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INTRODUCTION

This School Evaluation Report includes three components. The first section, titled School Overview,
provides descriptive information about the school, including enroliment and demographic data, as weli as
historical information regarding the life of the school. The second section provides background information
on the conduct of the evaluation visit, including the date of the visit and information about the evaluation
team, and puts the visit in the context of the school’s current charter cycle. Finally, in a third section
entitlted School Evaluation Visit, the report presents overall benchmark conclusions {in italics) and an
analysis of evidence collected for each of the respective benchmarks.

The Qualitative Educational Benchmarks {a component of the Renewal Benchmarks) address the academic
success of the school, focusing on teaching and learning (i.e., curriculum, instruction, and assessment), and
the effectiveness and viability of the school organization, including board oversight and organizational
capacity. The Institute uses the established criteria on a regular and ongoing basis to provide schools with a
consistent set of expectations leading up to renewal.

The report below provides more detailed conclusions, and evidence to support these conclusions, for
some benchmarks in order to highlight areas of concern and provide additional feedback. In contrast to
the format of reports issued in previous years and in an effor} to issue reports in a timelier manner, the
Institute now approaches the presentation as an exception report and deliberately emphasizes areas of
concern. As such, limited detail and evidence about positive aspects of the program are not an indication
that the Institute does not fully recognize evidence of program effectiveness.

Because of the inherent complexity of a school organization, this School Evaluation Report does not contain
a single rating or comprehensive indicator that would specify at a glance the school’s prospects for
renewal, However, it does summarize the various strengths of the school and note areas in need of
improvement based on the Qualitative Educational Benchmarks.
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SCHOOL OVERVIEW

Opening Information

Date Initial Charter Approved by SUNY Trustees lanuary 25, 2000
Date Initial Charter Approved by Operation of Law April 4, 2000
School Opening Date September 2000
Location
School Year(s) Location{s} Grades District
2000-Present 2219 South Park Ave., Buffalo NY K-8 Buffaio City Schools
Renewal
Type of Renewal Date
tnitial Full-Term Renewal March 1, 2005
Subsequent Full-Term Renewal March 16, 2011

Current Mission Statement

We are a Professional Learning Community. Our focus on learning is driven by research, data and
collaborative reflection to increase student achievement. We are South Buffalo Charter School.

Current Key Design Elements

* Professional Learning Communities;

o New York State Standards-Based Curriculum;

» Technology integration;

e (Character Education;

» Extended Day and School Year;

s Professional Development; and

e Parent/Guardian Involvement and Engagement.
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School Characteristics

American

Schoot Year Original Revised Actual Original Actual Grades Days of

Chartered Chartered Enroliment’ Chartered Instruction

Enrollment Enroliment Grades
2000-01 234 234 220 K-4 K-4 195
2001-02 432 305 304 K-5 K-5 185
2002-03 504 383 384 K-6 K-b 195
2003-04 576 458 458 K-7 K-7 195
2004-05 648 533 531 K-8 K-8 195
2005-06 582 N/A 598 K-8 K-8 185
2006-07 607 643 641 K-8 K-8 185
2007-08 632 680 631 K-8 K-8 195
2008-09 657 705 644 K-8 K-8 195
2008-10 &57 705 644 K-8 K-8 195
2010-11 B68 668 69 K-8 K-8 185
2011-12 800 672 672 K-8 K-8 195

Demographics’
2007-08 [ 2008-09 | 2008-10
Percent of Percent of Percent of Percent of Percent of Percent of
School Buffalo CSD School Buffale CSD School Buffaio £SD
Enroliment Enrollment Enrolimen Enroilment Enroliment Enrallment
Ll S AL bkl o _ ) " Lol Ao L L

indian or Alaska 2 2 2 1.5 2 1
Native

iﬁ‘gi‘c’; :f"ca“ 18 57 17 57.7 19 56
Hispanic 9 15 12 14 i3 15
Asian, Native

Hawaiian, or i 2 1 1.5 1 4
Pacific islander

White 70 25 68 23 65 23

Disabilities” s _ e w ”
| Limited English o 8 0 6 0 2

?of'cie i

1 £itg|b!e for Free

50 55.6 57.2 74 63 70
Lunch
Eligible for
Reduced-Price 23 165 18 8 21 7
Lunch

' spurce: SUNY Charter School Institute’s Official Enroliment Binder. {Figures may differ slightly from New YorkState Report
Cards, depending on date of data coltection.}
2 source: New York State Report Cards, New York State Education Department.

3 New York State Education Department does not report special education data.
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Current Board of Trustees’

Board Member Name

Position/Committees

Jim Neimeier President, Building and Finance Committees
Kathy Linhardt Secretary, Building and Personnel Committees
Chris Schafer Parent Representative

Bill Dilorenzo Treasurer, Building Commit{ee

Steve Nigrelli Building and Personnel Committees
Kristi Maggio Personnel Committee

Anne Marie Tryjankowski

Vice President, Personnel Committee

Susan Swartz

Trustee

Scheol Leader{s)

School Year School Leader(s) Name and Title
2000-01 Donald Graff, Director
2001-02 to Gregory Speranza, Director
2004-05
2004-05 Larry Gustina, Director
2005-06 to Cedrick Eliis, Director
2007-08
2008-09 to Carrie Dzierba, Head of Schools
Present

School Visit History

School Year Visit Type Evaluator Date
(Institute/External)

2000-01 First Year Visit Institute May 25, 2001

- 2001-02 Second Year Visit Institute April 9, 2002
2002-03 Third Year Visit External (SchoolWorks) lanuary 7-8, 2003
2004-05 Initial Renewal Visit institute October 13-14, 2004
2006-07 Subsequent Visit institute March 29, 2007
2009-10 S”bseq“\f;?e"e‘”a* Institute November 10, 2009
2011-12 Subsequent Visit Institute December 14-15, 2011

* Source: Institute board information.
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CONDUCT OF VISIT

Specifications

Date(s) of Visit Evaluation Team Members Title
Sean Fitzsimons Program Analyst
Pecember 14-15, 2011 Danielle Keen Analyst for School Evaluation
Lori Clement Senior Analyst
Context of the Visit
Charter Cycle®
Charter Period 2™ Year of Third Charter Term
Accountability Period 3" Year of Five-Year Accountability Period
Impending Renewal Visit Fall 2014

3 Because the Institute makes a renewal decision in the last year of a Charter Period, the Accountiabiiity Period ends in the next
to ast year of the Charter Period. For initiai renewals, the Accountability Period is the first four years of the Charter Period. For
subsequent renewals, the Accountability Period includes the iast year of the previous Charter Period through the next to last
year of the current Charter Period,
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SCHOOL EVALUATION VISIT

Benchmark Conclusions and Fvidence

1. B Use of Assessment

South Buffalo Charter School {South Buffalo} has a robust system to gather assessment and
evaluation data and uses it to improve instructional effectiveness and student learning.

The school regularly administers standardized assessments, including the Terra Nova, Diagnostic
Online Reading and Math Assessments (DORA DOMA), Academic improvement Monitoring System
{AIMSweb) and mock state assessments. The achievement coordinator oversees the systematic
collection and analysis of assessment data. Resuits are accessible to teachers, administrators and
the school community as appropriate, The school uses data to assign students for intervention, to
group students within general education classes and to adjust the school’s curriculum and
instructional methods. Additionally, the school ensures that teachers and administrators have a
common understanding of the meaning and consequences of assessment results, School staff
meets during monthly grade-level data meetings to discuss student performance and to norm the
grading of assessments. Teachers also administer a variety of interim assessments derived from the
school’s commercial curriculum. Teachers receive training on how to create valid and reliable
formative and summative assessments aligned to their curriculum. School leaders and teachers
report that the school is in the process of creating, but has not yet administered a formal writing
evaluation.

1. C Curriculum

South Buffalo has a clearly defined curriculum and uses it to prepare students to meet state
performance standards.

The school has well-defined, fixed curriculum frameworks that provide an underlying structure and
clear expectations for all core subject areas. School leaders created this framework based on both
the New York State standards and commercial curriculum programs. These documents are
organized, easy to understand and readily accessible to teachers through an on-line curriculum and
assessment database, Performance Plus. Typically, the school leader modifies this framework once
a year in response o teacher needs and assessment results. At the time of the visit, the school
leader was in the process of modifying the framework for alignment with the Common Core state
standards. Mathematics and Engiish language arts frameworks align across grades; however, the
school is still in the process of vertically aligning the science and social studies frameworks,

Teachers meet regularly within grade level teams and informally within departments during
professional development sessions to develop units and lessons hased on the curriculum
frameworks, which they document in individual teacher maps stored in Performance Pius. The
school’s administrators oversee and support this process by regularly attending planning meetings
and guiding professional development. The school has an informal process for reviewing and
revising curriculum throughout the year. School leaders expect teachers to reflect on their lessons
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after implementation. Performance Plus facilitates the revision process by storing the reflections in
the same space as unit and lesson plans. The administration requires teachers to submit lesson
plans one week in advance of implementation, but they rarely return lessons with comments and
suggestions.

1. D Pedagogy
High quality instruction is evident in all classes throughout the school.

Lessons are purposeful and generally focus on learning objectives that specify clear expectations for
what students should know and be able to do. Teaches engage students in relevant learning
activities. Instruction is rigorous and promotes depth of understanding and, particularly in the
upper grades, engages students in higher order thinking; it prompts them to explore provocative
topics and make connections to the world around them. For example, in one class students used
persuasive writing, debate and statistical analysis in order to form their own opinions about the
death penalty for juveniles, using the shootings at Columbine as a lens, Teachers report
differentiating lessons to meet students needs, and, during the school’s “What | Need (WIN}”
period, when teachers provide small group and differentiated instruction in English language arts
and mathematics during an entire period. Teachers use effective instructional strategies such as
fiexibie grouping of students, checks-for-understanding and clear routines. Transitions are efﬂc;ent
and teaches maximize learning time with a clear sense of urgency.

1. £ Instructional Leadership
South Buffalo has strong instructional leadership.

South Buffalo's leadership structure is adequate to support the development of the teaching staff.
The instructional leadership team is composed of the head of schools, assistant principal,
achievement coordinator, special services coordinator, instructional coach and the teacher on
special assignment for currictium. The instructional coach, achievement coordinator and teacher
on special assignment provide teachers with sustained coaching and modeling for curriculum,
instruction, data analysis and assessment building. During regularly scheduled common prep times,
teachers have opportunities to plan curriculum and instruction within, and across, grade levels.

Instructional leaders regularly conduct teacher evaluations with clear criteria. New this year, South
Buffalo uses the Danielson model for teacher evaluations. Teachers report that this process is
lengthy, yet meaningful and that it provides accurate, specific and actionable feedback. Using the
Danielson model, instructional leaders conduct at least two formal observations per year and
regular walkthroughs, which inform an end-of-year summative evaluation. At the time of the visit,
instructional leaders had completed half of the first round of formal evaluations. Teachers may also
receive feedback from the instructional coach and/or achievement coordinator regarding
instructional practices through the walkthrough process. The achievement coordinator and
instructional coach meet regularly with the head of schools and assistant principal to ensure that
they are consistent in utilizing the walkthrough process with staff. Teachers also receive muitiple
informal observations from the instructional coach and curriculum coordinator, who meet regularly
with the head of schools and assistant principal to ensure that they all use the same process for
observing and providing feedback,
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1. F At-Risk Students
South Buffalo effectively helps students who are struggling academically.

The school has a robust approach to assisting students at risk of academic failure, centered on a
three-tiered Response to Intervention (RTI} process. Tier | includes data-driven instruction in all
general education classes, while tier il includes small group or one-to-one instruction based on
individualized student needs. One period per day is devoted to small group services for all students
regardless of level, There is a clear process for identifying students in need of intervention.
Teachers divide students into three groups based on beginning-of-year diagnostic performance.
Math and reading intervention teachers pull-out groups of students who in need of academic
intervention services, while general education teachers provide targeted small group instruction to
proficient students. in addition, the school’s enrichment teacher provides enrichment to students
that have scored beyond proficient on diagnostics. Intervention teachers use additional
assessments to further pinpoint student needs, provide leveled texts and monitor progress within
these small groups. The school re-evaluates student groups periodically throughout the year in
response to benchmark assessment results, though teachers may move students between groups
based on observations or informal assessments. Tier ill of the RTI process is currently in
development, This year, the school has provided on-going whole school professional development
workshops, led by both internal staff and external developers, on how to implement Tiers | and i of
the RTI process.

The school has a process for identifying and supporting special education students. Certified special
education teachers provide consultant teacher services and therapists provide speech, physical and
occupational therapy. General education teachers demonstrate knowledge of their student’s
individualized Education Program goals and meet weekly with special education teachers in order
to plan lessons aimed at providing instructional strategies that assist students in.meeting those
goals. Special education and intervention teachers consistently and systematically monitor the
progress of both at-risk and special education students. They keep an assessment data binder on
each student and report to grade teams on student progress at least three times per year.

The school does not currently provide a program for English language learners {ELLs}); at the time of
the visit, the school did not enrolt any ELLs.

1. G Student Order and Discipline
South Buffalo promotes o culture of learning and scholarship.

The school is safe and orderly. There is a documented and standardized K-8 discipline system.
Misbehavior is not evident in the school; however, teachers report that the behavior system is
consistently applied. Infractions in the discipline system may result in a visit to the “Problem
Solving Room,” during which students are required to refiect on, and write about, their actions.
Teachers deeply invest students in classroom behavior monitoring systems, such as color-coded
cards that students must flip when they misbehave. These routines result in a culture in which
learning is valued to the extent that students appear visibly upset when redirected.
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1. H Professional Development

Instructional leaders implement a comprehensive professional development program that
develops the competencies and skills of all teachers.

Teachers receive five days of professional development during the summer, as well as five full days
of professional development during the school year. In addition, teachers may take advantage of
external conferences and workshops. Developers from BOCES, curriculum consuitants and school
coaches lead various professional development workshops. Instructional leaders plan and
coordinate the full calendar of professional development and choose topics based on identified
school and teacher needs, as well as from informal teacher survey data.

2. € Organizational Capacity
The organization of South Buffalo effectively supports the delivery of the educational program.

South Buffalo demonstrates effective management of day-to-day operations. The school defines
ciear lines of accountability, staff roles and responsibilities. The head of schools manages the
operational and fiscal concerns including the construction of a new facility, while the assistant
principal and related staff focuses on the daily operations of the academic program. The school's
leadership team regularly evaluates and monitors the school's programs and makes changes as
necessary. For example, the school has increased math instruction based on analysis of the prior
year's state test resuits. :

The school has established clear priorities and allocated sufficient resources toward achieving its
mission and Accountability Plan goals. This year, the school’s focus is on aligning curriculum and
assessments to the new Common Core standards, and it has provided staff with training, prep.time
and processes to facilitate this change. The school's management has a robust hiring process with
several rounds of interviews incorporating demo lessons and input from administrative and
teaching staff. In addition, the school successfully retains high quality staff and provides muitiple
opportunities for teacher leadership. School leaders believe that the school’s new evaluation
process will allow them to quickly identify ineffective staff, provide support and remove them if
necessary. The school has an enroliment wailtlist and plans to increase enrcliment to meet
community demand. '

2. D Board Oversight

South Buffalo’s board has worked effectively to achieve the school’s mission and provide
oversight to the school.

The school board, which meets monthly, has created specialized committees. Members have
adequate skills and expertise to ensure rigorous oversight of the school, including members with
experience in finance, law, education and real estate. The school board receives regular reports
from the head of schools about the health of the school; however, there is not a formalized
dashboard or specific set of indicators used to consistently monitor the schocl beyond New York
State assessment results. While the board’s evaluation of the school leader is largely subjective, at
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the time of the visit, the board was creating a more data driven evaluation process for the school
leader.

The board conducts informal review of its own effectiveness, taking into account overall fiscal
management and student performance on state assessments, as primary indicators of success.
Additionally, the board considers the overall performance of individual members and has asked
members to step down in the past, due to low board member attendance. The board provides
professional development through governance training workshop and seminar opportunities.

At the time of the visit, the board’s main priority was to build a new facility -~ a task that they have
approached with considerable due diligence, including multipile evaluations of potential locations.
Additionally, the board is anticipating significant growth in student enrollment and has begun
planning for the implications of this growth,
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APPENDIX A: RENEWAL BENCHMARKS USED DURING THE VISIT

An excerpt of the State University Charter Renewal Benchmarks follows.
Visit the Institute’s website at: hitp.//www.newyarkcharters.org/
documents/renewalBenchmarks.doc to see the complete listing of Benichrmarks.

Benchmarks 18 ~ 1H, and Benchmarks 2A - 2E were using in conducting this evaluation visit.

E _ idence Category

B Stste'e'ﬁivérs‘it'y”
Renewal

The school has a system to gather assessment and evaluatmn data and uses i 'to

|mprove znstructnonal effect;veness and student Iearmng j'

Benchmark 18

: Useof [N
Assessment i}ata

1 __El.émehts that are ge nerai#y present include

e ,the scheol reguiariy uses standard;zed and other assessments that are-:ﬂ
s 'ahgned to the schooi‘s currlcuium framework and state performance
. standards, : L ; DA e . R :'_
e the: schoal systematlceﬂy collects and ana Iyzes data from cflagnost:e, _
e 'formattve, and summative assessments; and- mskes it accesssbfe to : :
_teachers, scheof %eaders and the school beard " S
a _;'_': . the school uses protoco!s procedures and rubncs that ensure that the o
Li scor:ng of assessments and evaluatton of student wnrk is rehable and e

&' the schooi_uses assessment cEata to predlct whether the sehoei’
E Accountabzhty ?Ian goa%s are bemg ach;eved : o :
Ve f.'_: the schaol’s ieaders use: assessment date to momto-r, change and mprove

i the. school’s academic program lnciudzng cumculum and ;nstructlen, L

SRR _'-professeonai deveiopment stafﬂng and ;nterventmn services; s

47 the school’s teachers use assessment data to adjust and i :mprove !

: ;f;mstfuctlon to meet the ;denttf ed needs of students~ BRI a5
o' acommon understandmg exrsts between and among teachers and FE o

: admmlstrators of. the meamng and consequences of assessment resuits,- )
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promotuon to the next grade _ : o : L
- _the school regulariy communacates each student 5 progress and growth to i
~hisor her parents/guardlans, and SER R '

© the school regularly communlcates to the school communlty overall
o academac performance as well as the schooi’s progress toward meetlng zts

e.g., changes to the ;nstructsonai program access ‘co remed;atlon

| Stété University |
_ Renewal _
s Benchmari( c

- Curriculum

"'students are expected to ach:eve as spemfled by New YOfk State standards
L and performance mdicators ' : oo b

i the schoai has carefutly analyzed aﬁ cumcuium resoarces (mcludmg
_commercuai materials} currentlyin use in relation to'the school’s - _
- curriculum framework, identified areas of defu:tency and/or misahgnment
. and addressed them in the instructional program;, K :
g f::the cumcuium as ampiemented is orgamzed coheswe, and ahgned wm
"'-:.-._gradetegrade' Y U T g
" ‘teachers are fuiiy aware » of the cumcula that they are responszbie to teach
I and have access to cumcufar documents stich as scope: and sequence
G documems pacmg charts, and/or cumculum maps that gwd the |
i deveiopment of their. Eesson plans, :

: -.teachers develap and use lesson pians wnth objectwes that are

i R the cumcuium supports the school‘s stated mlssmn
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- ._ State Unwemty
. Renewal
. Benchmark 10

ey |

Hig'h. quality Instruction is e_vi.d.ér.r.t' En'é!'i'ci_as'sés.thrb_ughbut the school.’ o

f:_' Eiements ’chat are generaily present ;nclude* i '_ s '_3_'3 R

mstructnon is r;gorous and focused on Ieammg objectlves that specnfy cEear-'
:'_expectat;ons for what students must know and be able to do in each
g !esson pians and mstructnon are al:gned tc the schooE’s currlcufum

* framework and New York State standards and performance mdscators, L

e instruction is d:fferentlated to meet the range of Eearmng needs
B representeci in the school’s student poputat;on eg. flexsbfe student

. 5'1. Iearnmg tithe i is maxzmzzed (e £, appropnate pacing, h:gh on—task student
Ve behaveor cEear lesson focus and: ctear d:rectlons o students) transmons

L are eff crent and there is day~to-c£av mstructlonal contmmty, and

ot teachers chatlenge students with' questzons and ass;gnments that promote_
S academ:c rigor, depth of. uaderstandmg, and development ef hlghef-order'
thmk;ng and pmbiemusolwng sk;iis : ' :

 state Un;géfsny*
- Renewal
Benchmark 1£

Instructional Leadership | =

_'T'h.'e si:hd_o_l_ _h_as- s_t;q@jgii_ﬁs_tru@;tiongi ieadershipif. o :

i :_ £Fements that are generaliy present mciud_' SRS :

2 the schoof’s ieadersb;p estabhshes an enwronment cf h:gh expectattons

i for stucient achlevemep_t - S S
‘the schocf’s ieadership estabhshes an env;ronment ef hagh expectatsons

- for teacher performance (m content knowledge pedagogscai skli!s and

7 student achievement); e
_the school's instructionat leaders have in place a compfehenswe and on

S gomg system for evaluatmg teacher qua 1ty and effecttveness, 3'.-.:5 e

o ava;iab!e data, prowde dlrect ongomg support such as cntu:ai feedback

ik coachmg andicr modehﬂg, to teachers in’ thezr ctassrocms, S L

« " the school’s Ieadersh;p prowdes stfuctured opportunities, resources and 1

- guidance for teachers to plan the delivery of the instructional program - "

* within and across grade leveis as weﬁ as wsth;n drsc;pi:nes or ccntent S

':areasl : hn : . oG : . L S :

o the schoci s mstructtonai leaders orgamze a. coherent and sustamed

' professronal deveiopment program that meets the’ needs of both the
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o :.;"‘_schooi and mdav:dual teachers

" the school's 1eadershap ensures that the schooi |s respondmg to the ﬂeeds
ERC of at—rssk students and maximxzmg thesr achievement to the greatest

_: '.'i:and/or pulE—out servaces and programs where necessary and :
« " the school’s. !eadershlp conducts regular reviews and’ evaiuatlons of tbe '
" “school’s academic programm and miakes necessary changes ta ensure ’that

. the schoo% is effectwe!y workmg o ach;eve academlc standards defined by
'_the State University Renewai Benchmarks in: the areas of assess' o

e cumculum, pedagogy, student order and d:sc;pfme, and professiol

L d Vefgpm m; : : . B S

_Renewal
; Benchmark 1F

t 'te_ Umvers:ty i

| AtRiskStudents |

e _the schooi deploys suff‘ uent-resources to provsde academm mterventtcns _f
that address therange of students needs, o B
et call reguiar educatton teachers, as wetl as, spemahsts, uttiaze effect:ve

B 3_strateg:es to support students w;thm the regular educatﬁon prog;’a

' teachers and specsaltsts w:
o '_stude :

: :the schoof monttors the performance cf student part;c&pat;on in su;apart
fs‘ervs::es using weti defmeé schooi—wnde cr;teraa' ] vd regutar%y evaiuates ;
RhY _.:-the effectweness of its: mterventmn pe’ogram S '

State umversaty'.' The school promotes a cultzsre of leammg amf schoiarshtp

Renewai

: Benchmark }.G

B Student Ofder& .

Dlsmpim i

'1 Eiemerrts '

18 are generaﬁy present mckude

= '-the schooi has a documenteé dlsuphne poitcy that is consastently applsed =

B e -;ciassroam management techmc;ues and daliy mutmes have astabisshed a
RRR ;cuiture in which: leammg is valued and dearky ewdaent o : i

"4’ low-level misbehavior is not being tolerated, e.g., students are not be;n
e, .:_Qal owed to dlsrupt or opt—out of learmng dunng class ttme and -
-:.:: : 'throughcut the schoci a safe and arde' v enwronmg ; has_been‘-

e estabilshed S L
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- _State Un:vers:ty- -
.Renewal:
Benchmark 1H

Profess:enai
j_' DeveiOpmem

' -;_'The school's professmnal deve!opment program assnsts teaci‘:ers sn meetmg _
'student academu: needs and school goa!s by addressmg |dentif‘ eci shortcommgs
‘in teachers pedagoglcal sklfls and centent knuwledge. B g

_"Efements that are generally present mciu e

._'.teachers are mvotved in settmg short~ _
__'own professmnai deveiopment actmttes i 5

vndence Categog:.-i

. State University Renewal Bedghmarks-'r S

- RenewaE

- _'State &.anersity. .
'QE Benchmark ZA o

' .i\ﬂlss;on&Key o

i - '.'E:Eé.mé“tgitﬁéféfe generaﬂv'pr_es'éﬁt-i'n_éf_uc_fe:
L.:f_{_i)emgnilements'_" S R

S . _ ' the schooi has lmp{emented its key desrgn elements sn pursutt of lts .

The schooi xs fa:thfut te ;ts mlssmn and has mplemented the key desugn-_'
eiements mduded in zts ci‘larter, G

e 3stakehotders are-aware of the rmss:ﬂn

' mlssmn* and

2 e the schoot meets or cames cfose 1o meetmg any ﬂon»academlc gaais. -
RN r.ontamed in lts Accountabnhty Pian : :
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E 'State':{}ni'ifefsi't"\'f e Parents/guard:ans and students are satssf‘ ed wrth the school

Renewai o Elements that are generaEEy present mcEede' :
Benchmark 28 L e : s L
SRS SR e the schooi has a process and procedures for evaluatuon of parent

R PR satasfaction w:th the schoo! L : TS s e

. Parents& Students S RS :
-Z e few parents pursoe gnevances at the schooi board levei or outsede the
' "'-f;school PR : :

; 3:'a large number of parents seek entrance to the schooi

el _:parents wath students enroﬂed keep the;r ch:idren enroileé vear-to ear

: agh' rate of da;Ey student attendance

e -the's:;'hooi: n}'aintalns_'a

- State Unn.rersmri;'i _The school has establsshed a weii-functlonmg orgamzatlonal'structure g
“'Renewal . =~ ' with staff systems, and procedures that ailow the schoo[ to carry out ]

Benchmark ZC - _.}ts academlc prcgram.

= atrin e "_£lementsthatafegenera
- Or anlzatlonat. R SR G : : Lo 2
el S e _the schooi demonstrates effectwe management of day‘to~day operatlons, '
Capauty o )

-_present ;eclude

o el -fstaff scheduhng is :nternaily consrstent and supportwe of the schiools:
mtssﬁon"'._'i-. i - : .

. ..the school. has estabi:shed clear prsormes, ob;ectwes and benchmarks for o
_ 3 ach:ev;ng its: mnssaon -and Accountabﬁrty PEan goais and-a process for their:

Z:.:-:':'regular review and revision; S
.. the. school has ailocated suff ment resources :n support of achsewng |ts
'._;goats, o RIS ; : - : i
the, roles and responsabd:tzes of the school’s Ieadershlp and staff members o
o are. cEearEy defined; ' G : L

SRS R :'the school has an: organtzatnonat strue:twe that pro jides clear lines fo
[EOgIE LR _'accountabmty, _: ;. S
. “the school's management has successfullv recrunted ‘hited and reta d-'ii:ey:'i
e personnei and made appropﬂate decesuons about fernovmg aneffectwe '
_ staff members when warranted : SRR
St e _fthe schoot mamta:ns an adequate student enroffment and has effectwe
o procedures for. recruiting new students to the school; and - T

e 'the school's management and board have demonstrated effectwe - _'
_commainication: practices with the school eommuntty |nciudtng sehool staff
: parents/guardtans and students. - i

State Un;versnty-" .:: The schooi board has worked effect;vely to achleve the schooi’s mrssaon-:'
: Renewat o and prowde oversnght to the tota§ educatlonal pfogram. i ': i
Benchmark 20 i i Lo

Eiements that ere genefaily present lnclude

: ~the: school board has adequate skrEEs and expertlse ‘as weEE as adequate - .
: '1 _ meetmg time to prowde ngorous overssght of the schoo! ¥ :

Board OverStght
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« i the school board {or a committee thereof) understands the core business: :
o of the school--student achlevementm—m suff“c&ent depth to perrmt the
ER board to prowde effectwe oversnght B -

':'f-_the schooi board hes set ciear long term and short—term goais and
':_expectat;ons for meeting those goais, and communlcates them to the
*school’s management and leaders; - - RN

el the schooi board has received regafar wntten repor’ts from the schoei .
; -_;_--Ieadersh;p on academic performance and progress fsnancnai stabitcty and
L orgamzat:ena% capac:ty, o R o

: the school board has conducted regular evaiuat;ons of the schaoi’
rmna nagement (sncludmg schooi teaders who reportto the board B o
. supervisors from management orgamzatson(s), andforpartner
i _orgamzatsoas that provide serwces to the schooi) and has acted on the

e where there have been demonstrabie def:aencses m the schoci’s academlc :
' _organlzatlonal or fi scai performance, the school board has taken effecteve

s opportumttes for further gnvernance trammg and deve&opmeﬂt - :" S

Renewat

:-;:_ stte Unversty
_' systems and processes, and has ablded hy them :
Benchmark 2£ :

" Governance i |

The boaﬂi has lmpiemented and mamtamed appropnate pohcues, Ay

Elemems that are generaiiy ;}fesen mclude

. __-' o the sch_o_e_:_i board has. estabi:shed & set of pnontses that are:in ime wgth the f

" schoof's goals and-mission and has effectively worked to desngn and
o amplement a systemto achleve those prsontres, S

3__-the scboal board: has tn place a process for recruftmg and seiectmg new ;
“members in ordef to maintain adequate skrll Sets and expertise for effectwe

- governance and structurai continuity; _ -
" the school hoard has |mplemented a comprehens:ve and strsct confin:t cf
U interest pohcy (amij’er code of ethlcs}—consrstent with those sat forthii ini: _:.
L the ci’zartar—and consnstentiy ablded by them through the term of the
. charter; - : . SRRt . BRI :
» -._the schaol board has generaﬁy avmded creating conﬁrcts m‘ interast where
3 i possible; where not. possebie, the schocl has managed thosa confhcts of
: L _snterest in a dear snd transparent manner S IR N
‘the. schooi board has instituted: & process for dealmg w;th compiamts {and
- such policy.is consistent ‘with that set forth inthe charter}, has made that -
po!tcy cleartoall stakehotders and has fol Howed that poizcy mciudzng actmg
L ing t;mefy fashion on any such compiamts, _ .
e the schooi board has abided by its by—l&ws mciudmg, but nat Ilmeted to
pfowswns regard;ng trustee eiectsons removals 3nd ﬁttmg of vacancies; -

' '_: « - the school board and its. commtttees hcld meetmgs in‘accordance with the

Open Meetmgs Law, and mmutes are recorded for aII mﬂetmgs mdudmg
executwe sessmns and as appropnate, cammlttee meetmgs ‘and
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e the schooi board has| in place a set of board aﬂd schooi poltues that a'_ 5

. revseweé regu[arty and upéated as needed s

State Un;versxt\;
Renewal
Benchmark 2F

l.egai Requnrements - o

The schcoi has substantra!lv comphed wath apphcabte Iaws ruies 3nd
e regufations and the prov;s;ons of its charter

Eiements that are generaiiy present |nclude'

e ___'durmg its chartef persod the schoul has compded 3 record of substantiai

Iaws ruies and reguiatlons mclud:ng, but not i:mcted to submattmg'ttems to
"the lnstetute m a ttmety manner, and meetmg teacber certlf_icatmn'

: ;at the time of renewat the schooi is m suiastant:ai compEsance w;th the
g ':terms of ttS charter and apptsc&b!e ans, ruies and reguiatiorxs, :

momtormg ptan, i . okl e 5
SR the school has desagned and put in piace effectlve systems and contruts to _

andependent !egal counsei that. rewews relevant pnhc:es, dnwments A
. transactions and tnmdents and makes recommendatwns and handias cther ¥
: -iegai matters as ﬁeedeei ' T SR
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