLAYSEN ,SHAY 11/8/2005 M 0y 70357
NINANIVAR,ELIUJ E 4/28/2011 M 4Y 6M 61264
NUNEZ, JANANGEL 10/12/2001 M 14y AD0027967

GBANDOPARRAVALENTINA 8/18/2011 F 4Y 2M 67966
GCASIO,NATHANAEL 9/17/2008 M GY 1M 68802
CGCHOA,CLIVER 11/13/2012 M 2Y 11M 68519
OCHOA,RANDY 13/22/2011 ™ 3Y 11Mm 69187
OGANDO,SAMELY 12/10/2005 £ 9Y 11M 68804
DIEDA,EDWARD 10/12/2012 M 3y 64540
ORTEGA,LECNEL 11/30/2011 M 3Y 11Mm 6600
ORTIZ,ETHAN 7/17/2005 M 10¥ 3M 68066
PAEZ,JOSHUA 9/4/2007 m 8Y 2M A00037986

FASCUAEPAULAY 8/19/1595 F 207 66985
PAULING, JANELI ] 5/4/2010 F 5Y 6M 58849
PAULING JAYDEN 6/10/2009 M 6Y 5M 70120
PENA,RENE M 7/18/2013 M 2Y 3M 65974
PENASAMANTHA A 9/12/2009 F 6Y 1M 70255
PEPIN,MAXAMIS 6/5/2002 M 13y 700029992

PERALTA,CHANTEL 3/22/2006 F 9y 7 68779
PEREZ,CALLIOPET 4/30/2013 F 2Y 6M Fisri)
PEREZ,CHASE T 4730/2013 ™M 2Y B 70703
PEREZ, CHRISTIAN 6/31/1992 M 23Y 68090
PEREZ, DAHMNIEL 8/222010 M oY 2M 65238
PEREZ, MADYSON 6/17/2010 F SY 4M 70243
PEREZ,NICHOLAS A 5/31/2013 M 2Y 5M 65715
PIMENTEL,SEBASTIAN 10/17/2012 M 3Y 69036
POLANCO GARCIAMIA 8/24/2009 F BY 2M 57150
POLANCQ PAULINO,JOSIAH 9/18/2013 M 2Y 1M T0TIe
PONTONES,GABRIEL 2/2G/2002 M 13Y 68118
POPE,JUSTIN 11/12/1999 M i5Y 67084
PORTEVOLQUEZ MELANY A 8/7/2014 F i5M 4D 68599
PRASHANTH, TEJAS H 11/36/2009 M 5Y 11m 63437
PREGNON,JAYDIN 4/26/2006 M 9Y 1M 70024
PRENDERGAST, DECLAN FRANCIS 12/15/2006 M BY 10M 70458
RAJIV,SAMARTH 12/28/2011 M 3y 10M 62104
RAMIREZ DAVID 16/20/2013 M 2Y 708652
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RAMIREZ,JOANGEL 1/30/2012 m 3Y 5M 62524
RAMIREZ NOEL 11/29/2010 M 4Y 11M 69167
RAMOS, ALEXANDER 9/25/200% M 10Y IM BOOCO1716

RAMICS, DANNY 6/15/2012 M 3Y 4M 69504
RASTOGESAL S 4/22/2013 F 2Y 6M 70898
RECIOELEAN 8/31/2004 M 11y am 68371
REJAS,MERNAN 3/9/2002 M 13y 68098
REYES,DAVID 6/2/2009 M 6Y 5M 659425
REVES,EVELYN 4f15/2012 F 3Y 6M 68023
RICHTER, YAKOY &/17/2009 ™M 6Y 4M 70663
ROBINSON,NOAH 12/5/2012 M 2Y 11mi 68215
ROBINSON,SOFIA 12/18/2006 F 8Y 10M 69963
ROCKER,JAMEL J 7/4/2007 M 8Y 4M 67600
RODRIGUEZ ADRIAN 1/27/2010 M 5Y M 65342
RODRIGUEZ ANTHONY 9/18/1995 M 207 ADC037004

RODRIGUEZ ,ARIANA 6/30/2010 F 5Y dM 66466
RODRIGUEZ,CHRISTOPHER 3/4/2011 M 4y 8M 70668
RODRIGUEZ,DARLIN 2/15/2009 M €Y 8M 70852
RODRIGUEZ, GAEL A 10/18/2010 M 5Y 62397
RODRIGUEZ,JOSE MARING &/20/2006 M Y 4M 68513
RODRIGUEZ, MATTHEW 6/4/2009 M 6Y 5M 70860
- RODRIGUEZ, MIGUEL 1/17/1998 M 17Y 62407
RODRIGUEZ,RYAN 7/28/2012 M 3Y 3M 67802
ROUAS,LIZBERY 4/30/2012 F 3Y 6M 63714
ROLDAN ,RILEY K 11/6/2011 F ay 65417
ROMANC CRUZ,EDWIN 2/28/2012 M 3Y 8M 67347
RONDONVILLANUEVA, KIANNA 7/24/2002 F 13Y AQC036649

ROSA GOMEZ,DAJOAN 4/8/2010 M 5Y 7M 58702
ROSADO,ELYER 3/22/2011 M AY 7M 68307
ROSARIO JR,PEDRO 9/28/2010 M 5Y 1M 59733
ROSARIO PENA,MARIA A 3/15/2014 F 18M 27% 71373
ROSENFELD,BENJAMIN 12/372005 M 9Y 11im 71598
SABANVAUGHN,DEZIEZRA M 57712010 5Y 6M 70138
SACASARI GORDILLO, ANGEL GABRIE 6/26/2007 M 8Y 4M 68530
SACASARIGORDILLO,JOSELIN C, 772772005 F 10Y 3M 68539
SALAZAR,JUAN M 3/10/2000 M 15Y 54998
SANCHEZ EDGAR 8/27/1890 M 25Y 68305
SANCHEZ ROMEO 8/21/2011 M 4Y 2M 61906
SANCHEZ PAZ ANGEL 10/30/2010 M 5Y 55597
SANCHEZRIVERA, ALBERT 3/9/2012 M 3Y 8M 64538
SANTANA,GILSON 10/30/2007 M BY 59272
SANTANAMARA 1111472008 ¥ 6Y 11M 69287
SANTIAGO,JACOB 3/18/2013 M 2 M 70848
SANTIAGO JONOAH } 11/10/2007 M 8y 54604
SANTOS,SEBASTIAN 1/30/2013 M 2Y 9 653156
SCARLETT,JAELAN 12/21/2010 F &Y 10 68276
SCHARF,SHINON §/21/2011 M 4Y 1M 70017
SERRANQ,O'NEAL 7/6/2001 M 14y AOC030082
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SMITH, KAMDEN D 5/6/2013 M 2Y 6M 69962
SOFER,CHAIM 11/16/2008 M 5Y 11M 68439
SORIANO,HRISTO M 3/11/2012 M 3Y 8M 63154
STEWARD JR,MICHAEL 2/20/2609 M 6Y 8M 67914
SZILAGYLALEXANDER 12/18/2003 M 11Y 10M 68745
SZILAGYI,OLIVIA 2/24/2008 F BY &M 68766
SZILAGYL, SAMUEL 5/23/72005 M 10Y 5M 68765
TABOR,QARGN 10/25/2007 M 8y 67837
TALLIE,JADE 11/472003 F 12y 70810
TAYLOR,TED 10/17/2012 M 3Y 70928
TERRY,NATHAN 10/24/2012 M 3Y 70123
TRANSOM ,CRAIG 12/14/1995 M 19y 70179
VALDEZ DIONY 2/19/2608 M 7Y 8M 61325
VALDEZ,GEREMY T/16/2006 M 9Y 3M 65053
VALDEZ JUSTIN 12/19/2011 ™ 3Y 10M 68646
VALETTE ADRIAN 10/1/2009 M 6Y 1M 66413
VARGAS HERRERA,SARAI 12/8/2009 F 5Y 11M 67531
VASQUEZ ALEXANDER 6/8/2013 M 2Y 5M 71522
VASCHJEZ ELIAN 8/30/2005 M 10Y 2M 69535
VASQUEZEMILIO 12/1/2012 M 2Y 11M 71024
VELASQUEZ DANIEL A 7/4/2011 M 4y 4M 65252
VELASQUEZ,JOSEPH 2792007 M 8Y 9Mm 70023
VELAZQUEZ GARCIA,ADDISON 3/8/2009 M 6Y 8M 57787
VELAZQUEZGARCIAALISSON M 10/1/2011 F 4Y 1M 63072
VENTURAJAEL ) 6/22/2005 M 10Y 4M 00036327

VENTURA,OSVALDO 10/17/2010 M 5Y 70407
WERGARA,JANESSA 2/28/2012 F 3Y BM 68145
VICENTE FAJARDO ,JOVANNY A 1/8/2008 M 7Y 10M 68344
VIDALPABLO,KIMBERLY A 4/18/2013 F 2Y 60 65418
VIERA,GABRIEL 2/24/2008 M T 8 63268
WAINWRIGHT,AIDEN 6/3/2009 M 6Y 5ivi 67929
WAINWRIGHT JOSHUA 4£/26/2008 M 7Y 6M 70677
WALKER, CHARLIE 1/29/2011 M 4Y 9 70134
WEINSTOCK, WOLF 3/26/2012 M EALY B8EE0
WILLIAMS,BARON A 5/16/2008 M 7Y 5M 57718
WILLIAMS, RHYS 6/25/2009 M BY 4M 71702
WRIGHT,MARK 5/27/2005 M 10¥ 5 71027
YASAR,FAHAD 7/29/2007 M BY 3M 70978
YASAR,MOHAMMED 7/13/201r ™M 4Y 3M 70383
ZAFIR, SAMUEL 12/4/2007 M 7Y 1M 68305
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R-04 SCHOOL ENROLLMENT

NYCACS BRONX
2017-18 through 2021-22

Summary and Other Information

Total Ungraded Enrollment 8 16 24 32 32

Change in Enrollment from Prior Year (Count) 8 8 8 8 0
Change in Enrollment from Prior Year (Percent) 100% 100% 50% 33.3% 0%
Anticipated Rate of Attrition (Percent) 0% 0% 0% 0% 0%

Number of Classes by Year

2017-18 | 2018-19 2019-20 | 2020-21 2021-22

Number of Classrooms 2 4 6 8 8

Average Number of Students Per Class

2017-18 | 2018-19 2019-20 | 2020-21 2021-22

Average Number of Students per Classroom 4 4 4 4 4

ALIGNMENT WITH SCHOOL DISTRICT GRADE CONFIGURATION

NYCACS Bronx will serve students ages 5-12 years during its first charter period. The program will be
ungraded, allowing for maximum attention to students’ individual needs. A total of 32 students will be
served. Age at entrance will span ages 5-7 for year 1; ages 5-6 for year 2 and ; age 5 only for years 3 to 5.
Ages served across each year of the first charter period will be ages 5-7 for year 1; ages 5-8 for year 2;
ages 5-9 for year 3; ages 5-10 for year 4; and ages 5-11 (turning 12) for year 5. Any vacancies that occur
will be filled by waitlisted students who fall within the entrance age range for the year in which the
vacancy occurs. In years 3-5 when the entrance age is 5, enrollment will be open to students who turn
five between January 1 and December 31 of the admission year. Enrollment growth is as follows: 8
students in year 1; an additional 8 in year 2, bringing the total to 16 students; an additional 8 in year 3,
bringing the total to 24 students; and additional 8 in year 4, bringing the total to 32 students, its
maximum enrollment. Thereafter new students will be drawn from the waitlist only when a vacancy
occurs.

The design of NYCACS Bronx is unique in its ungraded classroom design. In addition, the age at entrance
is kept purposely young (ages 5-7 year one, ages 5-6 year two, and age 5 thereafter). The rationale for
this is first, the need to start high quality intervention for students with autism at as young an age as
possible (as demonstrated in the literature, e.g., “The importance of early identification and intervention
for children with or at risk for autism spectrum disorders” - Koegel, Koegel, Ashbaugh, and Bradshaw,
International Journal of Speech-Language Pathology, 2014; 16(1): 50-56) and second, to reduce the
impact of age compression as the school continues into subsequent charter periods.
NYCAUTIS
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STUDENT ATTRITION

It is anticipated that attrition at NYCACS Bronx will be very low, largely because the quality of instruction
and degree of support for families will be unmatched in the public school sector with the exception of
NYCACS (East Harlem). The experience of NYCACS (East Harlem) is that students tend not leave the
school unless the CSE makes a change of placement recommendation to a less restrictive program or to
a residential program, or the family moves out of New York City. One of NYCACS Bronx’s goals will be to
move at least 5% of its students to less restrictive placements over a five-year period. NYCACS (East
Harlem) has met this goal during each charter period so far. This movement of students to a less
restrictive environment is a measure of the school’s success. It also makes it possible for the school to
accept new five year olds from the waitlist. The movement of students to a more restrictive placement
(e.g., residential), is one that the CSE recommends only after all other options have been explored, and
reflects the need for 24 hour supervision beyond that which can be managed by a family and within the
context of a school day program. This type of transition is likely to be relatively rare. NYCACS (East
Harlem) has had only 4 such transitions in its 10 year history - all due to magnitude and frequency of
challenging behavior reaching levels that became unsafe and unmanageable in the students' homes. In
both types of transitions (to less restrictive or more restrictive environments), the decision to leave
NYCACS (East Harlem) has been based on what was best for the child and is not attrition as typically
defined. Movement of families to other NYC community school districts is not a source of attrition, as
the lottery is open to students from all districts and students receive door-to-door transportation.
Movement out of NYC occurs infrequently (only two families in NYCACS (East Harlem)’s 10 year history)
and movement due to a parental preference for a change (only one family in the school’s history) is also
very rare. It is expected that these patterns will hold true for NYCACS Bronx as well, making for a very
stable student population.

ANTICIPATED GROWTH

NYCACS Bronx plans to extend its age ceiling to 21 by its third charter period so as to offer a full primary
and secondary education tailored to the unique needs of children, adolescents, and young adults on the
autism spectrum.

NYCAUTISM
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R-05 CURRICULUM AND INSTRUCTIONAL DESIGN

(A) CURRICULUM SELECTION AND PROCESSES

RESEARCH-BASED EVIDENCE OF EFFECTIVENESS FOR TARGET POPULATION

NYCACS Bronx will provide students diagnosed with autism, all of whom are “at risk” for academic
failure, with a comprehensive program of academic and support services based on the principles of
Applied Behavior Analysis (ABA). A host of alternative therapies exist for individuals with autism (e.g.,
chelation therapy or swimming with dolphins), none of which have been scientifically validated as
effective in treating the symptoms of autism. The only scientifically proven approaches for treating
autism involve teaching strategies based upon the principals of ABA.

Applied Behavior Analysis is the application of the principles of learning and motivation (including the
procedures and technology derived from those principles) to the solution of socially significant issues
and challenges. This body of knowledge will serve as the foundation for all instruction at NYCACS Bronx.
These principles have a long and well-founded history, originating with the pioneers of behavioral
psychology in the early 1900’s. Application to the autism population began in the 1960’s by O. Ivar
Lovaas at the University of California Los Angeles. His famous article “Behavioral Treatment and Normal
Educational and Intellectual Functioning in Young Autistic Children” published in 1987 in the Journal of
Consulting and Clinical Psychology (Vol. 55, No. 1: pp. 3-9), looked at the impact of intensive behavioral
intervention on a group of young children and compared results with two other control groups - one
receiving alternate types of intervention, and the other receiving ABA but at much less intensity (10
hours versus 40 hours per week). 47% (9 out of 19 children) of the experimental group attained average
cognitive functioning, and were able to perform in school with minimal supports, compared to only 1 of
40 children across both control groups. These results demonstrated that not only the type of
intervention (ABA) but also the intensity of intervention (40 hours as opposed to 10) were critical in
ensuring best outcomes. Since then, there have been thousands of empirical studies documenting the
effectiveness of teaching strategies derived from these principles as applied to the autism population -
including a replication of the original Lovaas study conducted by Howard Cohen, Mila Amerine-Dickens,
and Tristram Smith in 2006 and published in the Journal of Developmental Pediatrics (“Early Intensive
Behavioral Treatment: Replication of the UCLA Model in a Community Setting.” Vol. 27, No. 2: pp. 145-
155). In 2009, Doreen Granpeesheh, Jonathan Tarbox, and Dennis R. Dixon published an article in the
Annals of Clinical Psychiatry (1(3):162-173) and concluded that, “ABA treatment programs for individuals
with autism are supported by a significant amount of scientific evidence and are therefore
recommended for use. Patient care would likely benefit from a greater degree of collaboration between
practitioners in the fields of ABA and psychiatry.”

Government research as well as clinical/medical practice guidelines also support the methodology of
ABA. The US Surgeon General (US Department of Health and Human Services) stated in a 1999 report,
“Thirty years of research demonstrated the efficacy of applied behavioral methods in reducing
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inappropriate behavior and increasing communication, learning, and appropriate social behavior.”
Additionally, the New York State Department of Health in it's 1999 guideline recommendations for
autism/pervasive developmental disorders assessment and intervention stated, “It is recommended that
principles of applied behavior analysis (ABA) and behavior intervention strategies be included as an
important element of any intervention program for young children with autism...It is recommended that
intensive behavioral programs include as a minimum approximately 20 hours per week of individualized
behavioral intervention using applied behavior analysis techniques.”

While many well-known studies have focused on the positive impact of ABA with newly diagnosed
toddlers, there has also been a good deal of research showing the effectiveness of ABA as used with
adolescents and young adults. The following studies are a few examples:

Smith & Belcher, (1985) implemented a training program to teach life skills to five adults with
autism living in community group homes

McClannahan, et al (1990) developed and implemented a personal appearance index in order
to promote personal care with older learners with autism

Okuda, (2001) examined the effectiveness of positive practice in training an adult male with
autism who lived in an institution to defecate and urinate appropriately

In a recent meta-analysis, Bellini & Akullian (2007) documented the effectiveness of video
modeling and video self-modeling in addressing social-communication skills, adaptive
behavior, and behavioral functioning in children and adolescents with ASD

Watanabe, Uematsu, & Kobayashi (1993), taught three adolescents with autism to ride public
buses using pre-teaching in class, an immediate error correction procedure in the natural
setting, and self monitoring

Taylor & colleagues (2004) taught three teenagers with autism to respond to a vibrating pager
to seek assistance in community settings when physically separated from their parents or
Teachers

Lattimore, Parsons, & Reid, (2006) compared job-site plus simulation training for teaching job
skills to supported workers with autism to provision of training exclusively on the job

Years of peer reviewed research has clearly demonstrated the effectiveness of teaching strategies based
upon the principles of Applied Behavior Analysis for individuals with autism, from the time of diagnosis
all the way up to adulthood and beyond.

CURRICULUM ALIGNMENT TO NEW YORK STATE STANDARDS

The NYCACS Bronx curriculum is aligned with and cross-walked to the New York State Common Core
Curriculum. The curriculum is comprised of research-based teaching procedures and individualized skill
acquisition programs that facilitate the development of skills across 22 curriculum areas, including
expressive language, social interaction, reading, mathematics, speech, fine motor, handwriting, behavior
and self-care. Close to 1200 targeted instructional programs provide clearly defined behavioral

NYCAUTIS

CHAR SCHOOL

R-05 Curriculum and Instruction Response 05-2




objectives; specific teaching procedures; assessment procedures to determine the effectiveness of
interventions; and terminal goals to ensure maintenance and generalization. For each of these targeted
instructional programs, the Curriculum Crosswalk identifies the domain, the goal, the program title, and
the NYS Learning Standard and corresponding assessment tasks in two of the published assessment
tools used by the school, the Verbal Behavior Milestones Assessment and Placement Program (VB-
MAPP) and the Assessment of Functional Living Skills (AFLS). (See Curriculum and Instructional Model at
conclusion of this Response below.)

CURRICULUM AS IT RELATES TO THE MISSION

The NYCACS Bronx will utilize the curriculum developed and refined by NYCACS. The curriculum as
described in detail below is individualized, scientifically based and promotes the achievement of high
educational standards and the full intellectual, social, physical and emotional potential of each student.

CURRICULUM AS IT INFORMS TEACHING

All of the curriculum’s 1200 target skills are defined in clear, objective terms. A brief teaching procedure
is then presented, followed by instructional information or metrics. Given the often extreme differences
between students sharing a diagnosis of autism, these metrics are not delineated by pacing guidelines,
but rather sequenced with room to individualize based upon rate of acquisition, learning history, and
areas of deficit for each student. Incorporated into these teaching metrics are steps to promote
generalization and reach the terminal programming goal. Measurement procedures are clearly
delineated, as well as procedures and a schedule for Inter-observer Agreement (IOA) data collection.
During I0OA data collection, multiple staff members simultaneously, but separately, score accuracy data
(for skill acquisition programs) or occurrence data (for Behavior Intervention Plans), and then compare
scores to ensure data collected are accurate. Each program contained in the NYCACS curriculum, once
identified as an objective for a particular student, is then further individualized to a microscopic level—-
specifying targets (even sub-targets that may involve the use of prompting levels), language used as part
of instruction, and procedures for reinforcement, and error correction. For example, two students may
both be working on the objective, “Places Objects According to Prepositions.” However, one student
might have as a current target only placing items “on top” of other items. In fact, this student might
initially only learn to place items on top of a very narrow set of placement items (i.e., only table and
box). Another student also working on that same objective, might be learning to place items “on top”,
“in”, and “under”, all at the same time with varied items and placements. These details are updated
weekly or even daily as individual students either master responses or exhibit difficulty that requires
remediation. This process, although not conforming to a predetermined sequence or set of pacing
guidelines, does offer numerous options and strategies by which to sequence, allowing for optimal
levels of skill acquisition. Data collection informs all decision-making with respect to teaching
modifications, addition of new targets, or program completion or discontinuation.

NYCAUTIS
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Skills are developed through highly structured teaching sessions. NYCACS is committed to meeting the
needs of each student, and its curriculum is comprised of individualized skill acquisition programs that
have clearly defined behavioral objectives; specific teaching procedures; assessment procedures to
determine the effectiveness of the interventions; and steps to ensure generalization (e.g., skill
demonstrated across a variety of settings). Educational goals for each student are developed as part of
his/her IEP, with voluntary parental input playing an integral role in program design. The instructional
methods are based exclusively upon research-based interventions, all of which will be derived from the
principles of ABA. Much of the curriculum is devoted to the essential areas of self-care and life skills —
areas of significant deficit for the majority of individuals diagnosed with severe to moderate autism.
There are currently 101 skill acquisition programs written to specifically target self-care, 80 to target life
skills, 45 to target skills required for community participation, 84 in the area of prevocation, and 32
related to personal safety. Many of these have already been deemed appropriate objectives for our
students and contained within their IEP’s.

Given that challenging and disruptive behavior is common amongst individuals with an ASD diagnosis, an
important aspect of instruction is targeted at reducing levels of such behavior, teaching adaptive
alternatives, and providing high levels of reinforcement for non-occurrence. It is presumed that the
majority of instances or episodes of challenging or disruptive behavior exhibited by any student enrolled
at NYCACS Bronx will be associated with his or her diagnosis. The school will follow internal protocols in
such instances before implementing the Student Code of Conduct and imposing the disciplinary
procedures set forth therein. Intervention protocols are discussed in depth in R-09a.

Data on target challenging behavior will be collected frequently — typically every day — and reviewed
multiple times per week. Formal evaluations will be conducted by classroom staff members on a
monthly basis, with review and oversight by Clinical Supervisors and the Head of School.

NYCACS Bronx will establish a Human Rights Committee, an independent review body comprised of at
least six members. At least four of these members (a lawyer, a doctor, a behavior analyst, and a parent
of a child with autism not enrolled at NYCACS Bronx) will have no connection to the school other than
serving on this Committee, but will bring relevant experience to the issues being discussed. An NYCACS
Bronx Board member and Teacher will be members of the Committee as well. This committee will
review all behavior intervention plans that have any type of restrictive component (e.g., removal from
the classroom) to ensure that plans are ethical and respect the rights of each student, that there is
evidence of parental consent, and that they are effective in reducing and/or maintaining low levels of
target behavior.

INSTRUCTIONAL DECISION MAKING

NYCACS Bronx will utilize a highly collaborative approach with respect to instructional decisions. That
being said, a hierarchy exists that allows for each staff person to have a clear understanding of the
school’s process, to act as a participant in that process, and to feel supported. Individual Instructors
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bring student issues relating to instruction or behavior challenges to their classroom teacher, either
informally during the day or formally during weekly classroom meetings. It is during such classroom
meetings that issues are reviewed amongst all classroom staff. In some situations, the Teacher may
decide to involve the classroom’s Clinical Supervisor to gain additional ideas and input, or to confirm
decisions. Clinical Supervisors participate in weekly classroom meetings on an alternating basis with
each of the classrooms for which they are responsible. Clinical Supervisors also review decisions with,
and may ask for further guidance from the Head of School informally or during regularly scheduled
meetings.

On a monthly basis, student clinics will be held, during which time issues of concern are raised with the
Clinical Supervisor as well as (in alternate months) parents. Problem programs are demonstrated,
alternatives are suggested and attempted, and recommendations are made. Changes are then
incorporated into student programming, with ongoing data collection to ensure that suggested changes
are, in fact, leading to desired outcomes.

Annual external program evaluations, to be conducted by outside professionals in a relevant field (e.g.,
Applied Behavior Analysis), may result in specific feedback that is incorporated into student
programming. In addition, the NYCACS Bronx Human Rights Committee, described above, may offer
input and recommendations that inform behavior reduction procedures used to address, manage, and
reduce challenging, disruptive, and maladaptive behavior.

CURRICULUM REVIEW

The NYCACS curriculum is designed to be continually updated on an individual level whenever student
performance indicates a need to modify a specific instructional program or develop a new one. This is
done by the Teacher with input from the Clinical Supervisor and oversight by the Head of School. On a
broader scale, the overall NYCACS curriculum is reviewed annually by senior staff (with input from staff
at all levels) to determine usability and gaps in content. Modifications and additions may also be made
upon the recommendation of the annual external program evaluator. In addition, outside published
curricula are reviewed regularly. Any that seem to fit specific content areas not already fleshed out
within NYCACS' own curriculum (e.g., social skills, handwriting) are piloted and, if found to be
appropriate, adapted by Clinical Supervisors and Teachers to meet the needs of the school's unique
population. Finally, research and new resources in the field of autism education are constantly under
review for incorporation. Any advances in the NYCACS curriculum will be shared with NYCACS Bronx.

NYCAUTIS
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SAMPLE CURRICULUM MAPS
EXPLANATION

The profiles of NYCACS Bronx students will fall along the autism spectrum. As per the NYCACS Bronx
Admissions Policy, student applications will be assigned to one of three cohorts based upon submitted
application materials and, ultimately, a review by members of the Committee on Special Education.
Those cohorts are as follows:

Cohort 1 — Severe
Cohort 2 — Moderate-Severe
Cohort 3 - Moderate

Please refer to R-15f — Admissions Policy for a more detailed description of student cohorts.

The sample curriculum maps below focus on one tiny subset of a programming web designed for each of
two sample students (one from Cohort 1 and one from Cohort 2), both of which would include a much
larger group of objectives (typically between 15 and 30) being worked on simultaneously with each
student. They highlight a sample progression for each student, starting with the exact same two
objectives (Matches Identical Pictures and Completes Start-and-Finish Activities) but moving forward
along different paths. Typically, a Cohort 2 student would be more able (as shown) to move into
complex language concepts (e.g., naming items from categories), traditional academic concepts (e.g.,
reading), and increasingly sophisticated systems (e.g., text-based schedules). The Cohort 1 student on
the other hand, would be more likely to require instruction around augmentative communication
devices (the majority of Cohort 1 students are non-verbal or minimally verbal), functional targets (e.g.,
learning new icons to be used in the context of their communication devices), and less sophisticated
systems (e.g., photographic schedules). It would be anticipated that the time frames for acquisition
would be very different as well, with Cohort 2 students often able to learn multiple targets at a more
rapid pace and Cohort 1 students requiring a more systematic breakdown of tasks and repeated
instruction over longer periods of time. Again, even within cohorts and classrooms, there are often vast
differences between students with respect to relative strengths and deficits, prior knowledge, and rate
of acquisition. Therefore, the highly individualized curriculum maps - designed and constantly modified
based upon ongoing data collection - are a necessity for optimal instruction with this population.
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SAMPLE INDIVIDUALIZED CURRICULUM MAP
COHORT 2 STUDENT

Matches Identical

Objects

Matches Identical

Pictures

Matches
Non-ldentical
Pictures

Matches Pictures to
Obijects

Matches Categories

Matches Words to I

Completes Start and
Finish Activities

Completes Activity

Bins

Obijects I

Identifies Words

Labels Categories

Reads Words

Names Items
Belonging to
Categories

‘ Identifies Categories
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Schedule
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SAMPLE INDIVIDUALIZED CURRICULUM MAP
COHORT 1 STUDENT

Matches Identical Completes Start and
Objects Finish Activities

Matches Identical Completes Activity
Pictures Bins

a2

Matches .
X Matches Pictures to .
Non-ldentical . Responds to a Timer
. Objects
Pictures

Matches Follows an I
Communication Independent Leisure
Symbols Schedule

Matches
Communication
Symbols to Objects

| |
Requests Using Labels Objects Using
an Augmentative an Augmentative
Communication Communication
Device Device
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INDEX FOR SAMPLE GROUP LESSON PLAN AND CROSSWALK:

Sample Lesson Plan For Cohort 3 Group Work 10
Sample Lesson Plan For Cohort 1 Group Work 12
Labels Pictures (highlighted in the Cohort 1 lesson plan) corresponds to:
The actual NYCACS program shell from the school’s curriculum 15
Common Core K-5 Language Standards crosswalk 17
AFLS and VB-MAPP Assessments crosswalk 19
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SAMPLE LESSON PLAN FOR COHORT 3 GROUP WORK
READING COMPREHENSION

Goal: Increases Ability to Complete Curriculum-Based Lessons

Objective: Completes Lessons from the Reading for Information Texts (Grade 4)

Group A (3 students) - Identifies Details, Sequences Events, Identifies the Main Idea, and
Compares and Contrasts

Group B (2 students) - Identifies Details, Sequences Events, Labels the Main Idea, Compares and
Contrasts, Writes Summaries, Makes Inferences, Predicts Outcomes, and Identifies Elements in a
Story

NYS Common Core Learning Standards: Career Development and Occupational Studies,
Standard 3a, Universal Foundational Skills; Speaking and Listening, Comprehension and
Collaboration (2-2, 3-2); Language, Vocabulary Acquisition and Use (K-6, 1-6, 2-6, 3-6, 4-6, 5-6,
2-5); Speaking and Listening, Presentation of Knowledge and Ideas (K-4, 1-4); Writing, Text
Types and Purposes (1-3, 2-3)

AFLS Objectives: CA6, CA8, CA9, AA1, AA11, AA12, AA13, AA14, AALS, AA16, AA17,
AA18, AA19, AA20

VB-MAPP Objectives: V9, IV10, IV13, IV14, READING11

Materials Required for Lesson:
Five copies of Reading for Information Geography and Climate Student Readers
Photocopies of worksheets from Student Handbook
Pencils
Markers (to check work)
Any examples of objects/materials from the passages the students are reading about
One lead teacher (to provide didactic group instruction)
One instructor to provide additional support to student attending (see modifications and
accommodations section)

Procedures and Time Estimates per Activity:

1. Check Homework (5 minutes): All students will go to their desks, take out their
homework from the previous night, and a marker. The lead teacher will review previous
night's homework with students. If a student has correctly answered a question, he/she
will give him/herself a check mark. If a student has incorrectly answered a question,
he/she will self-correct either independently (AG, RD) or after a peer has modeled the
correct response (TC, NV, JM). Students who have gotten 100% on their homework get
to put it on the bulletin board.
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2. Group Lesson Including Choral/Group Reading and Oral Questioning (30 minutes):
Students will take out their student readers and turn to that day’s passage/story. Each
student is required to read part of the passage as their peers follow along with their index
fingers.

3. Differentiation of Instruction according to Student Skill Ability: Some students (AG,
RD, TC) will be required to read a paragraph at a time, whereas other students (NV, JM)
will read one sentence at a time to target basic reading skills (e.g., stopping at the end of a
sentence, reading with appropriate intonation).

4. Differentiation of Instruction according to Students’ Learning Styles based on
Gardner’s Multiple Intelligences: Students are asked to point to relevant objects (kinesthetic
learners), talk about personal experiences related to the topic being discussed (interpersonal
and linguistic learners), and refer to the illustrations (visual learners).

a. As students are reading the passage, the teacher will ask reading comprehension
questions related to the passage that is differentiated based on the students’ learning
objectives and skill ability level (e.g., “What do you think would happen to the crops if
California experienced a drought?”, “What region of the United States grows our fruit
and vegetables?”. The teacher will also ask some students (AG, RD) extension and
application questions (e.g., “What are some things you can do to save the
environment?”) to further students’ understanding of the text and provide applications
to daily life.

5. Independent Work (10 minutes): Students are asked to complete worksheets that are
differentiated by skill ability level and individualized instructional goals.

a. Differentiated independent work for TC due to fine motor deficit: Due to
TC's deficits in fine motor skills, teacher will allow student to type his answers
into an iTouch/iPad/laptop.

b. Differentiation according to Need: An additional instructor will be available to
provide support to one student (JM) whose deficits in attending preclude
independent participation during group lessons. When JM engages in off-task
behaviors (e.g., writing in the air, watching the clock), the support staff member
will provide reminders to stay on task.

6. Vocabulary Review (10 minutes): Students will have 2 minutes to review the assigned
vocabulary words from this unit. After the review period, the students will move from
their desks to the table in front of the Whiteboard. The teacher will pull up the prepared
Microsoft Powerpoint slide for the “Vocabulary Game Show”. Students will spin the
magnetic arrow and see which color they land on. Each color is associated with a
different way of providing clues to classmates in order to guess the target vocabulary
word (e.g., act it out, make a rhyme, state the definition, create a fill-in-the-blank).
Whichever student is able to answer the most clues correctly is the winner of the day.

7. Assigning of Homework (5 minutes): Homework assignments will be differentiated
and assigned to students. Students will have an opportunity to ask questions related to
their assigned work.

NYCAUTISM
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Assessment Opportunities:

Students will be assessed at the end of every unit (approximately every 3 weeks) using both a
generalization exam assessing skills with novel content (provided by the publisher) and a teacher-made
assessment related to the Student Reader (For modifications and accommodations to TC’s assessment,
see modifications and accommodations section below).

Teachers will conduct informal oral assessments during and after reading each passage. Teachers will
conduct observations during the lessons.

Modifications and Accommodations:

1. Differentiation based on Need: TC must have an alternative method of responding to complete
assignments that require a written response. When possible, TC should be allowed to type his
responses on a tablet or laptop. Alternatively, worksheets/assessments will be modified into a
format where answers can be circled or crossed out. If either of these
modifications/accommodations cannot be made for him, TC will be allowed to dictate his
responses to the support staff member.

NYCAUTIS
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SAMPLE LESSON PLAN FOR COHORT 1 GROUP WORK
RECEPTIVE AND EXPRESSIVE LANGUAGE

Content Areas: Increases Identification of Nouns, Verbs, and Concepts
Increases Ability to Label and List Nouns, Verbs, and Concepts
Increases Instruction Following
Increases Use of Language to Request

Objectives: Identifies Pictures (2 students); Labels Pictures (1 student); Follows Group
Instructions, Lines Up at the Door, Requests Preferred Items Using an Augmentative
Communication Device* (all 3 students)

Common Core Standards: Language, Conventions of Standard English, K-1; Career
Development and Occupational Studies, Standard 3a, Universal Foundational Skills;

Materials Required for Lesson:
Target picture cards
List of learned instructions
Visual cues for lining up (colored squares on the floor in a line near the door)
Motivational systems (token boards and cups containing tokens) for each student
Individual student augmentative communication devices

Procedures and Time Estimates per Activity:

1. Group Instruction — Picture Cards (5 minutes): All students will be seated with desks in a
semicircle. Motivational systems will be placed on upper portion of desk. Target picture cards
will be presented as specified below.

a. Differentiated Instruction based on Readiness and Skill Level: (TB and DC will have
picture cards placed on table in front of them for receptive identification (e.g., “Find the
___"); CG will have single cards held in front of him for expressive labeling (e.g., “What’s
this?”).

Students will be directed to give themselves tokens upon: correct responding, attending, and
refraining from disruptive or off-task behavior.

2. Requests Preferred Items Using an Augmentative Communication Device (2 minutes): Upon
earning all designated tokens, each student will practice requesting using their individual
augmentative communication devices.

a. Differentiated Instruction based on Readiness and Skill Level: TB will independently
retrieve the device, approach the instructor, gain her attention, and request correctly
with eye contact and a verbal approximation. DC and CG will both independently
retrieve their devices, but will be guided to approach the instructor and gain her

NYCAUTIS
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attention. They will independently request with eye contact. CG will independently
provide a verbal approximation. DC will be prompted to provide a verbal approximation
(verbal model from the instructor).

2. Follows Group Instructions and Lines Up at the Door (5 minutes): All students will be seated as
above. First, target instructions will be presented to the group. All will follow simultaneously.
Students who miss instructions or respond incorrectly will be directed to observe their peers as
a first attempt at remediation. If unsuccessful, repetition of instruction will be provided.
Differentiated Instruction Based on Readiness and Skill Level: For Lines Up at the Door, DC and
CG require a visual cue placed on the floor to prompt their position. TB does not require a visual
cue.

*Tokens will be delivered for correct responses, attending, and absence of maladaptive behavior
(as above). Every point at which individual token boards have been filled, each student will
practice Requests Preferred Items Using an Augmentative Communication Device (as specified
above).

Assessment Opportunities:
1. Students will be assessed at every opportunity to respond, with data tracking correct
versus incorrect responses for each target objective.
2. Data will be collected on individual behaviors targeted for reduction.

Modifications and Accommodations:
1. At least one additional instructor will be present during group instruction to:
a. Collect behavior data
b. Prompt and facilitate responding from behind
c. Manage disruptive behavior should it arise
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NYC Autism Charter School
Program Shell

Student Name:

Domain: Expressive Language
Goal: Increases Ability to Label or List Nouns, Verbs, and Concepts
Objective: Labels Pictures

Aligns with:

NYS Learning Language, Conventions of Standard English, K-1

Standard(s):

AFLS BC9

Objective(s):

VB-MAPP TACT1, TACTZ2, TACTS, TACT4, TACTS, TACTS, TACT7, TACTS, TACT10,
Objective(s): TACT15

Date of Baseline: Baseline $Score:

Operational Definition: When presented with a picture and asked “What is
this?" the student will correctly label the picture.

Teaching Procedure: Sit next to or facing the student. Present a picture and
ask, "What is this?". If the student correctly labels the picture, provide verbal
praise (e.g., “Good job! You said dog”) and a tangible reinforcer (e.g., a token,
edible, or toy). If the student does not respond or responds incorrectly, provide a
verbal model of the correct response (e.g., "Say dog”).
Possible Prompting Strategies:

a. Provide immediate, full verbal prompts.

b. Provide immediate, partial verbal prompts (e.g., prompt initial sound).

¢. Provide written choices; prompt student to select and read correct label.
Fade prompts across teaching trials. Differentially reinforce responses
demonstrated with the lowest level of prompting.

Suggested Responses to Target (in no particular order):
Animals

Furniture

Clothing

Vehicles

FFood

6. School Supplies

Toys

Dishes/Utensils

O

5

oo~

© 2007 by New York Center for Autism Charter School
A New York State Charter Schoo! Program Planning and Implementation Grant funded development of this curriculum.
The program formal has been adapted with permission from the Alpine Learning Group Inc. Curriculum © 2007.
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Measurement Procedure:

Fer opportunity measure. Observer(s) record a (+) for correct, unprompted
responses and a (-) for incorrect or prompted responses. Data are surmmarized
as percentage of correct responses per session and graphed on a skill
acqulisition graph.

Calculating 10A;

Per opportunity IOA. Agreements are defined as instances in which both
observers mark a (+) or both observers mark a (-) across the same trial.
Disagreements are defined as instances in which one observer marks a (+) and
the other observer marks a () across the same trial.

To calculate [OA, number of trials agreed upon are divided by number of trials
agreed upon plus number of trials disagreed upon and multiplied by 100,

© 2007 by New York Center for Autism Charter School
A New York State Charter School Program Planning and Implementation Grant funded development of this curriculum,
The program format has been adapted with permission from the Alpine Leamning Group Inc. Curriculum © 2007.
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following standards for grades K5 offer 2 focus for instruction each year to help ensure that students gain adequate mastery of a range of skills and applications. Students
-

advancing throuch the grades are expected to meet each year's grade-specific standards and retain or further develo skills and understandings mastered in preceding grades. Beginning in grade 3, skills
§ f J g P g g g g gm g

i<

and understandings that are particularly likely to require continued attention in higher grades as they are applied to increasingly sophisticated writing and speaking are marked with
a

an asterisk (¥). See the table on page 31 for 2 complete list and Appendix A for an example of how these skills develop in sophistication.

Kindergartners:
Conventions of Stendard English

. Demonstrate command of the conventions of standard i.

English grammar and usage when writing or speaking.

c.  Form regular plural nouns orally by adding /s/ or
/es/ {e.g., dog, dogs; wish, wishes).

¢.  Understand and use question words {interrogatives)
(e.g., who, what, where, when, why, how).

e, Use the most frequently occurring prepositions (e.g.,
to, from, in, out, on, off, for, of, by, with).

f. Produce and expand complete sentences in shared

language activities.

N.Uwgommm.mnmnoﬂﬁwan_ow,mnnnomémmonmom.mg%wm M.
English capitalization, punctuation, and spelling when

a.  Capitalize the first word in a sentence and the
pronoun 1.

b. Recognize and name

c.  Write a letter or letters for most consonant and short-
YOwW

end punctuation.

sounds {phonemes).

d.  Spell simple words phonetically, drawing on
knowledge of sound-letter relationships.

Knowledge of Language

-

3. (Begins in grade 2)

Grade 1 students:

Demonstrate command of the conventions of standard 1.
English grammar and usage when writing or speaking.
a. Print all upper- and lowercase letters.
b.  Use common, proper, and possessive nouns.
c.  Use singular and plural nouns with matching verbs in
basic sentences (e.g., He hops; We hop).
d.  Use wﬁ,momﬁr possessive, and indefinite pronouns
(e.g., I, me, my; they, them, their; anyone, everything).
Use verbs to convey a sense of past, present, and future
(e.g., Yesterday I walked home; Today I walk home;

I

Tomorrow I will walk home).

f.  Use frequently occurring adjectives.

g Use frequently occurring conjunctions (e.g., and, but,
or, 50, because).

h.  Use determiners (e.g., articles, demonstratives).

i.  Use frequently occurring prepositions (e.g., during,
beyond, toward).

j.  Produce and expand complete simple and compound
declarative, interrogative, imperative, and
exclamatory sentences in response to prompts.

Demonstrate command of the conventions of standard 2.

English capitalization, punctuation, and spelling when

writing.

a. Capitalize dates and names of people.

b.  Use end punctuation for sentences.

¢. Use commas in dates and to separate single words in a
series.

d.  Use conventional spelling for words with common
spelling patterns and for frequenty occurring
irregular words.

e. Spell untaught words phonetically, drawing on
phonemic awareness and spelling conventions.

(Begins in grade 2) 3.

Grade 2 students:

Demonstrate command of the conventions of standard

English grammar and usage when writing or speaking.

2. Use collective nouns (e.g., group).

b. Form and use frequently occurring irreguler plural
nouns (e.g., feet, children, teeth, mice, fish).

c.  Use reflexive pronouns (e.g., myself, ourselves).

d. Form and use the past tense of frequently occurring
irregular verbs (e.g., saz, hid, told).

¢, Use adjectives and adverbs, and choose between them
depending on what is to be modified.

o

Produce, expand, and rearrange complete simple and
noBmoEK.w sentences (e.g., The boy watched the movie;
The little boy watched the movie; The action movie was
watched by the little boy).

Demonstrate command of the conventions of standard

English capitalization, punctuation, and speiling when

writing.

a. Capitalize holidays, product names, and geographic
names.

b.  Use commas in greetings and closings of letters.

c.  Use an apostrophe to form contractions and frequently
occurring possessives.

d.  Generalize learned spelling patterns when writing
words (e.g., cage —> badge; boy — boil).

e. Consult reference materials, including beginning

dictionaries, as needed to check and correct spellings.

=

Use knowledge of language and its conventions when
> L)

writing, speaking, reading, or listening.

2. Compare formal and informal uses of English.

sh Language Arts & Literacy in

tory/Social Studies, Science, and Technical Subjects | K-5
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Kindergartners:

Vocabulary Acquisition and Use

4

Determine or clarify the meaning of unknown and

multiple-meaning words and phrases based on kindergarten

reading and content.

up-, pre-, -ful,
- |

to the meaning of ar nown word.

With guidance and support from adults, explore word
relationships and nuances in word meanings.

cts into nw«mwolww Am,rm: shapes,

a.  Sortcommon o
foods) to gain a sense of the concepts the categories
represent.

b. Demonstrate understanding of frequently occurring
verbs and adjectives by relating them to their
opposites (antonyms).

c. Identify real-life connections between words and their
use {e.g., note places at school that are colorful).

d. Distinguish shades of meaning among verbs describing

the same general action (e.g., walk, march, struz,

prance) by acting out the meanings.

Use words and phrases acquired through conversations,

reading and being read to, and responding to texts.

6.

rade 1 students:

Determine or clarify the meaning of unknown and

multiple-meaning words and phrases based on grade

reading and content, choosing flexibly from an array of

strategies.

a.  Use sentence-level context as a ciue to the meaning of
a word or phrase.

b.  Use frequently occurring affixes as a clue to the
meaning of 2 word.

c.  Identify frequently occurring root words (e.g., look)
and their inflectional forms (e.g., looks, Jooked,
looking).

With guidance and support from adults, demonstrate
understanding of word relationships and nuances in word
meanings.

a.  Sort words into categaries (e.g., colors, clothing) to
gain a sense of the concepts the categories represent.

b. Define words by category and by one or more key
attributes (e.g., a duck is 2 bird that swims; a tiger is a
large cat with stripes).

c.  Identify real-life connections between words and their
use (e.g., note places at home that are cozy).

d. Distinguish shades of meaning among verbs differing
in manner (e.g., look, peek, glance, stare, glare, scowl)
and adjectives differing in intensity (e.g., large,
gigantic) by defining or choosing them or by acting out
the meanings.

Use words and phrases acquired through conversations,

reading and being read to, and responding to texts,

including using frequently occurring conjunctions to signal

simple relationships (e. ecause).
P F g

Grade 2 students:

Determine or clarify the meaning of unknown and multiple
meaning words and phrases based on grade 2 reading and
content, choosing flexibly from an array of strategies.

a.  Use sentence-level context as a clue to the meaning of
word or phrase.

b. Determine the meaning of the new word formed wher
a known prefix is added to a known word (e.g..
happy/ unhappy, tell/retell).

c. Useaknown root word as a clue to the meaning of an
unknown word with the same root (e.g., addition,
additional).

d.  Use knowledge of the meaning of individual words to
predict the meaning of compound words (e.g.,
birdhouse, lighthouse, woc@@ﬁ bookshelf, notebook,
bookmark).

e. Use glossaries and beginning dictionaries, both print
and digital, to determine or clarify the meaning of

So&mwvmm?dmmm.

Demonstrate understanding of word relationships and

auances in word meanings.

a. Identify real-life connections between words and their
use (e.g., describe foods that are spicy or juicy).

b. Distinguish shades of meaning among closely related
verbs (e.g., toss, throw, hurl) and closely related
adjectives (e.g., thin, slender, skinny. scrawny).

Use words and phrases acquired through conversations,
reading and being read to, and responding to texts,

including using adjectives and adverbs 1o describe (e-g.,
When other kids are happy that makes me happy).

Standards for English Language Arts &

iteracy in History/Social Studies, Science, and Technical Subjects | K-5
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Domain

Goal

Program Title

AFL
Code(s)

VB-MAPP
Code(s)

NYSLS
Code(s)

Expressive Language

Increases Ability to Label or List Nouss,
Verbs and, Concepts

Labels People

BCI0
KC9

XCi0
XC1
KCi2

TACT 1
TACT 2
TACT 3
TACT 4
TACTS
TACT 6
TACT?7
TACT 8
TACT 10
TACT 1S

Language. Conventions of Standard Eng
K-1.K-4

Expressive Language

Increases Ability to Label or List Nouns,
Verbs and. Concepts

Labels People, Places, or Things When Described

vé
IR

Increases Ability to Label or List Nouns,
Verbs and, Concepts

Labels Pictures

BCO

TACT
TACT2
TACT3
TACT 4
TACT S
TATCS
TACT7?
TACT 8
TACT 10
TACT 15

st

, Conventions of Standar

[

Expressive Language

Increases Ability to Label or List Nouns,
Verbs and, Concepts

Labels Pictures of Food

BCS

TACT 1
TACT 2
TACT3
TACT 4
TACT S
TACT &
TATC7
TACT 8
TACT 10
TACT 1

Language, Conventions of Standard Eng
K-1.K-4

Expressive Language

Increases Ability to Label or List Nouns,
Verbs and, Concepts

Labels Pictures Using an Augmentative Communicative Device

TACT 1
TACT2
TACT3
TACT 4
TACT S
TACT 10
TACT 15

Language, Conventions of Standard Eng
K-1

=2
=
-

Py
i
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(B) ASSESSMENT SYSTEM

ASSESSMENT TOOLS

NYCACS Bronx students, by definition of the school’s lottery process, will all be classified severely
disabled in accordance with federal and state guidelines. Given this classification, NYCACS Bronx
students are not measured against a standard set of criteria that applies to every student in a given
cohort as in standardized norm-referenced tests. Instead, the measures by which NYCACS Bronx student
achievement will be assessed are articulated in the Accountability Plan found in section R-02d of this
document.

NYCACS Bronx will model its assessment system on the system successfully utilized by NYCACS (East
Harlem). The primary assessment tool will focus on Student Mastery Data as evidenced by the
percentage of IEP goals met. To assess learner progress, data are collected on an ongoing basis during
the implementation of all skill acquisition programs (linked to IEP objectives) and behavior reduction
procedures. Typically, student program books contain between 10 and 25 skill acquisition programs at
any given time. As instructional staff teach to objectives, they score student responses according to an
individually determined criteria for performance. Pre- and post-test measures assess performance of
target responses in the absence of prompts and reinforcement. Similarly, challenging behavior identified
for baseline or treatment is tracked across every segment of the day. These data are transferred to
visual graphic displays for each of the skill acquisition programs and behavior reductive procedures
targeted for each student. Data are reviewed regularly by classroom Teachers, in coordination with their
respective Clinical Supervisors, as well as the Head of School. Modifications in curricula and teaching
strategies are made, as necessary, contingent upon the findings of analyses of student achievement
data.

The resulting goal by which all students and the school will be measured is as follows: Each year, within
their own abilities, at least 75% of students will master a minimum of 85% of the objectives (e.g., skill
acquisition and behavior reduction) set forth in their IEPs.

Throughout the year, data will be collected on all programs that support IEP goals and objectives (e.g.,
skill acquisition programs and behavior reductive programs). Annually, a percent score will be generated
by dividing the number of completed IEP objectives by the total number of objectives determined at
each student’s annual review. Should a student exhibit such severe challenging behaviors (e.g. injury to
self or others) that his/her instructional objectives cannot be implemented for a period of time
exceeding 2 months, then his/her percentage of mastery will not be included in the calculation outlined
above.

NYCACS Bronx will also use one of three informal assessment tools with each student annually to assess
language, communication, and functional life skills in the home and community:
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The Vineland Adaptive Behavior Scales by Sparrow, Ball and Partington
The Verbal Behavior-Milestones Assessment and Placement Program (VB-MAPP) by Sundberg
The Assessment of Functional Living Skills (AFLS) by Partington and Mueller

A comprehensive assessment using one of these tools is conducted at the time of enrollment (and
updated each year as needed) by a student’s Teacher via testing, direct observation, and parent
interviews. Domains assessed include language, social interaction, self-care, leisure, and challenging
behavior. Deficits and behavioral challenges are identified via implementation of the assessment.
Subsequently, target objectives are discussed and prioritized collaboratively with the student’s family.
Decisions are made with respect to the location of intervention (i.e., school or home), the intervention
agents (i.e., school personnel or home caregivers), the components of intervention (e.g., differential
reinforcement or functional communication training, primary or secondary reinforcement systems), and
the type of data collection system or information-gathering protocols to be employed.

Finally, NYCACS Bronx students will participate in state and district assessments in accordance with their
IEPs. All eligible students in grade level cohorts for grades 3-8 (based on birthdays) will participate in
New York State Alternate Assessment (NYSAA) unless otherwise specified on their IEP. The NYSAA
consists of a datafolio for each content area (ELA, Math, Science and Science) that best demonstrates
the student's ability to meet the modified NYS Learning Standards linked to the Common Core
Curriculum. The NYCACS Bronx dates for administration of NYSAA datafolios and the scoring schedule
will be consistent with the NYS schedule.

ASSESSMENT SELECTION CRITERIA

The measure of Student Mastery Data is fundamental to the school’s scientifically based instructional
program and is the gold standard for instruction using ABA methodology. It allows for instruction-driven
assessment rather than assessment-driven instruction and results in a highly relevant measure of
individual growth. Examining this growth measure across students gives a measure of school wide
performance as stated in the school’s Accountability Plan. (See R-02d-Accountability Plan)

The selection of the Vineland Adaptive Behavior Scales, the AFLS and the VB-MAPP is based on their
relevance to the school’s population of students with autism, for whom developing functional life skills
is of primary importance. These measures are particularly valuable in targeting skills important at home
and in the community and contribute directly to the school’s home consultation program discussed in
section R-02(b) of this document. The school’s curriculum is aligned with the skills measured by the AFLS
and VB-MAPP, linking these measures directly to instruction.

The NYSAA is mandated for NYCACS Bronx students as per their IEP recommendations. The assessment
is currently under revision. Its usefulness in assessing performance or guiding instruction is still to be
determined.
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COLLECTION AND ANALYSIS OF RESULTS

The collection and analysis of Student Mastery Data is discussed above. Teachers and Instructors are
responsible for collecting data and recording it in each student’s Program Book. Program Books are
reviewed by the Clinical Supervisor on at least a monthly basis. The Teachers are responsible for
conducting periodic assessments (e.g., VB-MAPP, AFLS, Vineland), selecting appropriate objectives for
annual progress to be included on student IEPs, and ensuring that those objectives are, barring
unexpected periods of challenging behavior, mastered within the year mark.

ENSURING VALIDITY AND RELIABILITY

Ensuring validity and reliability of performance data is central to ABA methodology and is embedded in
the data collection and review process at NYCACS Bronx. The school’s in-depth professional
development in data collection procedures will provide the foundation for quality data collection. Direct
supervision and support provided within the classroom also emphasizes the accuracy of data collection,
which is a component of the NYCACS Bronx staff evaluation process (See Response-08d). The validity of
the Vineland, VB-MAPP, and AFLS is assured by the assessment authors and is established in the
professional literature. Staff development addresses reliability issues. The validity of the NYSAA,
currently under revision, is to be determined. Reliability is reinforced by the mandated collegial review
process, should that remain a component of the new assessment.

PERSONNEL RESPONSIBLE FOR ADMINISTERING ASSESSMENTS AND
ANALYZING RESULTS

Classroom Teachers and Instructors under the supervision of the Clinical Supervisors are responsible for
ongoing instructional data collection. Teachers administer the Vineland, VB-MAPP, and AFLS, again with
oversight from Clinical Supervisors. Interpretation of results and use of data to formulate new
instructional programs involves the instructional team with input from parents. The NYSAA will be
administered by Clinical Supervisors, with evaluation of results done by NYSED.

PREPARATION FOR SUCCESS ON STATE ASSESSMENTS

Student work products contribute to Student Mastery Data and are evidence of functional skill
attainment as measured by the Vineland, VB-MAPP, and AFLS. With the exception of the NYSAA,
NYCACS Bronx students, as per their IEPs, will not participate in state assessments. The school does not
seek to directly prepare students for the NYSAA, certainly not in the sense of test prep. Instead, it works
with students to master the individualized set of target objectives determined by each student’s IEP and
drawn from the NYCACS Bronx curriculum, which is aligned with the NYS Learning Standards and
consequently linked to the NYSAA.
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STAKEHOLDER ACCESS TO ASSESSMENT RESULTS

The NYCACS Bronx instructional and clinical team will have daily access to Program Books, which provide
the documentation for Student Mastery Data. The team consults available data, including those drawn
from annual assessments, in developing and revising student goals and objectives. Data are shared with
parents at regularly scheduled clinics and home consultations. Progress towards meeting Accountability
Goals and Outcomes is reported to the Board of Trustees twice per year. Student access to assessment
results is not applicable to the school’s target population. They are, however, provided with immediate
and ongoing feedback on their performance on assigned tasks and skills. Student choice is incorporated
into the instructional process, with students working toward a chosen goal or activity.

REPORTING TO PARENTS

As mentioned above, parents have access to their child’s Program Book at clinic and home consultation
meetings. Quarterly Progress Reports are provided and are also submitted to the CSE for consideration
during each student’s annual IEP meeting, which includes the parent, teacher and members of the CSE
team.

(C) INSTRUCTIONAL METHODS

INSTRUCTIONAL METHODS OR TECHNIQUES

Applied Behavior Analysis is the primary instructional methodology to be employed at NYCACS Bronx.
Used in conjunction with the NYCACS Curriculum, it provides the core of the school’s instructional
program. Specific methodology is discussed at length in section (A) above and illustrated in the
Curriculum and Instructional Model found at the conclusion of section (A).

The practice of ABA is grounded in the scientific method. Programming utilizing this practice is
individualized for each student and completely data-driven to ensure effectiveness and timely decision-
making. Commonly used teaching interventions include discrete trial teaching, incidental teaching, video
modeling, photographic and textual activity schedules, observational learning, peer modeling, small
group and paired instruction, shaping, prompting, and systematic prompt fading. Procedures are
overwhelmingly reinforcement based, with the goal being to make functional tasks, academics, social
interactions and other socially appropriate behavior rewarding and enjoyable for the student. As
students learn a wider range of skills, and as their abilities and choices increase, they are less likely to
resort to challenging behavior and more able to successfully participate in society to their fullest
capacity.

NYCACs Bronx’s staffing ratio of 4:1:3 (students: Teacher: Instructors) provides the intensity of staffing
to individualize each child’s instruction, shape and manage behavior, and collect data simultaneous to
the student’s performance. Clinical Supervisors provide the hands on support and supervision needed
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for effective curriculum implementation, and are available to assist with behavioral issues when they
occur.

RESEARCH ON MODEL FOR TARGET POPULATION

As discussed in section (A) above, the only scientifically proven approaches for treating autism involve
teaching strategies based upon the principles of ABA. ABA assumes that behavior is, to a significant
degree, under the control of the environment. Psychologists and teachers have used it successfully for
decades in the treatment of varied issues, ranging from mild academic difficulties to severe cognitive
impairments. One of the most powerful applications of ABA is in the treatment of individuals with
autism, and there is a wealth of peer-reviewed research that supports the use of ABA in teaching this
population. While ABA is not a “cure”, it does lead to significant improvements in important areas of
functioning, and often dramatically increases an individual’s ability to participate in family and
community life. This data based, scientific methodology will inform all educational strategies used at
NYCACS Bronx, and is consistent with the National Research Council’s suggestions for the education of
children on the autism spectrum.

HOW INSTRUCTIONAL METHODS AND DESIGN WILL ACHIEVE MISSION

Please see also R- 05a — Curriculum as it Relates to the Mission

The instructional methodology of Applied Behavior Analysis meets the mission statement's requirement
of providing individualized, scientifically based educational services to students with autism. The
staffing pattern of clinical supervisors, teachers and instructors allows for ongoing staff development
and hands-on supervision to ensure that data are collected and are valid and reliable. The 4:1:3
students:Teacher:Instructors staffing ratio allows for the degree of individualization and student support
inherent in the mission.

(D) COURSE OR SUBJECT OVERVIEW

NYCACS Bronx will implement the curriculum developed and refined by NYCACS (East Harlem). The
curriculum provides over 1200 teaching procedures and individualized skill acquisition programs across
22 domains, including expressive language, reading, social interaction, mathematics, speech, fine motor,
handwriting, behavior, and self-care. Curriculum implementation, sequence and pacing are fully
individualized as per students’ IEPs. According to individual need, an emphasis is placed on functional
skills, including self-care, life skills, community participation, work readiness, and safety. All instructional
programs are linked to the NYS Learning Standards as modified for students with disabilities.
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(E) PROMOTION AND GRADUATION POLICY

NYCACS Bronx is designed to be an ungraded school without grade-to-grade promotion. Rather,
students will progress through a unique sequence of instructional and behavioral programs according to
individual need.

(F) PROGRAMMATIC AUDITS

NYCACS Bronx Head of School will complete mandated Annual Reports encompassing all mandated
components. A mid-year audit examining progress towards goals will be submitted to the Board of
Trustees. The school will also submit all documentation required by federal and state education
departments and the SUNY Charter School Institute. All private and public grants will be audited at least
as per the grantor’s requirements.

NYCACS Bronx will also engage a consultant with expertise in the field of autism to conduct an overall
evaluation of the school annually. This external evaluation typically focuses on a specific educational

component of the school (e.g., curricular scope, behavior management).

Please see Attachment R-05f — Programmatic Audit
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PROGRAM AUDIT COMPONENTS

Audit Details

Month

Individuals Involved

Review of progress toward IEP mastery
and number of parent participation hours
(clinics, home consultation) for each
student

Every month

Clinical Supervisors with Head of
School

Program Book Review for each student

Every month

Head Teacher and Clinical
Supervisors with feedback to
classroom instructional staff

Clinic Meetings for each student to review
skill acquisition programs and Behavior
Intervention Plans

Every month

Clinical Supervisors and Head
Teacher, with Parents every other
month

Human Rights Committee (HRC) meeting November Outside HRC committee members

to review restrictive Behavior Intervention with Head of School as Chair and

Plans Teachers presenting data

Annual Assessments (VB-MAPP, AFLS) January Head Teachers and Lead
Instructors

Mid-year review of Accountability Goals February Head of School reporting to Board
of Trustees

NY State Alternate Assessments January - Clinical Supervisors and Head of

March School

Planning Meetings February Teacher and Clinical Supervisors
review assessment results with
parents

External Program Evaluation March Conducted by an outside
consultant. Results reviewed with
Clinical Supervisors, Head of
School, Director of Transition and
Community Outreach and
Executive Director

Annual Reviews March Teacher, Clinical Supervisor, and
Head of School with Parents and
Committee on Special Education

Human Rights Committee (HRC) meeting April Outside HRC committee members

to review restrictive Behavior Intervention with Head of School as Chair and

Plans Teachers presenting data

Annual Report August Compliance Specialist oversees
and submits to authorizer

Submission of all mandated data to Periodically Compliance Specialist

Federal, State, and local entities and throughout

authorizer the year

R-05f Programmatic Audit
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R-06 — CALENDAR AND SCHEDULES

(A) SCHOOL CALENDAR

New York Center For Autism Charter School

2017-2018 School Year Calendar

Sep-17 Oct-17
16 Days 21 Days
M T W T F S S M T W T F S S
1 2 3 1
4 5 6 7 8 9 10 2 3 4 5 6 7 8
11 12 13 14 15 16 17 9 10 11 12 13 14 15
18 19 20 21 22 23 24 16 17 18 19 20 21 22
25 26 27 28 29 30 23 24 25 26 27 28 29
30 31
B e 003 oo
Nov-17 Dec-17
14 Days 15 Days
M T 2 T F S S M T W T F S S
1 2 3 4 5 1 2 3
6 7 8 9 10 11 12 4 5 6 7 8 9 10
13 14 15 16 17 18 19 11 12 13 14 15 16 17
20 21 22 23 24 25 26 18 19 20 21 22 23 24
27 28 29 30 25 26 27 28 29 30 31
Nov 7 - Staff In-Service (Election Day); Nov 10 - Veteran's Day; Nov 23 thru 24
hanksgiving Dec 25 thru Jan 1 - Winter Recess
Jan-18 Feb-18
21 Days 15 Days
M T W T F S S M T W T F S S
1 3 4 5 6 7 1 2 3 4
8 9 10 11 12 13 14 5 6 7 8 9 10 11
15 16 17 18 19 20 21 12 13 14 15 16 17 18
22 23 24 25 26 27 28 19 20 21 22 23 24 25
29 30 31 26 27 28
Dec 25 thru Jan 1 - Winter Recess; Jan 15 - MLK Day Feb 12 thru 13 - Midwinter Recess; Feb 14 thru 16 - Staff Retreat
Mar-18 Apr-18
21 Days 16 Days
M T W T F S S M T W T F S S
1 2 3 4 1
5 6 7 8 9 10 11 3 4 5 6 7 8
12 13 14 15 16 17 18 9 10 11 12 13 14 15
19 20 21 22 23 24 25 16 17 18 19 20 21 22
26 27 28 29 30 31 23 24 25 26 27 28 29
30
March 30 thru April 6 - Spring Recess March 30 thru April 6 - Spring Recess
May-18 Jun-18
22 Days 20 Days
M T W T F S S M T W T F S S
1 2 3 4 5 6 1 2 3
7 8 9 10 11 12 13 4 5 6 7 8 9 10
14 15 16 17 18 19 20 11 12 13 14 15 16 17
21 22 23 24 25 26 27 18 19 20 21 22 23 24
28 29 30 31 25 26 27 28 29 30
May 28 - Memorial Day June 7 - Staff In-Service
Jul-18 Aug-18
17 School Days 13 School Days
M T W T F S S M T W T F S S
1 1 2 3 4 5
3 4 5 6 7 8 6 7 8 9 10 11 12
9 10 11 12 13 14 15 13 14 15 16 17 18 19
16 17 18 19 20 21 22 20 21 22 23 24 25 26
23 24 25 26 27 28 29 27 28 29 30 31
30 31

July 2 thru July 6 - Summer Recess; July 9 - First Day of Summer Session

R-06 Calendar and Schedules

No School for Students and Staff

No School for Students - Staff In-Service

August 17 - Last Day of Summer Session

Instructional Days — 211
Instructional Hours — 1,266
First Day of School — September 6, 2017

Last Day of School — August 17,2018
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As a school that serves individuals with autism, NYCACS Bronx will follow an extended year (12 month)
calendar, lining up with the NYC DOE school calendar and offering a minimum of 210 instructional days—
180 days between September and the end of June, and 30 days during the summer session. The need
for the 12-month school year is determined per student at IEP meetings in accordance with federal and
state mandate. The school year is organized on a continuous schedule without imposed divisions (i.e.,
semesters, quarters, etc.).

(B) SAMPLE STUDENT SCHEDULE

The school day for all NYCACS Bronx students will begin at 8:45 AM and end at 2:45 PM, including
instructional lunch, Monday through Friday, with the exception of school holidays and vacations. The
schedule includes 1,800 minutes per week of instructional time dedicated to functional academic and
life skills instruction as linked to the core curriculum. Each classroom has a daily schedule that remains
relatively consistent across the week. Within that classroom schedule there are periods designated for
individual, dyad, and small group instruction. Each student then has his/her own schedule that further
specifies programs, skills, and lessons being targeted during each of the periods outlined in the larger
classroom schedule. In addition to specifying the program or lesson to be taught at that time block, the
schedule also delineates the instructor/student ratio (i.e., one-to-one instruction, dyad, group), which
staff member will be providing instruction, and where the lesson will take place (see combined sample
Teacher/Student schedules below). Given that students are, to the greatest degree possible, grouped in
classrooms according to age and autism profile (see lottery cohorts defined in R-15f Admissions Policy),
these schedules may look very different from one another, particularly when comparing the schedule of
a cohort 3 (moderate) student to a cohort 1 (severe) student.

To illustrate, consider a sample cohort 3 student. Anthony begins his day in the classroom working in a
group with his classmates (Ralphie, Timothy, and Jordan) from 9:00 AM to 9:30 AM learning to present
information to a group and write about a topic (e.g., football). From 9:30 AM - 10:00 AM, Anthony works
in a dyad with one classmate (Ralphie) and an instructor (Robert) to complete long division problems.
From 10:00 AM — 10:30 AM, Anthony participates in group instruction with his classmates (Ralphie,
Timothy, Jordan) to learn to read a story and write a summary with an instructor (Zakia). From 10:30 AM
— 11:00 AM, Anthony works in a dyad with a classmate (Ralphie) to complete lessons from the
Reasoning and Writing curriculum with an instructor (Robert). From 11:00 AM — 12:00 PM, Anthony
works on the following social skills programs in a group with his head teacher (Ashlin): sustaining
conversations around various topics, answering questions related to general knowledge, introducing
oneself to an unknown person; and a self-care program to learn to shave. From 12:00 PM —12:30 PM,
Anthony eats lunch with his classmates and students from another classroom (i.e., Class 8) with one
teacher (Alyson). He also works on eating appropriately during this time (e.g., cutting food with a knife,
using a napkin, refraining from talking with a full mouth). From 12:30 PM — 1:00 PM, Anthony works
with his classmates in a group to clean a specified area during his prevocational session with one teacher
(Ashlin). From 1:30 PM -2:30 PM, Anthony participates in life skills instruction in the NYCACS (East
Harlem) Life Skills Center with two classmates (Timothy and Ralphie) and one instructor (Robert) to
learn how to follow a recipe in order to prepare his lunch the following day. Lastly, from 2:30 PM —2:45
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PM, Anthony completes his packing up routine with his classmates. At the end of the day, one teacher
escorts him and his classmates to dismissal (see first sample Student/Teacher schedule below).

Now consider a sample cohort 1 student. From 8:45AM to 9:00AM Christian begins his day greeting staff
using a wave and walking up to his classroom independently after his mother drops him off at school.
There are school staff stationed at various checkpoints to ensure he arrives to his classroom safely. Next,
he unpacks his backpack and uses the restroom with assistance from a lead instructor (Jourdan). From
9:00AM to 9:30AM, Christian continues to work with the same lead instructor (Jourdan) in the gym
walking on a treadmill and practicing imitating gross motor movements (e.g., instructor says, ‘Do This’ as
she touches her toes). From 9:30AM to 10:00AM, Christian works with the classroom teacher (Adina) on
following single step instructions (e.g., "Get your iPad", "Open the door"), matching pictures to objects
(e.g., matching a picture of a puzzle in his schedule to an actual puzzle), and putting on and taking off his
jacket. From 10:00AM to 10:30AM, Christian continues to work with the same head teacher (Adina) in
the classroom on completing start-to-finish activities (e.g., matching book, peg board) as well as
matching identical letters and matching identical numbers. Next, he uses the restroom and practices
washing his hands and wiping himself independently. Christian uses the restroom on an hour to hour
and a half schedule throughout the school day. He also practices the following skills during every session
of the day: remaining quiet for increased intervals (as a means of reinforcing the absence of vocal
stereotypy), following a photographic program schedule (e.g., sees picture of a gym and goes there), and
requesting assistance and making choices by pointing to objects. From 10:30AM to 11:00AM, Christian
works with an instructor (Edwin) in the instructional bathroom on getting dressed and undressed as well
as brushing his hair and brushing his teeth. From 11:00AM to 11:30AM, Christian continues to work with
the same instructor (Edwin) in the classroom on waiting for increased intervals (both sitting and
standing) and restocking classroom supplies (e.g., pens, pencils). He transitions into the hallway to work
on walking appropriately from one location to anther (remaining quiet, staying with an adult, and
keeping his hands to himself) and then goes to the school nurse during this session to take medication.
From 11:30AM to 12:00PM, Christian eats his lunch with his classmates in the classroom. He works with
a lead instructor (Jourdan) on pouring liquids (e.g., milk to drink with his meal), using a napkin, and
eating slowly. After he is finished eating he uses the restroom and practices washing his hands and
wiping himself independently. From 12:00PM to 12:30PM, Christian works with a head teacher (Adina)
in the gym for continued practice with imitating gross motor movements as well as using a Stairmaster.
From 12:30PM to 1:00PM, Christian works with a head teacher (Adina) along with another student
(Dina) on taking turns during activities (e.g., board games) and watching TV appropriately (e.g. orienting
body toward screen, remaining in his seat). From 1:00PM to 1:30PM, Christian works with an instructor
(Kayla) in the classroom on zipping and unzipping clothing (e.g., jacket, jeans), following a photographic
leisure schedule (e.g., takes picture of beads and string, matches it to actual objects, strings beads and
moves to next leisure activity), and shredding paper. Next, he uses the restroom and practices washing
his hands and wiping himself independently. From 1:30PM to 2:00PM, Christian continues to work with
the same instructor (Kayla) in the classroom on completing puzzles on an electronic device (e.g., iPad)
and tolerating wearing an identification bracelet. Next, he transitions to the hallway to practice playing
the piano. From 2:00PM to 2:30PM, Christian works with a lead instructor (Jourdan) on identifying
objects in the environment (e.g., water bottle, bag, chair), listening to a book on an electronic device
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(e.g. iPad, computer), opening and closing containers (e.g., Tupperware, water bottles), and tolerating
wearing seasonal items such as hats and gloves. From 2:30PM to 2:45PM, Christian works with the same
lead instructor (Jourdan) in the classroom on packing his backpack. He also uses the restroom and
practices washing his hands and wiping himself independently. Next, he walks outside and meets his
mother to go home (see second sample Student/Teacher schedule below).

Individual classroom schedules dictate Teacher/Instructor rotation, the programs or lessons for which
each staff person is responsible, and the role of the instructor during that session (e.g., instructor vs.
prompter for group instruction). Before students arrive (8:15 AM to 8:45 AM) and after students are
dismissed (2:45 PM to 4:15 PM), Teachers have time to prepare and organize materials, create and
update data sheets, graph program data, and complete additional paperwork responsibilities (e.g.,
progress reports, BIP development, standardized assessments). One day per week, each classroom holds
a class meeting after student dismissal where they review recommendations from the last week’s clinic
meeting(s), review updates to student behavior plans, plan for special events/field trips, and work
together to problem-solve student programming and classroom-wide challenges (e.g., scheduling, data
collection for all day programs). In addition, there is a school-wide staff meeting one day per week after
student dismissal. Weekly staff meetings are held from 3:00PM until 4:15PM. Staff meetings may
involve presentations related to autism and autism education, a review of research, updates on policies
and procedures, or enhanced staff training.

(C) SAMPLE STUDENT AND TEACHER SCHEDULES - INTEGRATED
AS SEEN BELOW

Anthony schedule as detailed in narrative (above)
Christian schedule as detailed in narrative (above)

5
6
7

'
[*]

Sample full classroom schedule (all students and staff)
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SAMPLE STUDENT SCHEDULE
ANTHONY — CLASS 4

Locatio: ClassroomM
8:45-9:00 Staff e nb er(s): All
OtheriStudents Partgr@ tin: All

Unpacking
e Streamlined Check Ind

Locatio: ClassroomM Enrichment
9:00-9:30 Staff e nb er(s): Eric, Ashlin ¢ Presents Info to Group
OtheriStudents Partgc@ tin: All * Writes about a Topic

Locatio: ClassroomM
9:30-10:00 Staff e nb er(s): Robert
OtheriStudents Partg@ tin: RD

Math
e Completes Division Problems

Locatio: ClassroomM
10:00-10:30 Staff e nb er(s): Zakia
OtheriStudents Partgcm tin: RD, TC

Reading
e Writes a Summary

Locatio: ClassroomM
10:30-11:00 Staff e nb er(s): Robert
OtheriStudents Partgr@ tin: gRD

Writin
¢ Reasongg and Writin

Social Skills

e Sustains Conversatio

e Answers Questios R elated to General Knowledge
e Introduces Oneself to Unknown Person

Locatio: ClassroomM
11:00-11:30 Staff e nb er(s): Desiree, Ashlin
OtheriStudents Partgcm tin: RD, TC

Locatio: mstructioal B throomM
11:30-12:00 Staff e nb er(s): Desiree, Ashlin
OtheriStudents Partgm tin: RD, JM

Instructioal B throom
e Shaving

Locatio: ClassroomM
12:00-12:30 Staff e nb er(s): Ashlin
OtheriStudents Partgm tin: All

Lunch
e Eats Appropriatelyn

Locatio: ClassroomM
12:30-1:00 Staff e nb er(s): Ashlin
OtheriStudents Partgcm tin: RD, TC, NV

Prevocatioal
e Cleans a Specifie A ea

Locatio: Life SKlls Life Skills
1:00-1:30 Staff e nb er(s): Robert e Answers Questios @out fire and Burn Preventio
OtheriStudents Partgcm tin: RD, TC ¢ Folds Laundry
Locatio: Life SMIs Life Skills
1:30-2:00 Staff e nb er(s): Robert ¢ Follows a Recipe
OtheriStudents Partgm tin: All ¢ Uses Kitchen Tools
Locatio: Life SMlIs Life Skills
2:00-2:30 Staff e nb er(s): Robert ¢ Follows a Recipe
OtheriStudents Partir@ tin: All ¢ Uses Kitchen Tools

Locatio: ClassroomM
2:30-2:45 Staff e nb er(s): All e Pack up
OtheriStudents Partg@ tin: All

¢ Modulates Speech Volume
Programs Run During Every Session ¢ Makes Appointments on iTouch
¢ Self-Monitors Personal Hygiene
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SAMPLE STUDENT SCHEDULE
CHRISTIAN — CLASS 5

Locatio: Classroom/BathroomM
8:45-9:00 Staff e nb er(s): Jourdan
OtheriStudents Partgm tin: None

Unpacks Backpack
Uses Restroom (Washes Hands, Wipes Self Independen tly)

LocMiio: Gym
9:00-9:30 Staff e nb er(s): Jourdan
OtheriStudents Partgm tin: None

Imitates Gross Motor Movements
Walks on a Treadmill

Locatio: ClassroomM
9:30-10:00 Staff e nb er(s): ADD
OtheriStudents Partir@m tin: None

Matches Pictures to Objects
Puts onJand Takes off ack et
Follows Singla Step Instructios

Completes Start to Finish Activties
Matches Identical Letters and Numbers
Uses Restroom (Washes Hands, Wipes Self Independen tly)

Locatio: Classroom/BathroomM
10:00-10:30 Staff e nb er(s): iADD
OtheriStudents Partir@m tin: None

Gets Dressed and Undressed
Brushes Teeth
Brushes Hair

Locatio: mstructioal B throomM
10:30-11:00 Staff e nb er(s): Edwin
OtheriStudents Partgm tin: None

Waits for Increased Intervals

Restocks Classroom Supplies

Walks Appropriately from ®ne Locatio t o Another
Visits School Nurse to Take Madicatio

Locatio: Classroom/Haleway/Nurse’s Offic
11:00-11:30 Staff e nb er(s): Edwin
OtheriStudents Partir@m tin: None

Lunch, Eats Slowly

Uses a Napkin

Pours Liquids

Uses Restroom (Washes Hands, Wipes Self Independen tly)

Locatio: Classroom/BathroomM
11:30-12:00 Staff e nb er(s): Jourdan
OtheriStudents Partgr@m tin: TB

LocMlio: Gym
12:00-12:30 Staffe nb er(s): ADD
OtheriStudents Partg@m tin: TB

Imitates Gross Motor Movements
Climbs a Stairmaster

Locatio: ClassroomM
12:30-1:00 Staff e nb er(s): ADD
OtheriStudents Partir@m tin: GS, DD

Takes Turns During an Activty
Watches TV Appropriately in a Group

Zips and Unzips Clothing

Follows a Photographic Leisure Schedule

Shreds Paper

Uses Restroom (Washes Hands, Wipes Self Independen tly)

Locatio: Classroom/BathroomM
1:00-1:30 Staff e nb er(s): Kayla
OtheriStudents Partirm tin: None

Completes Puzzle on iPad
Tolerates Wearing an ID Bracelet
Plays Piano

Locatio: ClassroomMallway
1:30-2:00 Staff e nb er(s): Kayla
OtheriStudents Partgm tin: None

Identéf s@) eds inthe En vironment
Listens to a Book on iPad

Opens and Closes Containers
Tolerates Wearing a Hat and Gloves

Locatio: ClassroomM
2:00-2:30 Staff e nb er(s): Jourdan
OtheriStudents Partirm tin: None

Locatio: Classroom/BathroomM
2:30-2:45 Staff e nb er(s): Jourdan
OtheriStudents Partirm tin: None

Packs a Backpack
Uses Restroom (Washes Hands, Wipes Self Independen tly)

Remains Quiet for Increased Intervals
Follows a Photographic Program Schedule
Requests Assistance

Makes a Choice by Poingin t o an Object

Programs Run During Every Session
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SAMPLE FULL CLASSROOM SCHEDULE

TUESDAY
Staff Key
Head Teacher: JC
Lead Instructor: MK
Instructor: TS
Instructor: BC

¢ Cuts with Scissors

Time Student Initials
EE AK Mz ™N
IC TS MK BC
¢ Unpacking Routine ¢ Unpacking Routine ¢ Unpacking Routine ¢ Unpacking Routine
e Bathroom ¢ Welcomes students
8:45-9:00 e Fills up water for the day with TS at bussing
station
9:00-9:30 BC, TS Prompting BC, No Prompter BC, MK Prompting BC, JC Prompting
i Morning Meeting Morning Meeting Morning Meeting Morning Meeting
MK BC TS i
e Labels Letter Sounds and e Answers Varied e Completes Math * Answers Questions
Sound Combinations Questions Related to Problems with Related to Social
e Labels Numbers Single Stimuli Calculator Information
9:30-10:00 f , traces Lines and Shapes ¢ |dentifies Pictures in ¢ Labels People * Follows Two-Step
Categories ¢ Plays Board Game Instructions related to

Feature, Function, Class
* Counts Objects

IC MK BC TS
e Labels Pictures e Labels Letter e Completes Worksheets | * Answers Questions
¢ |dentifies Pictures by Feature, Sounds and Sound o Labels Categories Related to Social
10:00-10:30 Function, and Class Combinations e Zips and Unzips Information
¢ Zips jacket e Counts from a Set » |dentifies Sight Words
¢ Food Sampling Session (Free | o Traces Letters
Access to try novel foods)
BC TS JC MK
e Counting Objects * Reciprocates Social e Answers WH Questions | ¢ Traces Letters
10:30-11:00 | * Labels People Information Related to Single Stimuli | * Answers Varied
» Builds a Model with Legos » Uses Phrases in e Completes Math with Questions Related to
using Picture Book appropriate context Manipulatives Single Stimuli
» Completes iPad « Types Sentences » Gets Objects from a
Schedule Distance
Baseball Baseball Baseball Baseball
TS Prompting JS Prompting MK Prompting BC Prompting
11:00-11:30 Ic MK BC
Lunch Prep Sets a Table Lunch Prep

R-06 Calendar and Schedules
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Time EE AK Mz N Other
JC JC JC JC
11:30-12:00 Lunch Lunch Lunch Lunch TS, MK, BC-Lunch
TS, MK Prompgin TS, BC Prompgin TS, MK Prompgin TS, BC Prompgin JC-Lunch
12:00-12:30 | * Follows Instructio ¢ Follows Instructio ¢ Follows Instructio ¢ Follows Instructio
(IN NYCACS During a Small- During a Small- During a Small- During a Small-
GYM) Group Gym Class Group Gym Class Group Gym Class Group Gym Class
e Walks/Runs on a
Treadmill
MK TS BC JC
e Follows a e Changes Socks ¢ Types Sentences ¢ Imitates Oral Motor Movements
12:30-1:00 Photographic e Checks/Reviews ® Labels Categories ¢ Imitates a Vocal Model to Increase u
Leisure Schedule Recall Binder e Labels People Articl atio axd V olume
e Completes an iPad
Schedule
IC MK TS BC
¢ Following * Reads LeapFrog ¢ Plays Topple e Uses Phrases in Appropriate Contexts
1:00-1:3@ Instructios Books with a Tag e Labels People ¢ Builds a Model Usjng Legos and a Picture
Related to Food Pen e Completes Math Book
Consumptio * Engages in Pretend Problems with a e Answers Questios R elated to Social
® Reciprocates Play Calculator Informatio
Comments Relate e Completes an iPad Schedule
to Objects
TS BC Prompgn MK JC
¢ Plays iPad Games ¢ Plays a Board ¢ Labels coins e Counts Objects
1:00-1:30 e Uses Phrases Game with a Peer * Reads Books/Site e Maintains Appropriate BehaviorgVhile
in Appropriate (Student from Class Words Gettin alircut
Contexts 1) ¢ Gets Objects from a
e Labels Verbs Distance
MK BC BC TS
¢ Independent ¢ Independent ¢ Independent ¢ Independent Schedule)(Start to Finish
1:30-2:00 Schedule (Start to Schedule (Start to Schedule (Building Activities
Finish Activties Finish Activties Legos, Matching
books, spelling
matching,
worksheets)
MK BC BC TS
¢ Read Aloud ¢ Read Aloud ¢ Read Aloud ¢ Read Aloud
2:00-2:30 e Bathroom ¢ Pack-up Reutin e Pack-up Reutin ¢ Pack-up Reutin
® Pack-up Reutin
Bussing .
2:40 TS, BC, MK Prompgn
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R-07 SPECIFIC POPULATIONS

(A) STRUGGLING STUDENTS

Not Applicable as Written. All NYCACS Bronx students will be considered high risk, as they will all be
special education students with autism. See below for details.

(B) STUDENTS WITH DISABILITIES

ASSURANCES

NYCACS Bronx programs and services will be provided in accordance with all provisions of federal law
relating to students with disabilities including the IDEA, Section 504 of the Rehabilitation Act of 1973
(“Section 504”), and Title Il of the Americans with Disabilities Act (ADA) which are applicable.

PROCESS FOR IDENTIFYING STUDENTS WITH DISABILITIES

Due to the special nature of the school and its lottery process, all NYCACS Bronx students will enter the
school with a diagnosis of autism, all students will be moderately to severely disabled, and all will
require a full-time specialized instructional setting. Upon enroliment in NYCACS Bronx, the responsibility
for Individualized Education Program (IEP) development shifts from the district of residence to the
regional Committee on Special Education (CSE). In the event that a student who meets the lottery
entrance criteria, but lacks an IEP, secures a place at NYCACS Bronx, that student will be immediately
referred to the regional CSE for development of an appropriate IEP. At any point, if a student’s IEP does
not adequately address his/her needs, a meeting with the regional CSE will be convened to update the
IEP. Instructional services are then delivered in accordance with the revised IEP.

RESOURCES, PERSONNEL AND SERVICES FOR STUDENTS WITH DISABILITIES

All NYCACS Bronx resources, personnel, and instructional services will be provided within the
context of a special education school. General education services will not be provided. However, such
services may be accessed through educational partnerships with other public or charter schools for
students who demonstrate the prerequisite skills to meaningfully benefit from an inclusion program for
a portion of their day, with the support of NYCACS Bronx teachers.

NYCACS Bronx will hire an appropriately certified special education staff that is consistent with
the instructional demands of serving individuals with autism. Classroom Teachers and Instructors:

Will be knowledgeable about the needs of students with autism
Will be informed of their responsibilities for particular students
Will receive support to implement student programming, and each student’s IEP
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Will implement any modifications or accommodations in their classrooms in accordance with
each student’s IEP

NYCACS Bronx will provide substitute coverage for Teachers, as necessary, to ensure that they are able
to attend CSE meetings. NYCACS Bronx will ensure that each Teacher is knowledgeable about the
student’s needs and helps implement any modifications or accommodations as determined by the
regional CSE. Every Teacher will be provided a copy of each student’s IEP. Training will be provided, as
needed, to ensure understanding of each student’s needs and the school’s responsibilities related to
each student’s IEP.

Related services are defined as developmental, corrective and other support services required to allow
for a student with a disability to benefit from instruction. They are intended to assist the student in
meeting the goals and objectives outlined within his/her IEP. Related services may include counseling,
hearing education services, occupational therapy, orientation and mobility services, physical therapy,
school health services, speech/language therapy, occupational therapy, and other support services.

NYCACS Bronx’s educational model acknowledges that students on the autism spectrum often exhibit
deficits within skill areas that are typically addressed, in other school and intervention programs, by
related service personnel (e.g., speech and language deficits, fine and gross motor deficits). NYCACS
Bronx believes that many, if not most, of these areas of need can be addressed effectively and efficiently
through applied behavior analytic instruction presented in the context of a dense instructional ratio
within a student’s ongoing classroom instruction. If it is felt that the expertise of a related service
provider (e.g., Speech and Language Pathologist, Occupational Therapist, Physical Therapist) could help
address a persistent issue within a given skill area for a particular student, then such a provider may be
brought in on a consulting basis to offer recommendations to the classroom Teacher and Clinical
Supervisor. Such a provider will not provide direct instruction/intervention to students.

CONTRACTED SERVICES
Typically, services will not be contracted out to the sending or residing district or a third party provider.

In the event that the CSE recommends an additional aide or the provision of related services (delivered
specifically by related service personnel), the CSE will arrange to contract with the providing agency.

RESEARCH SUPPORTING APPROACH TO SERVING STUDENTS WITH
DISABILITIES

See R-02b — Addressing the Need and R-05a — Curriculum and Instructional Design

COORDINATION BETWEEN GENERAL AND SPECIAL EDUCATION TEACHERS
AND SERVICE PROVIDERS

Not Applicable as Written (excepting in instances of inclusion addressed below).
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MONITORING ACHIEVEMENT OF STUDENTS WITH DISABILITIES

NYCACS Bronx will work closely with the regional CSE to monitor the achievement and progress of its
students and the efficacy of the individualized programs provided to each student. Initial evaluations
will have been conducted by the CSE in the district of residence. As per NYC DOE procedures,
subsequent reevaluations are conducted by the regional CSE. NYCACS Bronx will implement the IEP
developed in conjunction with the regional CSE and will ensure that all services as recommended in that
IEP are provided to the student. IEPs will be developed at NYCACS Bronx with regional CSE
representation as mandated by state and local operating procedures.

NYCACS Bronx staff members will interact with the regional CSE in a number of ways, including:

Fulfilling the reporting requirements of the regional CSE

Ensuring that all appropriate NYCACS Bronx staff participate in meetings of the regional CSE
Establishing a reporting structure in accordance with applicable laws whereby the regional CSE is
provided progress reports on the degree to which the services identified on the IEP are being
provided

In addition, NYCACS Bronx will support the NYC DOE in its legally required duty to disseminate
mandated procedural safeguards notices to parents. These procedural safeguards will also be provided
to parents as part of the parent manual given to families annually. The Head of School at NYCACS Bronx
will be responsible for ensuring that this method of interaction is followed and that the interaction
occurs at least once annually, as per mandate, and more frequently if a change in a student’s IEP is
under consideration.

If a student’s daily evaluations reveal that he or she is not progressing sufficiently in the achievement of
his/her IEP goals and objectives, a referral (“request for review”) will be made to the School’s IEP Team.
The IEP Team (which will include a CSE representative due to the nature of the inquiry), upon careful
consideration of all the information, may recommend a change in the student’s IEP to include additional
services. If this recommendation results in a change in the student’s IEP, the Head of School and
Executive Director, in concert with the duly authorized IEP team, will review the revised IEP to
determine if it continues to remain compatible with the NYCACS Bronx program. In the event that a
determination is made that NYCACS Bronx cannot offer such services, the CSE and DOE will follow their
procedural guidelines and begin the process of identifying the newly recommended change of program.

Planning meetings will be conducted with parents/guardians for each student every year. These
meetings will focus on long-range planning: planning for the goals and tasks that will be important as
each student moves into adolescence and eventually young adulthood.

If a student at NYCACS Bronx meets the necessary prerequisite skills to participate in a less restrictive
educational setting for a portion of the school day (e.g., regular education classrooms, collaborative
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team teaching classrooms), he/she will participate in the school’s supported inclusion program. This
program will provide opportunities for students to engage in social and academic activities with age- or
grade-matched peers in less restrictive classrooms. Data will be collected on the student’s responses
within the identified setting to document success. Over time, as data indicate that the student is
participating successfully and with increased independence, time within the setting may be increased,
and the support staff may be systematically faded. Full time transition to a less restrictive educational
placement will be discussed with the parent(s) and other CSE team members once it is felt that the
ratios and intensive instruction offered at NYCACS Bronx are no longer necessary.

NYCACS Bronx will assist the CSE and parents by providing progress reports detailing the student’s
functioning with regard to academic, social, emotional and physical needs, as well as recommendations
for appropriate types of educational settings. However, the CSE, in conjunction with the parent(s), will
be responsible for making final placement decisions. All due process rights will be afforded.

EVALUATING EFFECTIVENESS OF PROGRAM FOR STUDENTS WITH
DISABILITIES

See Attachment R-02d — Accountability Plan
PROFESSIONAL DEVELOPMENT SPECIFIC TO SPECIAL EDUCATION

See R-08c - Professional Development

(C) ENGLISH LANGUAGE LEARNERS

PROCEDURES AND RESOURCES FOR ELL IDENTIFICATION

The process for identifying English Language Learner (ELL) students and a method of determining which
of these students may need ELL assistance is considered by the student’s CSE at the time of referral and
evaluation and will typically be handled by the CPSE or CSE prior to the student’s participation in the
NYCACS Bronx Lottery. In addition, NYCACS Bronx will implement all appropriate school level procedures
for identifying students with English Language Learner needs. All families of new entrants will complete
a Parent/Guardian Home Language Identification Survey. Where indicated, a building level Language
Proficiency Team will be convened to make a determination of recommended language of instruction.
Should a question remain, a referral to the CSE for further consideration will be made.

As a component of their autism diagnosis, it is expected that NYCACS Bronx students will be significantly
language impaired and in many cases, nonverbal. In our experience, they will generally not be testable
by school or CSE staff using the New York State Identification Test for English Language Learners
(NYSITELL). They are unlikely to be designated as English Language Learners or recommended for an ELL
program, in that their disability is a determinant factor affecting their language proficiency. Rather than
an ELL program, their instructional program will be IEP driven and will reflect a program of intensive
NYC AUTIS
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language instruction to address individual areas of deficit in the speech, language, and communication
arenas. All necessary translation services, both written and verbal, will be provided to family members
as needed for non-English speaking households.

RESEARCH SUPPORTING APPROACH

Very little research has been conducted on applying ELL services to students on the severe to moderate
end of the autism spectrum who come from limited English proficient households. Clinical wisdom and
anecdotal evidence, however, support single language instruction, particularly for students with
significant language deficits, coupled with bilingual or translation support for families. NYCACS (East
Harlem) has demonstrated the effectiveness of this approach over the past ten years. NYCACS Bronx
will build on that success.

STUDENT ACHIEVEMENT

Individual student performance data will be used to determine whether the student is making progress
toward achieving the speech, language and communication goals of his/her IEP. If the student is not
making expected progress, the student’s instructional program will be reviewed by NYCACS Bronx in
conjunction with the CSE and will be changed as needed. This review is conducted at least once per year.

PROGRAM EFFECTIVENESS

Program effectiveness in meeting the needs of students from limited English backgrounds will be
measured according to the school’s Accountability Plan. IEP mastery, informal assessments of linguistic
and functional behaviors, and New York State Alternate Assessment performance will all be examined to
assess program effectiveness.

ACCESS TO MATERIALS AND SERVICES

NYCACS Bronx students and their families will not be excluded from curricular and extracurricular
activities because of their inability to understand and/or speak English. In addition, given the high level
of staff-parent interfacing through student clinics, parent training, and home consultation, NYCACS
Bronx will ensure that Spanish speaking staff are available to assist Spanish speaking parents/caregivers
and that suitable translation services are obtained for other languages as needed.

(D) GIFTED AND ADVANCED STUDENTS

Not applicable, as defined by the NYC DOE, given the lottery criteria of moderate to severe autism.
However, students meeting the lottery criteria who also show splinter skills or talents will be given
opportunities to grow and accelerate in those strength areas as individually determined.
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R-08 INSTRUCTIONAL LEADERSHIP

(A) INSTRUCTIONAL LEADERSHIP ROLES
SPECIFIC ROLES AND RESPONSIBILITIES OF INSTRUCTIONAL LEADERS

Instructional leadership at NYCACS Bronx will be patterned after the successful structure utilized by
NYCACS (East Harlem). The Executive Director, whose role and responsibilities are outlined in R-10 of
this document, provides clinical and administrative oversight, as well as thought leadership, to the
school. The Head of School is the instructional leader of the school and is supported by the Clinical
Supervisors who, in turn, oversee the certified Special Education Teachers and Instructors across all
classrooms. (See R-11 for further information on the roles and responsibilities of the Clinical Supervisors,
Teachers and Instructors. See R-11b for job descriptions and qualifications)

PROCESS AND CRITERIA FOR IDENTIFYING AND SELECTING INSTRUCTIONAL
LEADERS

The criteria for selecting the Head of School at NYCACS Bronx are contained in the Head of School job
description (see R-11b).

Recruitment for the Head of School will be the responsibility of the Executive Director in conjunction
with the Board of Trustees Operations Committee who will make a recommendation for Board approval.
The Committee will utilize a variety of means, including posts on key autism websites (e.g., NYCACS (East
Harlem), NYC Charter School Center, Association for Behavior Analysis International), advertisements in
newspapers and educational/ABA journals and publications, relationships with colleges and graduate
schools of education and applied behavior analysis, appropriate professional search firms, and email and
phone networks. The committee will also invite applications from NYCACS (East Harlem) personnel
seeking new leadership opportunities. In this and in all hiring practices, NYCACS Bronx assures that it
complies with all federal, state and local laws and requirements regarding the hiring of staff, and does
not discriminate in hiring, employment, contracting, retention or promotion for reasons of race, sex,
age, religion, sexual orientation, disability or other reasons prohibited by local, state or federal law (ED.L
Section 2851(2)(g)).

MONITORING THE EFFECTIVENESS OF THE ACADEMIC PROGRAM

Patterned after the NYCACS (East Harlem) model, NYCACS Bronx will also utilize a highly collaborative
approach. The closely-knit hierarchy of Instructors, Lead Instructors, Teachers, and Clinical Supervisors
results in instructional leaders having ready access to performance data used for instructional decision-
making and for monitoring the effectiveness of those decisions. Data are graphed and reviewed
regularly, with monthly program book reviews that identify if data paths do not show adequate
movement in the desired direction. Individual student skill acquisition data are summarized in quarterly
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progress reports and reviewed in aggregate quarterly in order to assess progress towards benchmarks
and goals. Data on behavior intervention plans will be collected daily, and reviewed frequently amongst
staff and with parents.

On a monthly basis, student clinics will be held (see R-05a — Curriculum Selection and Processes), during
which time issues of concern are raised with the assigned Clinical Supervisor as well as parents (when
present). Challenging skill acquisition programs are demonstrated, alternatives are suggested and
attempted, and recommendations are made. Additionally, new program ideas are generated based
upon successful completion of targets and/or novel issues or concerns raised by parents. Changes are
then incorporated into student programming, with ongoing data collection to ensure that any
recommended changes are, in fact, leading to desired outcomes.

Annual external program evaluations will be conducted by outside professionals in a relevant field (e.g.,
applied behavior analysis, special education). Where appropriate, specific feedback resulting from such
evaluations will be incorporated into student programming or overall program design. The NYCACS
Bronx Human Rights Committee will also offer input and recommendations that inform behavior
reduction procedures used to address, manage, and reduce challenging, disruptive, and maladaptive
behavior (for details see R-05a Curriculum Selection and Processes).

The Executive Director will report progress towards meeting charter goals biannually. An Annual Report
will be submitted to SUNY CSI and the State Education Department, and will be posted on the school’s
website.

(B) TEACHER SUPPORT AND SUPERVISION

NYCACS Bronx will cultivate a culture that is positive, collaborative, dedicated, and hardworking. The
staff structure will allow for each person to have a clear understanding of the school’s process, to act as
a participant in that process, and to feel supported. In this model, individual Instructors bring student
issues relating to instruction or behavior challenges to their classroom Teacher, either informally during
the day or formally during weekly classroom meetings. It is during such classroom meetings that issues
are reviewed amongst all classroom staff. In some situations, the Teacher may decide to involve the
classroom’s Clinical Supervisor to gain additional ideas and input, or to confirm decisions. Clinical
Supervisors participate in weekly classroom meetings on an alternating basis with each of the
classrooms for which they are responsible. Clinical Supervisors also review decisions with, and may ask
for further guidance from either the Head of School informally or during regularly scheduled meetings.
The result is a close-knit and mutually supportive professional environment where decisions are made
collegially and supported by data brought to the process.

NYCAUTIS
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(C) PROFESSIONAL DEVELOPMENT

OVERVIEW OF PROFESSIONAL DEVELOPMENT PROGRAM

Professional Development at NYCACS Bronx will be patterned after the successful model developed by
NYCACS (East Harlem). The program will include an intensive week-long didactic training prior to the
first day of school and will include an additional five days of training delivered throughout the year.
Training will be continued at staff meetings held on alternate weeks. Additionally, in-vivo training will
be provided by Teachers and Clinical Supervisors on an ongoing basis, with more time allocated to
newer, less seasoned staff members.

RESPONSIBILITIES FOR LEADING AND PROVIDING PROFESSIONAL
DEVELOPMENT

The Head of School, in consultation with the Executive Director, will be responsible for planning and
implementation of the Professional Development program. Presenters will include the instructional
leadership team, clinical supervisors, seasoned staff and outside experts in the field of autism.

IDENTIFICATION OF PROFESSIONAL DEVELOPMENT TOPICS

An intensive, weeklong didactic training will be provided to all new staff during the week prior to the
start of the new school year (September). Topics selected are based on the successful professional
development model at NYCACS (East Harlem) and comprise the key components of Applied Behavior
Analysis (ABA) and strategies for the education of students with autism.

The components of this training include the following:

Introduction to Autism and Applied Behavior Analysis

Discrete Trial Instruction and Incidental Teaching

Teaching Response Chains and Promoting Independence
Generalization, Maintenance, and Fluency

Dyad Instruction, Programming in Inclusion, and Home Consultation
Assessing and Managing Challenging Behavior

Data Collection and Graphing

Relationship Building and Professionalism

SCIP (Strategies for Crisis Intervention and Prevention) Training
Community Based Instruction

In addition, a weekly staff meeting is held. Approximately every other week this meeting is dedicated to
a particular topic that is relevant to student education. Alternate weeks are set aside for research,
housekeeping, or case presentations. Weekly staff meetings are held from 3:00PM until 4:15PM.
Dismissal for students across all school days is 2:45PM.
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Staff meeting topics will be similar to those provided at NYCACS (East Harlem), which include the
following:

Effective Instruction: Best Practices in ABA

Teaching and Promoting Independence

Functional Behavior Assessment: Parts 1 & 2

Fluency-based Instruction

Enhancing Dyad and Group Instruction

Transitioning from NYCACS — How to best prepare students/families

Safety Protocols When Teaching in the Community

Preference Assessments and Conditioning Novel Reinforcers

Promoting Student Engagement and Motivation

Professionalism: At Work and in the Community

Using Visual Supports and Activity Schedules

Teaching and Using a Motivational System

PROFESSIONAL DEVELOPMENT TO SUPPORT THE SCHOOL’S MISSION AND
STUDENT POPULATION

Professional development at NYCACS Bronx will be aligned to its mission of providing effective, research-
based education to its students with autism. The program will train staff to implement the strategies of
ABA as outlined in the training topics above. All staff (both clinical and non-clinical) will also receive a
great deal of training, modeling, and individual feedback in the area of professionalism, such as:

How to give and receive information and feedback

How to maintain student confidentiality

How to work through challenging situations with co-workers
How to monitor non-verbal communication

It is with students in mind first and foremost that feedback (even critical feedback when necessary) is
delivered. All staff members are aware of their position, and corresponding responsibility, as advocates
for NYCACS students. Staff are encouraged to provide feedback in all directions - not just to those they
supervise, but also to their own supervisors when necessary. A spirit of “leaving egos at the door for the
sake of what is best for students” is pervasive across all staffing levels. In addition, an understanding of
the importance of all staff in ensuring student progress, creates a climate of mutual respect and
appreciation.

PROFESSIONAL DEVELOPMENT TO MEET THE NEEDS OF ALL INSTRUCTIONAL
STAFF
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All staff (including returning staff) will participate in some components of the weeklong didactic training.
More seasoned staff may participate in presenting that information, and will also receive training
around topics of increased complexity and sophistication. Staff will also be given the opportunity to get
involved in a monthly research committee meeting (a voluntary activity that staff can choose to
participate in if they so desire), that promotes research practices/projects and enhances staff knowledge
of the foundations of research related to behavioral interventions and teaching strategies using ABA.
Additionally, staff participating in the research committee have opportunities to discuss and present on
their interests in this area.

A number of guest speakers will also present throughout the year to provide training on diverse and
relevant topics (e.g., early identification and ASD diagnosis, feeding issues, pharmacological
interventions) and senior staff will be given opportunities to develop and deliver presentations on
relevant topics of interest to them at weekly meetings.

New Teachers and Instructors will be given a great deal of hands-on supervision with each of the
students in their classroom. This is provided on a scheduled basis, primarily by the classroom Teacher,
Lead Instructor, and Clinical Supervisor, with support from the Head of School as needed.

EVALUATING THE EFFICACY OF PROFESSIONAL DEVELOPMENT

Pre- and post-test data will be collected on all components of the week long didactic training, followed
by further training and retesting for staff not meeting the criteria of 80% mastery or a gain of 20% from
pre- to posttest on any given component. Mastery feedback will also be collected following professional
development at staff meetings, requiring staff to write salient points of learning at the conclusion of
each session. NYCACS Bronx will utilize a data-driven professional performance evaluation system (see
below). The data obtained from these evaluations will drive the individualized staff development and
hands-on instructional support that is delivered in the classroom. School wide findings and trends will
continually inform both ongoing didactic training, as well as targeted hands-on support. The resulting
data-driven professional development parallels the school’s data-driven student instruction.

(D) TEACHER EVALUATION AND ACCOUNTABILITY

SETTING EXPECTATIONS FOR TEACHER PERFORMANCE AND STUDENT
ACHIEVEMENT

NYCACS Bronx is committed to the view that performance evaluations are integral to building the
School’s capacity to reach its academic goals and enable its teaching staff to deliver the highest quality
instructional services possible. Formal written evaluations of every staff member and faculty will occur
at least annually. NYCACS Bronx will utilize the professional staff evaluation protocols adapted by
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NYCACS (East Harlem). The protocols clearly articulate the instructional skills and standards expected of
each staff member (see below for further details).

NYCACS Bronx will build on the NYCACS (East Harlem) model for setting expectations for student
achievement. In this model expectations are:

Individualized

Based on a careful analysis of present performance
Developed in conjunction with the parent and CSE
Articulated on the student’s annual IEP

The instructional programs designed to meet the IEP goals and objectives are reviewed with the parent
quarterly and are advanced in accordance with the rate of skill acquisition and generalization across
settings as evidenced by performance data.

PROCESS AND CRITERIA FOR EVALUATING TEACHER PERFORMANCE

Utilizing a model adapted by NYCACS (East Harlem), NYCACS Bronx will implement a comprehensive,
data-driven assessment of teacher performance that parallels data-driven student instruction. In this
model a comprehensive annual employee performance evaluation is conducted for all Clinical
Supervisors, Teachers, and Instructors. Data regarding each staff’s performance of pivotal teaching skills
will be collected. The evaluations employ objective measures, including the following:

Frequency of behavior-specific praise

Levels of engagement and on-task behavior of both students and staff

Ability to implement a variety of teaching strategies, including discrete trial instruction,
incidental teaching, and teaching long response chains

Ability to follow and implement a written behavior intervention plan

Ability to use and understand behavior terminology

Data will be collected on clearly defined areas (e.g., discrete trial instruction, incidental teaching,
professionalism with colleagues, organization) that are further broken down into many discrete
instructional skills (e.g. within discrete trial instruction, subcomponents include ensuring attending prior
to presenting instruction, providing effective prompts, delivering appropriate levels of reinforcement).
Points will be assigned to each area according to a Likert Rating Scale ranging from Ineffective, to
Developing, to Effective, to Highly Effective. A staff member’s performance scores will then be
translated into an individualized professional development plan to be implemented by the teacher and
supervisor in the course of ongoing classroom instruction. In addition, Teachers, Instructors, and Clinical
Supervisors will be rated by colleagues and/or Supervisors in the areas of helpfulness, professionalism,
and effectiveness with learners. Annual performance and colleague evaluations will serve as tools to
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assess the effectiveness of the professional development programs and activities at NYCACS Bronx, and
to identify and address specific needs for additional training and technical assistance.

NYCACS Bronx embraces staff accountability for student performance. The traditional teacher student
data linkages used with typically developing students (e.g. NYS ELA, Math, Science exams, Regents
exams) as primary measures of teacher performance are not appropriate for use with the students who
will be served at NYCACS Bronx. The differences between these students in their abilities to learn and
progress are often less related to teacher ability and more a function of their particular manifestations
of autism. As an example, one of the more profoundly affected students at NYCACS (East Harlem) has
exhibited, and continues to exhibit, significant deficits across domains, the most impactful being in the
area of challenging behavior. He is currently 14 years old and since he started school at NYCACS (East
Harlem) at age 5, he has engaged in very high levels of tantrum behavior, aggression, and self-injury.
Considering his profile, he has made tremendous gains at the hands of some of our most seasoned and
proficient teachers: He now independently follows a self care routine at home to get ready for bed, he
has several work readiness programs and is almost independently collecting trash and replacing bags in
bins for the entire school. Most importantly, this young man has finally demonstrated the ability to
inhibit maladaptive behavior to a much greater degree than ever before, and to calm down within a
reasonable time frame. However, his progress and rate of acquisition is slow compared to other
students. And because his instruction is focused on very small components of only certain kinds of skills,
his progress does not show on assessment measures as dramatically as another student’s might. This
discrepancy is not about teacher competence (or lack thereof) - particularly in this example. The
incredible skill demonstrated in his instruction, the depth of analysis, and ingenuity of problem-solving
all indicate the highest level of teacher skill and competency. In order to address this challenge of
professional accountability given the issues described, NYCACS (Bronx) will adopt the detailed
performance evaluation rubric (described above) that looks at implementation of teaching procedures,
in addition to individualized student outcomes as measured by mastery of IEP goals.
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(D) EVALUATION TOOLS FOR SCHOOL STAFF

TABLE OF CONTENTS

Three Month Evaluation

Instructor Performance Evaluation

Lead Instructor Performance Evaluation
Teacher Performance Evaluation

Clinical Supervisor Performance Evaluation
Additional Performance Evaluation Documents

Colleague Evaluations
Executive Director
Chief Financial Officer
Head of School
Clinical Supervisor
Teacher, Lead Instructor and Instructor
Home Consultant
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16.! Does!notlreceive!feedback! Sometimeslreceives! Consistently!receives!
inlalprofessional'manner! feedbacklinlalprofessional! feedbacklinlalprofessional!
manner'and!follows!up!with! manner!and!follows!up!
changeslinlaltimely!manner! with!changeslinlaltimely!
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required! when!required!
! ! ! !
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(
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orlincompatible!lresponses! incompatiblelresponses! andlincompatible!
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! ! ! !
24.! Does!notluselantecedent! Sometimesluseslantecedent! Useslantecedent!
management!strategies! management!strategies! management!strategies!
effectively! effectively! veryleffectively!

UTIS

ROBCHOOL

Response 08-11

R-08 Instructional Leadership



25.! Does!not!calllforlassistance!
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breaks/reinforcement!-! breaks/reinforcement!-! during!breaks/!
attemptslarenotloften! somelattempts!are! reinforcement,'the!majority!
successful! successful,'somelarelnot! oflwhichlare!successful!
] ] ] ]
28.!| Lackloflfimitation!oflsuccessful! | Somelimitation!oflsuccessful! Imitation!oflsuccessful!
strategies!for!rapport!building! strategies!forlrapport! strategies!for!rapport!
building! building!
! ! ! !
29.! Does!notlusellanguage!that! Occasionallyluses!llanguage! | Consistentlyluses!language!
matches!student! that!matches!student! that!matches!student!
understanding! understanding!! understanding!
] ] ] ]
30.! Oftenlrepeatslinstructions! Occasionallylrepeats! Refrains!from!repeating!
and/orlengages'inloverGalking! | instructions!and/orlengages! instructions!and/or!
with!students!! inloverGalking!with!students!| engaginglinloverGalking!
with!students!
! ! ! !
31.!l Does!not!follow!through!on! Sometimes!follows!through! Consistently!follows!
basiclinstructions!provided!to! onlbasiclinstructions! throughlon'basic!
students! provided!to!students!but! instructions!provided!to!
lacks!consistency! students!
(
(
Total@Score:!!
(
(
(
(
Staff!Signature:! Pt Date:! (
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Instructor!Performance!Evaluation!

Score!Sheet!

0!=!Ineffective!
!

1!=IDeveloping!

2!=IEffective! !

3!=IHighly!Effective!

Namelof!Instructor:! ! ! ! ! !
Namelof!Supervisor:!! ! ! ! ! !
Date:! ! ! !
!
!
Performance*Area:* Score:*
*

Academic!lnclusion!(iflapplicable)! !
!
Administrative!Responsibilities! !
!
Behavior!Management! !
!
CBI!(if!lapplicable)! !
!
Clinics! !
!
Professionalism!with!Colleagues! !
!
Professionalism!with!Students!and!Parents! !
!
Student!Instruction! !
!

Total* !

k|

!
!
!
!
Staff!Signature:! ! m ! ! Date !

* X X X X X X %X ¥ [—
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Academic Inclusion (if applicable):
0

1

2

Student engagemenl scores average
below 80%

Sludent engagerment scores average
between 80-89%

Student engagemenl scores average
90% or higher

Delivery of prompting and error
correction may be inappropriate for
inclusion selting

Sometimes prompting or error
correction are inappropriate for the
inclusion setting but skills in this area
arec emerging

Prompting and error correction are
appropriate for the inclusion setting

Docs not provide effective forms of
reinforcement, and /or schedules of
reinforcement are not appropriate

Effective forms of reinforcement are
sametimes provided, and/or
schedules of reinforcement are
sometimes appropriate

Forms of reinforcement provided are
effective and schedules of
reinforcement are appropriate

Dacs not cffectively promaote student
independence

Ability to promote student
independence is emerging

Pramotes student independence
when appropriate

5

Manages problem behavior
ineffectively/does notdo soina
manner that is socially appropriate
for the inclusion setting

Usually manages problem behavior
effectively and in a manner thatis
socially appropriate for the inclusion
sctting

Consistently manages problem
behavior effectively and in a manner
that is socially appropriate for the
inclusion sctting

Materials for inclusion are absent,
disorganized, and/or lack creativity

Materials for inclusion are usually
present, but may not be well
organized and/or show a high level of
creativity

Materials for inclusion are present,
creative, and well-organized

Data collection frequently lacks
consistently and/or accuracy

Data collection sometimes lacks
consistency and/or accuracy

Data are collected consistently and
accurately

Does not bring safety bag to inclusion
setting

Sometimes brings safety bag to
inclusion setting

Consistently brings safety bag to
inclusion setting

Prolessionalism has been an arca lor
repeated (eedback

Somctimes looks presentable and
interacts with othersina
prolessional manner
(e.g., appropriate dress attire, verbal
interactions with members of
inclusion scUling, nonverbal behavior
ininclusion selling)

Looks presentable, interacts with
others in a professional manner, and
represenls Lhe school in a positive
way
(e.g., appropriate dress attire, verbal
interactions with members of
inclusion sclling, nonverbal behavior
in inclusion setting)

10.

Does not build rapport, communicate
effectively, or display positive affect
when interacting with inclusion
partners
(e.g., classroom staff)

Sometimes builds rapport,
communicates effectively, and
displays positive affect when
interacting with inclusion partners
(e.g., classroom staff)

Consistently builds rapport,
communicates effectively, and
displays positive affect when
interacting with inclusion partners
(e.g., classroom staff)

11.

Does not require the student(s) to
greet and appropriately interact with
inclusion personnel

Sometimes requires the student(s) to
greet and appropriately interact with
inclusion personnel

Consistently requires the student to
greet and appropriately interact with
inclusion personnel

Programming issues are not reliably
brought Lo the attention ol
supervisors

There may be some delay in bringing
programming issues Lo the atlention
of supervisors

Programming issues are promptly
brought Lo the attention of
supervisors

___ALL clements of the effective category are present
Offers strategies to maintain low levels of maladaptive behavior in the inclusion setting

__Suggests modi

(

ications to improve rate ol acquisition

___Assists supervisors in creating NYCACS classroom protocols to supplement instruction that takes place in the inclusion
setting
___Identifies additional opportunities to build rapport with inclusion partners
___Creates innovative and practical protocols/guidelines for data collection, potentially utilizing technology
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__Addresses any additional concerns or topics related to inclusion with supervisors, suggesting ideas for improvement
__ Demonstrates flexibility at the inclusion site (e.g, helps other students when asked)
Relays important information between parcnts/ other classroom stall/ inclusion sile (c.g., ficld trips, dress up days, special
snacks)

Comments:

Behavior Management:

0 1 2
1. Demonstrates below 80% accuracy Demonstrates between 80-89% Demonstrates above 90%
with respect to implementation of accuracy with respect to accuracy with respect to
behavior intervention plan implementation of behavior implementation of behavior
intervention plan intervention plan
2. Inadcqualely describes relevant Ability to describe relevanl componcenls Adcquatcly describes relevant
components of a student’s BIP of a student’s BIP is emerging componcnts of a student’s BIP
(0 or1loutof 1) (2or3outof ) (i.e. gives a description of the
target behavior(s) and correctly
describes the intervention
procedure(s), hypothesized
function(s), and rationale(s))
(4 outaf4)
3. Exhibits frustration, agitation, or Somctimes cxhibits frustration, Remains calm when managing
nervousness when managing agitation, or nervousness when challenging hehavior (e.g, does
challenging behavior managing challenging behavior not exhibit frustration, agitation,
OF NCTVousness)
4. Noces not use elleclive antecedent Somelimes uses clfective antecedent Consistently uses effective
management strategies management strategies antccedent management
strategics
5. Does not adequately reinforce the Consistent delivery of reinforcement for | Consistently reinforces adaptive
adaptive alternatives to target adaptive alternatives to target behavior, alternatives to target behavior,
behavior, absence of target behavior absence of target behavior and absence of target behavior, and
and incompatible behavior incompalible hehavior is emerging incompalible behavior
6. Has difficulty analyzing data and Ability to analyze data and generate Analyzes data and generates
generating reasonable hypotheses reasonable hypotheses is emerging reasonable hypotheses
7. Does not make good decisions with Sometimes makes good decisions with Consistently makes good
respecl o Lhe use of physical guidance respecl o Lhe use of physical guidance decisions with respect Lo the use
ol physical guidancc
3
All elements of the Lffective category are present
Suggests and/or a in generating highly innovative antecedent management strategies that can be used across staff
Suggests and/or a in generating innovative and individualized data collection systems
____Suggesls appropriate interventions based upon [unclion of behavior and student characteristics
Contributes to a calm, positive climate within the classroom related Lo behavior challenges
Comments:
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=

Community Based [nstruction (if applicabl
0

1

2

1. Nelivery of prompling and crror
correction is inappropriate for the
communily selling

Appropriale usc of prompling or
crror correction is emerging in the
cammunily sctling

Delivery of prompling and crror
correction is consistently appropriate
[or the communily selling

2. Does not provide effective forms of
reinforcement, and /or schedules of
reinforeement are not appropriate

Effective forms of reinforcement are
sometimes provided, and/or
schedules of reinforeement are
somelimes appropriale

Forms of reinforcement provided are
clfective and schedules of
reinforecement arc appropriate

3. Does not effectively promote student Ability to promote student Promotes student independence
independence independence is emerging when appropriate
4. Managcs problem behavior Somctimes manages problem Consistently manages prohlem

incffectively and/or in an
inappropriate manner in the
community

behaviar cffectively and/ot in a way
that is appropriate for the community
setting

behavior effectively and in a way that
is appropriate for the community
sefting

5. Materials for CB1 are absent,
disorganized, and/or lack creativity

Materials for CBl are usually present
but may not show creativity or be
well-organized

Materials for CBI are present,
creative, and well-organized

6. Data collection frequently lacks
consistently and/or accuracy

Data collection sometimes lacks
consistently and/or accuracy

Data are collected consistently and
accurately

7. Programming issues are not reliably
brought to the attention of
supervisors

There may be some delay in bringing
programming issues to the attention
ol supcervisors

Programming issues are promptly
brought to the attention of
supervisors

8. Does not bring safety bag when in the | Sometimes brings safety bag when in Consistently brings safety bag when
community the community in the community
9. Prolessionalism has been an area for Somelimes looks presentable and Looks presentable, interacts with

repeated (eedback

interacts with othersina
prolessional manner (c.g,
appropriate dress attire, verbal
interactions with community
members, nonverbal behavior in
community sclling)

others in a professional manner, and
represents Lhe school in a positive
way (e.g., appropriate dress attire,
verbal interactions with community
members, nonverbal behavior in
communily sciling)

10. Does not require the student(s) to
greet and appropriately interact with
the site personnel

Sometimes requires the student(s) to
greet and appropriately interact with
the site personmnel

Consistently requires the student(s)
to greet and appropriately interact
with the site personnel

11. Does not ensure that job
performance meets or exceeds
acceptable standards

Sometimes ensures that job
performance meets or exceeds
acceptable standards

Linsures that job performance meets
or exceeds acceptable standards

3

___ALL elements of the effective category are present

___ Offers strategies to maintain low levels of maladaptive behavior in the community
___Suggests modifications to improve performance

___Assists supcervisors in crcating NYCACS classroom protocols to supplement community based instruction
___Idcentifics additional opportunitics to build rapport with community partners
___Creates innovative and practical protocols/guidclines tor data collection, potentially utilizing technology
___Addresses any additional concerns or topics related to CBI with supervisors, suggesting ideas for improvement

Relays imporlant information beltween parents, communily site and relevant staff {(e.g., days off,

¢ evenls)

___Demonstrates flexibility at the communily site (e.g., engages student il site personnel is late)

Comments:
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Clinics:

0

1

2

1. Does not have necessary materials

ready for designated programs and/or

to occupy students during discussion,
as assigned

Sometimes has necessary materials
ready for designated programs and/or
to occupy students during discussion, as
assigned

Has necessary materials ready for
designated programs and/or to
occupy students during
discussion, as assigned

2. Exhibits flat or inappropriate affect
(c.g., does not smile, is inattentive)

Usually exhibits positive and
enthusiastic affect (e.g, smiles, makes
positive comments)

Exhibits positive and enthusiastic
affect consistently (e.g., smiles,
makes positive comments)

3. Does not solicit feedback Appropriale solicilalion ol feedback is Solicits feedback appropriately
appropriately emerging
4. Does not receive teedback Usually answers questions and Answers questions and responds

appropriately (may be unable to
answer questions or be defensive
when responding)

responds to suggestions appropriately,
but not consistently

to suggestions appropriately and
consistently

5. Is not comfortable or fluent while
working with students in front of
parents or supervisors

Is moderately comfortable and fluent
while working with students in front of
parents - sometimes visibly nervous or

uncomfortable

Is comfortable and fluent working
with students in front of parents
and supervisors

3
All clements of the Elfective calegory are present
Olfers thoughts on problem solving and/or idcas [or ncw programs/futurc steps
Checks in with head teacher/clinical supervisor prior Lo clinics Lo Louch base on relevant issues
Communicates effectively with parents and other participants such as related service providers or home therapists
Comments:
Professionalism with Colleagues:
0 1 2
1. Book review scores average below Book review scores average between Book review scores average 85%
70% 70% and 84% or higher
2. Lixceeds more than 3 unexcused Uses up to 3 unexcused unpaid days Uses only the allotted number of
unpaid days personal days
3. Participation in staff meetings is Participation in staff meetings is Participation in staff meetings is
below the 25™ pereentile- a low level between the 257 and 75" perceentile in the top 25" pereentile - a high
ol cngagement moderatce level of engagement (c.g. level of engagement (¢.g. hand
hand raising, speaking) raising, speaking)
4, Scores mostly 1s and 2s on the Scores mostly 3s on the colleague Scores mostly 4s and 5s on the
collcague evaluation cvaluation colleaguc cvaluation
5. Answers questions related Lo Answers questions related Lo Answers questions related Lo
Lerminology incomplelely, cven with lerminology accuralely and complelely Lerminology accurately and
prompting, or does not attempt to with some prompting completely
answer questions
6. Cannol provide an accurate Provides an accurale deseription ol Provides an accurate description
description of NYC Aulism Charler NYC Aulism Charler School with some ol NYC Autism Charter School
School, even with prompting prompting
7. Does not receive feedback in a Sometimes receives feedback in a Consistently receives feedback in
professional manner professional manner a professional manner and
follows up with changes when
appropriate
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8. Has difficulty expressing differing Sometimes lacks clarity when Expresses differing perspectives
perspectives and opinions clearly and expressing differing perspectives and and opinions clearly and
dispassionately opinions and dispassionatcly dispassionatcly
9. Does not ensure that supervisors are Sometimes ensures that supervisors Consistently ensures that
informed about issues ol concern arc informed aboul issuces of concern supervisors arc informed about
related Lo students, stall, and families related to students, staff, and (amilics issucs of concern related Lo
sludents, slali, and [amilics
10. Requires consistent reminders to Requires some reminders to maintain Consistently maintains
maintain appropriate dress and appropriate dress and appearance appropriate dress and
appearance appcarance
11. Written information lacks clarity Written information sometimes lacks Written information is clear and
and/or often contains clarity and/or may contain some free of grammatical /spelling
grammatical/spelling errors grammatical /spelling errors errors
12 Two or more progress reports were One progress report was not submitted All progress reports have been
not submitted on time on time submitted on time
(Due dates on distributed
paperwork calendar)
13. 1s frequently late - 10 or more days Is typically punctual, but has been late | Is consistently punctual - late 6
per quarter 7-9 days per quarter or less times per quarter
3

All elements of the Lffective category are present
Presents at meetings (e.g., intern training, parent workshops, staff meetings)

Participates in presentations outside of school

___Collaborates with other classrooms and/or acts as a modcl and source ol information for others in the school
___Consistently participates in school-wide events outside of schoal hours (e.g., parent mectings, staff events)
__Demonstrates ability to use technology (e.g, augmentative communication systems, computer software)
___Innovative strategies are used to ensure data are collected even within challenging contexts

Takes part in BIP writing process

Asks to accompany |lead Teacher or Lead Instructor on home visits
Updates llead Teacher/Clinical Supervisor on progress toward mastery of 1P, VBMAPP, and AFLS objectives

Comments:
Professionalism with Students and Parents:
Q 1 2
1. Is not awarc of/makes crrors with Is awarc of and concerned about Is consistently awarce of and
respect to maintaining student/family maintaining student/family concerned about maintaining
conlidenlialily conflidentialily, bul somelimes makes student/lamily conlidentiality
crrors (c.g., uses full name in (ront of
visitors)
2. Uses disrespectful language and/or Sometimes uses respectful language Consistently uses respectful
descriptors of student behavior and/or descriptors of student behavior language and/or descriptors of
but not consistently student behavior
3. Rarcly makes positive statements QOccasionally makes positive statements Frequently makes pasitive
about students about students statements about students
4. Does not often show positive affect Sometimes exhibits positive affect and Consistently exhibits positive
and/or appropriate non-verbal appropriate non-verbal communication | affect and appropriate non-verbal
communication with parents with parents, but not consistently in communication with parents
amount or degree
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1

1

1

Communication!with!parents/family!
memberslisloftenlineffective!(e.g.!
concernslarelnot!directed!tola!
supervisor)!

Ability'toleffectivelylcommunicate!with!
parents/family'members!(e.g.!
sometimesleffectivelinlanswering!
parent!questions!or!directing!concerns!
tolalsupervisor)lislemerging!

Communicatesleffectively!with!
parents/family'members!(e.g.,!
concernslarelconsistently!
directed!tolalsupervisor!when!

1

appropriate)!
1

Does'notlreliably!report!sensitive!
interactions!with!families!and/or!
caregivers'whenlappropriate!

Sometimes!reports!sensitive!
interactions!with!families!and/or!
caregivers!whenlappropriate!

Consistently!reports!sensitive!
interactions!with!families!and/or!
caregivers!whenlappropriate!

3!
Alllelementsloftthe!Effectivelcategory!are!present!
Goeslaboveland!beyond!with!familylevents!-loffersladditionalhelp,lassists!in!planning!and!preparation!
Showslalhigh!levelloflempathy!when!discussing!students!and!families!

!

Comments:!

Studentinstruction:*

* ¥ ¥ ¥

! 0! 1! 2!
1! Demonstrates!below!80%!accuracy! Demonstrates!between!80B9%! Demonstrates!90%!accuracylor!
withlrespect!to!discrete!trial! accuracy'with!respect!to!discrete!trial! higher!with!respect!to!discrete!
instruction!! instruction!! triallinstruction!
! 1
! ! ! !
2. Demonstrates!below!80%!accuracy! Demonstrates!between!80/B9%! Demonstrates!90%!accuracy!or!
withlrespect!tolincidental!teaching!! accuracy!with!respect!tolincidental! higher!with!respect!tolincidental!
teaching! teaching!
1
! ! ! !
3.0 Demonstrates!below!80%!accuracy! Demonstrates!between!80B9%! Demonstrates!90%!accuracylor!
withlrespect!to!teaching!long!response! accuracy'with!respect!teaching!long! higher!with!respect!to!teaching!
chains! responselchains!! long!response!chains!
1
! ! ! !
4. Demonstrates!below!80%!accuracy! Demonstrates!between!80/B9%! Demonstrates!90%!accuracy!or!
withlrespect!to!dyad/group! accuracy!with!respect!dyad/group! higher!with!respect!to!
instruction!! instruction! dyad/grouplinstruction!
1
! ! ! !
5.1 Stafflengagement!scores!average! Stafflengagement!scores!average! Stafflengagement!scoreslaverage!
below!80%! between!80P89%! 90%!orthigher!
1 1 | 1
6.! Isinotlable!to!model/identify!onelway! Models/identifies!lonelway!in!which! Models/identifies!more!than!one!
in!which!peerlinteraction!is!lpromoted! peerlinteractionlislpromoted! waylinlwhich!peerlinteraction!is!
! promoted!
! ! ! !
7. Hasldifficulty'building!positiveland! Builds!reasonably!positiveland! Builds!consistently!positiveland!
successful'relationships!with!students! successfullrelationships!with!students! successfullrelationships!with!
(e.g.!insufficient!time!for!rapport! (e.g.'makes!some!time!for!rapport! students!(e.g.,'makes!time!for!
building,linfrequent!smiling!with! building,lusually!smiles!with!students,! rapport'building,!consistently!
students,!limited'attempts!at! makeslattempts!tolengage!with! smileslwith!students,has!various!
engagement)!! students)! strategies!forlensuring!student!
engagement)!
! ! ! !
8. Does!not!maintain!positivelaffect! Sometimes!maintains!positivelaffect! Maintains!positivelaffect!
throughout!teachinglinteractions! throughoutlteachinglinteractions! throughoutlteachinglinteractions!
1 1 1 1
9.! Does!notladequately!assess'and! Makes!some!successfullattempts!to! Consistently'assesses!and!
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capture!student!motivation! land!capture!student!motivation! captures!student!motivation!
1 1 1 1
10.! Does!notluse!materials!inlanlefficient! | Sometimes!uses/materialslinlanlefficient! | Uses!materials!inlan!efficient!and!
and!organized!manner!while!teaching! and!organized!manner!while!teaching! organized!manner!while!teaching!
1 1 1 1
11.! | Doesnot!lshow!creativity!with!respect! Shows!somelcreativity!with!respect!'to! Showslcreativity!with!respect!to!
tolteaching!materials! teaching!materials! teaching!materials!
1 ! 1 !
12.! Does'notlusellanguage!that!matches! Sometimes'uses!language!that'matches! Consistently!uses!language!that!
studentlunderstanding! student!understanding! matches!studentlunderstanding!
1 1 1 1
13.! Does!not!consistentlylorladequately! Sometimes!useslappropriate!voice!tone,! Useslappropriatelvoice!tone,!
uselappropriatelvoice!tone,facial! faciallexpression,land!'volumelwith! faciallexpression,land!volume!
expression,land!volumelwith!students! students! with!students!
1 1 1 1
14.! Does!not!respond!to!student! Responselto!studentlinitiations!is! Consistently!responds!to!student!
initiations! variablelorlinconsistent! initiations!
1 1 1 |
15.! Does!notluselappropriateltypes!and! Sometimesluseslappropriate!typesland! | Useslappropriateltypes!and!levels!
levelsloflphysical!contact!with! levels!oflphysical!contact!with!students! | oflphysicallcontact!with!students!
students!
! ! ! !
16.! Oftenlrepeatslinstructions!and/or! Sometimes!repeatslinstructionsland/or! Refrains!from!repeating!
engageslinloverRalking!with!students!! engageslinloverRalking!with!students! instructionsland/orlengaging!in!
overRalking!with!students!
! ! ! !
17.!' | Does!notladjust!the'typeloflinteraction! | Atltimes!adjusts!theltypeloflinteraction! Adjusts!the!typeloflinteraction!
and/orlactivitieslin!response!to! and/orlactivitieslin!response!to!student! and/orlactivitieslin'response!to!
student'mood/affect! mood/affect! student!mood/affect!!
1 1 1 1
18.! Requires!student!respondinglonly! Sometimes!requires!student!responding! Requires!student!responding!
related!to'targeted!instruction! beyond!targeted!instruction! beyond!targeted!instruction!!
(e.g.lasks!learners!questionslor!
promptsllearners!to!respond!
outsideloflalparticular!
instructional!program!lin'ways!
thatlare!socially!contextualland!
appropriatelgiven!their!skills;!
Facilitates!language!(vocalland!
nonRocal)with!appropriate!
frequencyland!variety)!
! ! ! !
3:! !

Alllelementsloflthe!Effective!categorylare!present!

____Innovativelinstructionallstrategies'arelused!
____Innovative!prompting!strategies!arelused!
___Innovativelreinforcement!strategies!are!used!
____Innovativelerror!correction!strategieslarelused!
____!Assists'head!teacherlinlidentifyinglappropriate!programming!for!dyad/grouplinstruction!
____Showslalhighllevelloficreativity!with!respect!tolinstructional!materials!!

Comments:!
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NYC AUTISM

CHARTER 5SCHCOL
!

Lead!Instructor!Performance!Evaluation!

Score!Sheet!
!
b!:!Ineffective! 1!=IDeveloping! 2!=IEffective! ! 3!=IHighly!Effective!
!
i\Iame!of!Lead!Instructor:! ! ! ! !
Namelof!Supervisor:! I ! ! ! !
Date:! 1] |
5
.Performance!Area:! Score:!
!
Academic!Inclusion!(if!applicable)! !
!
Additional!Responsibilities! !
!
éehavior!Management! !
!
'CBI!(if!applicable)! !
!
'Clinics! !
!
i—[ome!Consultation! !
!
.Professionalism!with!Colleagues! !
|
.Professionalism!with!Students!and!Parents! !
|
.Student!Instruction! !
!
;I‘otal! !
!
!
!
i
Staff!Signature:! I Date:! 1
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Academic lnclusion (if applicable):

1

2

1. Student engagement scores average
below 80%

Student engagement scores average
between 80-89%

Student engagement scores average
90% or higher

2. Dclivery of prompting and crror
correction may be inappropriate for
inclusion setting

Somctimes prompting or error
correction are inappropriate for the
inclusion setting but skills in this area
arc emerging

Prompting and error correction arc
appropriate for the inclusion setting

3. Docs not provide effective forms of
reinforcement, and /or schedules of
reinforcement are not appropriate

Effective forms of reinforcement are
sometimes provided, and/or
schedules of reinforcement are
sometimes appropriate

Forms of reinforcement provided are
effective and schedules of
reinforcement are appropriate

1 Does not effectively promote student
independence

Ability to promote student
independence is emerging

Promotes student independence
when appropriate

w

Manages problem behavior
ineffectively/does not dosoina
manner thatis socially appropriate
for the inclusion setting

Usually manages problem hehavior
effectively and in a manner that is
socially appropriate for the inclusion
setting

Consistently manages problem
behavior effectively and in a manner
that is socially appropriate for the
inclusion setting

6. Materials for inclusion are absent,
disorganized, and/or lack creativity

Materials for inclusion are usually
present, but may not be well
organized and/or show a high level of

Materials for inclusion are present,
creative, and well-organized

creativity
7. Does not bring safety bag to inclusion Sometimes brings safety bag to Consistently brings safety bag to
selling inclusion selling inclusion sclling
8. Professionalism has been an arca for Somctimes looks presentable and Looks prescntable, interacts with

repeated feedback

interacts with othersina
professional manner

others in a professional manner, and
represents the school in a positive
way
(c.g., allire, verbal interactions with
members of inclusion setting,
nonverbal behavior in inclusion
setting are appropriate)

9. Does not build rapport, communicate
effectively, or display positive affect
when interacting with inclusion
partners
(e.g., classroom staff)

Sometimes builds rapport,
communicates effectively, and
displays positive affect when
interacting with inclusion partners
(e.g., classroom staff)

Consistently builds rapport,
communicates effectively, and
displays positive affect when
interacting with inclusion partners
(e.g., classroom staff)

10. Does not require the student(s) to
greet and interact appropriately with
inclusion personnel

Sometimes requires the student(s) to
greet and interact appropriately with
inclusion personnel

Consistently requires the student to
greet and interact appropriately with
inclusion personnel

11. Programming issucs are not reliably There may be some delay in bringing Programming issues arc promptly
brought to the attention of programming issues to the attention brought to the attention of
supervisors of supervisors supervisors
3

___ALL clements of the effective category are present
___ Offers strategies to maintain low levels of maladaptive behavior in the inclusion setting
___ Suggests modifications to improve rate of acquisition
___ Assists supervisors in creating NYCACS classroom protocols to supplement instruction that takes place in the inclusion

setting

___ldentifies additional opportunities to build rapport with inclusion partners
___Creates innovative and practical protocols/guidclines for data collection, potentially utilizing technology
___Addresses any additional concerns or topics related to inclusion with supervisors, suggesting ideas for improvement

___Demonstrates flexibility at the inclusion site (e.g, helps other students when asked)
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__Relays important information between parents/ other classroom staff/ inclusion site (e.g., field trips, dress up days, special

snacks)

Commenls:

Additional Responsibilities:

0 1 2
1 Two or more progress reports were One progress report was not submitted All progress reports have been
not submitted on time on time submitted on time

(Due dates on distributed

paperwork calendar)
2. Book review scores average below Book review scores average between Book review scores average 85%
70% 70% and 84% or above
3. Does not complete the appropriate Sometimes completes the appropriate Completes the appropriate steps

steps when implementing a new

behavior inlervention procedure

(functional assessment, baseline,
probe, plan)

steps when implementing a new
behavior inlervention procedure
(functional assessment, bascling, probe,
plan)

when implementing a new
behavior inlervention procedure
(functional assessment, bascline,
probe, plan)

4. Does not adhere to paperwork
limelines

Inconsistently adheres to paperwork
limelines

Consistently adheres to
paperwork limelines

5. Insufficicnt amount of Skill Acquisition
10A data collected

Skill Acquisition [OA data arc collected
hut not consistently (i.c., at Icast once
per quarter)

Skill acquisilion TOA data arc
collected consistently (i.c., at
least once pet quarter)

6. Does not reliably CC clinical supervisor
on written correspondence with
parents/caregivers and /ar outside

Sometimes CC’s clinical supervisor on
written correspondence with
parents/caregivers and /or outside

Consistently CC's clinical
supervisor on wrillen
correspondence with

providers providers but not consistently parents/caregivers and/or
outside providers
7. Written correspondence with parents/ Written correspondence with Written correspondence with

caregivers or outside providers
requires significant editing

parents/caregivers or outside providers
requires some editing

parents/caregivers or outside
providers requires minimal
editing

8. Schedules are not in place and/or
room does not run smoothly in Head
Teacher’s absence

Sometimes ensures schedules are in
place and room runs smoothly in Head
Teacher’s absence

Lnsures schedules are in place
and room runs smoothly in Head
Teacher’s absence

9. Provides little reinforcement Lo stall’ Provides some reinforcement Lo stall, Consistenlly provides high levels
and/or reinforcementis not behavior- but may not provide ecnough and/or of behavior-specific
specific may not be behavior-specific in delivery reinforcement to staff

10 Correction provided to staff often does
notinclude a clear descriplion of the
behavior Lo be changed or a clear
rationale for change

Provides correction to staff that
somclimes includes a clear descriplion
ol the behavior Lo be changed, along
with a clear ratienale for change, hut
this may not be consistent

Provides correction to statf that
includes a clear descriplion ol the
bchavior Lo be changed, along
with a clear rationale for change

11. Does not seek assistance related to
resolving sensitive issues with staff

Sometimes seeks assistance related to
resolving sensitive issues with staff

Reliably seeks assistance related
to resolving sensitive issues with
staff

12. Does not successfully shape staff
behavior in the areas of instruction,
behavior management, and
relationship building

Effectiveness in shaping staff behavior
in the areas of instruction, behavior
management, and relationship building
is emerging

Successfully shapes staff behavior
in the areas of instruction,
behavior management, and
relationship building
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3

___Allclements of the Effective category are present
Assists head Leacher in developing innovalive strategics Lo ensurc dala arc collected even within challenging contexts
___Assists head Leacher in developing innovalive schedules/strategies Lo ensure J0A dala are collected

___Assists head teacher in developing and implementing classroom-wide goals
___Written correspondence with parents never requires editing

___Uses innovative strategies for reinforcing staff behavior

___Assisls in crealing a consistently positive, collaboralive classroom environment
___Takes on additional tasks as requested by head teacher or clinical supervisor

Comments:
Behavior Management:
0 | 2
1 Demonstrates below 80% accuracy Demonstrates between 80-89% Demonstrates above 0%
with respect to implementation of accuracy with respect to accuracy with respect to
behavior intervention plan implementation of behavior implementation of behavior
intervention plan intervention plan
2. Inadequately describes relevant Ability to describe relevant components Adequately describes relevant
components of a student’s BIP of a student’s BIP is emerging components of a student’s BIP
(0 or 1 out of 4) (2 or 3 out of 4) (i.e., gives a description of the
target behavior(s) and correctly
describes the intervention
procedure(s), hypothesized
function(s), and rationale(s))
(4 outof 4)
3. Exhibits frustration, agitation, or Sometimes exhibits frustration, Remains calm when managing
nervousness when managing agitation, or nervousness when challenging behavior (e.g., does
challenging behavior managing challenging behavior not exhibit frustration, agitation,
OT 1ervousness)
4, Does not use effective antecedent Sometimes uses effective antecedent Consistently uses effective
management strategies management strategies antecedent management
strategies
5. Does not adequately reinforce the Consistent delivery of reinforcement for | Consistently reinforces adaptive
adaptive alternatives to target adaptive alternatives to target behavior, alternatives to target behavior,
behavior, absence of target behavior absence of target behavior and absence of target behavior, and
and incompatible behavior incompatible behavior is emerging incompatible behavior
6. Has difficulty analyzing data and Ability to analyze data and generate Analyzes data and generates
generating reasonable hypotheses reasonable hypotheses is emerging reasonable hypotheses
7. Is often unable Lo suggest appropriale Ability o suggesl appropriate Suggests appropriale
intervention plans hased upon intervention plans based upon function intervention plans based upon
function of behavior and /or student of behavior and for student function of behavior and student
characteristics characteristics is emerging characteristics
8. Docs not make good decisions with Somctimes makes good decisions with Consistently makes good
respect to the use of physical guidance respect to the use of physical guidance decisions with respect to the use
ol physical guidance
3:

All elements of the Lffective category are present
Suggests and/or assists in generating highly innovative antecedent management strategies that can be used across staff

Suggests and/or ass

ts in generating innovative and individualized data collection systems

Suggesls appropriale inlerventions bascd upon (unction ol behavior and student characteristics
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Assists head teacher in establishing a calm, positive climate within the classroom related to behavior challenges

Commenls:

Community Based Instruction (if applicable):

1

2

1. Student engagement scores average
below 80%

Student engagement scores average
between 80 and 89%

Student engagement scores average
90% or higher

2. Prompting and error correction may Sometimes prompting and error Prompting and error correction are
be inappropriate for the community correction are inappropriate for the appropriate for the community
setting community setting, but skills in this setting
area are emerging
3. Does not provide effective forms of Effective forms of reinforcement are Forms of reinforcement provided are

reinforcement, and/or schedules of
reinforcement are not appropriate

sometimes provided, and/or
schedules of reinforcement are
sometimes appropriate

effective and schedules of
reinforcement are appropriate

4. Does nol elfectively promole student Ability to promote student Promotes student independence
independence independencee is emerging when appropriate
5. Manages problem behavior Sometimes manages problem Consistently manages problem

ineffectively and/or in an
inappropriale manner in the
community

behavior effectively and/or in a way
thal is appropriate [or the community
selling

behavior effectively and in a way that
is appropriate [or the community
sclling

6. Matcrials for CBI are absent,
disorganized, and/or lack creativity

Materials for CBT arc usually present
but may not show creativity or be
well-organized

Materials for CBl arc present,
creative, and well-organized

7. Does not bring safety bag to CBI Sometimes brings safety bag when in Consistently brings safety bag when
sctting the community in the community
8. Programming issues are notreliably | There may be some delay in bringing Programming issues are promptly
brought to the attention of programming issues to the attention brought to the attention of
Supervisors of supervisors supervisors
9. Professionalism has been an area for Sometimes looks presentable and Looks presentable, interacts with

repeated feedbaclk

interacts with others in a
professicnal manner (e.g.,
appropriate dress attire, verbal
interactions with community
members, nonverbal behavior in
community setting)

others in a professional manner, and
represents the school in a positive
way (e.g., attire, verbal interactions
with community members, nonverbal
behavior in community setting are
appropriate)

10. Does not require the student(s) to
greet and appropriately interact with
the site personncel

Sometimes requires the student(s) to
greet and appropriately interact with
the site personncl

Consistently requires the student(s)
to greet and appropriately interact
with the site personncl

11. Noes not ensure that job
perfarmance meets or exceeds
acceptable standards

Somelimes cnsures Lhat job
performance mects or cxcceds
acceptable standards

Ensurcs thal job performance mecets
or exceeds acceptahle standards

___ALL clements of Lhe cifective category are present

___Offers stratcgies Lo mainLain low levels of maladaptive behavior in the communily
___Suggests modifications to improve performance

___ Assists supervisors in creating NYCACS classroom protocols to supplement community based instruction
__Data are analyzed frequently and modifications are made to improve rate of acquisition

___ldentifies additional opportunities to build rapport with community partners
___Creates innovative and practical protocols/guidelines for data collection, potentially utilizing technology
___Addresses any additional concerns or topics related to CBI with supervisors, suggesting ideas for improvement
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Relays!importantlinformation!between!parents/other!classroom!staff/community!site!(e.g.,!days!off,!dress!up!days, site!
events)!
___Demonstrates!flexibilitylat!thelcommunity!site!(e.g. lengages!studentlifisite'personnellis!late)!

Comments:!!

1

1

1

!

Clinics:(

! 0! 1! 2!

1.! Does!notlhavelnecessary!materials! Sometimes'has!necessary!materials! Has!necessary!materials!ready!for!
ready!for!designated!programsland/or! | ready!for!designated!programsland/or! designated!programsland/or!to!
toloccupy!students!during!discussion,! | toloccupy!students!during!discussion,las! occupy!students!during!

aslassigned! assigned! discussion,las!assigned!
! 1 1
! ! | |
2. Exhibits!flatlorlinappropriatelaffect! Usuallylexhibits!positiveland! Exhibits!positiveland!enthusiastic!
(e.g.!does!not!smile,lislinattentive): enthusiasticlaffect!(e.g.,'smiles,!makes! affect!consistently!(e.g., 'smiles,!
positivelcomments). makes!positivelcomments).

! ! I |

3.1 Does!not!solicit!feedback! Appropriate!solicitation!of!feedbackl!is! Solicits!feedback!appropriately!
appropriately! emerging!

! ! I |

4.! Doesnotlreceivelfeedback! Usually'answers!questions!and! Answerslquestions!and!responds!

appropriately!(may'belunable!to! responds!to!suggestionslappropriately,! | tol!suggestionslappropriately!and!
answerlquestionslor'be!defensive! but!not!consistently! consistently!
when!responding) !
! ! | |
5. Islnot!comfortablelor!fluent!while! Is!moderately!comfortable!land!fluent! Islcomfortable!and!fluentlworking!
working!with!studentslin!front!of! while!working!with!students!in!frontlof! | with!studentslin!frontloflparents!
parents!or!supervisors! parents!-!sometimes!visiblymervouslor! and!supervisors:
uncomfortable!

! ! | |

6. Doesnotlcommunicateleffectively!with! Communicates!somewhatleffectively! Communicatesleffectively!with!

parentsland!other!participants!such!as! with!parentsland!other!participants! parents'and!other!participants!
related!service!providerslorthome! suchlas'related!service!providers!or! suchlas!related!service!providers!
therapists! home!therapists!(e.g.!at!times,!may!use! or!homeltherapists!
(e.g.'uses!language!thatlis!too! language!thatlis!too!technicalland/or!
technicalland/or!doesnot! does!not!demonstratelappropriate!
demonstratelappropriate!perspective! perspectiveltaking)!
taking).
! ! | |

3:!

___Alllelementslof'the!Effectivelcategorylare!present!

____ Offers'thoughtslon!problem!solvingland/orlideas!forlnew!programs/future!steps!

____ Haslassisted'head!teacherlin!developing!strategies!tolencourage!parentlattendanceland!participation!!

___ Checkslin!withthead!teacher/clinical!lsupervisor!prior!to!clinics!to'touch!baselon!relevantlissues!

1

Comments:!

Home (Consultation:(

! 0! 1! 2!
1. Twolor'more!recommendations!'were! One!recommendation!was!not! Recommendations'from'each’
not!submitted!on!time! submitted!on!time! home'visit'have'been'submitted'on’
(within'10'school'days'of 'visit)! (within'10'school'days'of'visit)! time"
(within'10'school'days'of'visit)!
1 ! 1 '
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Doesnot!complete!the!minimum!
numberloflvisits!(i.e.,!5)!or!make!
attempts!to!schedulelvisits!!

Does!notlcomplete!the!minimum!
numberloflvisits!(i.e.,!5)!but'makes!some!
attempts!to!schedulelvisits!:

ICompletes!the!minimum!number!
oflvisits!(i.e.,!5)!and /or!
demonstrateslindependenceland!
persistencelin!scheduling!visits!
(i.e.lat!least!1lattempt!per/month,!
multiple!lcommunication!

methods)!
! ! | |
3.1 | Alparent!signaturelis!missing!from!two! | Alparent!signaturelislpresentlnext!tolall! | Alparent!signaturelispresent!next!
or!more!corresponding'homelvisits!on! butlonelcorresponding'homelvisitlon! toleach!correspondinghomelvisit!
tracking!form! tracking!form! onltracking!form:
1l ! | |
4! | Scores!mostly!0s'and!1s!on!the!parent! Scores!mostly!Zs!on!the!parent!survey!! Scores!mostly!3slon!the!parent!
survey! survey!!
] ! I !
1
!
3!
Alllelementsloflthe!Effective!categorylare!present!
Has!developed!innovative!strategies!inlan!attempt!to!gain!athigh!levelloflparentlengagement!(e.g.,!Skype,!FaceTime)!!
Meets!with!supervisors!to!problem!solve!particularlissues!atlhomelorlin!thelcommunity!!
Conducts!/more!than!the'minimumnumberloflvisits!perlyear!
Conductsthomelvisits!during!offthours’!(e.g. learly!morning, 'weekends)!!
1
Comments:!

Professionalism (with(Colleagues:(
!

0! 1! 2!
1. Exceeds!more!than!3lunexcused! Useslup!to!3lunexcused!unpaid!days!! Useslonly!thelallottedinumber!of!
unpaid!days! personalldays!!
1 1 1 1
2. Participation!in!stafflmeetings!is! Participation!in!staffimeetings!is! Participation!in!stafflmeetings!is!
below!the!25®!percentileRallow!level! | between!the!25%!land!75t!percentilesRa! | in!the!ltop!25t!percentile!Rathigh!
oflengagement! moderatellevelloflengagement!(e.g.! levelloflengagement!(e.g.lhand!
handlraising,!speaking)! raising,!speaking)!
1 1 1 1
3.0 Scores!mostly!1sland!2s!on!the! Scores!mostly!3slon!the!colleague! Scores!mostly!4sland!5slon!the!
colleaguelevaluation! evaluation! colleaguelevaluation!!
1 1 1 1
4.1 Answers!questions!related!to! Answers!questions!related!to! Answers!questions!related!to!
terminology'incompletely,leven!with! | terminology'accuratelyland!completely! terminology'accurately'and!
prompting,lor!does!notlattempt!to! withlsome!prompting! completely!
answerlquestions! !l
1 ! ! !
5.1 Cannotlprovidelanlaccurate! Provideslanlaccurate!description!of! Provideslan'accurate!description!
description!ofINYC!Autism!Charter! NYC!Autism!Charter!School!with!some! ofINYC!Autism!Charter!School!
School,!even!with!prompting! prompting!
1 1 1 [
6.! Does!notlreceive!feedbacklin!a! Sometimes!receivelfeedbacklin'a! Consistently'receives!feedback!in!
professional'manner! professional'manner! alprofessional'mannerfand!
follows!up!with!changes!when!
appropriate!
1 1 ! !
7. Hasldifficulty'expressing!differing! Sometimes!lacks!clarity!when! Expresses!differing!perspectives!
perspectiveslandlopinions!clearlyland! | expressing!differing!perspectives!and! andlopinions!clearly!and!
dispassionately! opinionsland!dispassionately! dispassionately!
!
! ! ! !
8. Hasldifficulty!presenting!didactic! Thelskillsloflpresenting!didactic! Presents!didacticlinformation!
information!confidently!and!in!clear,! information!confidently!and!lin!clear,! confidently'andlin!clear,!
understandable!terms! understandable!terms'islemerging!(e.g.,! understandable!terms!
may/stilllexhibit'nervousness!when!
presenting,!may!notluse!clear!language!
or!thorough!descriptors)!
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Does not ensure that supervisors are
informed about issues ol concern
related o students, stall, and families

Sometimes ensures that supervisors
arc informed aboul issucs of concern
rclated to students, staff, and (amilics

Consistently ensures that
supervisors arc informed about
issucs of concern rclated Lo
sludents, stali, and [amilics

10.

Requires consistent reminders to
mainlain appropriale dress and
appearance

Requires some reminders to maintain
appropriale dress and appearance

Consistently maintains
appropriale dress and
appcarance

11.

Written information lacks clarity
and/or often contains
grammatical/spelling errors
-Progress reports
-Behavior intervention plans
-Home consultation
recommendations

Written information sometimes lacks
clarity and/or may contain some
grammatical/spelling errors
-Progress reporls
-Behavior intervention plans
-Home consultation recommendations

Written information is clear and
free of grammatical/spelling
errors
-Progress reporls
-Bchavior intervention plans
-Home consultation
recommendations

12,

Is frequently late - 10 or more days
per quarter

Is typically punctual, but has been late
7-9 days per quarter

Is consistently punctual - late 6
or less times per quarter

3

___All elements of the Effective category are present

____Presents at meetings (e.g,, intern training, parent workshops, staff meetings)
____Participates in presentations outside of school

___Collaborates with other classrooms and/or acts as a model and source of information for others in the school
____Consistently participates in school-wide events outside of school hours (c.g., parent mectings, staff events)
____Demonstrates ability Lo use lechnology (¢.g., augmenlalive communicalion syslems, compulter sollwarce)
___Updates Head Teacher/Clinical Supervisor on progress toward mastery of TEP, VBMAPP, and AFLS objectives

Comments:

Professionalism with Students and Parents:

0

1

2

Frequently makes errors with respect
to maintaining student confidentiality

Sometimes makes errors with respect
to maintaining confidentiality (e.g., uses
full name in front of visitors)

Consistently maintains
student/family confidentiality

Uses disrespectful language and/or
descriptors of student behavior

Sometimes uses respectful language
and/or descriptors of student behavior
but not consistently

Consistently uses respectful
language and/or descriptors of
student behavior

Rarcly makes posilive statements
about students

Occasionally makes posilive statements
aboul studenls

Frequently makes positive
slatements aboult students

Does not often show pasitive affect
and/or appropriate non-verbal
communicalion wilh parents

Somctimes cxhibits positive affect and
appropriate non-verbal communication
wilh parents, bul not consistently in
amount or degree

Consistently exhibits positive
affect and appropriate non-verbal
communicalion with parenls

Often ineffective at speaking with
parents/family members (e.g.,
questions are answered inaccurately,
does not defer to a supervisor when
appropriate)

Ability to speak cffectively with
parents/family members (e.g.,
sometimes effective in answering
parent questions or deferring to a
supervisor when appropriate]) is
emerging

Speaks effectively with
parents/family members (e.g.,
consistently effective in
answering parent questions or
deferring to a supervisor when
appropriate)

3:

All elements of the Effective category are present
Goes above and beyond with family events - offers additional help, assists in generating ideas and/or rallying family
engagement
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Shows a high level of empathy when discussing students and families

Commenls:

Student Instruction:

0

1

2

Demonstrates below 80% accuracy
with respect to discrete trial
instruction

Demonstrates hetween 80-89%
accuracy with respect to discrete trial
instruction

Demonstrates 90% accuracy or
above with respect to discrete
trial instruction

Demonstrates below 80% accuracy
with respect to incidental teaching

Demonstrates between 80-89%
accuracy with respect to incidental
teaching

Demonstrates 90% accuracy or
above with respect to incidental
teaching

Demonstrates below 80% accuracy
wilh respect Lo teaching long response
chains

Demonstrates between 80-89%
accuracy with respect leaching long
response chains

Demonstrates 90% accuracy or
above with respect Lo Lleaching
long responsc chains

Demonstrates below 80% accuracy
with respect to dyad/group
instruction

Demonstrates between 80-89%
accuracy with respect dyad/group
instruction

Demonstrates 90% accuracy or
above with respect to
dyad/group instruction

6.

Staff engagement scores average
below 80%)

Staff engagement scores average
between 80-89%

Staff engagement scores average
90% or higher

Is not ablc to model/identify one way
in which peer interaction is promoted

Modecls/identilics one way in which
peer interaction is promoted

Modecls/identifics more than one
way in which peer interaction is
promoted

I1as difficulty building positive and
successful relationships with students
(e.g., insufficient time for rapport
building, infrequent smiling with
students, limited attempts at
cngagement)

Builds reasonably positive and
successful relationships with students
(e.g., makes some time for rapport
building, usually smiles with students,
makes attempts to engage with
students)

Builds consistently positive and
successful relationships with
students (e.g, makes time for
rapport building, consistently

smiles with students, has various
strategics for ensuring student
engagement)

Does not maintain positive affect
throughout teaching interactions

Sometimes maintains positive affect
throughout teaching interactions

Maintains positive affect
throughout teaching interactions

Docs not adequalely assess and
capture student motivation

Makes somc successlul allempts Lo
assess and capture student motivation

Consistently assesses and
captures student motivation

11

Does not use materials in an efficient
and organized manner while teaching

Sometimes uses materials in an efficient
and organized manncer while teaching

Uses materials in an efficient and
organized manner while teaching

Does nol show creativity with respect
Lo Leaching malerials

Shows some crealivily with respect Lo
Lcaching matcrials

Shows creativity with respect to
Leaching malerials

13.

Does not use language that matches
student understanding

Sometimes uses language that matches
student understanding

Consistently uses language that
malches student underslanding

14.

Docs not consistently or adequately
usc appropriate voice tonc, facial
expression, and volume with students

Sometimes uses appropriate voice tone,
tacial cxpression, and volume with
students

Uscs appropriate vaice tong,
facial expression, and volume
with students

Does not respond to student
initiations

Response to student initiations is
variable or inconsistent

Consistently responds to student
initiations
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16. Does not use appropriate types and Sometimes uses appropriate types and | Uses appropriate types and levels
levels of positive physical contact with levels of positive physical contact with of positive physical contact with
students (.8, age appropriale, students (¢.g., age appropriale, students (e.g., age appropriale,
delivered contingently) delivered contingently) delivered contingently)
18. Often repeats instructions and /or Sometimes repeats instructions and /or Refrains from repeating
engages in over-talking with students engages in over-talking with students instructions and /or engaging in
over-talking with students
20. Docs not adjust Lhe Lype ol interaclion Atlimes adjusts the lype ol inleraction Adjusts the Lype of inleraction
and/or activitics in responsc to and/or activitics in response to student and /or activities in responsc to
student mood /affect mood /affect student mood /aftect
21, Requires student responding only Sometimes requires student responding Requires student responding
related to targeted instruction beyond targeted instruction beyond targeted instruction
(e.g., asks learners questions or
prompts learners to respond
outside of a particular
instructional program in ways
that are socially contextual and
appropriate given their skills;
lacilitates language (vocal and
non-vocal) with appropriate
frequency and varicty)
3

All elements of the Effective category are present
Innovative instructional strategies arc used
Innovative prompting strategics are used

____Innovative reinforcement stralegies are used
____Innovative crror correction strategics arc used
___ Assists in creating classroom structures to ensure that all staff members are prepared for teaching interactions
___ Assists in creating classroom structures to ensure that student motivation is re-assessed frequently
___Shows a high level of creativity with respect to instructional materials
____ldentifies appropriate programming for dyad/group instruction

Comments:

R-08 Instructional Leadership

CHARTER SCHOOL

Response 08-30



NYC AUTISM

CHARTER |‘; CHCOL
!
Head!Teacher!Performance!Evaluation!
Score!Sheet!

!
0!=!Ineffective! 1!=IDeveloping! 2!=IEffective! ! 3!=IHighly!Effective!
|
Namelof!Head!Teacher:! ! ! ! ! !
Namelof!Supervisor:!! ! ! ! ! !
Date:! ! ! !
!
!

Performance*Area:* Score:*
*

Academic!lnclusion!(iflapplicable)! !
!

Administrative!Responsibilities! !
!

Behavior!Management! !
!

CBI!(if!lapplicable)! !
!

Clinics! !
!

Home!Consultation! !
!

Organization! !
!

Professionalism!with!Colleagues! !
|

Professionalism!with!Students!land!Parents! !
|

Student!Instruction! !
!

Supervision!of!Staff! !
!

Total*

Staff!Signature:! I Date:! 1!
!
!

*

NYCAUTISM

CHARTER SCHOOL
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Academic Inclusion (if applicable):
0

1

2

1 Student engagemenl scores average
below 80%

Student engagement scores average
between 80-89%

Student engagement scores average
90% or higher

2. Prompting and error correction may
be inappropriate for inclusion setting

Sometimes prompting or error
correction are inappropriate for the
inclusion sctling bul skills in this arca
arc emerging

Prompting and error correction are
appropriate for the inclusion setting

3. Docs not provide effective ferms of
reinforcement, and /or schedules of
reinforcement are not appropriate

Effective forms of reinforcement are
sometimes provided, and/or
schedules of reinforcement are
somctlimes appropriate

Forms of reintorcement provided arc
effective and schedules of
reinforcement are appropriate

ineffectively/does not do soina
manner that is socially appropriate
for the inclusion setting

effectively and in a manner thatis
socially appropriate for the inclusion
setting

4. Dacs not cftectively promaote student Ability to promote student Effectively promotes student
independence independence is emerging independence when appropriate
5. Manages problem behavior Usually manages problem behavior

Consistently manages problem
behavior effectively and in a manner
that is socially appropriate for the
inclusion setting

6. Materials for inclusion are absent,
disorganized, and/or lack creativity

Materials for inclusion are usually
present, but may not be well
organized and/or show a high level of
creativity

Materials for inclusion are present,
creative, and well-organized

7. Docs nol bring salcty bag Lo inclusion

Somctimes brings salcly hag Lo

Consislently brings safely bag Lo

effectively, or display positive affect
when interacting with inclusion
partners
(e.g., classroom staff)

communicates effectively, and
displays positive affect when
interacting with inclusion partners
(e.g., classroom staff)

sclling inclusion sclling inclusion sciling

8. Professionalism has been an area for Sometimes looks presentable and Looks presentable, interacts with
repeated feedback interacts with othersina others in a professional manner, and

prolessional manner represents the school ina positive

way
(c.g, attire, verbal interactions with
members of inclusion setting,
nonverbal behavior in inclusion
setting are appropriate)
9. Docs not build rappart, communicate Somectimes builds rapport,

Consistently builds rapport,
communicates effectively, and
displays positive affect when
interacting with inclusion partners
(e.g., classroom staff)

10. Does not require the student(s) to
greet and interact appropriately with
inclusion personncel

Sometimes requires the student(s) to
greet and interact appropriately with
inclusion personnel

Consistently requires the student to
greet and interact appropriately with
inclusion personncl

11, Data are not analyzed frequently or
accurately enough and modifications
arc nol made Lo improve rale of
acquisition

Ability to analyze data accurately is
emerging and necessary
ations are somelimes made Lo

improvc ratc of acquisition

mod!

Data are analyzed frequently and
accurately and modifications are
madc as nceded Lo improve rate of
acquisition

3:

___ALL elements of the effective category are present
___Oflfers stralegies lo maintain low levels of maladaplive behavior in the inclusion selling

___Creates NYCACS classroom protocols Lo supplement instruction that takes place in the inclusion sctting
___Idenlilies unique/special opportiunilies Lo build rapporl with inclusion parlners
___Creates innovative and practical protocols/guidelines for data collection (e.g., utilizing technology)

___Addresses any additional concerns or topics related to inclusion with supervisors, suggesting ideas for improvement
___Demonstrates flexibility at the inclusion site (e.g, helps other students when asked)
___Relays important information between parents/other classroom staff/inclusion site (e.g, field trips, dress up days, special

snacks)
Comments:
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Administrative Responsibilities:
0 1 2
1 Submils less than 80% of completed Submils al lcast 80% of completed Submilts 100% ol compleled
meeling lorms on time mceling forms on time classroom mecting (orms on tlime
(Duc the Jast school day ol cach
week)
2. Two or more progress reporls were One progress reporl was not submilted All progress reporls have been
not submilted on lime on lime submitted on time
(Duc dates on distributed
paperwork calendar)
3. Book review scores average below Book review scores average between Book review scores average 90%
80% 80% and 89% orabove
4. Requires on-going support/assistance | Requires minimal assistance to conduct Conducts end-of-year
to conduct end-of-year assessments end-of-year assessments accurately assessments independently and
(e.g., AFLS, VBMAPP) (e.g., AFLS, VBMAPP) accurately
(e.g, AFLS, VBMAPP)
5. Does not delegate or use time Delegating and using time appropriately Uses time efficiently and
appropriately are emerging skills delegates appropriately
6. Does not complete the appropriate Sometimes completes the appropriate Completes the appropriate steps
steps when implementing a new steps when implementing a new when implementing a new
behavior intervention procedure behavior intervention procedure behavior intervention procedure
(functional assessment, bascline, (functional assessment, bascline, probe, (functional assessment, bascline,
probe, plan) plan) probe, plan)
7. Does not adhere to paperwork Inconsistently adheres to paperwork Consistently adheres to
timelines timelines paperwork timelines
8. Insufficicnt amount of Skill Acquisition Skill Acquisition T0A data arc collected Skill acquisition TOA data arc
10A data collecled butnot consistenlly (i.c, allcasl once collecled consistenlly (i.c., at
per quarter) lcast once per quarter)
9. | Does not write relevant components of | Ability to write relevant components of Writes relevant components of
IEPs accurately and/or independently IEPs accurately and independently is 1EPs accurately and
cmerging independenlly
10. Requires assistance and reminders to Implements and revicws IEP objectives Implements and reviews IEP
ensure that [EP objectives are for all students with some assistance objectives consistently for all
implemented and/or reminders students
11. | Does not reliably CC clinical supervisor Sometimes CC’s clinical supervisor on Consistently CC’s clinical
on written correspondence with written correspondence with supervisor on written
parents/caregivers and/or outside parents/caregivers and /or outside correspondence with
providers providers but not consistently parents/caregivers and/or
outside providers
12, | Written correspondence with parents/ Written correspondence with Written correspondence with
caregivers or outside providers parents/caregivers or outside providers parents/caregivers or outside
requires significant editing requires some editing providers requires minimal
cditing
3:
All elements of the Effective category are present
Tnnovative strategies are used Lo ensure datd are collected even within challenging contexts
Innovative schedules/strategies are uscd to ensure 10A data are collected
Devcelops and implements classroom-wide goals
Written correspondence with parents/caregivers or outside providers never requires editing
Comments:

Behavior Management:
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0 1 2
1. Demonstrates below 80% accuracy Demonstrates between 80-89% Demonstrates abave 90%
with respect to implementation of accuracy with respect to accuracy with respect to
behavior intervention plan implementation of behavior implementation of behavior
intervention plan intervention plan
2. Inadequately describes relevant Ability to describe relevant components Adcquately describes relevant
components of a student’s BIP of a student’s BIP is emerging componcnts of a student’s BIP
(0 or1outaof4) (2or3outof4) (i.e., gives a description of the
target behavior(s) and correctly
describes the intervention
procedure(s), hypothesized
function(s), and rationale(s))
(4 outaf4)

3. Treatment integrity checks are often Treatment integrily checks are Trealmentintegrity checks are
delayed, require frequent reminders conducted across students and stafl conducted upon onsct of BIP and
and/aor are not sufticiently thorough with same delays or reminders quarterly thereafter

4, Exhibits frustration, agitation, or Somctimes exhibits frustration, Remains calm when managing

nervousness when managing agitation, or nervousness when challenging behavior (e.g., does
challenging behavior managing challenging behavior not exhibit frustration, agitation,
or ncrvuusnuss]

5. Does not use effective antecedent Sometimes uses effective antecedent Consistently uses effective

management strategies management strategies antecedent management
strategies

6. Docs nol adequatcely reinforce the Consistent delivery of reinforcement for | Consistently reinforces adaplive

adaptive alternatives to target adaptive alternatives to target behavior, alternatives to target hehavior,
behavior, absence of target behavior absence of target behavior and absence of target behavior, and
and incompatible behavior incompatible hehavior is emerging; also incompatible behavior, and has
demonstrates some initiative in the generated classroom guidelines
generation of classroom guidelines to to ensure that all staff do so
ensure all staff provide adequate
reinforcement for such behavior

7. Has difficulty analyzing data and Ability to analyze data and generate Analyzes data and generates
generating reasonable hypotheses reasonable hypotheses is emerging reasonable hypotheses

8. Is often unable Lo suggest appropriale Ability Lo suggesl appropriate Suggests appropriale

intervention plans based upon intervention plans based upon funclion intervention plans based upon
function of bchavior and /or student of behavior and /or student function ot hchavior and student
characteristics characteristics is emerging characteristics

9. Does not make good decisions with Sometimes makes good decisions with Consistently makes good

respect to the use of physical guidance | respectto the use of physical guidance, decisions with respect to the use
but nol consistently ol physical guidancc

3:

___All elements of the Lffective category are present

__ Generates highly innovative antecedent management strategies that can be used across staff

Generates innovative and individualized data collection systems
___Establishes a calm, posilive climate within the classroom related Lo behavior challenges
Comments:
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Com

munity Based [nstruction (if applicable):
0

1

2

Student engagement scores average
below 80%

Student engagement scores average
between 80 and 89%

Student engagement scores average
90% or higher

Prompting and crror correction may
be inappropriate for the community
setting

Sometimes prompting and crror
correction are inappropriate for the
community setting, but skills in this

arca arc emerging

Prompting and error correction arc
appropriate for the community
setting

Docs not provide effective forms of
reinforcement, and /or schedules of
reinforcement are not appropriate

Effective forms of reinforcement are
sometimes provided, and/or
schedules of reinforcement are
sometimes appropriate

Forms of reinforcement provided are
effective and schedules of
reinforcement are appropriate

Does not effectively promote student
independence

Ability to promote student
independence is emerging

Lffectively promotes student
independence when appropriate

5

Manages problem behavior
ineffectively and/or in an
inappropriate manner in the
community

Sometimes manages problem
behavior effectively and/or in a way
that is appropriate for the community
setting

Consistently manages problem
behavior effectively and in a way that
is appropriate for the community
setting

Materials for CBI are absent,
disorganized, and/or lack creativity

Materials for CBI are usually present
but may not show creativity or be
well-organized

Materials for CBI are present,
creative, and well organized

Does not bring safety bag to CBI
setting

Sometimes brings safety bag to CBI
setting

Consistently brings safety bag to CBI
setting

Prolessionalism has been an arca lor
repeated feedback

Sometimes looks presentable and
interacts with othersin a
professional manner

Looks presenlable, interacls with
others in a professional manner, and
represents the school in a positive
way (e.g., attire, verbal interactions
with community members, nonverbal
bchavior in community setling arc
appropriate)

Does not require the student(s) to
greet and appropriately interact with
the site personnel

Sometimes requires the student(s) to
greet and appropriately interact with
the site personnel

Consistently requires the student(s)
to greet and appropriately interact
with the site personnel

10.

Does not ensure that job
performance meets or exceeds
acceptable standards

Sometimes cnsures that job
performance meets or exceeds
acceptable standards

Ensurcs that job performance mects
or exceeds acceptable standards

___ALL elements of the effective category are present

___ Offers strategies to maintain low levels of maladaptive behavior in the community
Creates NYCACS classroom protocols to supplement community bascd instruction

___TIdentifies unique/special opportunitics Lo build rapporl with communily partners

___Creates innovative and practical protocols/guidelines for data collection, utilizing technology

___Addresses any additional concerns or topics related to CBI with supervisors, suggesting ideas for improvement

___Relays important information between parents/ other classroom staff/ community site (e.g., days off, dress up days, site

cvents)

___Demonstrates flexibility at the community site (e.g., engages student if site personnel is late)

Comments:
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Clinics:

0 1 2
1. Does not consistently ensure that Sometimes ensures that clinic Ensures that clinic
clinic recommendations are recommendations are implemented in a recommendations are
implemented in a timely manner timely manner implemented in & timely manner
(within 10 school days after
recciving recommendations)
2. Does not create a comprehensive clinic Creates a clinic agenda that includes Creates a comprehensive clinic
agenda some, but not all, relevant items agenda
-Ensures that agenda includes
programs that require problem
solving based on data gathered
via book review
-Includes some discussion or
demonstration of progress
-Allows staff to be successful
-Includes discussion of
interfering behavior (if relevant)
-Includes parent concerns (if
relevant)
3. Is often unprepared for clinic meetings Is somewhat prepared for clinic Is well prepared for clinic
meetings meetings
-Agenda completed and
submitted prior ta clinic
-Necessary materials ready
-Coverage schedule mapped out
-Materials /plan for students to
be occupied during discussion
time
1 Lxhibits flat or inappropriate affect Usually exhibits positive and Consistently exhibits positive and
(e.g., does not smile, is inattentive) enthusiastic affect (e.g., smiles, makes enthusiastic affect (e.g., smiles,
positive comments) makes positive comments)
5. Does not appropriately solicit Appropriate solicitation of feedback is Solicits feedback appropriately
feedback cemerging/improving
6. Does not receive feedback Usually answers questions and Answers questions and responds
appropriately (may be unable Lo responds Lo suggeslions appropriately, Lo suggestions appropriately and
answer questions or be delensive but nol consistently consistently
when responding)
7. Is not comfortable or fluent while Is moderately comfortable and fluent Is comfortable and fluent while
working with students in front of while working with students in front of | working with students in front of
parents or supervisors parents - sometimes visibly nervous or parents and supervisors
uncomfortable
8. Does not communicate effectively with Communicates somewhat effectively Communicates effectively with
parcnts and other participants such as with parents and other participants parcnts and other participants
related service providers or home such as related service providers or such as related scrvice providers
therapists home therapists (e.g, at times, may use or home therapists
(e.g., uses language that is too language that is too technical and/or
technical and /or does not does not demonstrate appropriate
demonstrate appropriate perspective perspective taking)
taking)
3
____All elements of the Effective category are present
___ Offers thoughts on problem solving and/or ideas for new programs/future steps
Has developed strategies Lo encourage parent attendance and participation
__Checks in with supervisor prior to clinics to touch base on relevantissues
Comments:
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Home Consultation:

0

1

2

1. ‘T'wo or more recommendations were
not submitted on time
(within 10 school days of visit)

One recommendation was not
submitted on time
(within 10 school days of visit)

Recommendations fram each
home visit have been submitted on
time
(within 10 school days of visit)

2. Doces not complete the minimum
number of visits (i.e., 5) or make
attempts to schedule visits

Docs not complete the minimum
number of visits (i.e., 5) but makes some
attempts to schedule visits

Campletes the minimum number
of visits (i.e., 5) and/or
demonstrates independence and
persistence in scheduling visits
(i.c. at least 1 altempl per month,
multiple communication
methods)

3. | Aparentsignature is missing rom two
ar more corresponding home visits on
tracking form

A parent signature is present next to all
but one corresponding home visit on
tracking form

A parcntsignalurce is present next
to cach corresponding home visit
on tracking form

4. Scores mostly 0s and 1s on the parent
survey

Scores mostly 2s on the parent survey

Scores mostly 3s on the parent
survey

3

All clements of the Elfective calegory are present
Has developed innovative strategics in an attempt to gain a high level of parent engagement (e.g., Skype, FaceTime)

Meects with supervisors ta problem solve particular issues at home orin the community

Conducts more than the minimum number of visits per year
Conducts home visits during ‘off hours’ (e.g, early morning, weekends)

Comments:
Organization:
0 1 2
1. Classroom cleanliness checklist scores Classroom cleanliness checklist scores Classroom cleanliness checklist
average below 80% average between 80 to 89% scores average 90% or higher
2. Docs not arrange classroom Lo Somectimes arranges classroom Lo Consistently arranges classroom

promole student independence

pramole sludent independence

Lo promole student independence

3. Classroom is operating at a low level of
eflficiency
-L.arge amounts of down Llime
-Long Lransitions between stalf
-Schedule confusion

Classroom is operating at a moderate
elficiency
-Some down time
-Inconsisient transilions belween slall
-Some lack of clarity or consistency in
schedules

Classroom is operating at a high
elliciency
-Minimal down time
-Smooth and quick transitions
between staff
-Use of clear, consistent
schedules

1. Does not adhere to format and content
requirements of class mecting notes

Requires some prompts to adhere to
format and content requircments of
class meeting notes

Consistently adheres to format,
and content requirements of class
meeting notes

3

___All elements of the Effective category are present
___Develops innovative systems to ensure consistency and maintenance of classroom organization
___Develops schedules and/or systems to ensure that students maintain learned skills
____Ensures that classroom organization is built into student programming

Comments:
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Profes:

sionalism with Colleagues:

0

1

2

Excceds more than 3 unexcused
unpaid days

Uscs up to 3 unexcused unpaid days

Uses only the allotted number of
personal days

Participation in staff meetings is
below the 25% percentile- a low level
ol engagement

Participation in staff meetings is
between the 254 and 75t percentiles- a
moderate level of engagement (c.g.
hand raising, spcaking)

Participation in staff meetings is
in the top 254 percentile - a high
level of engagement (e.g. hand
raising, speaking)

Scores mostly 1s and 2s on the
colleague evaluation

Scores mostly 3s on the collcague
evaluation

Scores mostly 4s and 5s on the
colleague evaluation

Answers questions related Lo
terminology incompletely, cven with
prompting, or does not attempt to
answer questions

Answers questions related to
terminology accurately and completely
with some prompting/assistance

Answers queslions related
terminology accurately and
completely

5

Cannot provide an accurate
description of NYC Autism Charter
School, even with prompting

Provides an accurate description of
NYC Autism Charter School with some
prompting

Provides an accurate description
of NYC Autism Charter School

Does not receive feedback in a
professional manner

Sometimes receive feedback in a
professional manner and follows up
with changes when appropriate

Consistently receives feedback in
a professional manner and
follows up with changes when
appropriate

Has difficulty expressing differing
perspectives and opinions clearly and
dispassionalely

Sometimes lacks clarity when
expressing differing perspectives and
opinions and dispassionalcly

Expresses differing perspectives
and opinions clearly and
dispassicnatcly

Has difficulty presenting didactic
inlormation conlidently and in clear,
understandable terms

The skills of presenting didactic
information confidently and in clear,
understandable terms is emerging (e.g.
may still exhibit nervousness when
presenting, may not use clear language
or thorough descriptors)

Presents didactic information
confidently and in clear,
undcerslandable lerms

Noes not ensure thal supervisors are
informed aboutissues of concern
related to students, staff, and families

Somelimes ensures thal supervisors
are informed about issucs of concern
related to students, staff, and families

Consislently ensures thal
supervisors arc informed ahout
issues of concern related to
students, staff, and families

10.

Requires consistent reminders to
maintain appropriate dress and
appearance

Requires some reminder to maintain
appropriate dress and appearance

Consistently maintains
appropriate dress and
appearance

11

Written information lacks clarity
and/or often contains
grammatical/spelling errors
-Progress reports
-IEPs

-Behavior Intervention Plans
-Home consultation
recommendations

Written information sometimes lacks
clarity and/or may contain some
grammatical/spelling errors
-Progress reports
-IEPs
-Behavior Intervention Plans
-Home consultation recommendations

Written information is clear and
free of grammatical/spelling
errors
-Progress reports
-IEPs
-Behavior Intervention Plans
-Homc consultation
recommendalions

12,

Is frequently late - 10 or more days
per quarter

Is typically punctual, but has been late
7-9 days per quarter

Is consistently punctual - late 6
or less limes per quarler

3

All elements of the Effective category are present
Presents at meetings (e.g,, intern training, parent workshops, staff meetings)
Participates in presentations outside of school
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Collaborates with other classrooms and/or acts as a model and source of information for others in the school
Consistently participates in school-wide events outside of school hours (e.g., parent mectings, staff events)
Demonstrates ability Lo use technology (c.g, augmentalive communication syslems, computer soflware, photocopicr)

Comments:
Profe: lism with Students and Parents:
0 1 2
1. Frequently makes errors with respect Sometimes makes errors with respect Consistently maintains

to maintaining student confidentiality | to maintaining confidentiality (e.g., uses

full name in front of visitors)

student/family confidentiality

2. Uses disrespectful language and/or
descriptors of student behavior

Sometimes uses respectful language
and/or descriptors of student behavior
but not consistently

Consistently uses respectful
language and/or descriptors of
student behavior

3. Rarely makes positive statements
about students

Occasionally makes positive statements
about students

Frequently makes positive
statements about students

4. Does nolt olten exhibil positive allect
and/or appropriate non-verbal
communication with parents

Somelimes exhibils positive allecl and
appropriate non-verbal communication
with parents, but not consistently in
amount or degree

Consistenlly exhibils positive
allcel and appropriate non-verbal
communication with parents

5. Often ineffective al speaking with
parents/family members (e.g.,
questions arc answered inaccurately,
does not defer to a supervisor when
appropriate)

Abilily Lo speak elfectively with
parents/lamily members (c.g.,
sometimes cffective in answering
parent questions or deferring to a
supervisor when appropriate) is
emerging

Speaks elfectively with
parents/family members (c.g.,
consistently cffective in
answering parent questions or
deferring to a supervisor when
appropriate)

3

__ All elements of the Lffective category are present
____Goes above and beyond with family events - offers additional help, generates ideas, rallies family engagement
___Shows crealivily and persistence in attempls 1o increase lamily engagement
___ Shows a high level of empalhy when discussing students and familics

Comments:
Student Instruction:
0 1 2
1 Demonstrates below 80% accuracy Demonstrates between 80-89% Demonstrates accuracy of 90% or
with respect to discrete trial accuracy with respect to discrete trial above with respect to discrete
instruction instruction trial instruction
2. Demonstrates below 80% accuracy Demonstrates between 80-89% Demonstrates accuracy of 90% or

with respect to incidental teaching

accuracy with respect to incidental
teaching

above with respect to incidental
teaching

with respecet to dyad/group
instruction

accuracy wilh respeet to dyad/group

instruction

3. Demonstrates below 80% accuracy Demonstrales between 80-89% NDemonstrates accuracy ol 90% or
with respect Lo teaching long response accuracy with respeet o Leaching Jong above with respeet Lo Leaching
chains response chains lang responsc chains
4. Demonstrates below 80% accuracy Demonslrales between 80-89% NDemonslrates accuracy ol 90% or

abovce with respect to
dyad/group instruclion
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Student engagement scores average
helow 80%

Student engagement scores average
between 80-89%

Student engagement scores
average 90% or higher

Staff engagement scores average
below 80%

Staff engagement scores average
between 80-89%

Staff engagement scores average
90% or higher

Is not able to model/identify one way
in which peer interaction is promoted

Models/identifies one way in which
peer interaction is promoted

Models/identifies more than one
way in which peer interaction is
promoted

Has difficulty building positive and
successful relationships with students
(c. wullicient Lime for rapport
building, infrequent smiling with
students, limited attempts at
engagement)

Builds reasonably positive and
successful relationships with students
(e.g., makes some Lime for rappoert
building, usually smiles with students,
makes attempts to cngage with
students)

Builds consistently positive and
successful relationships with
students (e.g., makes time for
rapport huilding, consistently

smiles with students, has various
strategies for ensuring student
engagement)

Does not maintain positive affect
throughout teaching interactions

Sometimes maintains positive affect
throughout teaching interactions

Maintains positive affect
throughout teaching interactions

10.

Does not adequately assess and
capture student motivation

Makes some successful attempts to
assess and capture student motivation

Consistently assesses and
captures student motivation

11.

Does not use materials in an efficient
and organized manner while teaching

Sometimes uses materials in an efficient
and organized manner while teaching

Uses materials in an efficient and
organized manner while teaching

12,

Does not show creativity with respect
to teaching materials

Shows some creativity with respect to
teaching materials

Shows creativity with respect to
teaching materials

13

Does not use language that matches
student understanding

Occasionally uses language that
matches student understanding

Consistently uses language that
matches student understanding

14,

Docs nol consistenty or adequately
usc appropriate voice tonc, facial
expression, and volume with students

Somelimes uses appropriale voice lone,
facial expression, and volume with
students

Uscs appropriate voice lone,
facial expression, and volume
with students

15.

Does not respond to student
initiations

Response to student initiations is
variablc or inconsistent

Consistently responds to student
initiations

16.

Docs nat usc appropriate types and
levels of positive physical contact with
students (e.g., age appropriate,
delivered contingently)

Sometimes uses appropriate types and
levels of positive physical contact with
students (e.g., age appropriate,
delivered contingently)

Uscs appropriate types and levels
of pasitive physical contact with
students (e.g.,, age appropriate,
delivered contingently)

17.

Has difficulty identifying appropriate
instructional goals for students

ldentifics some appropriate
instructional goals for students

Consistently identities and puts
into place appropriate
instructional goals for students

18.

Often repeats instructions and/or
engages in over- talking with students

Occasionally repeats instructions
and/or engages in over- talking with
students

Refrains from repeating
instructions and/or engaging in
over- talking with students

19.

Does not identify appropriate
programming for dyad/group
instruction

Ability to identify appropriate
programming for dyad/group
instruction is emerging

Consistently identifies
appropriate programming for
dyad/group instruction

20.

Does not adjust the type of interaction
and/or activities in response to
student mood /alfect

At times adjusts the type of interaction
and/or activities in response to student
mood/allect

Adjusts the type of interaction
and/or activities in response to
student mood/alleet

21

Requires student responding only as it
relates to targeted instruction

Sometimes requires student responding
beyond targeted instruction

Requires student responding
beyond targeted instruction
(e.g, asks learners questions or
prompls learners Lo respond
oulside ol a particular
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instructional program in ways
that are socially contextual and
appropriate given their skills;
facilitates language (vocal and
non-vocal) with appropriate
frequency and variely)

3
____All elements of the Liffective category are present
____Innovative instructional strategies are used
___Innovalive prompling stralegies are used
____Innovalive reinforcement strategies arc used
___Innovalive crror correclion stralegics arc used
___ Creates classroom structures to ensure that all staff members are prepared for teaching interactions
___ Creates classroom structures to ensure that student motivation is re-assessed frequently
___ Shows a high level of creativity with respect to instructional materials
Comments:
_Supervision of Staff:
0 1 2
1. Scores below an 80% on observed Scores between a 80% and 89% on Scores a 90% or above on
stafl training session(s) obscrved stall Lraining session(s) obscrved stall Lraining session(s)
2. Does not follow a consistent schedule May require some reminders to follow a | LFollows a consistent schedule for
for staff supervision consistent schedule for staff supervision staff supervision and takes
initialive Lo schedule times with
both stalf and supcrvisors
3. Provides little reinforcement Lo stall’ Provides some reinforcement Lo stall, Consistently provides high levels
and/or reinforcement is not behavior- but may not provide cnough and/or of behavior-specific
specific may not be behavior-specific in delivery reinforcement to staff
4. Correction provided Lo slall often does Provides correction Lo slalf Lhat Pravides correction Lo stall Lhat
not include a clear description of the sometimes includes a clear description | includes a clear description of the
behavior to be changed or a clear of the behavior to be changed, along behavior to be changed, along
rationale for change with a clear rationale for change, but with a clear rationale for change
this may not be consistent
5. Does not typically provide varied Provides some variation in type of Consistently provides varied
types of feedback (e.g., in vivo, written, | feedback (e.g, in vivo, written, via video types of feedback (e.g., in vivo,
via video review) review) written, via video review)
6. Does not seek assistance related to Sometimes seeks assistance related to Reliably seeks assistance related
resolving sensitive issues with staff resolving sensitive issues with staff to resolving sensitive issues with
staff
7. Does not actively or sufficiently Sometimes encourages staff to acquire Encourages staff to acquire
encourage staff to acquire problem- problem-solving skills by questioning problem-solving skills by
solving skills by questioning and and engaging them in conversation questioning and engaging them in
engaging them in conversation; may rather than dictating responses conversation rather than
frequenltly diclate responses diclaling responses
8. Doces not successfully shape staff Effectiveness in shaping staff behavior Successfully shapes staff behavior
behavior in the arcas of instruction, in the areas of instruction, behavior in the areas of instruction,
behavior management, and management, and relationship building behavior management, and
relationship building is emerging relationship building
9. Does not allocate supervision time Allocation of supcrvision time is Allocates a sufticient amount of
sufficiently or cquitably emerging, and may not be equitable supcervision time appropriately
across staff across staff members
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1

!

10.! Does'not!conductleffectiveland!
comprehensive!weekly!classroom!
meetings!(e.g. !no!clearlagendas!for!
meetings,linsufficient!staff!
engagement,'notlefficientlin!getting!
throughlitems)!

Conducts!fairlyleffectiveland!
comprehensivelweekly!classroom!
meetings!(e.g.'haslagendas!for!meetings!
thatlare!somewhatl!clear,!staff!
engagementlisimoderate,'moves!
throughlitems!with!reasonable!
efficiency)!

Conducts!effectiveland!
comprehensive!weekly!classroom!
meetings!(e.g.'has!clearlagendas!
for!meetings,!sufficiently'engages!
staff,!moves!through!litems!
efficiently)!

!

1

3!

___Alllelementslof'the!Effective!category'are!present!
___Developslinnovative!strategies!for!supervision!
____Useslinnovative!strategies!forlreinforcing!staff'behavior!

___ Createslalconsistently!positive,!collaborative!classroom!environment!

Comments:!
!
*
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New York Center for Autism Charter School

CLINICAL SUPERVISOR EVALUATION

Name of Staff:

Date:

Name of Evaluator:

Ineffective Developing Effective Highly Effective
0 1 2 3

Student Programming Rating: Comments:

Builds positive and successful relationships with students

Demonstrates highly effective instruction with students

Identifies appropriate instructional goals for students

Monitors student skill acquisition

Ensures that programming is implemented consistently and
accurately

Ensures that students are engaged in meaningful dyad and
group instruction

Demonstrates innovative, creative thinking around
programming

Engages in well-thought-out and systematic problem-solving

Generates and helps staff generate appropriate future
targets and objectives within programs

Monitors staff to ensure that students are motivated and
schedules of reinforcement are appropriate

Student Engagement Average

AVERAGE RATING IN THIS AREA:

Behavior Intervention Planning Rating: Comments:

Ensures that staff adhere to procedures for baseline and
functional assessment

Analyzes baseline data and generates reasonable
hypotheses

Suggests appropriate intervention plans based upon function
of behavior and student characteristics
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New York Center for Autism Charter School

Reviews data regularly and offers ongoing suggestions for
fading or problem-solving

Ensures that BIP protocols are adhered to across
classrooms

Generates classroom guidelines to ensure that staff are
consistently reinforcing adaptive alternatives to target
behavior, absence of target behavior, and incompatible
behavior

Monitors staff use of physical guidance when required

Assists with behavioral challenges

AVERAGE RATING IN THIS AREA:

Staff Supervision Rating: Comments:

Creates a positive, collaborative climate within and across
classrooms

Spends time in classrooms during school hours

Is available and accessible to staff

Clearly and effectively imparts information (verbally) related
to teaching procedures and behavior management

Provides an appropriate level of modeling and feedback for
staff

Provides extra training for new or struggling staff

Effectively shapes staff instruction of students

Effectively shapes staff relationship building with students

Effectively shapes staff use of behavior management
procedures

Delivers meaningful types and levels of reinforcement to staff

Provides clear and appropriate corrective feedback

Adheres to staff evaluation schedule

Completes accurate and well written staff evaluations

Identifies staff training issues and plans additional training
agendas

Visits work or inclusion sites and provides written
recommendations (if applicable)

Staff Engagement Average
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New York Center for Autism Charter School

Staff Evaluation

AVERAGE RATING IN THIS AREA:

Professionalism Rating: Comments:

Professional, cooperative and flexible when working with
colleagues

Punctual

Good attendance

Dresses professionally

Exhibits consistently positive affect with colleagues, parents,
and students

Communicates effectively across relevant personnel

Expresses differing perspectives and opinions clearly and
dispassionately

Demonstrates a thorough knowledge and understanding of
behavioral principles and terminology

Written definitions

Presents didactic information confidently and in clear,
understandable terms

Is prepared for and actively participates in clinic meetings

Actively participates in Manager meetings

Presents at staff meetings

Ensures that timelines are met and requirements are fulfilled
across all classrooms

Ensures that supervisors are informed about issues of
concern related to students, staff, and families

Documents interactions with staff and families when
appropriate

Uses time efficiently and delegates appropriately

Demonstrates a high level of organization

Receives feedback in a professional manner

Supports the larger student body by participating in school-
wide initiatives

AVERAGE RATING IN THIS AREA:
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New York Center for Autism Charter School

Interactions with Parents and Family Members Rating: Comments:
Establishes positive relationships with parents/family

members

Communicates effectively with parents/family members

Effectively addresses parents questions and concerns

related to programming

Provides clear guidelines and suggestions for issues arising

in the home or community

AVERAGE RATING IN THIS AREA:

Paperwork and Organization Rating: Comments:
Demonstrates timeliness with paperwork and other deadlines

Ensures that classroom materials are well organized

Ensures that classroom environments and clean and clutter-

free

Maintains clear and comprehensive records related to

students and staff

Completes classroom appearance checklists

AVERAGE RATING IN THIS AREA:

OVERALL RATING ACROSS AREAS:

ADDITIONAL COMMENTS:

| have read the above performance evaluation.

Signature Date
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New York Center for Autism Charter School

An understanding of the principles of applied behavior analysis is critical to the development of
professionals in the field. In this section of the evaluation, staff members are asked to select one
topic from the list below about which they can answer questions (e.g., “Define __ and give an
example of how you are using this procedure with a student.”). The evaluator will select a second

topic.

__Backward/Forward Chaining
__Conditioned Reinforcers/Punishers
__Discrete Trial Teaching
___Extinction

___Generalization

___Interobserver Agreement Data
___Momentary Time Sampling
__Positive vs. Negative Reinforcement
__Prompts and Prompt Fading

__ Response Cost

___Stimulus Control

__Whole Interval Recording

___Behavioral Shaping
__Differential Reinforcement
__ Discriminative Stimulus
__ Fluency

___Incidental Teaching
___Maintenance

___Partial Interval Recording

Positive vs. Negative Punishment

Response

__Schedules of Reinforcement
___Task Analysis/Response Chain

__ Mand

__ Tact __Receptive Language
QUESTION RESPONSE

1.

2.

3.

OVERALL RATING:

COMMENTS:
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NYC Autism Charter School
Classroom Organization Checklist
Clinical Supervisor will evaluate for each classroom on a monthly basis

!/
Classroom #: Date:

Scorea*+” “-* or “N/A” for eachitem | ltemsto bescored: Comments:

Surfaces are empty and clean

Items in open storage units are neatly stacked or contained within afolder/tray/bin (e.g., medica
toleration materials in a bin, worksheetsin afolder)

Items in closed storage units (e.g., drawers) arein order (in other words, things are not just
stuffed in the closed cabinet)

Cleaning supplies are out of reach and/or in adesignated area

Mounted paperwork on white boards or bulletin boards is not scattered and does not give away
any confidential information (some sort of organization to them)

Items on desks are only those that are currently being used (e.g., timers, pencils)

Edibles are stored in closed containers

Drinks remain in a specified place in the classroom

Garbage is not overflowing

Common classroom areas are clean and organized (e.g., play space, sink area, technology area)

Total +’s/ Total items scored = %

Please be mindful of the following:

*All pieces of current program materials are not in folder/bin (e.g., missing) OR there are too many materialsin program folder/bin (e.g., materials from older steps)
*Materials (especially related to hygiene) are dirty (e.g., crusty toothbrush)

*PECS or |labels are breaking and too bent
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Evaluation Schedule for

Submit acopy of this form two weeks prior to your formal observation. Please list the program(s) you teach with each
student during designated time slots across the day.

Time Monday Tuesday Wednesday Thursday Friday
Student(s): Student(s): Student(s): Student(s): Student(s):
Program(s): Program(s): Program(s): Program(s): Program(s):
Student(s): Student(s): Student(s): Student(s): Student(s):
Program(s): Program(s): Program(s): Program(s): Program(s):
Student(s): Student(s): Student(s): Student(s): Student(s):
Program(s): Program(s): Program(s): Program(s): Program(s):
Student(s): Student(s): Student(s): Student(s): Student(s):
Program(s): Program(s): Program(s): Program(s): Program(s):
Student(s): Student(s): Student(s): Student(s): Student(s):
Program(s): Program(s): Program(s): Program(s): Program(s):
Student(s): Student(s): Student(s): Student(s): Student(s):
Program(s): Program(s): Program(s): Program(s): Program(s):
Student(s): Student(s): Student(s): Student(s): Student(s):
Program(s): Program(s): Program(s): Program(s): Program(s):

*In preparation for your evaluation identify a dyad or group to instruct. Indicate the following: day, time, students, type of dyad or

group instr

uction

Same materials, same objective (SM, SO)

Same materials, different objectives (SM, DO)
Different materials, different objectives (DM, DO)
Whole group independent work (WG, IW)
Independent work and direct instruction (IW, DI)
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NY C Autism Charter School Staff Evaluation
Formal Observation Packet
To be conducted 2x per year (May/December)

Discrete Trial Teaching — Observed by Supervisor twice per year
Program:
Student:

Day/Time:

Measurement Procedure — Per Opportunity: Score a (+) or (-) in each column (or write “N/A” if there was no opportunity to score)
and calcul ate the percentage of correct responses.

Trial | Trial | Trial | Trial | Trial | Trial | Trial | Trial | Trial | Trial
1 2 3 4 5 6 7 8 9 10

Ensures student is motivated

Establishes attending

Presents Sd accurately/clearly

Provides effective and appropriate prompts

(if relevant)

Provides reinforcer if correct responseis
demonstrated

(contingent, appropriate amount, paired with
verbal praise)

Provides error correction if incorrect responseis
demonstrated

(Effective, immediate, neutral tone of voice)
Repeats previous tria following error correction
Takes accurate data after trial

Minimizes waiting time for student

I ntersperses tasks appropriately

Per centage of Correct Responses:

Other Notes:

NYCAUTISM

CHARTER SCHOOL
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Dyad/Group Instruction — Observed by Supervisor twice per year

Program:
Students:
Day/Time:

Measurement Procedure: Score a (+) or (-) in each column (or write “N/A” if there was no opportunity to score) and calculate the
percentage of correct responses

Identifies programming goals for teaching in a dyad/group (HT/LI only)
Positions self appropriately in relation to all students

Teaches target skills effectively and/or makes modifications to teaching
procedure if students continue to error

Ensures all students remain on task

Implements behavior intervention plans consistently for all relevant students
Uses “other student” as amodel for correct responses

Implements motivational systems during dyad/group instruction
Facilitates socia interaction during “break” times

Implements a group contingency using one motivational system (if
appropriate)

Takes accurate data for all relevant programs

Per centage of Correct Responses

Other Notes:
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Long Response Chains — Observed by Supervisor twice per year

Program:
Student:
Day/Time:

Measurement Procedure — Per Opportunity: Score a (+) or (-) in each column (or write “N/A” if there was no opportunity to score) and
calculate the percentage of correct responses

Prompts to attend to schedule or cue to initiate activity

Prompts steps not currently targeted for independence

Provides effective, appropriate, immediate prompts

Physical guidance is provided from behind

Provides error correction, if necessary

Provides reinforcement at appropriate intervals

Takes accurate data

Utilizes materials that are appropriate to student’s skill level and facilitates learning
Refrains from verbally interacting with student

Differentially reinforces responses that occur in the absence of prompts
Conducts mass trials on current steps (when appropriate)

Fades proxi mity during mastered components of chain

Per centage of Correct Responses
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Incidental Teaching — Observed by Supervisor twice a year

Student: Day/Time:
Opportunitiesthat occurred naturally Contrived
Captured Missed (Opportunitiesthe staff member set up)

Per centage of Opportunities Captured

# Captured =
# Captured + # Missed

Measurement Procedure: Score a (+) for each contrived incidental teaching episode observed
Triall |Trial2 |Trial3 |Trial4 |Trial5 |Trial6 |[Tria7 |Trial8 |Trial9 |Trial 10

Set up situation
Watch for student
initiation
Remove/Withhold
item/activity
Prompt for
elaboration

Pause for
response

Reward with
praise/access

Per centage of Correct Responses
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Peer Interaction — Either direct observation or via interview with Clinical Supervisor once per year
How is peer interaction promoted in your classroom?

L
2.
3.
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Behavior Intervention Plan — Part | (Written Information and Direct Observation) and Part |1 (Interview with Clinical Supervisor
once per year)

Part | — Written Information and Direct Observation

Directions: Staff person will fill in first four columnsprior to hissher evaluation for all studentsin the classroom with a BIP
Measurement Procedure for columns 5-10: Score a(+) or (-) in each column (or write “N/A” if there was no opportunity to score) and
calculate the percentage of correct responses

Student Target Intervention Measurement Reinforcing Consequence Consequence Consequence Consequence Appropriate | Appropriate Data
Behavior Procedure Procedure Component Implemented Implemented Implemented Implemented Tone of Level of Recorded at
Implemented Immediately Accurately Consistently Voice Used Physical Appropriate
(eg., DRA) Interaction Intervals, as
Used Indicated on
Behavior
Plan form

Per centage of Correct Responses

*1f, during the observation session, the student does not demonstrate the target behavior(s), schedule afollow up observation or role-
play the implementation of the behavior intervention procedure(s) with the eval uator acting as the student

NYCAUTIS

CHARTER SCHOOL
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Part I — Interview with Clinical Supervisor once per year

Oral Explanation of a Behavior Intervention Plan

Student:
Operational Definition(s) I ntervention Procedur e(s) Hypothesized Function(s) Rationale(s)

Percentage of Correct Reponses. /4

*Terminology assessment conducted by Executive Director (see attached sheet)
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Saff Training (Head Teacher Only) — Direct Observation by Supervisor once per year
*With current behavior plansin their classroom
*Needs to be done with a staff member who is currently NOT in Head Teacher’s classroom

Skill Acquisition Program

Head Teacher will provide higher supervisor with the name of the target program to be taught at least 2-3 days prior to the evaluation.
The Head Teacher will be responsible for selecting the person that he/she is training but is not to provide them with any information
about the program to be taught until the day of the evaluation. All necessary program materials should be prepared by the Head
Teacher and ready on evaluation day.

Measurement Procedure: Score a (+) or (-) in each column (or write “N/A” if there was no opportunity to score) and calculate the
percentage of correct responses

Program Name: Comments:
Provides the trainee with the program shell, task analysis, and/or data sheet
Refersto the program shell/task analysis/data sheet, as appropriate, throughout
the training session

Explains rationale/overall goal/future direction of the program

Provides clear instructions to the trainee

Models implementation of the program

Provides appropriate praise to the trainee

Provides appropri ate corrective feedback to the trainee

Shifts to another training method if the trainee continues to error

Trainee correctly implements the program by the end of the session

Per centage of Correct Responses:
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Behavior Intervention Plan
*|f, during the observation session, the student does not demonstrate the target behavior(s), role-play the implementation of the
behavior intervention procedure(s) with the evaluator acting as the student and score only relevant steps

Measurement Procedure: Score a (+) or (-) in each column (or write “N/A” if there was no opportunity to score) and calculate the
percentage of correct responses

Behavior Intervention Plan: Comments:
Provides trainee with the written BIP

Provides rationale or explanation of why treatment is warranted

Provides clear instructions to the trainee

Role-plays the procedure with the trainee

Models implementation of the BIP with the student

Provides appropriate praise to the trainee

Provides appropriate corrective feedback to the trainee

Provides instruction regarding data collection

Shifts to another training method (e.g., coaching) if the trainee continues to
error

Checksin with trainee regarding his/her comfort level with the procedure
The trainee correctly implements the BIP by the end of the session

Per centage of Correct Responses:
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Student Engagement

NYC Autism Charter School
Staff & Student Engagement
Clinical Supervisor will evaluate 1x per month

Students are scored as on-task if they are looking at, manipulating, or appropriately using instructional/leisure materials; visually
attending to staff presence; visually attending to another student with whom the staff is interacting; following instructions; or waiting
appropriately. Students are not scored as on-task if they are engaged in self-stimulatory or other inappropriate behavior.

Saff Engagement

Staff are scored as on-task if they are looking at the student(s) with whom they are working, manipulating instructional materials;
presenting instruction, prompts or error correction; or actively interacting with the student(s) with whom they are working

Measurement Procedure/ Interval: 10sMTS (+ = on-task; - = off-task)
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Terminology+
+
An#inderstanding#f#he#rinciples#fiappliedfbehavioranalysis#s#ritical#o#he#levelopmentibf#
professionals#n#he#ield.#in#his#ection#f#he#valuation,#tafffnembers#refasked#otbelectidne#
topic#from#he#istibelow#bout#vhich#hey#an#nswer#uestions#e.g. #Define#_#ndi#ivefanexample#
ofthow#youthre#tising#histproceduresvith##tudent.”). #hettvaluator#vill#elect#econd#opic.#

___Backward/Forward#€haining# # # # __Behavioral#haping#
___Conditioned#Reinforcers/Punishers# # # __DifferentialfReinforcement#
__DiscretefrialfTeaching# # # # __Discriminative#timulus#
__Extinction# # # # # # __Fluency#
___Generalization# # # # # __IncidentalfT'eaching#
___Interobserver#Agreement#ata#t # # __Maintenance#
__Momentary#'ime#ampling# # # # __Partial#interval#Recording#
__Positive#s.#NegativeReinforcement# # # __Positive#s.iNegativefPunishment#
__Prompts#and®Prompt#ading# # # # __Response#
___Responsei#ost# # # # # __Schedules#ffReinforcement#
__Stimulus#ontrol# # # # # __Task#Analysis/Response#hain#
__Whole#ntervalfRecording# 