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INTRODUCTION

This School Evaluation Report includes four components. The first section, titled School Overview, provides
descriptive information about the school, including enroliment and demographic data, as well as historical
information regarding the life of the school. The second section provides background information on the
conduct of the evaluation visit, including the date of the visit and information about the evaluation team
and puts the visit in the context of the school’s current charter cycle. The third section provides the
school’s 2010-11 Performance Review and Summaries, which gives an analysis of the attainment of the key
academic goals in the school’s Accountability Plan. Finally, a fourth section entitled School Evaluation Visit
presents overall benchmark conclusions (in italics) based on the Qualitative Educational Benchmarks (a
component of the Renewal Benchmarks) and an analysis of evidence collected for each of the respective
benchmarks. Following these sections, the report includes an appendix containing the Qualitative
Educational Benchmarks used during the visit,

The Qualitative Educational Benchmarks address the academic success of the school, focusing on teaching
and learning {i.e., curriculum, instruction, and assessment}, and the effectiveness and viability of the school
organization, including board oversight and organizational capacity. The Institute uses the established
criteria on a regular and ongoing basis to provide schools with a consistent set of expectations leading up to
renewal,

The report below provides more detailed conclusions, and evidence to support these conclusions, for
some benchmarks in order to highlight areas of concern and provide additional feedback. In contrast to
the format of reports issued in previous years and in an effort to issue reports in a timelier manner, the
Institute now approaches the presentation as an exception report and deliberately emphasizes areas of
concern. As such, limited detail and evidence about positive aspects of the program are not an indication
that the Institute does not fully recognize evidence of program effectiveness.

Because of the inherent complexity of a school organization, this School Evaluation Report does not contain
a single rating or comprehensive indicator that would specify at a glance the school’s prospects for
renewal. However, it does summarize the various strengths of the school and note areas in need of
improvement based on the Qualitative Educational Benchmarks.
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SCHOOL OVERVIEW

Opening Information

Date Initial Charter Approved by SUNY Trustees February 23, 2003
Date Initial Charter Approved by: Board of Regents March 25, 2003
School Opening Date September, 2003
Location
School Year(s) : Location(s) Grades District
2003-04 971 East 227" Street, Bronx, NY All NYC CSD 11
2004-05 to
3740 Baychester Avenue, Bronx, NY All NYC CSb 11
Present
Renewal
Type of Renewal Date approved by SUNY Trustees
Initial Full-Term Renewal January 15, 2008

Current Mission Statement

Dr.
for

The Bronx Charter School for Better Learning provides its students with a solid foundation for academic
success, through achievement that exceeds citywide averages and meets or exceeds New York State
standards and national norms in all curriculum areas tested, especially in mathematics and language arts.
Our teaching constantly adjusts to the needs of our students, leading to independence, autonomy,
responsibility and a sustained love of learning, all of which contribute directly to academic achievement.

The schoal’s educational focus is an approach called The Subordination of Teaching to Learning, created by

Caleb Gattegno {1911-1988), an Egyptian-both mathematician who developed materials and technigues
teaching languages, literacy, math and other subjects. Dr. Gattegno's basic principle is that is teachers

encourage children’s innate curiosity through multi-sensory learning activities, the teachers can step out of
the way and students will learn far more than they would in traditional classrooms.

Current Key Design Elements

Fducational focus on The Subordination of Teaching to Learning;

A scientifically-based, proven approach to instruction with heavy reliance on “Words in Color” for
literacy instruction and Gattegno mathematics;

Serving at-risk students with the attitude that all children possess the powers of learning described by
the Gattegno approach;

Creating a unique learning environment, including passing deliberate Gattegno-focused instructional
skills from veteran teachers to novice facuity members;

The tools to make it work: extensive opportunities for intensive staff development; and

Measurable student achievement results through performance-based accountability, including an
evaluation of student performance that is woven into the fabric of every lesson,
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School Characteristics

American Indian or

Original Revised Actual Original Actual Days of
School Year Chartered Charter . | Chartered .
Enroliment Grades Instruction
Enrollment | Enroliment Grades
2003-04 50 50 50 1 1 181
2004-05 100 100 101 1-2 1-2 180
2005-06 150 162 162 1-3 1-3 182
2006-07 250 216 229 K-4 1-4 186
2007-08 250 270 285 K-4 1-5 185
2008-09 342 N/A 345 K-5 K-5 182
2009-10 342 N/A 355 K-5 K-5 184
2010-11 342 N/A 371 K-5 K-5 184
2011-12 342 N/A 386 K-5 K-5 184
Student Demographics®
2007-08 2008-09 2005-10

Number of | Percent of | Numberof | Percentof | Number of Percent of

School NYCCSD 11 School NYC CSD 11 School NYCCSD 11

Enroliment | Enroliment | Enrollment | Enroliment rollment | Enroliment

Multiracial

Limited English
Proficient

Eligible for Free

X 0 ¢] 0 1] 0 0
Alaska Native
Black or African 270 95 323 94 332 94
American
Hispanic 11 4 19 6 18 5
Asian, Native
Hawaiian, or 3 1 P 1 3 1
Pacific Islander
White o o 0 0 0 0

H 0 1 0 1 0

Lunch

140 49 167 48 190 54
Lunch
Eligible for
Reduced -Price 73 26 67 19 66 19

* Source: SUNY Charter School nstitute’s Official Enrollment 8inder. {Figures may differ slightly from New York State Report
Cards, depending on date of data collection.)
? Source: School Report Cards, New York State Education Depariment.
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Current Board of Trustees®

Board Member Name

Position/Committees

Kimberly Kelly

Marvin Waldman Vice-Chair
William Bernhardt Secretary
Marilyn Maye Treasurer
Jefferyson Barnes Trustee
Everett Wallace Trustee
Roberta Bata Trustee
Royce Hauw Trustee
Andrew Waldman Trustee

Sheryl Jackson

Parent Representative

School Leader{s)

School Leader(s)
2003-04 to Shubert Jacobs
2004-05
2005-06 to Dr. Ted Swartz
2007-08
2008-09 to Richard Burke
October 2009
November 2009 Dr. Ted Swartz, Interim
to May 2010
June 2010 to Dr. Kevin Brennan
Present

School Visit History

.. Evaluator
School Year Visit Type . Date
{Institute/External)
2003-04 First-Year Visit institute May 6,2004
2004-05 Second-Year Visit Institute May 26, 2005
2005-06 Third-Year Visit External April 4-6, 2006
2007-08 initial Renewal Visit institute Sept. 18-20C, 2007
2009-10 Subsequent Visit institute May 11-12, 2010
2011-12 Subsequent Visit institute January 24-26, 2012

? Source: Institute Board Records.
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Specifications

CONDUCT OF VISIT

Date(s) of Visit

Evaluation Team Members

Title

Ron Miller, Ph.D

Vice President for Accountability

Danielle Keen

Analyst for School Evaluation

January 24-26, 2012

Jeff Wasbes

Performance and Systems Analyst

Lori Clement

Senior Analyst

Aretha Miller

External Consultant

Context of the Visit

Charter Cycle *

Charter Period

4" Year of Second Charter Term

Accountability Period

5th Year of Five Year Accountability Period

Impending Renewal Visit

Fall 2012

4 Because the Institute makes a renewal decision in the last year of a Charter Period, the Accountability Period ends in the next
to last year of the Charter Period. For initial renewais, the Accountability Period is the first four years of the Charter Period. For
subsequent renewals, the Accountabiiity Period includes the last year of the previous Charter Period through the next to Jast

year of the current Charter Period.
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2011 School Performance Review

Performance Summary

In 2010-11, the fourth year of Bronx Charter School for Better Learning’s five-year Accountability
Period, the school is again meeting its mathematics goal but is not meeting its English language arts
goal. While the school met all five measures in its mathematics goal and made some progress in
meeting the English language arts goal, the English language arts results are still below those of
2008-09, when the school last met the goal. The school met its science and NCLB goals.

English Language Arts

Based on results of the five measures in its Accountability Plan, Bronx Better Learning is not
meeting its English Language Arts goal. While results have improved in each of the measures, the
school only met two of the measures. The school again met the Annual Measurable Objective
{AMO} set by the state and slightly outperformed the local district. Its absolute performance
among students in at least their second year increased from 2009-10, but was still below 2008-09
and remained below the target of 75 percent prc)ﬁcies'rt.S Bronx Better Learning continues to
perform much lower than predicted in comparison to demographically similar schools and is far
from the target of a 0.3 Effect Size. The school again did not meet its cohort growth target, though
year-to-year growth did not decline as it had in 2009-10. Specifically, the 5* grade cohort
progressed somewhat, while a* grade cohort showed an equal decline.

Mathematics

Based on results of the five measures in its Accountability Plan, Bronx Better Learning is meeting its
mathematics goal in the most recent year after having also met it in the previcus year. The school
has met its absolute target of 75 percent proficiency in all four years of the Accountability Period,
with 98 percent of students scoring proficient in the most recent year, far exceeding the 75 percent
target. ® The school has consistently exceeded the state’s AMO and outperformed its local
community school district with more than a ten percentage point difference in the most recent two
years. Compared to demographically similar schools statewide, the school met its target for the

* For evaluating the goals’ absolute measure, the Institute has again adapted SED's “time-adjusted” £LA cut score for 2010-11
as it had in 2009-10. The other four measures utilize the current, revised ELA cut scores.  As such, the cut scores for the Annual
Measurabie Objective and cohort growth are different fram last year when the Institute used “time-adjusted cut score” instead,
® For evaluating the goals’ absolute measure, the institute has again adapted SED’s “time-adjusted” math cut score for 2010-11
as it had in 2009-10. The other four measures utilize the current, revised math cut scores. As such, the cut scores for the
Annual Measurable Objective and cohort growth are different from last year when the institute used “time-adjusted cut score”
instead.
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first time in the 2010-11 Accountability Period, in regards to growth, the two grade cohorts met
their respective growth targets and the school met its goal.

Science

Bronx Better Learning is meeting its science goal. The school continues to exceed the absolute
target of 75 percent proficient and is likely to outperform the local school district. tn 2010-11, 93
percent of 4" graders scored proficient, an increase from the previous year. District results are not
yet available for 2010-11. As 83 percent of 4" grade students in the local district were proficient in
2009-10, the school is likely to outperform the district in 2010-11.

Charter Schools Institute B Evaluation Report 8
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SCHOOL EVALUATION VISIT

Benchmark Conclusions and Evidence

1. B Use of Assessment

Bronx Charter School for Better Learning (“Bronx Better Learning”} now has o system to gather
assessment and evaluation data which it uses it to inform instruction. It is not yet clear if this
system is effective.

This year, the school, at the behest of its new executive director, has begun to administer a variety
of standardized and other assessments that align to the school’s curriculum framework and state
performance standards. The school now has a structured assessment calendar and regularly
administers the Fountas and Pinnell assessment, interval assessments developed by Achievement
Network {ANet} and New York State practice tests. In addition, teachers create unit tests and
quizzes using the Performance Plus system with oversight from in-house professional developers,

Teachers systematically collect and analyze standardized assessment results in grade teams with
the assistance of in-house professional developers and external ANet developers. Thirdto 5" grade
teachers follow a set protocol for analyzing interval assessment data, which includes creating “data
action plans” to address two performance indicators on which students performed poorly,
determining how the standards were previously taught, delineating plans for re-teaching and
setting protocols for reassessment. Teachers use Fountas and Pinnell data in order to identify
students for interventions and to group students for small group work. In additien, teachers report
using all assessment results, including those from informal classroom assessments to frequently
adjust curriculum pacing.

The school’s leader uses data to evaluate the overall academic program, For example, based on low
interval assessment scores, he recently paired the head math teacher, who functions much like a
coach, to a new teacher whom he believed needed extra support. Further, he recently made the
decision to change the interval assessment schedule, swapping one of the ANet assessments with a
mock New York State test in order to build student stamina and attempt to predict student progress
in English language arts toward meeting its Accountability Plan goal.

Teachers use writing rubrics, developed in line with state standards in all grades; nevertheless, the
school does not yet have a valid and reliable system for assessing student writing based on the
rubrics. The school has recently begun using a standardized rubric in grades K-2, provided by
external consultants. Grades 3-5 use a standard rubric, developed hy the school’s professicnal
developers, for formal writing exercises. Kim:iergarten—?,“‘i grade teachers have received some
professional development in order to norm the grading of writing, although 3“0 5" grade teachers
have not yet received any such training.

Given the recent the implementation of Achievement Network’s interval assessment system, Bronx
Better Learning has not yet been able to determine the assessments’ effectiveness. Absent state
test results, the school cannot correlate student mastery of performance standards on ANet with
those on the state assessmentis.

Charter Schools Institute B Evaluation Report 11



1. € Curriculum
Bronx Better Learning has a clearly defined and organized curriculum.

Also this year, the school has implemented the Performance PLUS system, an easily accessible web-
hased environment, that improves consistency and efficiency in lesson planning by integrating all
components of the curriculum in a single platform. Teachers and in-house professional
development staff collaborate on lesson planning, using this system at least weekly. They all report
that Performance PLUS is user friendly insofar as it organizes and makes searchable state and
common core standards, units, lessons and assessments on the school’s shared drive. Professional
developers and teachers meet every other week by grade level to discuss revisions to curriculum
pacing. The school's professional developers are responsible for entering changes while ensuring
alignment across grade levels. Professional developers work with external consuitants and teachers
1o use assessment results for monitoring the effectiveness of the curriculum. Bronx Better Learning
hotds school-wide meetings twice per year when professional developers and teachers discuss
large-scale changes to the curriculum, including the addition and deletion of curriculum subunits.
Teachers also meet regularly by content area and grade level in order to develop and refine the
curriculum.

Teachers post one expanded lesson plan per week to Performance PLUS that the professional
development staff reviews and critiques. Teachers enter a statement reflecting on the lesson after
it is delivered and also engage in a dialogue with the professional developers about the lesson after
implementation. Professional developers post internally developed resources and model lesson
plans on Performance PLUS that teachers incorporate into lessons. The professional development
staff members also observe classrooms to ensure alignment between the plans and implemented
lessons,

1. D Pedagogy

Quality instruction in mathematics is evident; English language arts instruction is less effective.
The school’s pedagogical approach lacks the structure necessary to ensure that all students are
mastering ELA learning outcomes and small group instructional activity in ELA often lacks focus.

Bronx Better Learning is highly committed to implementing the Gattengo pedagogical approach
(“subordination of teaching to learning”), which is more successful in mathematics than English
language arts. The Gattengo method focuses on teachers leading their students to awareness
about a given topic, rather than directly presenting them with information. Most classes involve
very little whole-group instruction; most learning activities take place in small groups or through
independent practice. Through this approach, math teachers are able to lead students to a set of
understandings, using manipulatives combined with Socratic questioning techniques, in which
rigorous classroom activities require students to use higher-order thinking skills, which ultimately
contribute to strong student achievement.

However, in English language arts, where the New York State standards focus less on a discrete set

of skills, lessons often lack the explicit purposefulness necessary to ensure that students are
mastering the standards. Teachers frequently base lessons on broad topics, rather than measurable

Charter Schools Institute & Evaluation Report 12



fearning objectives. In following the school’s instructional approach, they rarely present
information directly to students and do not correct students’ incorrect responses in order for the
students to construct their own learning experience. School leaders report that the teachers’
instructional activity aligns with the school’s expectation that teachers strictly subordinate teaching
to learning. Due to lack of daily formative assessment and targeted checks for understanding, it is
unclear whether students are learning the requisite ELA skills through day-to-day instruction.

Despite the school’s fidelity to the idea of guiding learning through a series of questions,
administrators do not require teachers to plan guestions in advance or detail how they plan to lead
students in the learning process. Teachers create a set of “weekly lesson plans” that provide an
overview of the lessons that will be taught in a given week; however, professional developers only
require teachers to expand one lesson per week to any significant level of detail. Further, there is
no scheduled time for teachers and teaching assistants to plan together and there is no clear
expectation of coordination even though the assistants are responsible for leading small group
learning activities.

Small group lessons are generally ineffective. In a class of 20-25 students, as many as four adults
facilitate small group instruction. In a few instances, this staffing results in purposeful
differentiated instruction. In many classes, however, the small-group teacher-student interaction
lacks focus and rigor, and students do not engage in ongoing, intentional activity. In some classes,
multiple teachers use the same materials and instructional techniques, resulting in little added
value from breaking students into small groups. With some exception, the classroom teacher
imrnersed him/herself in one small group without overseeing overall classroom activity. Teachers
do not always maximize learning time due to lagging transitions and not adequately matching
instructional materials to each member of a group’s skill level; for example, some students finish an
assigned independent task much quicker than others finish and then wait for the rest to catch up,
with no purposeful activity in which to engage in the meantime.

While the Gattengo approach focuses on a special kind of teacher-student dynamic to support the
individual learning styles and patterns of students, it is unclear whether many inexperienced
teachers have the pedagogical ability to balance strongly encouraging individual student
exploration and discovery with keeping focus on moving deliberately toward a desired learning
outcome. Again, given the discrete, well-defined skills in mathematics instruction coupled with
intrinsic opportunities for discovery in using the manipulatives, the method is effective in
generating solid student achievement in mathematics. The method appears to be less effective in
ELA because of the challenge of focusing on amorphous reading skills and relying on a variety of
teachers and assistant teachers to provide this instruction.

1. £ Instructional Leadership

Bronx Better Learning has strong instructional leadership; however, instructional leaders focus on
the challenges of implementing the Gattegno pedagogical approach rather than assisting
teachers in building skills that will likely lead to measurable student achievement.

in his second year, Bronx Better Learning’s executive director has increased communication and

collaboration of the school’s administration and leadership. The introduction of the ANet testing
program and the use of tighter individual teacher growth plans establish an environment of high
expectations for student achievement and teacher performance in implementing the Gattegno
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method. The school’s leadership team meets weekly in order to facilitate more collaborative
decision-making. The team conducts an annual review and evaluation of the school’s academic
program at an end-of-year retreat. The leadership team identified a set of priorities for this year:
rigor, data driven instruction, student achievement and student empowerment as well as a clear
idea of the services the school would provide. Various members of the leadership team report that
these priorities have remained a school focus,

The school’s professional developers, who act as the school’s primary instructional leaders, have in
place a comprehensive system for providing direct, ongoing support to classroom teachers. The
teachers generally receive weekly observations, critical feedback and coaching from the
professional development specialists. The teachers and the specialists meet weekly to discuss
teachers’ progress toward attaining individual professional development goals in the subordination
of teaching to learning instructional approach. For example, one teacher reported working on
questioning strategies with a coach; the coach discussed strategies with the teacher, modeled these
strategies, observed the teacher and gave feedback on her implementation. In addition, Bronx
Better Learning utilizes a number of outside consultants to supplement the professional
development program regularly provided to teachers. The consultants include individuals with
expertise in reading, writing, mathematics and social studies.

The school’s leadership provides structured opportunities, resources and guidance for teachers to
plan the delivery of the instructional program within and across grade levels as well as within
disciplines or content areas. Teachers for Kindergarten through 2" grade have grade-level planning
periods twice a week and teachers in 3" to 5™ grade have weekly content area planning meetings,
which professional developers regularly attend. Additionally, teachers meet biannually across
grades for vertical planning.

This year, each classroom has a teaching assistant with responsibility for providing instruction to
individual students and small groups, covering classes during teacher absences, grading classroom-level
tests and assisting with classroom and lesson preparation. Though teaching assistants attend bi-weekly
grade-level professional development sessions in which professional development specialists and
teachers address current issues as well as general practice, they do not meet with the grade-level
teachers, who meet twice weekly among themselves, to plan lessons,

Professional developers regularly conduct teacher evaluations with clear criteria that identify
teachers’ strengths and weaknesses. The executive director and principal conduct one or two
formal observations of teachers during the course of the school year, depending on their
experience and pedagogical strength. They base the evaluation on an observation rubric that
addresses the quality of observed instruction as well as a number of more general dimensions,
which draw on comments during the course of the school year from the rest of the leadership team.
Notwithstanding the teaching assistants’ instructional responsibilities, the principal, who evaluates
all the assistants, uses a rubric that only addresses professionalism, behavior management and
attitude rather than their pedagogical competence. Further, teachers report that they do not have
input into the teaching assistant evaluations.

Bronx Better Learning holds teachers accountable for quality instruction. At the end of the last
school year, the executive director did not rehire three teachers, based on the pedagogical
performance and management skills. He did not report that student achievement was a factor in
the determinations.
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Despite providing a well-developed and sustained system of teacher coaching, the focus of the
instructional leaders remains on supporting teachers in implementing the Gattegno approach. The
approach is not currently effective in raising the level of student achievement in English language
arts.

1. F At-Risk Students

Bronx Better Learning has a clear process for identifying, and a defined set of services for,
students who are at-risk of academic failure; however, school leaders have no criteria in place to
evaluate the efficacy of the program.

Both administrators and teachers understand well the school’s process for identifying students at
risk of academic failure. Both groups report that, in addition to teacher observation, they examine
student performance on the various school-wide assessments; if students are not meeting grade
leve| benchmarks they refer them to the Pupil Assistance Team (PAT), which includes the school
psychologist who oversees the process, the special education teachers, the principal, a grade-level
support teacher and the professional developers. The team meets with the referring teacher and
the parent to brainstorm strategies for supporting the academic growth of the child. If adjustments
to classroom instruction do not improve the child’s academic perfermance, school leaders will then
implement a more detailed and robust action plan for accelerating the student’s learning. Bronx
Better Learning follows the protacol for the identification of students who might be in need of
English Language Learner (ELL) support and tests their English language acquisition, when
appropriate.

The school tiers the instructional support for at-risk students. Students with Individualized
Education Programs {IEPs) receive push-in or puli-out services based on their plans; those with PAT
referrals participate in small groups with the academic support teachers generally in their
classrooms. The school’s three English Language Learners receive ongoing academic support from
the school's English-as-a-second-language coordinator. With the small number of identified
students, the school does not have a stand-alone ELL program; however, the coordinator does
monitor the progress of the three students.

School leaders have allotted sufficient resources to support the education of at-risk students at the
school. They have hired three Special Education Teacher Technology Specialists (SETTS) teachers,
which has enabled students to receive timely support that aligns to their IEP goals. The professional
developers work collaboratively with all teachers to modify curriculum and instruction in order to
enhance student learning. Currently, the school is unable to meet all the needs of students who
receive occupational or physical therapy, because New York City officials closed the local clinic that
provided this service. School leaders, however, are working closely with the district’s Committee on
Special Education to identify an alternative location for the students.

The staff and facuity at Bronx Better Learning meet monthly to review the performance of students
who are at-risk of academic failure. A review of the minutes from the meetings show that they
discuss individual student progress, brainstorm strategies for ongoing support and address
identified gaps in their approach to serving at-risk students. Nevertheless, school leaders do not
have clear performance benchmarks that they use to determine the overall effectiveness of these
processes and programs. They rely instead primarily on their and the teachers’ professional
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judgment about student progress to determine success. Based on a review of last year’s statewide
assessments, at-risk student performance is similar in both English language arts and mathematics
to that of their peers in the general school populaticn.

1. G Student Order and Discipline:
Bronx Better Learning promotes a culture of learning and scholarship.

Bronx Better Learning is safe and orderly. The school displays documented expectations for student
behavior throughout the school. A student discipline policy is in place and teachers apply it
consistently. Classroom procedures promote a culture in which learning is valued. A limited
number of teachers tolerate students who opt out of learning, particularly during small group and
independent practice,

1. F Professional Development

Bronx Better Learning has a rigorous professional development program for implementing the
school’s pedagogical approach; however, it is unclear if this narrow focus will result in improved
student achievement.

Professional development is rigorous and continual at Bronx Better Learning, though limited in
focus. The primary purpose of professional development is to build teachers’ capacity to
implement the Gattegno method. Because school leaders are aware of the challenges of learning
the method, they have put in place an integrated approach for supporting teachers. The school has
three in-house professional developers in math, reading and writing who have extensive experience
implementing the model. Teachers and school administrators report that the staff developers
provide one-to-one support to teachers, model lessons, facilitate group workshop sessions and
conduct study groups, as well as ongoing feedback to the faculty about their instructional practice.
School documents show that the staff developers regularly provide the faculty with specific,
detailed written feedback about their practice.

A significant element of teacher development is the establishment of the Jumpstart program, an
intensive training program designed to provide teachers with the tools and conceptual framework
for implementing the Gattegno method. Teachers who participate in the program spend one
semester as an intern, receiving extensive coaching and mentoring from the staff developers before
assuming regular teaching assignments as a way to build their comfort and proficiency with the
school’s instructional approach.

Professional development also includes Performance PLUS discussions at funchtime meetings when
teachers and developers explore using it as a curriculum and instruction tool. The developers also
hold school institutes every two weeks with alternating grade-level and content topics. SETTS and
support teachers report that the professional development offerings have helped them to
understand how to better differentiate instruction for their particular small groups. The school
does not provide targeted professional development for teaching assistants who also provide
instructional support to students. Teachers report that other than participating in the bi-weekly
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institute meetings or checking in with the lead teachers, the teaching assistants have very little
opportunity to deepen their understanding or build their proficiency with the Gattegno method.

2. C Organizational Capucity

Bronx Better Learning continues to have a complex organization. Since his tenure began, the
executive director has made the school’s systems and procedures more integrated and functional;
however, the organization of instruction at the classroom level does not maximize the use of
available staff for delivering the academic program.

The executive director has tightened the organization of instruction, especially in establishing
assessment systems, in implementing the curriculum and coordinating the various functions of the
academic program. He holds regular ongoing meetings in leadership, technology, research and
development, student support, student discipline and the library to ensure adeguate coordination.
He has endeavored to define explicitly the roles and responsibilities of the school’s leadership and
staff members. Nevertheless, given ad hoc demands on staff assignments, the roles of some staff
members do not align with their responsibilities. The role of instructional supervisor and head
teacher has evolved. More importantly, classroom teachers are not clear about their responsibility
in overseeing the teaching assistant program in their classroom.

With the reporting structure separating within-classroom personnel, the level of coordination
enjoyed elsewhere in the school structure is not as manifest at the classroom level. At the time of
the last evaluation visit, the responsibility of the principal and teaching assistants focused on
behavior management and their role in implementing the academic program, especially the
instructional approach, was limited; however, the assistants in leading small groups now have
critical instructional responsibilities. The school is just beginning to take steps to integrate planning
and collaboration in the classroom; for example, this year, the leadership team has added an item
about classroom planning activity in teacher evaluations, but there is currently still no scheduled
planning time for teachers and teaching assistants. Again, teachers report that they do not have
input into the teaching assistant evaluations and that they lack direction on how to oversee overall
classroom activity.

Teacher turnover has notably decreased from previous years. A handful of teachers left the school
at the end of last year. Since the executive director joined the staff, the school has successfully
recruited, hired and retained teachers. Given the heavy investment in professional development,
this change enables the school to sustain its development of teachers in using the school’s
pedagogical approach. The school has full enroliment with a long waiting list.

Bronx Better Learning’s leaders recognize the importance of student achievement in and of itself in
determining charter renewal. The school reports that during the 2009-10, the significant decrease in
ELA scores resulted from a shift in focus away from the school's core pedagogical focus during a school
leadership transition when there was a diminution of sound teaching practices, including an absence of
rigorous planning, insufficient use of student performance data, inconsistent classroom management
and lowered expectations. Nevertheless, it remains unclear, given the challenges of training a critical
mass of practitioners, whether the school can prepare students to achieve sufficiently in English
tanguage arts using the Gattegno pedagogical approach
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2. D Board Oversight

Bronx Better Learning’s board of trustees is cognizant of the school’s Accountability Plan
requirements and effectively oversees the executive director’s actions. Nevertheless, it remains
focused on fidelity to its mission to implement the Gattegno method, despite continued low
student performance in English language arts.

Bronx Better Learning’s board meets regularly to provide active oversight of the school. It has
adequate skills and expertise; the board meets monthly, conducting its business under the auspices
of a variety of committees (including complaint, teacher employment, fund raising, strategic
development, finance and policy). A number of committees operate as committees of the whole,
especially education.

In selecting a new executive director around the time of the previous school evaluation visit, the
board reports that it looked for a candidate who embraced developing pedagogical skiils and who
understood the importance of ensuring good staff morale. The board’s first evaiuation of the
executive director attests to these concerns as it centers its discussion on teacher turnover, school
climate and operations as well as a commitment to the school’s mission. Despite the board’s
awareness of the importance of academic Accountability Plan goals, it issued the evaluation at
about the same time as the release the state’s assessment results, which are the core component of
the Accountability Plan and would presumably factor into the school’s evaluation of the schooi
leader. The evaluation does not, in fact, address student achievement.

School board members receive weekly emails from the executive director indicating current
educational initiatives, new hires, financial updates and teacher training as well as ANet and
Fountas & Pinnell results. They report that he provides academic performance and progress data,
along with fiscal and organizational data at board meetings. The board members demonstrate
knowledge of the details of school’s program. They report now having a sense of urgency and that
the executive director has developed an action plan, which he reviews with the board that
ultimately focuses on higher student achievement.
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APPENDIX A: RENEWAL BENCHMARKS USED DURING THE VISIT

An excerpt of the State University Charter Renewal Benchmarks follows.
Visit the institute’s website at: http://www.newvorkcharters.org/
documents/renewalBenchmarks.doc to see the complete listing of Benchmarks.

Benchmarks 1B — 1H, and Benchmarks 2A — 2E were using in conducting this evaluation visit.

Evider_zce Categorv.

o Stéte U'niversitv Renéwal Benchmarks .

- State University -

‘Renewal .~

' Bén:chmar'k 1‘3:3_ o
S FRE I Etementst%’aat aregenerally present mclude‘_ S

Use of

Assessment Data

The school has a system to gather assessment and eva?uatlon éata and uses |t to
|mprove mstructlona! effectlveness and student iearnmg ' T

. the school reguiarly uses standardnzed and other assessments that aré ahgned tc :
: the school’s curracufum framework and state performance standarcis, _ '
" the school. systematlcaiiy collects and’ anaiyzes data from daagnosttc, formatwe

" and summatave assessments and makes it accessrbie to teachers school Ieaders

' assessments and evaluation of studerzt wcrk is rehabie and trustworthy;

. the schooi uses assessment data to predlct whether the schooE's Accountabsiity
. Plan goais are bemg &chleved : : - S :

“échool's academ:c program mc!udrng curracutum and mstruction, profess;onal
_ deveiopment staffmg and ;ntervent:on servzces, : . _
“the school’s teachers use assessment data to 3djust and Emprove mstruct:on to
: _meet the identified needs of students, g - SRR -

and the schooE board;
the schooi uses protocols procedures and rubracs that ensura that the scorlng of

the schooi’s Ieaders use assessment data to momtor change and ampmve the

a commion understand;ng exists between and among teachers and adm:mstrators
of the meaning and consequences of assessment results e. g changes to the
instructional program, access to remediation, promotion to the next grade _ '_ _
the school reguiarly commumcates each student‘s progress and growth to hiS or
her parents/guardians; and _ S Rt
the school regularly commumcates to the school commumty overali academ;c
performance as weli as the school’s progress toward meetmg its academtc R
Accountabmty Plan goats - : :

State ﬁnlvermty
' Renewal -
Benchmark 1C :

Curriculum

-

The school has a clearly defined cumcufum and uses |t to prepare students to '
meet state perfcrmance standards

] Eiements that are generaﬁéy present include:

the school bas a well-defined curriculum framework for each grade and core
academic Sub;&ct which includes the knowledge and skills that all students are
expected to achieve as specified by New York State standards and performance
indicators;

the school has carefully analyzed all curriculum resources (includihg'commerciai
materizals} currently in use in relation to the school’s curriculum framewaork,
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: |deetrfzed areas of cfefscxency and/or mssahgnment and addressed them in the
“. . instructional program; : SR
E :_'-Z' : the cemculum as amp!emented is orgamzed cohessve and eirgned from grade to
. _'._gracie : . . T s
_' . teachers ere fu iy awa re of the camcuia that they are respons;bie to teach and

Lo pacmg charts, and/or curncuium ma ps that gu:de the development of therr Iesson
L. plans; S - - : .
. j'_teachers develop and use Iesson pEans w:th objectwes that are in ahgnment thh
_':_the schooi’s corr;cuEum

e i the schooi has defaned a procedure aEEoea’ced tsme and resources, ancf :m:luded
ER teachers in ongomg review and rev:s;on ofthe curr;cufum and L
Ce _the curﬂculum supports the s.:hoo!’s stated nmssson :

. State University

'-."':Beﬁ_ch_rnark 1D

| Pedagosy |

Renewal

H;gh quailty mstructlon IS e\ndent m aI! ciasses throughout the schooi

Elements that are genera{ly present mclude

= T iteachers demonstrate sub;ect matter and grade—levei competency iﬂ the sub;ects :
. and gradestheyteach : T AR _
. anstructaon is rigorous and focused on ieamang ob;ectsves thet spemfy ciear
expectetlons for what students must know’ and be abie to do in each Iesson,

e i iesson plans and: mstructlon are a!tgned to.the school’s curriculum framework and"

" NewYork State standards and performance :nd:cators, o

PR :-_'_. ' _ :nstruct;on is dlfferent;ated to meet the range of Eeammg needs represented in

coiithe school’s student population, e.g.- flexible student groupmg, differentnated

o : 'meter;ats pedagogecai techmques end/or assessments : S
B 'ail students are cogmtsve{y engaged ;n focused purposeful learnmg actmtses
o during instructional time;: SRR : :

i e learning t;me is maxtmrzed (e g approprtate pacmg, E’th on-tesk stodent PR

Sl '-__behav:or, clear lesson focus and ctear directians to students), transrtlons are 3 S

: _echaent and there is day- to-day instructional contlnosty, and '

: el . teachers chaEEenge students wrth questsons and assagnments that promote

. academic'rigor; depth of understand;ng, and cfevelopment of hngher—order

o thmking and problem soi\nng sknlls : R

. State Univer'sit'\r o
_ Renewai
Benchmerk 1£

I_nstruetional Leadershio -

The school has strong mstructzonal Ieadershnp

Elements that are generally present mciude

S -_5 : _the schooi’s !eadershlp estabhshes an envrronment of hagh expectatwns for
B ':_studentachtevement EIEEEIE RS R R . :
e the schooi’s ieadershnp estabhshes an enwronment of h:gh expectattons for
: teacher pe:’formance {in content E(nowledge pedagogacal sknl[s and student
- achievement}; . - : - o SRR
"'« the schoof’s instructional §eaders have in p!ace a comprehenszve and on gomg
. system for eva!uatmg teacher’ quality and effectzveness, Eh
e the schooE's instructional Eeaders based on classroom visits and other avaaiable
o data, prowde direct ongosng sueport such as crltscai feedback coachmg anci/or
: modeling, o teachers in their classrooms; e :
. the school’s ieeéerseip provides structured opportunmes resources aed guidance
for teachers to plan the delivery of the instructional program within and across .
grade levels as well as within disciplines or content areas; .
s the school's instructional leaders organize a coherent and sustained professionai
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_development program that meets the needs of both the school and mdmdaal
: teachers; T - - S

e ithe school’s leadersh:p ensures that the school is respondmg to the needs of at-

© risk students and max;mrzmg their achievement to the greatest extent possuble in
" the regular educatlon program using in- cEass resources and/or puEE out semces

S ancf programs. where necessary; and:’ _ o
;s the school’s Eeadershap conducts regular reviews and evaluattcns of the schooi'

L academic program and makes ﬂecessarv changes to ensure that the school is
effectsvely working to achieve academlc standards defined by the State Unwers:ty
Renewal Benchmarks in’ the areas of assessment cumcuEum pedagogy, student

order and dssc;pime and professsonaE development :

State Unlversrty
_ Renewal
Benchmark E.F

v _At'-ﬁis_i{ Sttx_dents -

The school is demonstrably effectlve m helpsng stude_n_t:_s who are struggl;ng
academlcaily

Elements that are generally present mclude b

': . the schcol deplovs sufﬁaent resnurces to provrde academlc mterventmns that
_ address the range of students needs Toni R ; .

walk regu%ar education. teachers, as weEi as specral;sts, utllrze eﬂ’ectwe strategses to
7 support students within the regular education program; IR
21w the school prov:des suffacuent training, resources, and support to’ all teachers_and ;
Sl specialists with regard to meeting the needs of at-risk students; | ST
" 1.« " the school has cfeariy defined screening procedures for. lcfen‘afysng at-nsk
L stucients and provsd;ng them with the appropriate mterventzons and a common U
B understandmg among alE teachers of these procedures SRR L

e all reguiar education teachers demonstrate a working knowlecfge of students

5 lndl\nduallzed Educat;on Pregram goals and lnstructsonaE strategres for meetmg
' thosegoals; S TR SRR i
. the scheol provides suff:cnent tin’le and support for on gomg coordanattoﬂ
between regular ancf special educataon teachers as well as other program
_ specrallsts and servrce provsders and- S R BN :
. _the school mon;ters the performance of student partlcxpatren in su pport ser\ttces:_"
- asmg wel-defined school—WIde criteria, and reguiariy evaluates the effectweness; g
G of its ;ntervent:on programs. L :

. State Uﬁi\rersity-
- 'Renewal
Bench'm_a_rk' 1G

Student Order &
Drsc:pime

| The scheol promr}tes :a"c_u'&ure' of learhihg and scholarship, ~ =

Elements that are generaiiy present lnclude

“ e the schooi has a documented discipline pohcy that is cons;stentéy applred

e classroom maﬁagement techmques and dazEy routmes have establ;shed a cuEture
“ in which learnlng is vaEued and clearly evident; : :

. _low-level misbehavior is not being toierated e.g., students ere not bemg allowed
. to dlsrupt or opt-out of learnlng durmg class time; and ;

e throughout the school a safe azzd orderly envrronment has been establtshed

State Urt_ivérsity Renewal
Benchmark 1H

Professional
Development

The schbo%’s professiorlal d'e'VeIdpment prograr'n assists teachers in meéting S

student academic needs and school goals by addressing identified shortcommgs
in teachers pedagog:cal sklils and content knowledge

Elements that are generally present include:
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"« the'school ;arowdes suff’czent time, personnel, matenais and fundmg to support a
e comprehenswe and sustained professionai devetopment program; .. o .
L. the content of the professional deveiopment program davetauls w:th the sci':ool‘
. mtssmn, cumculum and mstfuctionai programs; ' aE
" annual professmnai development pEans derzve from a data énven needsw
o assessment and staff interests; . :
Tl -profess;onat development places a hagh prlonty on 3chxevmg the State Umvers;ty
G Renewal Benchmarks and the school’s Accountab:hty Pian goals; | :
e teachers are involved in setting short~term ancE ioag—term goals for the;r own o
e professsona? development actwmes _ : . . o
s ‘s the schan pmwdes effectwe ongoing support and trammg tasiored to teachers
Ry _varymg ievels of expertlse and mstruct;onaE fespons;biiltles _ e
e - the schooi provides traunmg to assist all teachers to meet the needs of students
L '-_:'wnth dzsablEstles EngEtsi’z language Eeamers and other students at nsk of academac: :
: '_"failure and- S L Gl
“ e the profess;onat deveiopment program is systematlcaiiy evaEuated 1o éetermane '
: _sts effectweness at meetmg stated goais S

v Eviden_cé Category

_ Stéte Umvers_lg Renewél B'enchmarks'

‘Renewal -~

o Mlssmn&Key
DeSIgn Elements

The school is fa:thful to |ts m;ssson and has lmplemented the key deslgn

Coheney o elementsmcludeé in zts charter.._"-"-
. Beachmark .'_ZA O '

. State University

- Elements that are generally pfesent :ncEade

Cel stakeholders are aware of the mission; : . o _
'5: e ¥ : the schoal has |mplemented its Key design eiements in pursmt of its msssnon and

U the school meets or comes clcse o meetmg anyn norn- academic gans conta:ned ;n
Cits Accountablhty Plan

. Renewal
-~ Benchmark 2B~

) 'State_ UﬁivgrSity_ S Parents/guardlans ancl students are satlsf' ed w:th the schaol

parents & Studehts_"

Elements that are generaiiy present mclude

e the schoo has a process and procedures for evaluatlon of parent sat;sfactmn with'
T ithe schoo ' - L = -

e thegreat majorlty Uf parents wnth students enroiied at the schooE ?zave streng
pos;twe att;tudes about it; So : .

Ce few parents pursue gnevances at the school board level or outssde the schooi
"'« alarge number of parents seek entrarice to the school;
. parents with students enrolied keep thesr children enrofled year -to- year and
«- the schooi mamtams a h|gh rate of daify student attendance,

State University
Renewal

The school has established a well-functioning organizational structure with
staff, systems, and procedures that allow the school to carry out its academic
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: B._e.ncﬁma_rk_ _2(2E

Orgamzatlonal
Capamty

program.

Elements that are generaiiy present mciude

....
)

c the school demonstrates effectrve management of day to«day operatacns
I _staff schedulmg is rnternatiy consistent and supportive of the school’s mlssmn,

- the school has estabiashed clear priorities, objectives and benchmarks for. .o
o _achaevmg its mrssron ami AccountabrErty Plan goals, and a process for therr regular-
‘review and revision; : : '

the school has a!located suffrment resources in support of achaevmg 1ts goals

the roles and responsmrhtres of the schooE's leadershup and staff memhers are

S clearly defined;

the school has an orgamzatronai structure that prowdes clear Imes for

R accountab:Ezty, _' EEPIEEEIE R . g S o

the schoﬂi [ management has successfuily recrurted hired and retamed kev

. personnef and made appropnate decrsrons about remcvmg meffectwe staff

members when warranted _ : L ;
the school mamtams an adeqvate student enro§1ment and has effectwe

L procedures for recru:tmg new students to the school; and

o _'studersts

. the school s management and boafd have demonstrated effectwe ccmmumcatson

practrces wath the schooi commm;ty sncludmg school staff parents/guard:ans and

= ;.'_Stat'é. i}nive'rsiiy: -

N Renewal
Benchmark Zi)

g Boa_fd O\rersigha '

The schooi board has worked effectlvely to ach;eve the schoo% S, m;ssnon and .' :
provnde oversrght to the total educatlcnaf program. - S

Efements that are generaity present lnclude

" the schooi board has adequate skitls and expertsse as welt as adequate meetang

o time to provnde rigorous oversaght of the school o R

the school board {or.a committee thereof) understands the core busmess of the

L 'schoolmstudent ach:evementm—m suﬁrcreﬂt depth to permzt tha board to prov:de : :_
: effectrve oversxght : : i
' 1'the schooE boar'd i*éas set clear long-term and short-term goals and expectations
~far meeting those goals and commumcates them to the schoot s management : :

** and feaders;

“the school board has recesved regular wrttten reports from the schooE Ieadershrp :
* on academic performance and pfogress, ﬂneacral stabtisty and orgamzatxonal
'capacaty, : :

' the school board has conducted reguiar evaiuataons of the schooE’s management :

{including school leaders who feport to the board; su pervrsors from management .
orgamzatmn{s), and/or partner orgamzattons that provade services to the schooi) :

_and has acted on the results where such evaiuat:ons demonstrated shortcommgs :
“in performance : - . o _

" where there have been demonstrab%e deﬁmencres in the schooi 3 academlc

orgamzat;onai or fiscal performance, the school board has taken effective action
to correct those deficiencies and put in place benchmarks for determmmg if the
deficiencies are bemg corrected in a timely fashion; S

the schoal board has not made financial or organizational decssmns that have
materially impeded the school in fulfmmg its mission; and : :

the school board conducts on-going assessment and evaluation of its own -
effectiveness in providing adeguate school oversight, and pursues opportunities
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for _fudbe_r govern_énée'training and rEeveiopmént.- :

Sfate Urriveréifv -

Renewai
Benchmark ZE

Governance .

The board has lmplemented and marntamed appropr;ate poirc;es, systems
ané processes anri has ahlded by them. :

Elements that are generaiiy present mciude

' the school board has estabi;shed a set of pnormes that are in Ime w:th the
" school’s goals and mission and has effectzvely worked to desugn and rmpiement g
.system to achieve those pnonties, . B : : S .
: the school board has in place a process for recrultmg and seiectmg new members
S in order to matntarn adequate skill sets and expertrse for effectrve governance and'
Z_structurai contrmzaty. o : : i S
E '_the school board has impiemented a ccmprehenswe and stnct confEtct of mterest
. 'poi:cy (and/or code of eth;cs)u-consrstent with those set forth in the chartermand
5 consrstentty abnded by them through the term of the charter - S

" the schooi board has generaFEy avoided creatmg conflicts of interest whare

poss;ble, where not possible, the school has managed those conﬂicts of mterest in

. @ clear and transparent manner;. . S S
the schoot board has :nstttuted a process for deaEmg with complamts (and sach
' poErcy is consistent with that 56t forth i in the charter), has made that pohcy clear
) to all stakeholders and has folluwed that polrcy mciudmg actmg ln a tlmely '
' fashmn on any such complamts, T : AR :
. the school hoard isas abrded by its by-laws rncludrng, but not inmrted to prowsrons

regardmg trustee electmns removaEs and fallmg of: vacancres

o the school board and its committees hold meetings in accordance wsth the Operr
- Meetings Law, and mmutes are recorded for. ali meetmgs mc!udmg executave
o 'sessrons and as approprrate commtt’cee meetmgs and I i .

the school board hasin pEace a set of board and schooE pﬂhcaes that are rewewed :

.regularly and updated as needed

E .:_ State UniVersitv-
! Renewal

:_".Benc_:h'r_ﬁai‘k ZF i .

 Legal Requirements

The school has substantraify compirecf wrth appilcable laws, rules ami regulatrons and the

prowsaons of its charter. .

Eiements that are generaliy present mclude

' _ds.srmg ats charter perrod the schoc has comptled arecord of substantral
_' ‘compliance with the terms of its charter and applicable state and federai Iaws
- rulesand regulatmns tnctud;ng, but not fimited to, submstt;ng items to the

mstrtute in a timely manner, and meetmg teacher certrflcatuon (;ncfucfsng NCLB
highly quatrfred status) and background check requirements, FOIL ami Open
Meetmgs Law; S AR, E .

at the time of renewal, the schooi is in substantra! comp!aance WIth the terms of-
its charter and applicable Jaws, rules and regulatlons DR

' over the charter periad the school has abided by the terms of its momtormg plan

the school has designed and put in place effectlve systems and controls ta ensure p
that legal and charter requirements were and are met; and

the school has an active and ongoing refationship with in-house or independent
legal counsel that reviews relevant policies, documents, transactions and

incidents and makes recommendations and handies other legal matters as
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needed. s
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