The State University of New York

SUNY L Charter Schools Institute

University Preparatory Charter School for Young

Men

School Evaluation Report

2011-2012

Visit Date: October 14, 2011
Report Issued: March 6, 2012

Charter Schools Institute

State University of New York

41 State Street, Suite 700

Albany, New York 12207

518/433-8277, 518/427-6510 {fax)
hitp://www.newyorkcharters.or



INTRODUCTION

This School Evaluation Report includes three components. The first section, titled School Overview,
provides descriptive information about the school, including enrollment and demographic data, as well as
historical information regarding the life of the school. The second section provides background
information on the conduct of the evaluation visit, including the date of the visit and information about the
evaluation team, and puts the visit in the context of the school’s current charter cycle. Finally, in a third
section entitled School Evaluation Visit, the report presents overall benchmark conclusions (in italics) and
an analysis of evidence collected for each of the respective benchmarks.

The Quzlitative Educational Benchmarks {a component of the Renewal Benchmarks) address the academic
success of the school, focusing on teaching and learning {i.e., curriculum, instruction, and assessment), and
the effectiveness and viability of the school organization, including board oversight and organizational
capacity. The Institute uses the established criteria on a regular and ongoing basis to provide schools with
a consistent set of expectations leading up to renewal.

The report below provides more detailed conclusions, and evidence to support these conclusions, for
some benchmarks in order to highlight areas of concern and provide additional feedback. In contrast to
the format of reports issued in previous years and in an effort to issue reports in a timelier manner, the
Institute now approaches the presentation as an exception report and deliberately emphasizes areas of
concern. As such, limited detail and evidence about positive aspects of the program are not an
indication that the Institute does not fully recognize evidence of program effectiveness.

Because of the inherent complexity of a school organization, this School Evaluation Report does not contain
a single rating or comprehensive indicator that would specify at a glance the school’s prospects for
renewal. However, it does summarize the various strengths of the school and note areas in need of
improvement based on the Qualitative Educational Benchmarks.
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SCHOOL OVERVIEW

Opening Information

Date Initial Charter Approved by SUNY Trustees

June 22, 2004

Date Initial Charter Approved by Operation of Law

December 4, 2004

School Opening Date

September, 2010

Location
School Year(s) Location(s) Grades District
2010-11to Roch i hool
180 Raines Park Rochester, NY All ¢ este-r Cfty Schoo
Present District

Current Mission Statement

The mission of University Preparatory Charter School for Young Men is to establish a single-sex education
option in the City of Rochester with an engaging learning environment and informed practices that are
effective for young men. The school will be available to all city residents who choose to have their children
educated in a single-sex education environment, regardless of their abHity to meet high tuition costs.

Current Key Design Elements

Single-sex education;

individualized learning;

substantive content;

daily advisory; and

[ 2NN IR BN BN

continuous relationship building.

School Characteristics

School Year Original Actual Original Actual Grades Days of
Chartered Enroliment? Chartered Instruction
Enroliment Grades
2010-11 150 157 7-8 5-8 185
2011-12 225 - 7-9 7-9 185

! Source: SUNY Charter School Institute’s Official Enroliment Binder.
Cards, depending on date of data collection.)
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Current Board of Trustees?

Vince Carfagna

Treasurer

Melissa Piccarreto

Trustee

Dr. Michael Robinson

Board President/Executive Committee

Maria Scalise

Secretary/Executive Commiftee

Sam Valleriani

Trustee

jose M. Vazquez Jr.

Vice President of Policy and Bylaws/Executive Committee

Dr. Marie Cianca

Trustee/Accountability Committee

Hussain Ahmed

Trustee

Jackie Campbell

Trustee

School Leader{s)

School Year

School Leader{s) Name and Title

2010-11 to Present

Joseph Munno, Principal

School Visit History

School Year Visit Type Evaluator Date
{Institute/External)
2010-11 First Year institute February 3, 2011
2011-12 Second Year institute Qctober 13, 2011
? Source: Institute board information.
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CONDUCT OF VISIT

Specifications

Datels) of Visit Evaluation Team Members Title
Dr. Paul Wright Director of School Evaluation
Sean Fitzsimons Program Analyst
October 13, 20111
Lori Clement Senior Analyst
Adam Aberman External Consultant
Context of the Visit
Charter Cycle Evaluation Team Members
Charter Period 2" Year of First Charter Term®
Accountability Period 2" Year of Four-Year Accountability Period
impending Renewal Visit Fall 2014

3 Because the Institute makes a renewal decision in the last vear of a Charter Period, the Accountability Period ends in the next
to last year of the Charter Period. For initial renewals, the Accountability Period is the first four years of the Charter Pericd. For
subseguent renewals, the Accountability Period includes the ast year of the previous Charter Period through the next to last
year of the current Charter Period.
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SCHOOL EVALUATION VISIT

Benchmark Conclusions and Evidence

1. B Use of Assessment Data

University Preparatory Charter School for Young Men (“University Prep”) has an emerging assessment
program and uses it to improve student learning.

The school administers a norm-referenced diagnostic assessment and Scholastic Reading, literacy and math
inventories in order to group students by ability level in the classroom. The school uses the previcus year's
New York State assessment results to target students for remediation and enrichment classes, as well as to
determine which students would attend summer school and which students would take Spanish courses.
The school administration also uses the assessment results to make changes to the academic program. As
a result of lower than expected results last spring, the school has added remedial math and English
language arts lab classes for almost all students.

In addition to standardized tests, teachers use a combination of commercial and teacher-made
assessments with limited oversight, in order to ensure alignment to the school's curriculum and state
standards. Teachers discuss data derived from these assessments during professional development and
common planning time and use it to inform lesson planning and instruction. The school has convened a
curriculum committee to analyze old state tests and create interim assessments aligned to the staté testing
program in order to measure progress and identify students for remediation during the school year. At the
time of the visit, the committee had not yet generated any assessments through this process; therefore,
the effectiveness of the committee cannot be determined.

1. C Curriculum

University Prep has o comprehensive curriculum that generally supports teachers in planning relevant
learning activities.

During the summer, teachers in core academic subject areas create curriculum maps based on the school’s
commercial currictium, schoot developed objectives and essential questions, as well as the New York State
standards. These maps detail the knowledge and skills that all students are expected to master over the
course of the school year. The school’s instructional leaders ensure that lesson maps include all necessary
components, including clear objectives and essential questions, and that they generally align to state
standards.

University Prep has not formally reviewed its commercial curriculum, nor have leaders checked to ensure
that curriculum maps directly align to the state standards. Additionally, the school does not provide
sufficient, structured opportunities to review and revise curriculum maps throughout the year. Teachers
have ample common planning time throughout the week to develop interdisciplinary units and lessons and
to adjust the pacing contained in the school’s commercial curriculum. The school uses a well-developed
common lesson-planning template; instructional leaders regularly review lesson plans.

Charter Schools Institute & Evaluation Report - 6



1. D Pedagogy
Adequate instruction is evident in a limited number of classes throughout the school.

Teachers follow well-defined lesson plans with objectives aligned to the school’s curriculum; however, in
many classes, lesson implementation does not effectively support the learning of these objectives. While
most students are quiet, respectful and at least minimally engaged in lessons, in many observed classes a
large minority of students is not engaged. For example, some students have heads on their desks, some
are not completing assigned activities and some engage in side conversations during lessons. Some
teachers use effective classroom management technigues to address off-task behavior, such as moving
within close proximity of misbehaving students. However, many teachers simply raise their voices or
repeatedly call on misbehaving students without further consequences. Not all teachers hold students
accountable for learning. For example, many teachers give students “bridge” activities, such as completing
math review problems, at the beginning of class to focus them on the coming lesson; nevertheless, most
students do not complete the tasks before teachers proceed to other activities. In many classes, teachers
only calt on a small number of students or those who raise their hands during lessons.

1. E instructional Leadership

University Prep has strengthened the instructional leadership team which, with additional time to
develop, may prove to be effective.

The school’s instructional leadership structure is adequate to support the development of the teaching
staff. The school’s assistant principal supports English language arts and social studies teachers, while the
director of instruction supports mathematics, science and other teachers. Both instructional leaders
regularly monitor classes, often observing each class once a day, and assist teachers with lesson planning
during common prep periods. During or immediately following observed lessons, instructional leaders
provide teachers with both verbal and written feedback. Additionally, instructional leaders collect lesson
plans on a weekly basis and provide written guidance and suggestions to teachers. Math and literacy
specialists also support teachers by pushing into classes to observe, offering suggestions and planning with
teachers. The instructional leaders formally evaluate teachers twice per year, however not all teachers are
aware of the evaluation criteria. Informal observations occur at least an additional three times per year,
with leaders videotaping and analyzing the observations.

1. F At-Risk Students

University Prep has procedures and resources to meet the needs of students with special needs, but has
not fully implemented a system to serve students at-risk of academic failure, '

The school follows a clear multi-step system to identify students for special education services. Teachers
refer students to instructional leaders who offer suggested strategies for working with individual students.
Foliowing this procedure, an Academic Intervention Services team suggests increased remedial class time
and, if necessary, referral to the Committee on Special Education. The school provides robust staffing and
sufficient settings to meet the needs of special education students, including three fuil-time special
educators who push into classrooms, a district-provided special educator who provides a resource room
setting and district-provided speech and occupational therapists. Teachers are aware of student progress
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toward meeting IEP goals and the school provides opportunities for them to coordinate with at-risk staff
during common grade level planning.

The schoel is developing systems to identify and monitor the progress of at-risk students, but with the
exception of summer school, it currently provides little differentiated, targeted assistance based on
individual student needs. Almost all students take remedial math and English fanguage arts lab classes
during their core academic day and supplemental remediation during extended learning. At the time of the
visit, the school was in the process of developing more targeted interventions to meet the individual needs
of struggling students.

The school follows the standard process for identifying and monitoring the progress of English language
learners (ELLs), which includes the administration of the Lab-R and NYSESLAT. The schoo! employs a part-
time English as a second language teacher who provides pull-out instruction to £LLs using an ELL-specific
curriculum,

1. G Student Order and Discipline

University Prep has established o safe environment for its students; however, the school has not yet
established a culture of scholarship. Behavioral issues continue to detract from learning.

Hallways are safe and well monitored by staff members. Transitions between classes are generally orderly.
There is a documented discipline policy and common expectations about how to apply this policy; however,
some teachers do not implement it consistently and struggle with classroom management despite having
received professional development from school leaders. For example, some teachers allow students to talk
back with no repercussions, while others give students warnings that lead to referrals. The schocl employs
two full-time “house coordinators” to handle disciplinary issues and regularly communicate student needs
to staff members. They are responsible for building relationships with students.and "refocusing” those
who have been referred to them for disciplinary infractions in an effort to quickly return them o
classrooms. The school emphasizes keeping students in their classrooms as much as possible by requiring
teachers to warn students multiple times before reaching out 1o house coordinators.

1. H Professional Development

University Prep’s professional development program generally assists teachers in meeting student
academic needs and school goals.

The school provides sufficient time for professional development, including a two-week summer institute,
weekly professional development and external opportunities for teachers to attend conferences. The
content of the school’s professional development program dovetails with the school’s mission, curriculum
and instructional programs, especially in relation to the Expeditionary Learning program. Expeditionary
Learning has provided much of the training and professional development to staff in the past; however, at
the time of the visit, Expeditionary Learning and the school had ceased working together. It is unclear how
this will influence the school's professionat development program moving forward. The school’s
instructional leaders also periodically iead professional development sessions. Past topics include training
teachers to implement the school’s programs {e.g. Read 180}, cross-curricular curriculum planning and
analyzing assessment data. '

Charter Schogls institute # Evoluation Report : 8



2. C Organizational Capacity

University Prep hos generally sufficient organizational capacity to support the delivery of the educational
program.

The school has established an administrative structure with staff, operational systems and procedures that
allow the scheol to carry out its academic program. University Prep's organizational structure establishes
distinct lines of accountability with generally clear roles and responsibilities, although not all staff members
can articulate the difference between the roles of the school’s director of instruction and assistant
principal. The school has recently added the assistant principal position, which along with the director of
instruction provides an increased emphasis on instruction and ensures that teachers receive higher levels
of professional development and support than they had in the school's first year. This addition is largely in
response to the limited instructional leadership in the school’s first year. The school’s leadership now
regularly monitors and evaluates the school’s programs and makes changes as necessary. For example, the
school has added remedial math and literacy labs in response to low state assessment scores. The school
maintains adequate enrollment and attendance levels.

School leaders, recognize the gravity of low performance on high stakes exams and have, thus, begun to
allocate sufficient resources and staff to support the achievement of educational goals. While school
leaders have implemented promising changes in the organizational structure and academic program that
have the potential to drive student achievement with more time, it remains to be seen whether school
leaders, teachers and staff will fully implement these changes with sufficient success to push the school
toward meeting its accountability plan goals.

2. Db Board Oversight
The school board has provided generally effective oversight to most facets of the educational program.

Board members have adequate skills to provide rigorous oversight of the school, including members with
experience in secondary education, finance and law. However, the board has lost some members in the
transition from pre-opening to full operation and is seeking to recruit members who can support this work.
Regardless of this concern, board members understand the core business of the school, student
achievemnent, which drives how they approach their governance responsibilities. For example, the board,
in consultation with the school’s leaders, has created an action plan with concrete benchmarks to address
academic deficiencies.

The board has not yet evaluated the school leader, but has begun to design criteria for determining his
level of performance. While the board monitors the school through the school leaders’ dashboard of
academic and fiscal information, the school leaders did not fully apprise the board of at least one major
issue. Af the time of the visit, the board received notice from Expeditionary Learning that it was
terminating its affiliation with the school. Board members had been aware of challenges in the relationship
between the school’s leaders and Expeditionary Learning, and the board had worked with the school’s
teaders to address these challenges by including this topic in the board created action plan for the school.
However, board members report that the termination was unexpected.
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APPENDIX A: RENEWAL BENCHMARKS USED DURING THE VISIT

An excerpt of the State University Charter Renewal Benchmarks follows.
Visit the Institute’s website at: http://www.newvorkcharters.org/
documents/renewalBenchmarks doc to see the complete listing of Benchmarks.

Benchmarks 1B — 1H, and Benchmarks 2A — 2E were using in conducting this evaluation visit.

' Evidence Category - -l 00 i State Unwersrtv Renewal Benchm ks :
Staté Univ'ersity- e The school has a system to gather assessment and evaluation data and uses |t te
Renewa§ R improve anstructrona! effect;veness and student Iearnsn' S
Benchmark 13 RO B SRRt i : : o
_ Useof T :
Assessment Data'" '| Elements that are generally present include:
e the school regulaﬂy uses standard;zed and other assessments that are ahgned to
- B | the school’s curriculum framework and state performance standards _
S : the school systematscally co!iects and analyzes ciata from d:agnost:c formatlve
S and summatlve assessments, and makes it accessrbfe to teachers, school Eeaders
% and the schaol board; - ' Lo : ._ i
e the school uses pretoco%s procedures and rubrics that ensure that the scormg of -
FEEE TR assessments and evaiuation of stucfent work is reliable and trustworthy, R
- e the school uses assessment deta 10 precﬁsct whether the schooE’s Accountabsiity
: ffPian goals are bemg achseved : : S RS
. the school‘s 5eadefs use assessment data to momtor change and amprove the .
"scbooi’s academrc program mciudmg currsculum and :nstruct:on professrcnai
5 'deve!opment, stafﬁng and intervention services;’ '_: S RS
e the school’s teachers use assessment data to adjust and :mprove mstructton tc-
U0 meet the identified needs of studentS‘ ' = : Sl
 a common understandmg exzsts between and among teachers and admamstrators
. of the meaning and consequences of assessment results, e.g., changes to the :
: ;nstruct:onai program access to remedration, promot;on to the next grade
e _the school regulariy commun;cates each student’s progress and growth to his or: '
- her parents/guardrans, and ' S : S :
:_-__.'. s the schooE regulariy commumcates to the scheel cemmunity overeii academic
T performance ds well as the schooi s progress tnward meetmg its acedemsc
-Accountabrizty Plan goais ' R : =
State University -: | The school has a ci_early deﬁned curric_ulum and uses it to prepare students to .
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Renewal
Benchmark IC

Curriculum

_m_eet state performanee standards.
Elements that are generaffy present include:

. the school has a well-defined curriculurm framework for each gr"ad:e'an:d'core
. academic subject which includes the knowledge and skills that ail students are
. expected to achleve as specafued by New York State standarcﬁs and performance

indicators; -

‘the school has carefel ly ana[yzed all curnculum resources (mcludmg commermai
materials) currently in use in refation to the schooi’s curncuhim framewori(

identified areas of defsczency and/or mesa[tgnrnent and acidressed them in the

: ;nstructsonaiprogram : SN .
§ the cumculum as rmplemented :s ergamzed coheswe and ai:gned from grarfe te

grade . . . R R : .
teachers are quy aware of the cerrlcuéa that they are responsnb!e to teach and

" have access to curricular documents such as scope amf sequence documents

pacing charts and/or currscuium maps that gu;de the deve!opment of the1r less'on
plans; - : : g
teachers deveiop and use Eesson p!ans wnth ob;ectwes that are in ahgnment thh

o the school’s curncuium

the school has defmed a procedure, a!located tlme and resources and mciuded

: __teachers in ongomg review and rewsron of the curﬂculum and
' the curnculum suppor‘ts the schooi's stated mission. '

' State Unuversuty _ '

Renewai

Benchmark 1[}

_Pedagogyn

High quality_'in'st'ruetio'n_ is _evid_e_nf in _al_l' claeses thr_e’ugho’u't_;t_he school.

Elements that are generally present mciude

-

teachers demonstrate su bject- matter and grade Eevel competency in the sui:uects
_and grades they teach ' . .

mstructron is r:goroes and focused on learmng objectwes that specufy clear

'expectations for what students must know and be able to'doin each Iesson
* " esson plans and instruction are ahgned to the schoot's cumculum framework and
New York State standards and performance sndlcaters -

instruction is differentiated to meet the range of iearnang needs represented in
the school’s student popu!atuon, e.g. flexible student groupang, d:fferenttated
materials, pedagog:cat techmques and/or assessments :

all students are cognitively engageé in focused purposeful learmng actwataes

. dunng tnstructzona! time;.

- learning trme is maximized (e. ., appropraate pacmg, hlgh on—task stucﬁent
. behavior, clear !esson focus and clear directions to students) transrtsons are -

efficient, and there is day-to-day :nstructlona! contmmtv, and- -

_' teachers chal!enge sta.sdents with guestions and assagnments that promote-

academic rigor, depth of understanding, and deveiopment of htgheraorder

: thankmg and prohiem»solvmg skrlls

State University "

Renewal.

The school has streng_instru_ctipnal Ieadershi;i.
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= : _' _B'e:nchmérk 15 g':-:-'

Instructional ﬁeédefship_;

Eiemepts that are generally present mclude

.

" the school’s mstrucnonai Ieaders, based on c!assroom vnsuts and other avallabie o

' the school’s lnstructlonal leaders organize a coherent and sustamed profess;onal'

L teschers;. - . 7
= the schoal’s Eeadership enseres that the school is respondmg to the needs of atw- e

the schcol's leadershxp estabhshes an envrronment of high expectatsons for E
student achtevement ' : : E

the scheal’ s |eadersh|p estabhshes an eev;renment of hlgh expectat;ons for

teacher performance {in content Raowledge, pedagogtca! sks%!s and student

_ achtevement), B

the school's. lpstructrcnai Ieaders have in place a comprehenswe and on«»gosng '
system for evaiuatmg teacher quaiaty and effectweness :

data, pmvude direct cngcmg support such as crat;cai feedback cpachmg and/or

s modeimg, to teachers in the:r classrooms; | R S L
" the school's Ieadersh;p prowdes strﬁctured opportumtaes resources and gutdance

for teachers to plan the defivery of the instructional program wnthsn and across:
grade levels as well as within dasc;pi;nes or content areas;::: - AT

éeveiopment program tbat meets ti':e needs of both the school and md:wdua

ﬂsk students and maxzmrzmg thew achmvement to the greatest extent p055|b|e m ::'

2 the regular educatron program usmg zn~class resources andlcr pull uut serv;ces
o and programs where necessary and - A :
the schoo!'s Eeadershsp conducts reguiar revnews and evaiuatzons of the school’

academic program and makes necessary cha nges to ensure. that the. school i

: effectavely working to achleve academic standards deﬁned by: the State Umverssty

s Renewal Benchmarks in the areas of assessment; currlcuium pedagogy, student -

: order ancf dssc;pt:ne, and pmfessmnal deveiopment

- St_.'ate' Universit\) ?
 Renewal 3
BenchmarkJ,F

: 'At-ﬁ'isk Students 3

The scheoE is demonstrabiy effectwe in heipmg students who are strugglmg

academlcaliy

Eiements thet are generaiiv present mciude

-

_the school depioys sufﬁc;ent ;esources tc pmwde academlc mterventlons that

- address the range of students‘ needs, S : PCRTE L
'ail reguiar educatron ‘teachers, as weil as specsahsts, utfftze effectwe strategtes to
'_ support students wnthm the reguiar educatson program : :

the school prowdes suffacrent trammg, resources, and support tp all teachers and
_specaaitsts wrth regard to meettng the needs of at-risk students;’ :
the school has clear}y defined screening procedures fo;' identifying 3t~rtsk

_ 'students and provudmg them with the appmpnate mtervenﬂons, anrf a common
'understandmg among all teachers.of these procedures, i L -

S all reguEar education teachers demonstrate 8 -working knowfedge of students
Individualized Educatmn Program goals and mstruct;onaE strategtes for meet;ng g

o Zthosegoais... L

_the schop! provides suﬁ“ cient time and support for on- gcmg coordmat:on

between regu!ar and specrai education teachers, as weIE as other program
spec;ahsts and service providers; and- ' : :

the school monitors the performence of student partscnpatmn in support servtces
using well-defined school wide criteria, and reguEariy evaluates the effectweness

o of its anterventlon programs. -
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 State Umversnty; L The schooi promotes a cu!ture of Iearnmg and scho!arshlp

' Renewai - Elementsthat are enez’a%i resentlnc!ude" R
Benchmarklﬁ S g YP S i,
ge «  the school has a documente{i disapime ;Johcy that is conSIStentEy appheci

Student Order &'.' :: .« classroom management techmques and dal y routmes have establlshed a culture .
Dismplme ' | in which Iearnmg is valued and cEearly evident;: I R _
. low-level mlsbehawor is not i}emg tolerated, e. g. students are not bemg aiiowed _
st dssrupt or épt- oet of learning dunng class tnme, and _' e : N

e N througho&}t the schooi a safe and order y enwronmem: has been estabiished

State Umvemty : The school’s professsona! deve!opment program ass:sts teachers in meetzng
_ Renewal S ) _'student academlc needs and schooi goais by addressmg |dent|f;ed shortcommgsi 3

_5_9"6?!""_3'_&_1_“;-}: i n teachers pedagog:cal skllis and content knowEedge. R

' befe'ssi'or'l'a'f:' S ' :Elements that are generally present mcfude S : D
D_e_\kéiopri‘aén't_ EETAE S the school pmwdes sufficient time, personnei matersats and fuﬂdang to support a'-:

comprehenswe and sustained profess:onal deve!opment program

e thecontent of the professmnal development program dovetauls wuth_the'schooi‘
" mission, curr;euium, and mstructlonal programs, e :

“» . annual professmnai development pians derive from a datawdrwen nee s- .
o assessment.and staff interests;: : ' 5 Aol
el professnonaf development places a h|gh pnenty on achnevmg the State Unwersnty .
L .Renewal Benchmarks and the school's Accountabtiity Plan goals; AR
cwe teachers are mvoived in settmg short-term and fong«tea’m goals for theur owa BREE
: : professmna! development activities; I o : i '
. 'the school provides effective, ongoang support and trammg teaiored to teachers
. varying Ieveis of expert;se and mstructtonal responszbﬂ&tues* ' RPN
« the school pmwdes tra;mng to ass;st atE teachers to meet’ the needs of students _
U with desabahtses, Enghsh Ienguage ieamers and other students at-nsk of academlc _
_fa:lure. and : : S

. the professaonaE development prcgram is systematlcaliy evaluated to determme
' sts effectweﬂess at meetang stated goals o

State University Renewal Benchmarks

Evidence Category
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State Umvemty
Renewai
Benchmark ZA

Mlssmn & Key DeS|gn
Eiements

The 5chooE is falthfu! to its mission and has mpiemented the key desngn

eiements ;nc!uded in |ts charter. B

£Iement$ 'thet are gene%a_li'y pre’ée’r’rt inclu'de_: 5

e 'stakehoiders are aware ofthe m:ssaon : RIRTI R
' . the schoot has Impiemented its key des;gn eiements Ei’% pursutt of tts mtss;on, and

. _'the school meets or comes close to meetmg any non- academzc goals contamed in:
Tl its Accountab;llty Plan : : B CO

State _L:fr_ﬁverSIt\:(f
. Renewal .
‘Benchmark 2B

 Parents & Students

Parents/guardeans and students are satlsf‘ ed w;th the school

E!ements that are generaﬂy present |nclude

L -' ' ”the school has a process and procedures for evaluatlon of parent Satlsfactron wrth
';theschool o . SRl : _
) _ '_ .'__: _' the great ma;or;ty of parents wrth students enrol!ed at the schoo! have strong
sl posnttve attltudes about it T S el
e '”few parents pwsee grievances at the schooE board Ievei or outs:de the schoo!
" alarge number of parents, seek entrance to the schooi _ : B .
._-' ’ parents W|th students enrolled keep thelf chlfdren enmﬂed year- to—year and

. the schoo! mamtams a hlgh rate of da:iy student attendance

State Unwersﬂy
Renewal o
Benchmar_i( ZC; '

Organizatidr_lél L
- Capacity - -

_“f he schoo! has estabhshed a weEI functnonmg orgamzat;onal structure wuth staff

' systems, and procedures that al!ow the school to carry out |ts academtc
: pmgram. = R _: S o ' ' ' '

Eiements that are generaiiy present mciude

‘. the schooi demonstrates e?fectwe management of day~to“clay operations _
o - _ staff schedulmg is mternaily consnstent and supportwe of the school’s m;ssson
. ;' the school has estabfzshed clear priorities, ob;ectaves and benchmarks for S
) achieving its mission and Accountabmty Pian goals, and a process for thesr regutar
_ o review and rews:on, : : - s : SRR
. _t?ae school has allocated suff“ cnent resources in support of achievmg its goa!s
B +  theroles and responsabﬂntzes of the school’s !eadershtp and staff members are -
T _c!early deﬁned : : :
. the school has an orgamzat;onaf structure that provsdes clear Imes for
: accountablhty, C S : S .
Q_ . the school’s management has successfufiy recrutted hired and retamed key
©personnel, and made appropriate decisions about removsng ;neffectwe staff
... members when warranted o S
“-a ° the school mamtatns an adequate student enroilment and has effectwe
' procedures for recruiting new students.to the school; and : :
« . the school’s management and board have demonstrated effectwe communecatlon
practices wnth the schoct commumty mchdsng school staff parents/guardians and
students : : : o
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State Umversrty -

Renewa§ _
Benchmark 2D

'B(‘Jard Oversight- S

The school board has worked effectrvely to achleve the school's mrssmn and

prowde oversught to the total educatronal program. U

Elements that are generaiiy present mchde SRR

the schocﬂ board has adequate sks Hs and experttse as weii as adequate meetmg 8

~time to ;J{owde ngorous over5|g?§t of the school;::

the schoc] hoard fcr a commattee thereof) anderstands the core busrness of the
school—student achlevement——m su§§|c1ent depth to permlt the board to provrde

_ effective overssght

_the scbooi board has set clear Iong-term and short-term goais and expectatrons
for meeting those gans anci commumcates them to the schooi‘s management

and leaders;

'the schooi board has received rega?ar wntten reports from tne schooE leadershrp '
Son academrc perfozmance and’ progress ﬂnancual stabxhty and organuzatlonai :

capacaty,

_ the schooE board has coaducted rega%ar evaiuat;ons of the school's management 'j'

{including sc?zooi leaders whe report to the board, supervrsors from managemeﬁt_-'.

' orgamzatmn(s} ancf/or partner organizations that provude serv:ces to the schooﬂ,.

and has acted on the results where sucb evaiuat:ons demonstrated shortcommgs :

Cin performance

where there have been demonstrabie deﬂcaencaes in the schaot $ academrr: -
organizational or fiscal performance the school board has taken effective action:
to correct those deficiencies and put in piace benchmarks for determrmng if the

- deficiencies are berng corrected in a timely fashion; - : .
the school board has not made financial or organtzataonai decnsrons that have s

materially rmpeded the schoo! in fulfilling its mission; and -

the schocl board conducts on-going assessmeﬂ’c and evaluatlon of 1ts own

effectweness in provrdmg adequate school overSIght and pursues opportunrt;es

L for ferther governance trarnrng and devekopment

State limversmj :

_ Renewal
B_enchrrt_ark 2E _'

Governance .

The board has lmplemented and ma:ntamed appropnate pohaes, systems and

' processes, and has abided bv them.

Eiements that are generaiiy present mciude

Ld

_the schoct board has established a set of prlormes that are in Eme with the

school’s goals and mission and has effectwety worked to desrgn and rmplement a

" systemto achreve those pnorlt:es R L
" the schoof board has in place a process for recru:tmg and seiectsng new members

in order to maintain adequate skrEE sets and exper’case for effectwe govemance and

: structural contmurty, : D
: the school board has rmplemented a comprehensrve and strict conﬁjct of interest

policy {and/or code of eth:cs)—-consrstent with those set forth i in the charter—a nd
cons;stentiy abided by them through the term of the charter; =

the school board has genera!ly avoided creatmg confiacts of interest where
possible; where not possrbie the school has managed those conﬂlcts of ;nterest in

“a clear and transparent manner;

the school board has instituted a process for deaE:ng wsth complamts (and such
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policy is consistent with that set forth in the charter), has made that policy clear.
to all stakeholders, and has followed that poEacy lncludlng actmg ina tlmeiy
fashnon on any such cemplamts e L

. the school board has abided by its i)y 1aws mc%vdmg, but not Ism|ted tc provaslons

regarding trustee elections, removals and fltlmg of vacanaes

the school board and its committees hold meetings in accordance w;th the Open
Meetmgs Law, and minutes are recorded for all meetmgs |ncludmg executive, -

' sessions and as approprsate comm;ttee meetings; and o _
" the school board has in place a set of board and schooE poismes that are rewewed .'

regularly and ‘updated as needed

State Un:versnty
Renewal .
Benchmark 2F

| iég'.ai.R'géc.;:lﬁi'r_e_meﬁt's' TS

‘The school has substant:aliy comphed \mth app!ncable Iaws, rules and regu!atlons._
and the prov;s:ons of lts charter. K .;_-_‘1 S

Elements that are generai[y present mchde’ '

durmg its charter penod the schc}oi has comp:!ed a record of substantlai
comphance with the terms of its charter and apphcabie state and federal iaws

" rules and a’egulaﬂons including, but not limited to, submitting items to the _

Institute in a t;meiy manner, and meetmg teacher certification (inctud;ng NCLB
highly qualified status) and background check requsrements FO!L and Open

o Meetmgs Law; s
“at the time of renewai the schooi isin substant:al compizance wsth the terms of

its chartef and apphcabte laws, rules and regulations; . o s
over the charter penod the schoci has ablded by the terms of its monatormg plan '
the- schoo! has designed and put in p!ace effectwe systems and controls to ensure

:ti'aat fegal and charter requtrements were and are met; and

the schooi has an actwe and’ ongaing relationshsp with i in- house or. mdependent
legat counsei that reviews relevant pol;czes documents, transact:ons and .
incidents and rnakes recommendatmns and handles other legai matters as
needed :
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